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TEMA: Reader's Theater para el desarrollo de la habilidad lectora del idioma Inglés 

Autora: Kelly Belen Centeno Alomoto 

Tutor: MSc. Iván Patricio Chasiluisa Lara 

RESUMEN 

En el presente trabajo se realizó una investigación bibliográfica-documental cuyo propósito 

principal fue analizar la efectividad del uso de Reader's Theater como estrategia metodológica de 

lectura para el desarrollo de la habilidad lectora del idioma Inglés. El estudio estuvo enfocado en 

la recopilación de información, análisis y estudio de aspectos teóricos relacionados con las 

variables, halladas y propuestas en diferentes fuentes primarias y secundarias (papers). Cabe 

menciona, con la metodología utilizada se hizo hincapié en aplicar un diseño de investigación no 

experimental debido a que no se realizó la manipulación de ninguna de las variables en el contexto 

educativo. Sin embargo, para la organización de la información y su posterior revisión se realizó 

fichas bibliográficas que fueron utilizadas como instrumentos de investigación. A modo de 

conclusión general, el uso de la estrategia Reader's Theater tiene gran efectividad gracias a su 

proceso de aplicación, puesto que ayudo a los estudiantes a incrementar su imaginación y 

concentración, además de tener gran éxito en niños que apenas inician su escolaridad.  

 

PALABLAS CLAVES: READER´S THEATER, HABILIDAD LECTORA, FLUIDEZ LECTORA, 

COMPRENSION LECTORA, DESARROLLO DE VOCABULARIO. 
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ABSTRACT 

In the current work, a bibliographic-documentary research, whose main purpose was to analyze 

the effectiveness of the use of Reader’s Theater as a reading methodological strategy for the 

development of the English language reading skill. The study was based on the collection of 

information, analysis, and study of theoretical aspects related to the variables, found and 

proposed in different primary and secondary sources (papers). Furthermore, with the suggested 

methodology, emphasis was put on the application of a nonexperimental research design because 

there was no manipulation of any of the variables in the educational context. However, for the 

organization of the information for further revision, bibliographic cards were used as research 

instruments. However, for the organization of the information for further revision, bibliographic 

cards were used as research instruments. As a general conclusion, the use of the Reader's Theater 

strategy has great effectiveness thanks to its application process, since it helped students to 

increase their imagination and concentration, as well as being very successful in children who 

have just started their schooling. 
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Introduction  

 

English language began a process of expansion for decades adhering to the phenomenon 

known as globalization, the main reason why it has acquired importance worldwide. Nowadays, 

considered as the universal language of business. "Recent estimates suggest that some 402 million 

people speak it as their first language, as it is currently used by more than 1 billion non-native 

speakers." (Ortiz, 2013) 

According to, Elsa Hernández Chérrez (2014): "English is undoubtedly the language most 

taught in the world, it is taught as a foreign language in more than 100 countries such as China, 

Russia, Germany, Spain, Egypt, Brazil, and Ecuador. In the European Union, English is a 

compulsory language in 14 countries or regions starting at the primary stage. In 2009, 73% of 

pupils enrolled in primary school in the European Union were learning English. In compulsory 

secondary education, the percentage exceeded 90% and in pre-professional and intermediate 

vocational training it reached 74.9% ". In addition, the main international conventions and events, 

important media, high-level cognitive bibliography, among others. It uses and develops English as 

the first language. 

Moreover, the report issued by the UNESCO Institute for Statistics demonstrates, more 

than half of young people in Latin America and the Caribbean have not yet achieved the required 

level of English language skills when they complete secondary education. Likewise, EPI EF 

(Educational First) 4th Edition (2014) mentions that, almost all Latin American countries have a 

low or deficient level of English, although the region has improved. In a report published by 

Education First (EF) in 2017, Ecuador maintains a low level of speaking and language proficiency 

concerning other countries such as Argentina (which leads the region), followed by the Dominican 
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Republic, Costa Rica, and Brazil. A group of 85,000 people was evaluated on a national scale in 

Ecuador by PE, the average reached was 49.32 based on 100 points, from that sample, adults aged 

31 - 40 years achieved a score of 47.26 while young people aged 18 at 20 years a 53.57, a rating 

11% higher to older adults (El Comercio, 2017). 

Regardless, Secretaría Nacional de Educación Superior, Ciencia, Tecnología e Innovación 

(SENESCYT) of Ecuador announced that "Enseña Inglés" program would award scholarships for 

studies abroad to improve the quality of teaching in this language area in public schools, through 

training much more in line with the country's educational needs. Its purpose is to promote the 

teaching of this language at schools and colleges in Ecuador. A measure that not only seeks for 

educational quality, but also social inclusion. In the future, the teaching of this language will be 

compulsory from the first grade of school. Since 2016, the Ministry of Education issued an 

agreement establishing the compulsory teaching of this language, this strategy will allow the 

student to reach a B1 level at the end of high school according to the common European 

framework, which means that they can read and write without difficulty. Among 2016 and 2017, 

the Ministry of Education incorporated 762 English-speaking teachers into the national education 

system who work in about 750 institutions with more than 800 students (SENESCYT, 2017). 

Reading is an essential tool in the teaching-learning process of a language. According to 

OECD/PISA project (2006) reading in defined as “the ability not only to understand a text but to 

reflect on based it through personal reasoning and one's own experiences”, in other words, reading 

skill helps to improve the productivity of the human and jointly to the growth or development of a 

country. It should be mention reading is the cheapest way to access a foreign language, providing 

an additional benefit, such as developing the reader's creativity and imagination, favoring the 

increase of their vocabulary, and reinforcing spelling and grammar. In the case of children, it helps 
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them to learn new expressions, so that they empathize better with others and develop their 

concentration and attention. 

A pleasure for reading is acquired usually in childhood and, surprisingly, it seems too 

difficult to install it in people. Nowadays, improving the quality of education in Ecuador has 

become an absolute priority where the implementation and set in motion plans to promoting 

interest in reading is necessary. Although it should be considered as a responsibility not only of 

the government but of society itself, there are other problems such as the country's socio-economic 

reality, social inequality, and poverty that have a significant role, producing a lack of reading 

habits, unleashing the low understanding of the native and foreign language. The education of a 

child is incomplete unless she/he is equipped with the ability to read, decipher, interpret, and 

understand properly the content of the reading material. Reading is a good source of self-education. 

By reading, a person can be informed about all the news and knowledge, literature, and science of 

the world. 

According to INEC´s report (2012), 26.5% of Ecuadorians do not have reading habits, 

56.8% do not read due to lack of interest, and 31.7% due to the lack of time. On the other hand, 

the EF English Proficiency Index (2019) exam revealed that the country has a “low level of English 

proficiency”. Ecuador barely obtained 46.57/100 points, one of the lowest world rates. In the blog 

Otra Educación, Rosa María Torres said, “Ecuador is a country that reads little, that does not pay 

attention to reading from the educational, cultural, and communication policy, and does not value 

libraries”.  

Despite Ecuador presented the National Book and Reading Plan "José de la Cuadra" and 

"Yo Leo" through the Ministry of Education as a strategy for the development and promotion of 

reading in Spanish, they are not used properly, therefore, there are not positive results. According 



 

4 
 

to, Latin American and Caribbean Book Promotion Center (Cerlalc) data published in 2012, each 

Ecuadorian read half of the books each year.  

Establishing new teaching methods among teachers and search for new teaching-learning 

strategies is necessary and of vital importance. Reader's Theater complies with the principles of 

the philosophy of integral language since it is a real communication event where readers are 

encouraged to read their scripts since they want to and can do so, and because others are interested 

in listening to them (Rine hart, 1999).  

Perhaps, Reader’s Theater is the most imaginative, instructional, and   literature technique 

available for students (Ratliff, 2006). Further, Reader’s Theater is a diverse tool that benefits 

students across content areas. In 2007, Kinniburgh and Shaw proposed a strategic plan for 

implementing Reader’s Theater using geology and other science-based content. It contributes to 

the development of the English reading skills in a didactic way. It allows the student to relax and 

enjoy the activities, learning to read without the fear of making mistakes when reading aloud, in 

addition, to express oneself, use gestures and new body expressions, in other words, break old 

paradigms and reading with love.  As a methodological strategy focused on the development of 

reading skills is essential so that students begin to be curious and have a pleasure for reading in 

both Spanish and English from an early age. Obregón (2007) recognizes the importance of students 

having greater participation in their own reading process and this strategy is an example of it.  

The scientific contribution and feasibility of the research are very high, since there is 

reliable and verified bibliographic material to support it. Several authors and researchers have set 

their sights on finding the correct strategy for the development of reading, and have focused on the 

Reader's Theater strategy. 
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The pedagogical contribution is based on the socio-educational point of view since the 

indifference and little dedication that they have given to reading is evident because they live in a 

society where the child, young person, or adult does not enjoy this activity. It should be mentioned 

that reading becomes too boring and annoying for the students since among their preferences are 

being able to watch a movie, play video games, or any other activity that does not include letters 

or paragraphs. In addition, it is done from a qualitative approach what is required to know primarily 

is the effectiveness of the mentioned strategy. 

The didactic contribution of the research focuses on learning English for which the 

development of four skills is necessary: listening, speaking, reading, and writing. The use of 

Reader’s Theater allows these skills are complemented and developed at the same time, in turn 

promoting oral fluency and providing the opportunity to learn while enjoying oneself. For a person 

to have a good level of English aside from to listening, they must begin to relate the language 

through reading and empower themselves to know its grammatical structure, vocabulary, among 

others.; and starting with repeat reading, rehearsing, and presenting short scripts without the stress 

of memorizing lines make reading an easy and fun way to learn.  

The methodological contribution that will be obtained through this research is relevant 

because it has previously carried out studies by professionals on the subject, and above all, a new 

modality for university project is presented at the national level since documentary research is 

innovative and may be useful for researches in the future. 

The motivation for carrying out this research is because, today, readers are very few 

regardless of the language or literary genre; the lack of interest is evident. It is uncommon to see 

people reading a book, for that reason, promoting the enjoyment of reading from childhood and 
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motivating the curiosity to read in other languages is essential, specifically in English, since 

research is based on this problem. 

The importance of this research project is based on finding a solution to the deficient 

development of reading skills. Students, the socio-educational community, and society itself would 

be the primary beneficiaries, who would be able to read independently, improve their reading 

comprehension and, incidentally, acquire reading habits, promoting the creation of a culture of 

readers, since through reading they can acquire knowledge in all subjects such as Arts, Sciences, 

Medicine, Engineering, Computer Science, and others. Thus, the knowledge acquired by reading 

helps us to solve the critical situations, which they happen to face in life. 
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Research Question 

This research project focuses on the deficient development of the reading skills of the 

English language and the effect produced by using Reader's Theater as a methodological strategy. 

Therefore, the principal research question that has been pursued throughout the investigation is:  

How effective is the use of the Reader's Theater strategy for developing English reading 

skills? 

Guiding Questions  

Countless previous investigations were based on the analysis and observation of 

developing reading fluency and comprehension through this strategy, for these reasons, the 

following guiding questions have been pursued throughout the investigation: 

GQ1. What is the importance of the prosodic elements in the use of Reader´s Theater 

strategy for the development of English reading skills?  

GQ2. What is the process of applying the Reader´s Theater strategy for the development 

of English reading skills? 

GQ3. How are the components of the English reading skills developed through the Reader’s 

Theater strategy? 
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Data Collection Methodology 

Design Research 

A literature review involves searching and thoroughly analyzing the research available to 

answer a research question. It is characterized by following a systematic approach, which makes 

it recognized as an established method of investigation. In this way, the systematic review of the 

literature follows the stages of the scientific method, which makes it possible to guarantee the 

transparency and reproducibility of its results.  

The selection of the research articles for the present analysis was carried out according to 

specific criteria to search for publications on strategies for the development of reading in English, 

reading in English in elementary school children, and reading skills in English. In addition, all the 

information was selected according to a manual filter, which consisted of 80% of empirical studies 

where English is a second language and with 20% of information referring to the subject, in 

countries where English is a foreign language. Therefore, documents in both English and Spanish 

were analyzed. In order to identify as many current researches as possible concerning Reader´s 

Theater in the development of English reading skills, in each search string, the “AND” expression 

was employed between the keywords. After examining an approximate number of 35 studies 

related to Reader´s Theater and Reading skills, 8 of those studies were removed since they were 

not relevant to the research, and 12 were focused on other English skills. As a result, 15 studies 

were selected to be reviewed and used in this research. 

Besides, the use of keywords such as "Reader's Theater or Teatro de Lectores (in Spanish)", 

"use of the Reader's Theater strategy", "reading", "English reading skills", "reading fluency", and 

"reading comprehension". To detect potentially important studies, searches have been carried out 
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in the different repositories and digital libraries of several national and international universities, 

in addition to the databases of Academia where a study published in PLOS ONE found that papers 

uploaded here receive a 69% boost in citations over 5 years, ResearchGATE with the access over 

135 million publications pages and connect with 20 million researchers, Dialnet which is one of 

the largest bibliographic portals in the world, whose main task is to give greater visibility to 

Hispanic scientific literature, ERIC  is an online library of education research and information, 

sponsored by the Institute of Education Sciences (IES) of the U.S. Department of Education, 

SciELO that is an electronic library to Latin America, the Caribbean, Spain ,and Portugal, finally 

Google Scholar as a Google search engine focused and specialized in the search for content and 

scientific-academic bibliography. The site indexes publishers, libraries, repositories, bibliographic 

databases, among others; and among its results you can find citations, links to books, articles in 

scientific journals, communications and congresses, scientific-technical reports, theses, theses and 

files deposited in repositories. 

Research Level 

This research project has an exploratory research-level since the information found, the 

characteristics of the activities, and the research process, at some point were described and later 

conceptualized. More than anything else, it is exploratory because of the researcher's work, the 

collection, search, and synthesis of the information that he/she performs. For this reason, the 

present investigation is of descriptive level since the characteristics and qualities of the problem 

are detailed, the possible solutions and adaptations of the same are presented according to the needs 

of the investigated population.  
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Type of Research 

The research project is documentary or bibliographic because it consists of 

conceptualizations and theoretical criteria based on the primary, secondary, and tertiary research 

sources that make up the literature review.  This type of research is characterized by the use of 

documents; collects, selects, analyzes and presents consistent results. In addition, it is necessary to 

mention that the systematization, evaluation, analysis, comparison, organization and classification 

of the elements of knowledge (document to be studied) helps the statements and conclusions 

generated during the investigation to be verifiable and reliable.  

Research Modality  

This research project is based on both social and educational problems since both are 

related and depend on each other; a society without quality education cannot progress, and for the 

world to change, education must also do so. Socio-educational practice is characterized by being 

provisional, changing, dynamic, and with a clear tendency to become unnecessary since it is aimed 

at overcoming deficiencies, problems, and difficulties inherent to social development.  
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Literature Review 

Definition of Reader's Theater or RT 

Reader's Theater is a pedagogical and methodological strategy used in the teaching-

learning process of English as a foreign language. It is a non-traditional literacy strategy with a 

reading approach that encompasses the multiple intelligences of the reader (Moran, 2006).  That 

is to say, it is a teaching method with an integrative approach of skills, which requires 

communicative elements to carry out the reading process.  

 Based on the information provided by Corcoran and Davis (2005), Worthy; Prater, and 

Yordon (2002), this teaching method is composed of two basic concepts: readers and theater. The 

definition of "Readers" refers to those who perform the action of reading a variety of literature 

repeatedly, those who reflect on the act of reading itself (Alfaro Héctor, 2005), with their oral or 

facial expression and with the necessary body movement. As for the concept of "Theater” refers 

to the dramatic art staged, the interpretation and representation of stories that are developed 

through a plot, with the use of several acting and scenography elements, in short, a whole set of 

artistic expressions (Zazueta Jem, 2017) that is to say, dramatizing a reading.  Finally, Mckay 

(2008) notes and defines: 

An inclusive literature learning process that involves readers with multiple reading skills. 

It emphasizes the dramatic interpretation of various roles and characters through reading. 

Reader's Theater differs from other forms of theater because it requires few theatrical props 

or costumes, and performance does not require memorizing scripts. (p.3) 

In short, students (readers) in small groups, read a script aloud in an informal performance.  
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Figure 1 

 Definition of Reader´s Theater.  

 
Note: Adapted by Literacy growth for every child: Differentiated small-group instruction K-6. New 

York, NY: Guilford Publishers. Lapp, D., Fisher, D., & Wolsey, T. D. (2009). Available at 

https://literacybeat.com/2018/05/16/teatro-de-lectores-readers-theatre/ 

 

Reader's Theater, main elements: Script and dialogue  

 

Reader's Theater is a form of reading aloud, guided, and repetitive, which is mainly 

characterized by the use and creation of scripts, the reader's central work tool. A script contains all 

the dialogues of Theater, where the different conversations and events take a place throughout the 

narrated and described story; it also acts as a guide to guarantee coherence and landscape during 

the performance (Romero, 2016). 

One of the advantages of using the script is that it allows the reader to practice the language 

and develop an understanding of it.  Garcia (2017) mentions that “to make adaptations to any script 

it is necessary to understand the original play”, in order not to remove the essence of the literary 

and create dialogues according to the lexical level of the reader.  

Reader's 
Theater

Pedagogical and 
methodological strategy

Reading modes

Loud, guided 
and choral. 

Artistic 
Elements

Script (dialogue)

Prosodic 
Elements 

Accent, intonation 
and rhythm

Integrative 
Approach

4 language 
skills 

https://literacybeat.com/2018/05/16/teatro-de-lectores-readers-theatre/
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Reader's Theater and the prosodic elements of Reading  

The advantage of implementing Reader's Theater is that it requires little or no materials; 

the goal of the artist is to read a script aloud effectively, allowing the audience to visualize and 

imagine the action (Cornwell 2018). In other words, the content of the script and the knowledge 

of how to read effectively plays a crucial role in the successful implementation of this teaching 

strategy. For this reason, the development and control of the voice are essential. Moreover, the 

readers must take the prosodic elements of reading into account. 

Figure 2 

Prosodic Elements involved in the Reader´s Theater Strategy and Reading  

 

Note: Adapted by SlideShare. Gonzales, Ana. (2016). Available at   

https://www.slideshare.net/AnaEdnaGonzalezMendi/lectura-dramatizada-de-una-obra-de-teatro 

 

Prosody plays a crucial role in the organization and interpretation of speech, apart from 

transmitting emotion and dialect information. According to Mora (1996), “It is the study of non-

segmental phonic facts that participate in the organization of the lexicon and syntax, whose play a 

decisive role in the semantic interpretation of statements and discourse” (Di Cristo, 1994, in Mora, 

1996). In essence, mastering the voice, a clear and precise diction is fundamental in the 

development of reading skills through the implementation of the Reader's Theater strategy.  

Readers to modulating must consider the following prosodic elements: 

 

Prosodic 
Elements 

Syllable Word Statement Spreech 

Phonetic phenomena 
affecting

https://www.slideshare.net/AnaEdnaGonzalezMendi/lectura-dramatizada-de-una-obra-
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Prosodic Accent (Stress)  

In English and other languages, the accent is associated with aspects of the vocal quality. 

Alarcos Llorach (1950: 201) describes, "accent as a reinforcement of expiratory intensity…” and 

Gili Gaya (1950, 1971: 31) speaks of intensive effort that affects certain syllables”. In English and 

in most of the scientific literature, this term is used as a synonym for sentence accent. In other 

words, the prosodic accent is related to pronunciation closely since, it has to do with the 

phenomena of intonation and topicalization of words or sentences.  

Intonation. When we speak, we use a particular intonation that turns into a melodic curve. 

This aspect is very influential for communication because, through it, they can express what they 

want to send on. Besides, intonation is an accumulation of prosodic features that speakers of a 

language or dialect used for communicative purposes (Cortés 2002). It has the function of helping 

to release the communicative intention of the speaker: asking, expressing surprise, sarcasm, look 

for public confirmation through oral expression, among others. 

Figure 3 

Functions of Intonation in reading  

 

Note: Adapted by SlideShare. Moreno, Carlos (2015). Available at 

https://es.slideshare.net/cfmoreno12/entonacion-10599620 

 

Rhythm. It is an element of verbal art, distribution of syllables, accents, and pauses 

(accuracy) in the statement so that the text has musicality and harmony while is being read, 

Gili Gaya (1993) mentions, “each language has its rhythmic tendencies and it depends on 

Functions of 
intonation 

Linguistics 

Distinctive  

Demarcative 

Pragmatics
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text, space, and sound system. It is worth mentioning that the first rule about the pace/pace 

is to slow down and to achieve this, punctuation marks must be used. In other words, this 

prosodic element helps to understand the text and capture the full attention of the listener.   

Procedure of applying RT in a classroom  

 Reader's Theater is a form of reading aloud, guided, and repetitive. According to the 

related literature (Chen, 2006; Chen, 2008; Huang, 2006; Liu, 2008; Rinehart, 1999; Walker, 

2005; Worthy & Prater, 2002; Yun, 2008), a commonly used procedure in RT can be presented 

in:  

Script 

The first step for conducting RT instruction is to select RT scripts or adapt one of them. 

However, texts that are suitable for students to read and understand are the best materials for RT. 

Supporting activities  

Teachers should discuss the script with students to give the students a clear picture of the 

story, help them to read the script well and to know what role is more suitable for them.   

Teacher´s modeling  

It helps students become more involved in the reading process prior to practice and 

rehearsal and lowers students’ affective filters about speaking unfamiliar sentences in English. 

Role assignments  

Lines they read because it can help students choose a suitable role for their final 

performance. Sometimes, teachers may have to assign students to take a part in the script because 

the students cannot decide. 
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Practice and rehearsal  

In this stage, students practice the script in groups through repeated readings and they can try to 

rehearse their RT before the actual performance. Meanwhile, teachers should also provide 

suggestions about the practice and rehearsals for students. 

Performance  

Students’ small groups show the results of their practice in this phase. During the stage, 

students take their scripts in hands and stand in a row to deliver their understanding or 

interpretation of the text in front of a crowd of people, including the students’ peers, parents, and 

students from other classes. 

Post-performance discussion 

It offers students and teacher an opportunity to discuss individual efforts in the process of 

practice and the cooperative learning of each group. If possible, teachers should encourage students 

to think about their RT performance and try to put on a better show later. 

For this reading strategy to function and have positive results, teamwork is necessary both, 

by the teacher and the student (reader).  

Figure 4 

Students and teacher participation in the application process of RT strategy  

Note:  Adapted by Literacy growth for every child: Differentiated small-group instruction K-6. New York, NY: Guilford Publishers. 

Lapp, D., Fisher, D., & Wolsey, T. D. (2009). Available at https://literacybeat.com/2018/05/16/teatro-de-lectores-readers-theatre/ 
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Timothy Rasinski, Faida Stokes y Chase Young (2017) in the article “The role of the 

teacher in Reader´s Theater instruction” mention that the principal role of the teacher is to making 

RT a regular and continuous part of the lesson plan. They describe the facilitating role of a teacher 

in incorporating Reader's Theater in their literacy rotation and the effects that the use of it produces, 

such as an increase in word recognition, fluency, vocabulary, and the development of 

comprehension. For this reason, they suggest a weekly routine focused on the development of 

reading comprehension, as well as the study of words and fluency. 

Table 1 

Reader´s Theater + Comprehension and Word Study Fromat  

Day Building Fluency with 

Gradual Release  

Comprehension  Word study  

Monday  Teacher models’ texts to be 

performed on Friday. 

Students follow along and 

discuss the quality of the 

teacher´s reading.  

As a whole group, generate 

questions while reading the 

script. 

Choose, discuss, and analyze 

unknown words. Then, add these 

to the word wall.   

Tuesday  Choral reading of script  Students choose their scripts, 

and the teacher helps students 

generate a summary of their 

respective scripts. 

Choose, discuss, and analyze 

interesting words. Then, add 

these to the word wall. 

Wednesday Small group rehearsal. Teacher 

“coaches” students, as they 

practice.  

Students are assigned parts and 

rehearse in their assigned 

groups. Teacher circulates 

among groups providing 

encouragement and talking 

about meaning of the script.  

 

Choose, discuss and analyze root 

words and/or affixes in words (if 

any). Then, add these to the word 

wall.  

 

Thursday  Practice – Dress Rehearsal  

 

Class does a run through of the 

scripts and texts to be performed. 

Afterwards, students retell the 

script in their own words to a 

partner.  

 

Choose, discuss and analyze 

content vocabulary (if any). 

Then, add these to the word wall.  

 

Friday  Grand Performance. Students 

perform for an authentic and 

supportive audience of 

classmates, parents, and other 

visitors.  

After the performance, students 

discuss what they liked most 

about their script and what could 

have been done to make the 

script even better.  

Read and discuss word wall 

chorally  

 

 

Note: From “The role of the teacher in Reader´s Theater instruction” by Timothy Rasinski, Faida Stokes & Chase 

Young (2017). Texas Journal of Literacy Education, Winter, Volume 5, Issue 2, pg 17. 
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However, there are other ways that teachers can organize their study plan, but they should 

always provide the student with the daily opportunity to participate in some aspect of that reading 

strategy listen to, rehearse, and interpret authentic and engaging scripts to learn collaboratively. 

Benefits and Effects of RT instruction  

According to Young and Vardell (1993), there are numerous benefits for students who use 

Readers Theater. Students can improve their reading skills and attitudes toward it, through 

participating in Readers Theater because of the repetition of the material already exposed. Readers 

have the opportunity to practice oral reading and engage in reading the text several times, as they 

prepare their performance. This helps students develop larger sight-word vocabularies, increases 

reading rate, and improved reading fluency. Additionally, comprehension may improve since the 

reading experience is one of dramatic participation with the focus on interpretation rather than 

performance. 

Besides being an engaging and motivational activity, research (Young and Rasinski, 2009; 

Griffith and Rasinski, 2004) supports the potential of Readers Theater to improve reading 

performance. The many benefits of using Readers Theater include:  

 Engaging students in the act of reading.  

 Increasing students’ motivation to read.  

 Increasing students’ level of comprehension. 

 Developing students’ fluency through repeated use of and exposure to text. 

 Providing students with an authentic purpose for Reading.  

 Integrating reading, writing, listening, and speaking into an authentic context for 

students.  
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Ion Drew & Roar P. Pedersen in their article “Readers Theater: A different approach to 

English for struggling readers” present a study of the use of RT in English lessons with a group of 

secondary school students in Norway, where it is primordial to mention that the experience had a 

positive effect on the confidence and motivation to read in the students. Most of them said that this 

strategy was both pleasant and educational since it helped to improve fluency and precision, for 

example, the pronunciation and also, it facilitate the increase of vocabulary. Finally, they 

concluded that Reader's Theater offers a different, dynamic, and educational forum to 

communicate fiction and non-fiction texts in schools meaningfully. 

Table 2 

Pupils´ perceived benefits of Readers Theatre (actual numbers with percentages in brackets)  

Statement (N=36)  Strongly 

disagree 

Disagree Partly 

agree 

Agree  Strongly 

agree 

No 

answer  

Readers Theatre is a 

good way of practicing 

oral English. 

0 1 (3%) 8 (22%) 18 (50%) 8 (22%) 1 (3%) 

Readers Theatre has 

given me more 

confidence in my 

ability to use English.  

0 5 (14%) 16 (44%) 12 (33%) 1 (3%) 2 (6%) 

Readers Theatre has 

improved my ability to 

concentrate.  

0 5 (14%) 22 (61%) 8 (22%) 0 1 (3%) 

 

Note: From “Readers Theatre: A different approach to English for struggling readers” by Drew & R. R. 

Pedersen (2010). University of Stavanger. Vol. 4 Nr. 1 Art. 7. Pg 11 
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Reading Process: similarities and differences between L1 y L2 o LE 

The reading process could be considered a mystery in any language because it is not 

possible to observe directly what happens within the reader´s brain when he or she reconstructs 

and creates meanings from a written text. For this reason, McNamara (2004) refers to “reading as 

a complex activity, and it becomes even more complex when it is not the mother tongue.  

From his point of view, Rosenblatt (1985) argues there are only possible readers and 

possible texts. Under this approach, reading proceeds through a process of selective attention, in 

which the reader selects some pertinent clues offered by the text and information from their 

diagrams to produce meaning. Reading is the event where a transaction occurs, a fusion between 

the reader and the text at a given time and context, to build meaning. 

 In other hand, Goodman (1980a; 1980b; 1994) understanding is the unique objective of 

reading and he argues that reading is a complex psycholinguistic guessing game in which the 

reader reconstructs meaning through an interaction with the text, where the meaning does not 

reside in print, but has to be contributed by the reader. Therefore, the reader, making use of 

previous knowledge, experiences, selects the most appropriate information to make predictions, 

anticipations, and guesses to reconstruct the meaning of what he/she reads.  

Smith (1997) defines reading as a psycholinguistic process that involves an interaction 

between thinking and language. Besides, reading consists of asking questions to the text and 

answering them through understanding, in other words, reading must be presented as a real and 

meaningful experience similar to others we live daily. 

Whether the reading is done in LL, L2, or LE, the reader would understand more when the 

content of the text is familiar at the level of general, linguistic, and/or discursive knowledge 

(Meena Singhal, 1998). In the same way, Koda (1994) says there are fundamental differences 
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between reading in Ll and L2: the L2, reader has previous reading experience; reading in L2 is 

cross-linguistically character because it is involved at least two languages. Finally, he emphasizes 

that there are differences in the linguistic proficiency that reader of Ll and L2 has before learning 

to read as the native manages the basic structures of the language that has acquired through oral 

language. In other words, the relationship and interaction between reader, text, and context, as well 

as the influence of previous knowledge, the re-emergence of vocabulary and meta-cognition 

affects the ability to understand and learn from the text, leads the reader to reading comprehension, 

which is the main objective of the reading process. 

Figure 5 

 Basic Reading Process according to Goodman, Smith, and Rossenblatt  

 

 

 

 

 

 

 

 

Note: Adapted by Google Sites. García, José Martin. (2010). Available at 

https://sites.google.com/site/lenguaje64/tema-2 

Relationship between Reader's Theater and Reading Skills 

Reader's Theater focuses mainly on the development of the components or elements that 

are part of the reading skills, i.e., the strengths of language and reading are developed jointly 

through it (Lapp, D., Fisher, D., & Wolsey, TD2009). It is worth mentioning that it is a strategy 
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highly focused on the development of reading and emphasizes the growth of the reader's reading 

fluency and comprehension.  

The development of English reading skills is a relevant factor in the training of 

professionals since they must be in the constant acquisition and updating of information.  

According to the Organization for Economic Cooperation and Development (OECD), the entity 

responsible for the PISA Reports, the reading competence or skill is "the individual ability to 

understand, use and analyze written texts to achieve their personal goals, develop their knowledge 

and possibilities of participating fully in society." (OECD, 2009). A receptive ability allows 

interpreting a text to convert it into language and transmit a message. 

Figure 6 

Basic Concept of Reading Skills  

 

 

 

 

Note: Direct research. Centeno, B. (2020)  

 Garzón, María del Carmen; Jiménez, María; & Seda, Ileana (2008). Universidad 

Autónoma de México. In their article entitled “El teatro de lectores para mejorar la fluidez lectora 

en los niños de segundo grado” concluded that Reader´s Theater is an alternative that contributes 

to the development of reading skills, since it can be adapted to different reading levels. It is 
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motivating, and recommended the application of this strategy in the regular classroom, to promote 

the motivation of all children towards books and rereading when they are learning to read. 

To carry out the research, she worked with 16 students (7 girls and 9 boys) of second grade 

of primary school, who were previously selected by their teachers to show low performance in 

reading. To analyze if the differences obtained were significant and demonstrate that were not due 

to chance, the Wilcoxon test was applied (non-parametric test), which allows to identify if there 

are differences between two conditions (initial and final) in terms of their magnitude and direction, 

in ordinal distributions of related samples. 

Table 3 

Analysis of initial and final evaluation results, using the Wilcoxon test.  

Reading Fluency  

Indicators 

Ranges Students Significant 

Ranges  

Score Z 

Decoding errors  Negative ranges 

Positive ranges  

Leagues 

Total  

14 

1 

1 

16 

8.39 

2.50 

 

-3.330a 

P≤ .001 

Automation errors   Negative ranges 

Positive ranges  

Leagues 

Total 

14 

1 

1 

16 

8.07 

7.00 

 

-3.260a 

P≤ .001 

Prosodic characteristics of 

the text  

Negative ranges 

Positive ranges  

Leagues 

Total 

0 

15 

1 

16 

.00 

8.00 

 

-3.475b 

P≤ .001 

Accuracy in 1st test Negative ranges 

Positive ranges  

Leagues 

Total 

0 

16 

0 

16 

.00  

8.50 

 

-3.523b 

P≤ .000 

Accuracy in 4th test Negative ranges 

Positive ranges  

Leagues 

Total 

0 

16 

0 

16 

.00 

8.50 

-3.520b 

P≤ .000 

 

 
Note: 

a. Based on positive ranges 

b. Based on negative 
ranges  

 

 

Note: From “El teatro de lectores para mejorar la fluidez lectora en los niños de segundo grado” by Garzón, María 

del Carmen; Jiménez, María; & Seda, Ileana, 2008, Universidad Autónoma de México. Lectura y Vida p. 41 
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Components of Reading  

Motivation  

While it is true that the learning outcomes depends on the knowledge, skills, and values 

previously acquired or developed by students, school performance also depends, to a large extent, 

on the degree or level of motivation of the student. Motivation is an internal state that activates, 

directs, and maintains a person's behavior toward specific goals. It endows the person with the 

drive and direction needed to engage with the environment in an adaptive, open-ended, and 

problem-solving sort of way (Reeve, 2015). Teachers can promote excitement and motivation to 

read by providing students with: 

 Interesting and rich texts.  

 Choice of text. 

 Authentic purposes for reading.  

 Opportunities to explore, interact, and experiment with text.  

Farley Deborah (2009) in her article “Bringing English to life: Motivating young EFL 

learners with Readers Theater” describes the RT strategy as a literature-based activity that 

combines the skills of reading, listening, and speaking in a way that gives the student motivation 

and confidence. When the student is motivated, he can improve his speaking, reading 

comprehension and increase vocabulary significantly. It is important to mention that there are two 

types of motivation, intrinsic (internal) and extrinsic (external) that allow the child to develop hir 

or her skills.  

Phonological Awareness / Phonics  

Phonological awareness is a crucial skill to develop in children. It is strongly linked to early 

reading and spelling success through its association with phonics. It can be defined as “the ability 

to recognize, combine and manipulate the different sound units of spoken words” (Department of 
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Education and Training in Western Australia, 2004, p. 73), in other words, it refers to oral language 

and phonics refers to print.  

Phonological Awareness Levels  

Syllabic Awareness. This involves syllable blending, segmentation, and isolation.  

Syllable blending. Teacher demonstrates this by saying a word such as “po-ta-to” 

pronouncing syllables with one second intervals between them before asking pupils ‘What is this 

word?’  

Syllable segmentation. Teacher presents words for segmentation by showing real objects 

or pictures or by simply saying the word and asking the students to segment it e.g., win-down-sill.  

Syllable insolation. Teacher presents two syllable words, which also happen to be 

compound words, for example, postman, playtime, playground etc. The words are presented orally 

and the pupils are asked to say the first part or first syllable on its own before advancing to the 

second syllable (Savage, 2008). 

Onset-Rime Awareness (Rhyming). All syllables can be divided up into onsets and rimes. 

For example, the word “bat” b = onset, at = rime. All syllables have rimes but not all syllables 

have onsets. Children with ability to use onset and rime can:   

 Recite nursery rhymes. 

 Tell you if words they hear (or see pictures of) rhyme with one another i.e. 

discriminate and select rhyming words  

 Think up words to rhyme with a visual cue or orally presented word i.e. generate 

rhyming words independently (Ní Mhurchú, 1998).  
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Reading Fluency  

Fluent reading enhances reading skills by reading correctly with expressiveness and 

appropriate speed to understand the hidden message of the text. Chambers (2010) defines “it as an 

efficient skill in word recognition, which allows the reader to construct the meaning of the text 

that manifests itself as a safe, fast and expressive oral reading” (p.15). Besides, Calero (2014) 

mentions: 

We could characterize fluent reading as one that is done without errors in the recognition 

and decoding of words. Use of a rhythm and expression adequate, speeding up or stopping 

the reading when to find the meaning of the text, an appropriate phrasing through the 

relevant pauses in the function of the graphic marks, and differentiating the tone of the 

reading of certain words or phrases to support the understanding of the text. (p.35) 

Reading fluency represents a reading without errors. The reader makes correct use of the 

prosodic elements and decodes the words, where it uses the appropriate pauses, respects 

punctuation marks, modulates the voice, and reads with expression and emotion. It is not about the 

speed of reading, fast or slow, but both the reader and listener understand the text with a clear and 

precise reading. Then, reading fluency is the ability to read aloud with expression to demonstrate 

an understanding of the message in the text and the communicative intention of the author. 

According to Mc Kenna & Stahl (2009), the three key components of reading fluency and 

each component affects comprehension in a different way. 

Accurrate word recognition. To improve reading fluency pupils should be reading at their 

instructional reading level i.e. 90% - 95% accuracy. 
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Automaticity. It is the ability to read words without decoding them consciously. Here, 

they can read words fluently so that they can focus on understanding the text. Mental energy is 

required to decode the meaning, therefore very little mental energy can be left for understanding. 

Chase Young and Timothy Rasinski (2009) in the article “Implementing Readers Theater 

as an Approach to classroom Fluency Instruction” used RT as an addition to a balanced literacy 

program that consisted of reading demonstrations, shared reading, guided reading, independent 

reading, and study of words. The results reflected remarkable progress over the school year, the 

students' word recognition accuracy was complicated at the beginning and it was maintained at all 

times, they had significant advances in terms of automaticity. It is worth mentioning that the 

research consisted of the participation of 29 monolingual students, corresponding to 8 girls and 21 

boys, where 9 of them were ELLs, also the students were part of the general education program 

and, as the data suggests, represented a wide variety of reading levels. 

Table 4 

Measures of Student reading Proficiency- Fall to Spring  

Score  Fall Spring Growth 

Word recognition 

accuracy 

98.9% 99.2% 3% 

Rate/ Automaticity 

(WCPM) 

62.7 127.6 64.9 

Prosody (4=max) 2.2 3.0 .8 

DRA level 19.4 31.2 11.8 

 

Note: From “Implementing Readers Theatre as an Approach to Classroom Fluency Instruction” by Chase 

Young & Timothy Rasinski (2009) Vol. 63, No. 1. International Reading Association 

DOI:10.1598/RT.63.1.1 ISSN: 0034-0561 print / 1936-2714 online  
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Moreover, Gonzales, Alejandra (2015). Universidad de Navarra. In her master´s research 

entitled “Teatro de lectores: una experiencia con alumnos de 1ero de primaria” deepened the 

importance of reading fluency and how the reader's theater method could benefit her. In a 

qualitative-quantitative research and experimental modality, with a bibliographic review and an 

analysis on the proposal made by Ripoll (2015), in which 150 children participated, where they 

prepared the representations with the teacher following a series of steps; they knew the method, 

discussed the dialogues, relied on the teacher's or her classmates' reading model, performed a group 

reading, reread the literature and finally presented the performance. 

To obtain the results and to know if the Ripoll method was effective, an initial and final 

evaluation was carried out, where significant changes were found in the ACL and PEES tests. 

Therefore, she conclude that the reader's theater method is effective in improving students' reading 

fluency. 

Table 5 

Changes in the results of the ACL, TECLE y PEES tests, after the application of the Ripoll intervention 

Test  Initial Evaluation  

N= 79 

Final Evaluation 

N=79 

P 

ACL 17031 (4.45) 20.12 (3.50) <0.001 

TECLE 10.19 (5.46) 16.22 (6.37) <0.001 

PEES 6.30 (5.27) 10.43 (7.43) <0.001 

 

Note: From “Teatro de lectores: una experiencia con alumnos de 1ero de primaria” by Gonzales, 

Alejandra, 2015, Universidad de Navarra, España. Table 5 p.47 
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Reading Comprehension  

Reading comprehension is a process through which the reader elaborates a meaning based 

on the interaction with text (Villafan Catalina, 2007). It occurs when the words on a page are not 

just words, but thoughts and ideas. Besides, it is necessary to be successful in school, work, and 

life in general. It is necessary to mention that is an intellectual skill because when a reader 

understands the reading, the reader learns and constructs new knowledge. In other words, 

comprehension makes reading enjoyable, fun, and informative. 

Black Laura Ashley (2016) in her research "The effects of Reader's Theater on Reading 

Comprehension and Fluency of fifth-grade students" investigated the development of students' 

reading comprehension through the application of RT. Through the reading test, Research-Based 

Reading Software (STAR) developed by Renaissance Learning (1986), which involved the 

insertion of correct words to measure reading comprehension, it was also intended to provide 

information to help teachers shape instruction, reset reading growth, and improving reading 

performance. After examining the data, she indicates that the group that received Reader's Theater 

scored slightly higher in reading comprehension (0.2520 vs. 0.2080). In contrast, the group that 

did not receive Reader's Theater scored slightly higher in fluency (6.2800 versus 5.7200) 

Therefore, the results of this research helped to establish that the use of this strategy weekly has 

an effective means to increase the levels of fluency and reading comprehension in students. 
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Table 6 

Descriptives for Comprehension and Fluency Gains for all Fifth Grade Students by group  

Group N M SD Std. Error Mean 

Comprehension Gain 

Treatment 

(received Reader´s 

Theater) 

25 0.2520 0.27857 0.05571 

Control group  

(did not receive Reader´s 

Theater) 

25 0.2080 0.11874 0.02375 

Fluency Gain  

Treatment 

(received Reader´s 

Theater) 

25 5.7200 2.65127 0.59025 

Control group  

(did not receive Reader´s 

Theater) 

25 6.2800 3.33567 0.66713 

 

Note: From “The effects of Reader´s Theater on Reading Comprehension and Fluency of fifth- grade 

students” by Laura Ashley Black (2016). Walden University. Walden Dissertations and Doctoral Studies 

Collection. Table 1. pg 47. 

 

 

In addition, Encarnación, Jorge (2020). In his research project entitled “Reader's Theater 

en el desarrollo de la comprensión lectora del idioma inglés” established the relationship between 

Reader's Theater and the development of reading comprehension of the English language, because 

students have the need to understand what they read in a different language and not in their mother 

tongue and cannot do so. 



 

31 
 

The methodology applied in this study was non-experimental and bibliographic, 

descriptive and relational based on a qualitative-quantitative paradigm. Counting on a population 

of 180 elementary education students, whose data collection was carried out through the 

application of a questionnaire, the most relevant result shows that 67% of the surveyed population 

has managed to develop an adequate comprehensive reading of the text during reading the work, 

while 33% still have complications. 

Table 7 

Development of comprehensive Reading during the development of the play in Reader’s Theater  

SCALE P1% Accumulated Percentage  

Always 10  

Adequate            67 Usually 57 

Sometimes 10  

Not adequate      33 Occasionally 17 

Never 7 

TOTAL  100 TOTAL              100 

 

Note: From “Reader's Theater en el desarrollo de la comprensión lectora del idioma inglés” by 

Encarnación Jorge, 2020, Universidad Central del Ecuador. Table 36 p. 92  

 

After the results obtained, the researcher recommends using authentic oral reading 

strategies, and collaborative reading, through the Reader's Theater technique for the development 

of reading comprehension and selecting scripted readings according to the needs and interests of 

the student to awaken motivation and interest in them. 
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Reading Comprehension Levels  

Literal  

According to Strang (1965), Jenkinson (1976), and Smith (1989) at this level, the reader 

recognizes the phrases and keywords that are in the text. Literal reading focuses on the ideas and 

information that are explicitly stated, the recognition of information focuses on the location and 

identification of elements of the text that can be main ideas (most important information), 

sequences (recognition of the order of the actions), or by comparison (identification of characters, 

times and places). In other words, literal comprehension consists of understanding what is explicit 

in the text without inquiring about it. 

Inferential 

Reader reconstructs the meaning of the text by relating it to their personal experiences and 

previous knowledge, from which they formulate conjectures and hypotheses and draw conclusions, 

since the reader, based on the data extracted from the text, makes assumptions that can be verified 

(Puerta Carlos, 2016). That is, the reader wonders about what he reads and focuses on the implicit 

information in the text. 

Critical   

At this level, reading acquires an evaluative character, since the reader, in addition to 

confronting the meaning of the text with their experiences and previous information. Reader issues 

well-founded judgments and opinions, referred to as the possibility of the human being to analyze 

and seek the truth (Freire and Macedo 1989: 143). In other words, it is to understand what the 

author is saying, following up on his argument, and looking for evidence that supports his point of 

view. 
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Lexicon Development in Reading skills through Reader's Theater  

A lexicon is an essential tool in learning another language. Educational researches indicate 

that vocabulary is strongly related to reading comprehension. It is necessary to know the meaning 

of the words to understand the text. Concerning the acquisition of lexicon, “re-reading of the same 

material is the best strategy because it gives children chances to review and refine it” (Carey, 

1978). Reader's Theater is a strategy of reading aloud, guided, and in some cases choral mode. In 

addition, it is possible to work in a group and individual way. The acquisition of vocabulary is 

incidental as when an adult stop to reflect or give an explanation, among others; on a certain word 

(Bravo et. Al, 2007). During reading, readers learn new words; sometimes it is not necessary to 

review their meaning because it is inferred through context.    
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Discussion of Results and Recommendations  

In this section, the results obtained from the empirical researches developed in the literature 

review of this research project are presented. The same that were exposed and analyzed based on 

coherence and contradictions according to the perspective and criteria of the different authors, with 

them to answer the research questions presented at the beginning of this dissertation and discuss 

the pedagogical implications. This research focused on analyzing the effectiveness of the use of 

the Reader's Theater strategy in the development of the English reading skills, where most of the 

exposed results reflected a positive effect in the participants who worked with this strategy.  

Numerous studies have shown that Reader’s Theater has significant effects on students’ 

English learning and abilities, especially in their reading skills. Firstly, Rinehart (1999) indicated 

that students could clearly express and interpret their reading script to the audience when they were 

performing RT. Moreover, Marcus (2002) found that the student audience benefited from RT in 

listening and appreciating the intonation (such as expression, stress and pitch) and rhymes (such 

as phrasing, linking and tempo) of the words. In Taiwan, Chen (2008) found that the listening 

performance of students in the experimental group (with RT teaching) had more positive progress 

than those in the control group (with regular teaching). Therefore, RT activities could improve 

students’ listening skills by encouraging students to interact with what they have read and listened 

to, especially for triggering students to use their imagination in reading and listening. 

Apart from this, Keehn, Harmon and Shoho (2008) found that the students in RT class 

made statistically significant growth in their reading level, as well as significant gains in fluidity 

and expressive measures of oral reading. Furthermore, in Taiwan, Yang (2006) reported that 

English learners could improve their oral reading rate and accuracy after three performances of 

RT. These results indicated that the influence of RT instructions did help learners’ reading skills 
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and improved their reading accuracy and rates.  In other words, the reader´s theater strategy fulfills 

its objective, which is to develop reading skills in students together with the necessary motivation 

to carry out the activity. 

In the study done by Corcoran (2005), Readers Theater had a positive impact on the 

students. A pre and post-survey was done. The first six questions were designed to elicit the 

student’s comfort levels of reading, regarding different contexts and situations. Each question was 

given a numerical value, with a point scale of one through four. Comfort levels with the first six 

questions on the pre and post-surveys showed a 2% to 16% increase. While all questions increased 

in comfort, the most significant difference was found in the questions: “How do you feel about 

reading aloud in school?” and “How do you feel when it’s time for Readers Theater?” The pre-

survey findings showed a comfort level of 81% in how Readers Theater made them feel. The post-

survey finding showed 95% of students feeling the best about Readers Theater. In reading aloud 

at school, 52% felt comfortable in the pre-survey and in the post 68% felt comfortable. The seventh 

question asked students to write what they felt was their favorite subject or part of the day. On the 

pre-survey 45% of students selected mathematics, 18% chose reading, and nobody selected 

Readers Theater. The post-survey findings showed 37% choosing Readers Theater as their favorite 

and only 27% of students selected mathematics. When asked if they would like to do Readers 

Theater again, 90% of students said they would like to do it on a weekly basis, while only 10% 

wanted to do it only a couple of times a year. Likewise, in the study carried out by Yang (2006), 

the results indicated that the reading skills of the students improved after having carried out some 

workshops with the use of this strategy. By the exposed results, its use can be more effective from 

an early age, where the child is just beginning to develop his cognitive abilities; it is what authors 

and researchers could conclude.  
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The components of reading skills are motivation, phonological awareness, fluency, 

comprehension, and vocabulary development. In this way, Deborah Farley (2009) explains how to 

organize RT activity and gives examples of how this reading strategy works under cooperation, 

collaboration, and communication. Each participant can assign different roles, practice and 

improve their reading, it allows them to interact with others and work as a team, and this is where 

motivation enters the game since Reader's Theater is shown as something innovative and fun to 

do, where the pressure of perfection is not felt and the student feels more comfortable and relaxed. 

Furthermore, Kozub (2000) found that the participants in his RT experiment had enhanced their 

oral productivity in relation to reading fluency, as well as writing, smoothness, rhythm, 

conjuncture, intonation, and accent (prosodic elements) at the moment of reading, which are 

important for the viewer and the interpreter to understand the text. While, Calero (2014); Young 

& Rasinski (2017); Cotter (2012); Meisinger (2010) mentioned that Reader's Theater has a huge 

impact on students' reading fluency; it helps them to read naturally, safely, and completely to 

understand what they read. In addition, they mention that the development of reading precision, 

automaticity, and prosody helps the reader to construct meaning and, as mentioned above, 

improves the development of prosodic elements (Clark, Morrison & Wilcox, 2009).  

On the other hand, information was collected from Mei Hua Hsu (2011, 2017); Chin Leong 

Patrick (2008); Chase Young & Timothy Rasinski (2009); Ferrada Natalia & Outon Paula (2017) 

who implemented Reader's Theater following a 5-day plan during their researches. Specifying the 

activities that would be carried out daily and all the results obtained (in all cases) were positive. 

That means that both the role of the teacher and the student is primary since the strategy works on 

both of them. By now, a format has not been specified to carry out the implementation of RT 

within the classroom, as it depends on the teacher's methodology and the student's motivation.  
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According to  Chen (2006, 2008); Huang (2006); Liu (2008); Rinehart (1999); Walker 

(2005); Yun (2008) Worthy & Prater, (2002) the script is an important element as well as the 

dialogue. In 2008, Ng Ching Leong Patrick was carried out a survey after the RT activity among 

a class of 28 second-year EFL engineering students attending a course on Effective 

Communication from the School of Material Engineering, Nanyang Technological University 

(NTU). In response to whether students have positive experiences with this strategy, 71% of 

students agreed that they enjoyed it and 80% think the lesson is more interesting as it involved 

acting out the scripts. About 92.8% of students agreed they enjoyed working whit their friends in 

writing and performing the scripts, only a small percentage (3%) disagreed that they were motivate 

to read more about the topic after acting out the script. Since the development of the Reader’s 

Theater strategy is based on dialogue and scripts, is necessary conclude that the use of scripts or 

creating your own empowers the student’s imagination, motivation, and interest.  

In the study by Huang (2008), the results obtained could show that a large part of the 

participants had improved their reading comprehension. Similarly, Peng (2009) found that her 

students reflected improvements in their English reading skills, word recognition and reading 

comprehension after having used Reader's Theater for 12 weeks. In addition, Garrett and O’Connor 

(2010) wanted to determine if Reader’s Theater improved reading comprehension. The study 

focused on three elementary schools in the in a rural southeastern school district. The students 

ranged from kindergarten to fifth grade. Once the study was complete, Garrett and O’Connor found 

that reading comprehension increased. Additionally, teachers also reported that by using Reader’s 

Theater, student fluency increased. Reader’s Theater positively affected reading comprehension 

(Garrett & O’Connor). Finally, authors concluded that RT is believed to be an effective way to 
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strengthen reading accuracy, reading fluency, reading comprehension, and vocabulary 

development.  

In brief, with the information found and already mentioned, it is possible to evidence that 

have several bibliographic or documental sources to collect information on the problem to be 

investigated. In addition, it can be evidenced that results obtained have been positive and 

transcended in the socio-educational field both in the national and international modality. It is 

worth mentioning, Reader's Theater strategy has a positive effect on the development of reading 

fluency and comprehension, which are components of the reading skills or competence that human 

beings must achieve throughout their life.    

Recommendations  

It is recommended to make use of the prosodic elements in any activity related to reading 

so that the student can interact with them and produce a good level of reading and try to make as 

few mistakes as possible. Thus, when it is time to apply the Reader's Theater strategy and they 

have to read a script, they can express themselves clearly and convey the message of the text. 

For the application or instruction of the Reader's Theater strategy in the classroom to be 

successful, the role of the student and the teacher is important. For this reason, it is recommended 

to carry out collaborative and interactive work where each one fulfills their respective activities, 

the teacher must guide and accompany the student, while the student must follow instructions and 

carry out the work. For the application process, it is essential to design a lesson plan and the teacher 

must find a way to make it motivating and interesting in order to have collaboration from the 

students.  The following statements are some tips for conducting RT in classroom: 
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1. The teacher needs to ensure that every student is involved in getting students to 

create sufficient characters related to the topic. The teacher may include the role of 

a narrator to create the atmosphere for the play. 

2. Ensuring that each student has sufficient lines for the teachers to assess him/her on 

spiking skills, and do not allowing students to share the script while rehearsing. 

3. Encouraging students to use sound effects as footsteps, moaning, among others. 

While the students are rehearsing their script, the teacher should try to reinforce 

certain vocabulary, grammar, or sentence structure if necessary.   

4. Providing to students sufficient time to rehearse and revise their script. Allowing 

students to role-play as many characters until they find a character they feel more 

comfortable with. This would allow more creative ideas to germinate. It is 

important that students should be free to approach the teacher should they encounter 

any problem in pronunciation, tone, stress, etc.  

5. When students have finished, the teacher evaluates and provides meaningful 

feedback about the performance. It would be a good idea if the teacher could 

tape/record student’s performance.  

The use of Reader's Theater is highly recommended since it has been shown to be effective 

in developing students’ reading fluency and comprehension. For the development of reading 

fluency, it is considered important to give students the opportunity to change characters so that 

they have the opportunity to read more since some have more text than others. Regarding the 

compression of the text, it is necessary to choose activities according to the age of the student, 

since it contains a language that they can understand. 
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Conclusions  

The use of prosodic elements in the oral production of the student is of vital importance 

since it helps the viewer and the narrator to understand the text. The use of Reader's Theater shows 

benefits when creating expressive readers who are successful in recognizing words and respecting 

the punctuation standards (accent). When making use of dramatized readings, the student must 

give the appropriate intonation to the sentences and make the story of the text has musicality 

(rhythm) to create a connection between reader, text, and context. 

According to the information found and reflected in this research, the application and 

instruction process of Reader's Theater varies in time and artistic material (scripts), depending on 

the age and needs that the teacher finds students. Several authors present their work plan as a guide 

for the teachers, where they can make changes and even make use of it. 

In essence, this research has helped to determine the correlation between the Reader's 

Theater strategy with fluency and comprehension that are part of the English reading skills. The 

analysis of previous studies establishes that decoding, prosody, and accuracy are essential aspects 

to become good readers, as a result, students understand the content of the text. Regarding the 

reading comprehension level of the reader, it depends on the age and the purpose of the reading, 

but what this strategy seek is that the readers understands clearly what they read and if necessary, 

develop their critical thinking. 
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ANNEXES 

Appendix A 

Content Guide  

 

 

 

Variables  Characterization  Dimensions  Indicators 

 

 

 

 

 

 

 

Independent 

 

Readre´s Theater  

 

Teaching method with an 

integrative approach to 

skills that requires 

communicative elements 

to carry out the reading 

process making use of the 

different modalities of the 

same. Additionally, it 

requires artistic elements 

that will be used according 

to the needs of the 

participants 

 

Inegrative Approach  

Reading 

Writing 

Listenig 

Speaking 

 

Artistic Elements  

Script 

Dialogue  

 

 

 

Process  

Pre-Reading 

Reading and  

Re-reading 

Post-Reading  

 

 

 

 

 

 

 

Dependent 

 

Reading Skill 

 

A receptive ability that 

allows interpreting a text 

to convert it into language 

through the integration 

and use of prosodic 

elements that help to 

improve fluency and 

vocabulary development 

in order to reach reading 

comprehension and 

transmitting a message. 

Receptive ability  Listening 

Reading 

 

 

Components   

Motivation  

Phonological 

Awareness 

One set- Rime 

Awareness 

Fluency Accurrate 

Automaticity 

 

Comprehension   

Literal 

Inferential 

Critical  

 

Lexicon   

 

 

Context 


