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RESUMEN 

 

En el presente trabajo se realizó una investigación bibliográfica-documental cuyo 

propósito fue conocer si la simulación global contribuye al desarrollo de la producción 

oral del idioma inglés. El estudio estuvo enfocado en la recopilación de información 

relacionada con las variables propuestas de forma exploratoria en fuentes primarias y 

secundarias. Además, con la metodología utilizada se hizo énfasis en aplicar un diseño de 

investigación no experimental debido a que no hubo manipulación de ninguna de las 

variables en el contexto educativo. Además, como instrumento se utilizó fichas 

bibliográficas, las cuales ayudaron a organizar la información para su posterior revisión. 

Los resultados de los estudios obtenidos fueron contrastados con bases teóricas referentes 

al tema, encontrándose una relación directa entre los hallazgos más importantes de cada 

estudio empírico y los aspectos teóricos mencionados por diferentes autores. A modo de 

conclusión general se tiene que el uso de la simulación global en las aulas de clase tiene 

un efecto positivo en el desarrollo de destrezas orales de los estudiantes. 
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ABSTRACT 

 

In the current work, a bibliographic-documentary research, whose purpose was to know 

if the global simulation contributes to the development of the English language oral 

production, was taken into account. The study was based on the collection of information 

regarding the proposed variables from an exploratory depth level and by taking into 

account primary and secondary sources. Furthermore, with the suggested methodology, 

emphasis was put on the application of a nonexperimental research design because there 

was no manipulation of any of the variables in the educational context. Nonetheless, 

bibliographic cards were used as an instrument, which helped to organize the information 

for further revision. The results from the studies were contrasted with theoretical 

foundations with respect to the topic, finding a direct relationship between the most 

important results of each empirical study and the theoretical aspects stated by different 

authors. As a general conclusion, it can be said that the use of global simulation in 

classrooms has a positive effect on the development of students' oral skills. 

KEY WORDS: COLLABORATIVE LEARNING / GLOBAL SIMULATION / 

FEEDBACK / INTERACTION / MOTIVATION / ORAL ABILITY / ORAL 

EXPRESSION. 
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INTRODUCTION 

 

 In the learning of a foreign language, the development of receptive and productive 

skills is indispensable because they show the level of knowledge that the learners have 

achieved in the process of acquiring a language that is not their mother tongue. However, 

to realize this fact it is transcendental that the teacher uses different methodological 

strategies and educational techniques in the classroom to raise interest in learning among 

learners. Therefore, it is important to note that oral productive skill is essential in the 

process of a learner’s interaction with his or her peers. 

Similarly, during the teaching-learning process of a foreign language, it is 

important to consider psychological aspects such as self-confidence, motivation, self-

learning, the ability to relate, emotional intelligence, among others which being part of 

an educational technique, leads those involved to significant learning. Taking these 

aspects into consideration, students relate the experiences of the educational environment 

to daily life. 

Then, it is the productive ability to develop in this process that refers to the oral 

expression of ideas, thoughts, and opinions; in other words, it is the ability to 

communicate and interact, which is a quality that identifies human beings from other 

creatures. As a result, interaction with individuals from different social groups achieves 

to awaken in students the sense of belonging within their community, in addition to the 

possibility of being immersed in a culture that has characteristics different from those 

they always knew. 

Consequently, the classroom has to be the ideal setting for students to develop 

verbal aptitude in the English language, and to achieve this purpose it is necessary to 

persuade and motivate students through specific learning strategies, as the global 

simulation, which allows learners to feel motivated in carrying out activities, becoming 

the authors of their own learning. 

Overall, this project is focused on finding relevant information that shows the 

importance of using global simulation in the classroom for the development of oral skills 

in students, as well as the benefits that this teaching strategy gives students in the medium 

and long term in their academic and professional lives. 
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CHAPTER I 

CONTEXTUALIZATION OF THE PROBLEM 

1.1 Problem statement 

 

In current society, the English language has become an indispensable tool for 

professional life because globalization has destroyed the barriers between countries. This 

language is the medium through which communication, socialization of products and 

services of each country is achieved. For this reason, most nations in the world offer 

courses to facilitate the learning of English by levels, these can be weekly, Saturday, 

summer, among others. The programs are designed for students to master reading, 

writing, listening, and speaking, as well as grammar and vocabulary. The course's main 

goal is to ensure that English language learners can communicate and interact with others 

within any social context. 

However, despite the efforts, few countries, especially in Latin America, have 

achieved effective learning of the English language because the social context does not 

require foreign language learners to use the language studied outside the classroom, which 

leads to little use and frequent forgetting of what was learned. Due to this, teachers 

currently combine their efforts to provide students the necessary tools to achieve the 

communicative objective. They seek this prevails in the long term in students' brain 

because the mastery of oral skills will improve the interaction relationship in their 

academic and professional future. 

In Ecuador, the development of oral production constitutes a problem that affects 

the majority of students, but this could be corrected if the emphasis is placed on the 

practicality of the development of this skill. It has been possible to demonstrate through 

pre-professional practices that students who attend the years of Basic General Education 

(EGB) face a serious change since it is at that level of education, where they begin to have 

more hours of English in their weekly workload (education public). The frequent use of 

uninteresting activities by the teacher, either due to lack of resources or lack of teacher 

training, has determined that the proposed tasks lead to the memorization of scripts and 

dialogues in the short term without the proper application of what has been learned in the 

real life. 

The low practicality of oral English language skills has many causes, one of which 

is that most teachers teach based on grammar and writing skills development. Indeed, 
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students acquire this skill, but with a low level of oral production. While it is true that 

grammar is important in learning a new language, it is much more imperative that the 

student learn vocabulary and common expressions for proper performance in 

communicative situations. Therefore, it is necessary to implement the language to learn 

it and internalize it. Only in this way will students present a noticeable improvement in 

skills development, especially in oral production. Therefore, they will achieve a 

considerable improvement in their academic performance in language learning. 

(García Murga, 2014) affirms that three essential dimensions of the 

students are present in school performance: power (aptitudes), willingness 

(attitudes) and knowing how to do (methodology), that is: the intellectual aptitudes 

that the student possesses and that in principle they determine their educational 

achievements, the attitudes or disposition with which they face the school 

environment, and finally the strategies, or use of techniques, means and 

instruments that favor or hinder learning achievements in general. 

Moreover, it is vitally important to use creativity, innovation, and dynamism when 

applying productive activities during the teaching-learning process. Because the suitable 

development of language production skills, such as oral, requires that the student be 

entertained and motivated towards a communicative intention. For this reason, the teacher 

must resort to his experience, mainly to a series of recreational assignments, which allow 

teachers to make the classes dynamic, motivating, and above all, students get meaningful 

learning. 

It is evidenced that middle EGB students: 5th, 6th, and 7th of the “Unidad 

Educativa Alexander Von Humboldt” have a level of English that requires improvement. 

Students show a lack of productive language skills. It is observed that they are afraid of 

group interaction and are not confident in answering basic questions. The educational 

techniques applied correctly represent an increase in progress for the development of the 

aforementioned skill (oral production) of the students. It is important to emphasize that at 

present they are the pillar of the teaching of English in public institutions because today 

the national curriculum has established that the teaching of a foreign language must 

govern in all institutions, as stipulated in the Agreement Ministerial No 041-14 in Article 

1: 
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“Provide that the teaching of English, from the 2016-2017 school year, 

Sierra regime and 2017-2018, Costa regime, be compulsory from the 

second grade of Basic General Education (EGB) to the third year of 

Baccalaureate for all institutions from the country." 

This is based on national regulations for education to raise the level of English in 

students, which until now has been extremely low, according to a survey conducted by 

the international company EF Education First, specialized in language teaching, in the 

year 2019. 
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1.2 Research Question 

 

How does global simulation contribute to the development of oral production in 

the English language? 

1.3 Guiding questions 

 

What are the pedagogical stages of the simulation for the development of oral 

production in the English language? 

What are the roles that are incorporated into simulation for the development of 

oral production in the English language? 

What are the characteristics that the global simulation should have to improve the 

development of oral production in the English language? 
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1.4 Objectives 

 

1.4.1 General objective 

 

To determine how global simulation contributes to the development of oral 

production in the English language. 

1.4.2 Specific objectives 

 

1. To describe the pedagogical stages of the simulation for the development of 

oral production in the English language. 

2. To distinguish the roles that are incorporated in the simulation for the 

development of oral production in the English language. 

3. To identify the characteristics that  global simulation should have to improve 

the development of oral production in the English language. 
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1.5 Justification 

 

The level of competitiveness that is evident in the professional field nowadays 

requires that human beings seek to improve their academic training to keep up with 

society's demands. Although it is relevant to obtain a third and fourth-level degree in the 

university to have a job opportunity, it is much more the fact of arriving at the dominion 

of a foreign language. For this reason, it is necessary to review the real possibilities that 

future professionals have in each of their training fields for the acquisition of a foreign 

language. 

The teaching-learning process applied in most institutions, has not obtained 

optimal overcomes as to the development of skills. Although it is true, the fact that schools 

and high schools must include the learning of the English language in their curriculum, 

this is not enough to guarantee the acquisition of a foreign language. Then, here is where  

the methodological strategies become a priority, as well as the educational techniques, 

and tools used by teachers in the classrooms. 

It is essential to use an adequate lesson plan where students develop their abilities 

to the maximum. Therefore, each activity proposed and operated within specific 

parameters allows students to acquire long-term and not momentary learning. For this 

reason, it is relevant to know in-depth each of the different learning techniques with the 

clear objective of applying them in a better way for the benefit of the learners. As a result, 

the process of acquiring a foreign language becomes an efficient and satisfying 

experience. 

The direct beneficiaries of this research are the students since they would achieve 

better development of skills. Thereby, thanks to good skills management, they would 

have the opportunity to relate and interact with native and non-native speakers of the 

foreign language. The indirect beneficiaries are; teachers, who could make certain 

adjustments in their educational practice, and parents, who could participate in their 

children's education, proposing activities related to the methodological tools used in class 

at home. Finally, the institution where the students have been training could achieve 

greater recognition at the local, national, and even international level. 

The project has a high degree of feasibility because, in the country, public and 

private institutions provide the teaching of a foreign language as part of its curriculum. 
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Also, teachers are in the search and continuous improvement of methodological tools to 

facilitate learning in students. Consequently, the study centers have the predisposition to 

possible solutions that significantly contribute to the teaching-learning process, as is the 

case of the “Unidad Educativa Alexander Von Humbolt.” Besides the existence of digital 

and bibliographic theoretical material resources to support ongoing research. 

Throughout history, many kinds of research have been conducted about the 

educational techniques used in the classroom. Therefore, these have been applied in 

various ways, but ideal results have not been obtained. Hence, it is necessary to make a 

parenthesis and analyze what has been done improperly and rethink the use of learning 

techniques taking into account the characteristics that make one stand out over the other. 

For this reason, it is worth mentioning that this research may represent the basis for future 

research that focuses on improving the teaching-learning process of a foreign language. 
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CHAPTER II 

 

STRUCTURE OF METHODOLOGY FOR DATA COLLECTION 

 

The present research has been carried out with the search for theory related to the 

variables presented in the proposed topic. The theoretical aspects found are closely linked 

to the empirical studies conducted by several researchers in previous years. In the search 

to studies related to the subject aspects such as keywords concerning the variables under 

study were selected, among them: collaborative learning, feedback, interaction, 

motivation, connotation and denotation for variable 1; and ability, verbal fluency, self-

awareness, management, input and output for variable 2. 

It is worth mentioning that the studies chosen remain dependent on variables or, 

in turn, on general aspects of language teaching. Furthermore, selected previous research 

was collected from bibliographic databases such as Redalyc, Dialnet, Scielo, Eric, Google 

Scholar, Microsoft Academic, among others. Therefore, the empirical studies mentioned 

in this research mostly present educational realities of other countries, where the variables 

of the research topic have already been considered the object of study by research 

teachers.  

In this respect, it is emphasized that the aspects considered for the empirical 

studies selection were the methodological strategies used in the classroom and the most 

relevant findings related to the variables under study. Also, this research focused on the 

search that the knowledge acquired by students with the application of the object of study 

to be useful in the academic and professional field. For this reason, the pedagogical 

implications found in each study were decisive for their subsequent choice. 

2.1 Research design 

 

2.1.1 Research approach 

 

Moreover, in the develoment of this research, it has been possible to explore 

different educational situations, which have been present in the mentioned studies. For 

this reason, the characteristics of the activities, processes and people that were used in the 

different contexts have been fundamental. Then, this study has an exploratory level and 
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aims to explore the problem in its environment, to prioritize authors' views over the 

proposed variables. 

2.1.2 Research Level 

 

In this study, for the collection of information, a rigid and sequential process has not been 

followed but scientific articles and articles have been reviewed in an exploratory and 

investigative way. Also, the object of the study has been identified in different contexts 

and related to the definitions given. Therefore, in this process, an approach has been 

achieved to the previous documents relating to the variables giving rise to a qualitative 

investigation. 

2.1.3 Type of Research 

 

The present research is of a documentary bibliographic type whose primary 

objective is to collect and interpret information of the variables presented in the research 

topic. It should be mentioned that due to the nature of the documentary literature research, 

the manipulation of variable 2 has not been carried out, nor the application of variable 1 

in an educational context, for this reason, the design of this research is of a non-

experimental type.  

2.2 Techniques and instruments for data collection (information). 

 

Regarding the way of storing the information for its later review, in this study, the 

use of transfer techniques was selected.  

2.2.1 Bibliographic Data Sheet 

 

The production of bibliographic records was fundamental in the process of collecting 

theories and grounded concepts. This information was found in digital books and theses 

related to the proposed topic. Once the concepts and definitions were collected, it was 

possible to give a consecutive order to the present research work. Therefore, it was 

possible to know how the variables were immersed in the educational context in their 

beginnings, and how the first students reacted to the presentation of variable 1 in their 

language learning. 

2.2.2 Hemerographic Sheets 
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These research resources helped in the process of gathering information through 

tools such as bibliographic log files that were made according to the relevant background 

of the subject under study.  Also, it should be emphasized that the information collected 

was obtained from scientific articles which have already been published in digital 

journals. Based on this, this type of resource was chosen because they present ease of 

sorting data specific to the different studies, such as titles related to the subject under 

study, countries where the subject matter of study was applied, dates, names of authors, 

and scientific journals, among others. 
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CHAPTER III 

THEORETICAL FRAMEWORK 

 

3.1 Research Background  

 

After having investigated in the different digital and bibliographic repositories of 

national and international universities, among the most related to this research project, 

the following antecedents have been found: 

The research work entitled “La simulación global como estrategia didáctica para 

aprender francés de especialidad en turismo” carried out by (Sesín, 2015 pp. 2-135), from 

the “Universidad Pedagógica Nacional de México”, seeks to present global simulation as 

a beneficial strategic tool in the teaching-learning process due to its wide diversity of 

tasks that capture the attention of students; she also highlighted the importance of the role 

of the teacher in the different activities that he/her plans for his students because each of 

them has a different learning style. In this way, the author concluded that global 

simulation could promote active participation by the student body, achieving interactive 

learning relationships that will facilitate the learning of a foreign language, taking 

traditional classes to another level. 

Based on the above, it can be inferred that global simulation represents a teaching 

strategy with many advantages at the time of developing oral production in the classroom 

because it has various activities adaptable to different groups of students, considering the 

multiple intelligences existing in each student when planning a task. Due to what has been 

explained, global simulation becomes a useful and innovative tool for the development 

of oral production. 

Similarly, the investigation entitled “La simulación en el aula. contextos 

imaginarios en la enseñanza de ELE.” Carried out by (Gonzales, 2012), from the 

“Universidad de Oviedo”, who seeks to detail the main objective of Global Simulation, 

which is to create a complete communicative situation and mainly to provide students 

with an organic experience of oral production, and not only oral because the author 

indicates in the research the scope of this strategy is to develop oral and written skills. 

This work also points out the proposal of the Global Simulation for presenting 

models of communicative action that are not based only on a mechanized and completely 
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directed practice, but on an experience that engages the student body at a truth level. The 

characteristics highlighted by the research are the organization of the simulation and the 

appropriate use of materials in the class, taking into account the group of students it is 

addressing; that is, your skills, cultural references, interests, and your knowledge about 

this strategy. 

In summary, Global Simulation is presented as a strategy capable of proposing 

communicative situations that contain activities capable of exercising oral production in 

a vivid way in which students can explore the language, not only as a repetitive practice; 

but having a more real experience. 

Also, there is the scientific article entitled “Estudio cuantitativo sobre la 

simulación y juego en la producción oral en lengua inglesa” written by  (Angellini, 

García-Carbonell, & Martinez Alzamora, 2015) seeks to verify that simulation is an 

effective tool in the acquisition of Oral expression of the English language with practice 

in the classroom for specific purposes. This article also mentions the importance of 

introducing students to a performance setting where topics with specific and real interests 

for students are presented. The most relevant points focus on the distribution of tasks 

assigned by phases where students can feel part of the proposed universe. 

To sum up, simulation and play are presented as a methodological tool to the 

development of oral expression in language learning environments for specific purposes, 

since by reproducing real-world situations which allow students to develop skills 

linguistics and professionals that are demanded in the professional field. 

Finally, there is the article “Juegos, Simulaciones y Simulación-juego y los 

entornos multimediales en Educación ¿mito o potencialidad?” written by (Castro, 2008 ) 

in the “Revista de Investigación. Universidad Pedagógica Experimental Libertador”, 

which infers that pedagogical projects focused on simulations-games allow learning 

through experience, favoring the change of mental schemes necessary for the 

development of skills. The article also highlights the fact that simulations-games have 

great educational importance because they include activities that can be directed by the 

educator and become an effective learning instrument. In this way, he mentions that at 

present the use of simulations-games in the classroom represents a challenge for the 

teaching staff because it motivates them to make their classes more innovative and 

entertaining. 
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In conclusion, it presents global simulation, which includes the development of 

games with instructions, as a methodology capable of motivating both: students and 

teachers to develop creativity, collaborative work, and participation to facilitate the 

teaching-learning process. 
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Literature Review 

 

The communicative school proposed by (Freire, 1987) emerges from the teaching-

learning process aimed at achieving peer interaction. The exchange of experiences and 

meanings with critical and active participation within communicative spaces focused on 

reality. Similarly, in the second language learning, students are required to develop 

receptive and productive skills oriented to real-life activities, that is to say, the 

development of communicative competence is a fundamental role in the interpersonal 

relations of students of the Anglo-Saxon language. 

VARIABLE 1: GLOBAL SIMULATION 

According to (Berard, 1995)  global simulation is a didactic training strategy that 

has its origins in the communicative approach, whose objective is to consider the attitudes 

and the roles that the students have to develop in the classroom. It has to be done with the 

help of authentic materials and real situations to the correct acquisition of a second 

language in a suitable way to be used in daily circumstances. 

It is also a strategy that does not place so much emphasis on grammatical content 

but focuses on the development of processes that are appropriate for naturally acquiring 

a language. Based on this, students create a series of tasks or sequential activities, using 

real and everyday situations within which the student is the main actor in their learning. 

Each student will build his knowledge because the environment created in class will allow 

suitable communication between students and teachers, and this fact will facilitate to 

solve student doubts to the educators. 

(Jones, 1995) defines global simulation as an activity that is a representation in 

the class or model of events that happen in real life. It is possible to get an open ending, 

which means there is no just one answer or solution to the situations presented, which 

could happen unexpected things as would happen in real life. In other words, global 

simulation allows the teachers to present different topics, and the students have the 

opportunity to develop their creativity at the moment to represent the characters of the 

story without the need to follow strict rules given. 

Origin 
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The data collected by (Jones, 1995) mention that the origin of the use of the 

simulation took place in the 19th century. This practice applied to aspirants who wanted 

to join the Prussian army; this because the evaluators considered the tests and interviews 

used to be obsolete. Then, they decided to use simulation and play to evaluate each 

recruit's behavior in a given situation, rather than asking them orally what they would do 

in that circumstance. The objective was to set the candidates' attention to the proposed 

activities and to enable them to express themselves in a spontaneous and stress-free 

manner. The results were that the applicants showed greater security and commitment in 

what they did. Then, the army authorities decided to adopt these kinds of activities and 

even include them in daily training. Soon, the idea of using games and simulation to learn 

something new became popular in several countries due to the outbreak of World War II. 

In the last decade, several studies confirm that global simulation is being used in 

fields such as medicine, technology, archaeology, military formations, business, and 

education. In the educational context, the simulation was first applied in language 

learning for specific purposes in the 1970s, in France. This was given because some 

researchers from the BELC (Bureau d’étude pour les langues et les cultures) Foundation 

saw the need to use micro-simulations (Cabré & Gómez de Enterría , 2006). They 

presented them as different activities that revolve around a central plot where students 

must play a role or character. By doing these activities, researchers were able to see that 

their students were striving to get it right, and learning was internalized. 

 

3.1.1 Characteristics of the global simulation technique 

 

To get the proper application and development of the global simulation within the 

classroom, it must have specific characteristics that help us to differentiate it from other 

strategies, which may seem similar, but this procedure to the practice is essentially 

different.  (Lecumberri & Suárez, 2013) points out that role-playing is often confused 

with global simulation and many authors agree that they are two very different concepts. 

Then, to avoid confusion between these strategies and to understand it in a better way the 

process of global simulation, it is necessary to detail the characteristics. 

Free 

One of the main characteristics of the global simulation technique is its free 

character within the classroom. It means that students can receive a guide within the 
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development of the activities, but the performance is purely autonomous. They expose 

their feelings, thoughts, and actions at that moment; as a consequence, each student 

decides how to present the communicative situation. According to (Debyser, 1986) global 

simulation allows a group of students to create a fictional universe with simulated 

characters to develop the functions of a language, for which the student can freely express 

himself about the world, life, and human relations in general, which explains the term 

global.  

To emphasize this characteristic, it should be mentioned that when applying global 

simulation in the classroom students can develop projects based on their interests, that is 

in the professions they want to study in the future. Also, they could improve their 

communication skills and apply their knowledge to their daily activities. In this way, the 

teaching that this activity leaves them could be relevant and significant in their academic, 

personal, and professional life.  

In this respect, ( Kovalyova, Soboleva , & Kerimku, 2016) conducted an empirical 

study for a group of engineering students at a university in Russia. The sample consisted 

of 12 participants, who were in the first levels of the career of Instrument Engineering 

and Electronics and Nanoelectronics, and the duration of the study was four weeks in the 

English as a foreign language course. The development of this project seeks to motivate 

students to develop activities in their field of study with the use of the English language. 

For this reason, they had to emphasize oral and writing skills. It was because the 

university considered it quite important that its future professionals can develop and 

demonstrate their knowledge by speaking a language that today is part of the academic 

training of every professional. 

The project was called "My Research Career" and is divided into four stages: The first 

stage under the name "Planning your Education and Research Career". Once, students 

achieved the goal of communicating their career plans in English, participants reached 

the second stage called "Application for research funding" here, they had to think and 

describe a project they would like to do in the future, which caused them some difficulty 

at first. In the third stage: "Writing a curriculum", participants appreciated the fact of 

knowing how to write a curriculum. However, they realized that in real-life work 

experience plays a fundamental role in any work. The last stage of the project was called 

"Preparing for an interview" where they would use all the information gathered in the 

previous phases, choose a topic in their research area, and plan a presentation in a video.  
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As shown in Illustration 1, the study shows that the development of projects for 

language teaching has a positive effect on acquisition of oral and written skills in English 

as a foreign language (EFL) to the scientific research area of an engineering career.  

Illustration 1.Grading of the Inter-disciplinary project work ‘My research career path’. 

 

At the end of the project, a questionnaire was applied as a data collection tool for 

students to obtain their views on project-based learning in a language classroom. Most of 

the participants surveyed mentioned agreeing with the development of this type of activity 

and pointed out that this project helped them to be aware of their communication skills 

and improve their oral skills.  

Similarly, global simulation presents the development of activities in phases, in 

which students learn through the development and execution of projects created by them 

with the guidance of teachers. As can be evidenced, the activities that include free will 

motivate students because they feel confident in their abilities, learn by themselves, and 

create situations where they are the active subjects of their learning. 

 

Creative 

 

(Care, 1978) points out that a simulation, often regarded as a game consists of 

improvising different situations until they appear real even with the knowledge of their 

fictitious nature. Also, it represents situations unknown and alien to the environment of 
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the person performing it, in which the participants can become disoriented as well as 

personally involved in the activity. 

The imagination and creativity provided by the students who participate in this 

activity are of vital importance for the proper development of the strategy because they 

will develop the purposed situations in the way they consider most appropriate. When 

presenting activities in which students must inevitably use their oral production skills, 

they have the opportunity to use their cleverness to solve situations or problems that may 

arise, just as they would do it in a real communication situation. 

Sequential 

 

The theory of global simulation refers to a central theme, where students make a 

sequential representation of different communicative situations. They create a character 

and using what they learned in class, in which they practice their oral production and 

contribute periodically to the content of the subject developing an imaginary world within 

the classroom. The Global Simulation states that students must play the same character 

in the simulation process, creating a bond of affinity with a specific role, and they can 

have more participation with a communicative situation in which they are part. (De la 

Fuente Aguilera, 2018).  

In connection with these aspects that characterize the global simulation, (Levine, 

Eppelsheimer, Kusay, & Moti, 2008) conducted empirical research to corroborate the 

viability of the application of global simulation in Sino-speaking students, who were 

trained with a traditional mixed methodology that combines various learning methods. 

The population consisted of a group of 11 young bachelors of Chinese origin; they need 

to learn Spanish in two years because they will go to study a university career in Spain. 

Before the start of this study, students have received one month of Spanish classes under 

the traditional methodology. They presented some issues such as memorization of 

vocabulary and rules grammar, demotivation, low participation in class, among others. 

Taking into account these aspects, the researcher applied the Curriculum Plan of 

the Cervantes Institute in stages. The first phase was to encourage students to learn out of 

their own need or curiosity and, at the same time, be aware that they can select their 

knowledge. In the second phase, the researcher used the communicative approach to 

guide students to reflect on topics or knowledge developing critical thinking. And in stage 
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three, students could deduce vocabulary and summarize grammatical rules for themselves 

because the activities proposed by the researcher corresponded to everyday activities that 

they knew and enjoyed. 

Once the study was completed one of the most relevant findings presented by the 

researcher was that students presented improvements in oral expression and listening 

comprehension skills in Spanish language learning and that simulation performed a 

fundamental element during the process. 

As evidenced in this study simulation presents some features that allows students 

to be part of the topics presented in class. They feel motivated and confident to contribute 

with their ideas, show their needs and concerns without fear. Similarly, with simulation, 

they can develop conversations with their peers, thus encouraging collaborative learning. 

3.2.2 Global Simulation Stages 

 

The use of global simulation in second language learning would allow students to 

find activities that involve diverse thoughts, feelings, and knowledge of a culture different 

from what they live. English language is a globalized language that allows the student to 

know the cultural aspects of most nations of the world. Therefore, this foreign language 

can be a tool to build a reality in a playful atmosphere where the main objective is the 

development of the productive skills of the language. However, it is essential that this 

teaching tool goes through phases, which facilitate the development of the activities 

proposed. After several studies, some authors have presented the following steps to carry 

out global simulation:  

Introduction 

 

Before starting an activity using Global simulation, teachers should explain to the 

learners what this technique is, the benefits to them, the possible expected results, and 

how they will be assessed (Levine, Eppelsheimer, Kusay, & Moti, 2008) 

 

Provide input 

 

This phase can precede every simulation session and it includes providing 

linguistic input in the form of grammar and vocabulary exercises connected to the 
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simulation session. It also comprises cultural input in forms of additional reading, videos, 

other visual material, and realia necessary to successfully complete the GS. As previously 

stated, it is advised for these ‘briefing’ or ‘input’ phases to occur on a separate class in 

order not to interfere the simulation and bloc the learners (Levine, 2014) 

Selection of the main theme 

 

When working with global simulation projects in a class, experts point out that it 

is necessary to take into account that participants will use their interests, ideas, 

knowledge, and personality. For this reason, the suggestions of the theme and materials, 

proposed by the teacher will only be as a point of departure, and the student will be who 

feels the real need to resort to their knowledge and skills to present a good performance, 

which focuses on what indicated in class. Due to the above, the topic must be attractive 

to motivate students to engage in carrying out activities. Another point is to be clear about 

the skills you are looking to develop, which involves the objectives the teacher wants to 

achieve at the end of class (Bowell & Heap, 2001) 

 

Brainstorm contexts and sceneries 

 

Students propose some ideas about possible places when they could develop the 

chosen theme. After consulting teaching documents and other resources, the teacher 

guides them and together analyze the positive and negative aspects of the selected 

sceneries. Another possibility could be to identify and describe native people's features 

and how to make their professional activities daily. In the performance, students will 

decide if they take into consideration the geographic aspects to improve the presentation. 

All of that depends on the imagination or creativity of each workgroup (Yaiche, 1996). 

Character characterization, creation of identities 

 

In this stage, students and the teacher select what is going to be the student's role 

in the store. Therefore, they have to decide about the physical appearance as well as the 

likes and dislikes, values, life store, and so forth. Another point is that in the creation of 

identities, students have the opportunity to expose their skill management as the use of 

English, grammatical structure taught in previous classes. Although the simulation is 

going to be done by the student, the teacher's experience represents a great help at the 
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moment to choose a character, so the work-team is essential in this type of activity 

(Bowell & Heap, 2001) 

Performance of proposed and assigned tasks 

 

The development of previously organized activities is the last stage of global 

simulation. At this stage, students are allowed to participate in various spoken interaction 

practices such as forums, interviews, debates, conversations, speeches when they could 

apply their skills, this is where students could get the experience to improve their oral 

production in the target language. Teachers could even propose real problems during 

performance, the solutions of which could be given by the characters who develop their 

critical thinking in this way (Bowell & Heap, 2001). 

Learning based on tasks previously organized to improve the development of 

language skills has been the subject of study in recent years. (Gutiérrez Gutiérrez, 2005) 

led a research project for a group of 40 ninth-grade high school students at the Britalia 

District Educational Institution in Bogotá. The objective of this study was to investigate 

how interaction activities and task-based learning contributed to improving the 

participants´ oral production development. 

The data collection tools used in this study were the questionnaires, which were 

used in the first phase to carry out a diagnostic activity in the participants, to get their 

opinions and experiences regarding speaking skills. In the second phase, the researcher 

implemented tasks proposed to develop oral skills students were able to organize 

themselves into groups and give their views in an organized discussion. For this phase, it 

was necessary to use observation as a data collection tool as well as the use of videotapes 

and audiotapes to save the evidence for further analysis. 

The findings in this study indicate that the students were put in contact with 

models for language teaching, among them there was group interaction with tasks 

organized in a context of communicative simulation. In addition to this, they received 

feedback from their teacher and peers since a speaking activity requires contributions 

from someone else to improve. In the last part of the project, students showed evident 

improvement in the development of their oral skills as shown in the illustration. 
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Illustration 2.Summary of the diagnostic stage and findings. 

 

The graphic shows that before the project, the students communicated with 

difficulty; they used single words, sentences without correct structure and only followed 

instructions and memorized dialogues. After the project, the graphic shows that the 

students significantly increased their development of communication skills. They 

involved their experiences and interests in the dialogues and spontaneously expressed 

their thoughts and emotions. They were even in a position to supplement their oral 

communication with adequate voice tone and body movement. 

Therefore, with the results of this study, it is concluded that the presentation of 

activities with an interactive and communicative context, including simulation and group 

interaction, allows students to develop their oral skills in a better way. Furthermore, these 

activities motivate students to become fully involved in the development of proposed 

tasks because they have self-confidence when performing them.  
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Assess learners’ work 

 

 It is not easy to assess students through global simulation. Still, by developing a 

previously set tools and criteria, this task can be done more effectively. The assessment 

should address two aspects: (1) the product, (2) the process. The ‘product’ refers to the 

measurable gains in knowledge and language skills, and ‘process’ refers to the quality of 

engagement in the simulation (Levine G. S., 2014). 

Follow up 

 

It is of extreme importance to provide an opportunity for feedback after the 

completion of the simulation. It can take a form of a class discussion on the chosen topic 

for simulation, how the events turned out in the end, why/why not otherwise. Their 

performance should be discussed as well, together with the success of the simulation 

itself. Students should also have the chance to evaluate the teacher as well. Students’ 

evaluation and feedback can take a form of an open discussion, or anonymous classroom 

assessment techniques or Internet-based forms (Levine G. S., 2014) 

To mention more specific aspects of simulation-based learning, (Angelini & 

García-Carbonell, 2019) conducted an empirical study in a group of 48 third-year students 

of engineering at a university in Spain. Researchers presented simulation in three-phases: 

briefing, action, and debriefing, applying this approach to a group of engineering students, 

to assess progress in the ability of oral production in the English language. The briefing 

phase consisted of presenting students with the simulation scenery, in which they knew 

the topics to be treated with their respective literature. In the action phase, learners 

became more familiar with the content and vocabulary of the proposed topics, even 

acquiring new expressions. And in the last phase students reflected on simulation in 

dynamic learning, as well as the importance of the experience component. 

Students received instructions about how to complete the simulation scenario in 

classrooms through a web platform called ICONS (International Communication and 

Negotiation Simulations). It simulated an international forum on economic, political, and 

social issues.  For the assessment, evaluators considered aspects such as natural delivery, 

rate of speech, posture, introduction, transitions, main ideas, development of ideas, 

conclusions, appropriate vocabulary for the audience; pronunciation and intonation, 

variety of expressions, and grammar. The results of this study showed that students 
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presented significant progress in oral presentations and better development and active 

participation in the performance of the proposed tasks. 

The results of this study show that teaching languages through simulation allow 

students to develop the skills required in language learning. Students showed significant 

progress in speaking skills such as fluency and pronunciation, variety of expression, and 

grammar regardless of the students' initial level. 

In addition to this study (Khazaie Aliabad & Dehqan , 2016) conducted another 

interesting research whose objective was to understand the effects of global simulation, 

as a task-based approach, to develop students' oral production. The participants were 50 

students from a language institute in Iran, whose ages ranged from 16-32. To select the 

appropriate sample, the candidates performed an Oxford Placement Test (OPT), and only 

then were they considered fit to fulfill the purpose of the study. After this, the students 

were divided into two random groups: Global Simulation (GS) and Non-Global 

Simulation (NGS) groups. 

The instruments used for this study were the Oxford Placement Test (OPT), Pre-

test (IELTS oral proficiency test), Post-test (FCE-style test), IELTS speaking assessment 

criteria, and Self-efficacy questionnaire. As mentioned above, this study sought to 

measure the students' oral proficiency in the English language, so it was used as a 

preliminary test, the IELTS oral proficiency tests, and as a subsequent test, the FCE style 

test in both groups. Likewise, the self-efficacy questionnaire was applied before and after 

treatment. 

After the pre-test, one of the groups received training supported by a task-based 

approach (GS), which was designed for the English area. The simulation in this study 

consisted of five phases: choice of location, creation of identities, group interactions, 

written presentation of the work, and development of events and incidents. Moreover, the 

NGS group received regular instructions based on the institution’s text, and none of the 

activities included features of the global simulation. Once the treatment period was over, 

the two groups of students performed the Post-test (FCE-style test). Illustrations 3 and 4 

show the results obtained with this study. 

Illustration 3 indicates that the variation shown between GS and NGS 

performance before treatment is not statistically significant. Then, to corroborate these 

data, the researchers performed independent and dependent sample tests. Therefore, the 
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groups were at the same level in their oral competence before the instruction, which 

involved global simulation. 

Illustration 3.Oral proficiency in Pre-test. 

 

 

Illustration 3 indicates the results show a statistically significant variation 

between the performance of the GS and NGS groups after treatment. And to corroborate 

this data, the researchers performed independent and dependent sample tests. Therefore, 

the group that received instruction based on the global simulation surpassed the group 

that only received traditional teaching. 

Illustration 4.Oral proficiency in post-test. 

 

As evidenced in the findings of this study, the global simulation used as a form 

of collaborative task-based learning contributes significantly to the improvement in the 

development of students' oral production in the teaching-leaning process of the English 

language. 

(Ekker, 2004) conducted empirical research into simulations applied to education. 

The author analyzed data on 241 subjects to examine satisfaction levels and attitudes. The 

participants had different roles as negotiators, technical consultants, activists, or 

journalists within the “European Federation Simulation”. The three-week simulation 
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consisted of message exchanges, written proposals, and live conference situations. The 

software used was a web-based interface driven by a database server. 

The project resorted to a web-based questionnaire to measure students’ 

satisfaction, personal experiences, and attitudes towards the simulation. Findings revealed 

that students experienced satisfaction during the simulation and they were activated as 

the simulation strengthened learning. The simulation was a reality in itself and 

participants responded actively at all times during the simulation period. 

As evidenced in this study, because of the simulation, the developed project 

presented improvements and the participants maintained a positive attitude. As a result, 

global simulation reduces tension and improve the interaction of participants in learning 

something new. 

3.2.3 Teacher and Student’s Roles 

 

 Educators will act in the background more because learners who will be 

developing the principal role during the use of GS. Teachers will not choose the teaching 

materials; instead of it, they will have to guide the group performance as well as to correct 

and assess each student. In other words, they no longer decide on them own the direction 

that the group will take; but they will help them. 

One of the teachers’ task is to think in some concepts which allow students, to 

develop simulation projects that suit the learners’ needs and facilitate the development of 

skills. Also, educators could facilitate to group some authentic material according to the 

chosen topics even they can delegate specific responsibilities to some students to maintain 

the motivation and organization of the activities. However, the relevant teachers' task is 

to analyze the possible mistakes and weaknesses of the group; these findings will help to 

choose other tasks, which let improve these flaws. 

The learners become the real participants in the classroom (Strayer, 2012). They 

have to be clear that using global simulation means imitating reality. For this reason, the 

grade of engagement that they have to show with the project is high due to the 

performance will be developed by them. Simulations will let the student apply their 

learning in a meaningful context, increase group dynamics, and the living experience will 

have a positive effect on their learning process. 
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(Andreu-Andrés & García-Casas, 2011) focused on simulation and play as a 

teaching strategy and applied it to a group of 47 third-year students of the Topography 

degree at the Universidad Politécnica de Valencia (Spain). The data collection tool used 

to study the perceptions of 47 engineering students was the survey. The participants 

supported experiential learning and reported that learning and having fun brought about 

benefits to their academic and social life. As educators and students became more familiar 

with the simulations, they developed a greater appreciation of their effectiveness. 

Students completed the simulations with a heightened awareness of what they have 

learned and how they can learn more. 

The results of this study show that students enjoy the teaching-learning process 

more when it includes activities in which they can add their knowledge and experience. 

They are aware that despite being a simulation, it requires a lot of organization and 

personal contributions to an activity where the roles of teacher and students are 

specifically differentiated. Thus, global simulation is an experiential learning framework 

in which students take on roles of specific characters in a specific, imagined, but realistic 

context and work together with their teachers to craft a reality-based store. 

In this respect, (Nurul, 2017) conducted a qualitative and quantitative study in a 

group of 40 high school students in Malaysia. The researchers sought to establish a 

relationship between simulation, role-playing, and speech skills. The data collection 

process started by applying a pre-test to the selected population to know the level of their 

speaking skill. The researcher then asked teachers to enforce simulation and role-playing 

for ten consecutive weeks in activities to develop oral production. Meanwhile, the 

researcher made detailed observations of the performance of each of the students to 

analyze the benefits of treatment. Finally, the students responded to a post-test related to 

their experience with the treatment. The results obtained were positive because they 

enjoyed the activities carried out, and an evident improvement was achieved in the 

development of oral expression, as can be seen in the following graphs. Illustration 5 

shows the results of the pre-test performed in the studio. 
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Illustration 5.Pre-test results. 

 

The pre-test consisted of an oral test with the researcher, in which he considered 

aspects such as grammatical structure, vocabulary, pronunciation, and fluency. In 

illustration 5 can be seen that 50% of the students showed satisfactory levels in the aspects 

evaluated, while 5% showed excellent levels. In conclusion, these results show that half 

of the students responded satisfactorily even though they did not have good speaking 

skills or a solid knowledge in English communication. Illustration 6 shows the results of 

the post-test performed in the studio. 

Illustration 6.Post-test results. 

 

The post-test was given by the students at the end of the treatment period, and the 

same aspects as in the pre-test were considered. In Illustration 6, the results show that 
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57.5% of the students achieved a good result, while 17.5% showed a satisfactory result 

along with another 17.5% who achieved an excellent result in the aspects evaluated in the 

test. Therefore, after applying the simulation and the role-playing games in the speaking 

activities, the test marks improved considerably. 

VARIABLE 2: ORAL PRODUCTION  

Verbal communication is a feature inherent to human beings, which allows them 

to express their thoughts and feelings to achieve the communicative aim. Although this 

principle is already known in the meta tongue, it also is useful to consider it in learning a 

second or foreign language. Therefore, the development of oral production has become 

the main objective of most language learners. 

  Using language actively in a comprehensive way to communicate ideas, states, 

beliefs, or inform something which constitutes an oral production skill called speaking. It 

is one of the four language skills and has many definitions. According to experts speaking 

is an interactive process of constructing meaning that involves producing, receiving and 

processing information (Brown, 1998) (Brown, 1998; Burns & Joice, 1997). 

Then, the management of oral communication skills in foreign language learning 

implies that target language learner expresses clarity in the message, they seek to 

communicate, preserving verbal fluency in the presentation of ideas and correct 

argumentation. Another aspect to consider is how words are pronounced; this refers to 

the variety of existing accents that could cause possible confusion in the interlocutor. In 

addition to this, oral communication presents phonological, syntactic, and semantic 

aspects belonging to the studied language, which will ensure that the activities proposed 

in the learning environment develop naturally. Thus, speaking skill is the ability to 

produce and transmit ideas and emotions in a comprehensible way using verbal and non-

verbal symbols in different contexts and considering the features of it in the target 

language, which are presented below:  

3.2.4 Oral Production Qualities 

 

Message Clarity 

 

Human beings, by nature, seek to interact with their peers because they need to 

feel included in different social groups, to know that their thoughts and perceptions 
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compare to their own (Cameron, 2001). Considering this, in the educational field, students 

can demonstrate their need to communicate by establishing conversations with their 

peers. Whereas, they bear in mind that clarity of the message implies having a broad 

knowledge of the topic to be discussed, as well as coherence in the formulation of ideas 

to transmit a clear and concise message, the communication effect will be successful. 

Therefore, teachers could propose activities that motivate students to ask for clarifications 

or reformulate what they understood and work on the acquisition of standard vocabulary 

and logical order in their ideas. 

Verbal Fluency 

 

As mentioned above, learners can take advantage of speaking to establish social 

relationships with others and exchange meanings. Indeed, the speakers achieve the 

internalization of the learned language in this interaction field; even they could create 

ideas and acquire new vocabulary, which can be useful in different contexts. Therefore, 

they develop one more of the qualities that speaking skills have, verbal fluency, which 

consists of expressing ideas without unnecessary pauses, without fear of making mistakes 

naturally and spontaneously. 

(Ellis, 2003) describes fluency as “the extent to which the language produced in 

performing a task manifests pausing, hesitation, or reformulation”. In other words, verbal 

fluency does not mean the correct use of grammatical structure because if it is possible to 

express thoughts and feelings in a comprehensible way, even without knowing these rules 

in their entirety. Verbal fluency refers to the ability of the learner to function in a 

conversation without taking long pauses or, in turn, taking a long time to think and 

reformulate their answers. 

An empirical study conducted by (Szpotowicz, 2012) was carried out in a group 

of primary school students. This research aimed at knowing whether the application of 

semi-controlled activities in learning a foreign language would make children ready to 

produce questions and answers in the learned language.  For the study, a sample of ten-

year-old from different schools in Poland was taken. The instrument applied was designed 

to elicit interactional speech. Students had to describe people, give locations, and ask 

questions about people's appearance and location.  In the first instance, they had the 

opportunity to answer only with short words and phrases; however, each question had an 

additional prompt. They had to argue their answers and even ask some questions to their 
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interlocutors. It should be mentioned, that the children were individually evaluated; the 

researcher was not a stranger to them. Therefore, they could freely express their thoughts 

and perceptions about the subject. 

The results of this research focused on the fluency of the language, i.e., the 

temporal properties of speech such as pause frequency, distribution, and speed in word 

production per minute, the latter can be evidenced in the illustration 7.  

Illustration 7.Distribution of the total number of words produced by participants in the oral task. 

 

 

As evidenced in the results of this study, activities, which include group interaction in 

oral development tasks allow students to be motivated and interested in participating in 

proposed oral activities. Besides, they achieve a significant development in improving 

speech skills, as in this case, the increase of words per minute (fluency) in the course of 

their oral intervention. 

Another relevant study conducted by  (Albino, 2017) mentions that fluency should 

be the focus of attention in the contexts of teaching English as a Foreign Language (EFL). 

This is demonstrated by a study conducted in a group of students at PUNIV-Cazenga, a 

secondary school in Luanda, Republic of Angola. The purpose of this study was to 

investigate whether participants could improve their speech fluency by applying a 

teaching approach based on the description of daily activities and the use of feedback 

tools. 
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The sample consisted of a group of 40 students, who were randomly selected from 

a population of 360 students attending ninth grade at PUNIV-Cazenga. Participants had 

to describe the images they were presented with using learned language but in a real-

world context known to them. For this study, a case study design was used, in which the 

descriptions made by the students were recorded in audio and video before and for further 

analysis. 

After these description activities, students were taught the language with a focus 

on organized tasks in the creation of meanings, where participants took a role in the 

activities developed. After this, a semi-structured interview was applied to the students, 

in which they were asked about the differences between their previous learning and the 

one they had recently obtained. Then participants made comparisons and were then asked 

to describe the images they were presented weeks ago. Illustration 8 shows the results of 

the number of words produced by students before and after teaching. 

Illustration 8.Description before and after teaching. 

 

As can be seen in the results of the study, students have an improvement in their 

verbal fluency. After the teaching approach implementation based on proposed tasks, they 

were able to speak without long pauses or hesitation in their oral presentations. Moreover, 

they showed a notable increase in vocabulary and use of grammar rules when interacting. 

Consequently, the number of words produced per minute could be evidenced in each of 

the learners. To achieve these results, the researcher involved in his study, a teaching 
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approach based on the description of daily activities and the use of feedback tools, which 

represent characteristics of the global simulation. 

Coherence 

 

According to (Mckenna, 1988) coherence is achieved when an author’s intent is both 

clear to the reader and supported by strong, logical, and focused text. This quality refers 

to the general meaning that the speech must have, that its propositions and statements are 

ordered in such a way that it manages to convey what the speaker wants and that there is 

no variation in its semantic meaning in the different contexts. Hence, learners must use 

word links and verbal structures to present ideas in a clear and orderly way. Because oral 

comprehension is a combination of components, and coherence allows the listener to get 

the whole message and not just parts of it. 

 

Argumentation 

 

People use arguments for different purposes in everyday situations; these can be 

family, work, academic, and social. However, argumentation requires some abilities and 

competencies to be able to defend one's ideas with logical and valid reasoning. Even 

convince the interlocutor by changing his mindset.  

According to ( (Widowsson, 1978) must be conceived as a dialogic process in 

which opposing or similar claims meet, as well as a discourse mechanism whereby the 

user of the language can demonstrate his/her ability to use the knowledge acquired for 

effective communication. Therefore, learners can develop their oral expression by making 

use of dialogues with topics and opinions based on their experience and that of others to 

fulfill the communicative purpose. 

 

Pronunciation 

 

Knowledge of a language does not mean correctly and appropriately pronouncing 

each of its sounds, words, and sentences. However, pronunciation plays a fundamental 

role when expressing ideas and opinions. Learners need to work on how words are 

pronounced because it helps them to have self-confidence and improve speech in social 

interactions. So too, this quality of speech gives guidelines to the interlocutors to know 

the background of the speaker. 



35 
 

According to (Dalton & Seidlhofer, 1994) there are two options to feature the 

pronunciation as the production of meaningful sounds: segmental and supra-segmental. 

Segmental features are actually sound units of a language- phonemes which are divided 

into two main categories such as vowels, subdivided into monophthongs and diphthongs, 

and consonants, which generally are divided into voiced and voiceless.  Supra-segmental 

refers to the more complex language features, such as intonation and stress, namely a bit 

more of the phonological properties aside from characterizing the sounds as vowels and 

consonants. Acquiring proper pronunciation comprises competence in both, segmental 

and supra-segmental features. 

 

3.2.5 Linguistic Competence 

 

Based on Chomsky's theory (1965, as quoted in ( (Bustamante Zamudio, 2010)), 

linguistic competence is related to the unconscious knowledge that the speaker has about 

a learned language, which allows him to belong to a homogeneous linguistic community. 

Then, it refers to the facility that the speaker has to use appropriately in the different 

communicative events being aware of the speech community to which he or she belongs. 

In short, linguistic competence includes pronunciation (phonology), the formation of 

premises and sentences (syntax), and linguistic meaning in context (semantic). 

Phonology 

 

Phonology is the branch of linguistics concerned with the study of speech sounds, 

including especially the history and theory of sound changes in a language or two or more 

related languages (Nordquist, 2009). Then, phonology is understood as an aspect of 

language that describes how sounds develop and their production in a specific language 

on a physical and cognitive level. Apart from this aspect, it takes into account features 

such as accent and intonation to understand how a correct pronunciation of sounds is 

given in speech. 

However, it is worth mentioning that communication skills require the use of some 

physical organs of the human body, such as the oral cavity, pharynx, larynx, epiglottis, 

among others, which are part of the speech apparatus. Thus, it is the one that makes 

possible the production of vowel and consonant sounds. 
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Syntax 

 

The term "syntax" is from the Ancient Greek sýntaxis, a verbal noun which means 

an arrangement or setting out together. Traditionally, it refers to the branch of grammar 

dealing with how words, with or without appropriate inflections, are arranged to show 

connections of meaning within the sentence (Valin, 1982). That is, the syntax is a part of 

grammar that studies the relationship, combination, and union of words whose aim 

consists of creating sentences, phrases, or propositions in a coherent way. 

Consequently, the speaker must know the combination of simple and complex 

grammatical structures to achieve an effective expression of ideas in different contexts. 

Thus, the constant use of syntax in the language learned will facilitate the internalization 

of its grammatical forms. 

 

Semantic  

 

According to (Kreidler, 1924), linguistic semantics is the study of how languages 

organize and express meanings. When a speaker expresses his thoughts and feelings using 

a learned language, he requires the use of words, phrases, signs, gestures, symbols, and 

grammar that belong to a language system. Then, each of the aspects mentioned above 

has an established meaning, which may vary from person to person depending on their 

experience in the language. 

It is also worth mentioning that speakers use expressions that may contain 

grammatical errors in their structure. However, this fact does not mean that the sentences 

do not make semantic meaning since  the listener understands the message. In summary, 

semantics refers to the ability of the speaker to organize ideas and convey the real 

meaning of the message in different contexts, fulfilling the communicative purpose. 

Hence the importance of being clear with the ultimate goal of learning the English 

language, and even more, if what is sought is to develop the students' professional 

competencies related to the study area. (Pérez & Poole, 2019) conducted an empirical 

study of a group of health sciences students in Colombia. The participants took an English 

program, which has five levels and 80 hours, aimed to develop the English language 
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proficiency of dental students at level B1, according to the Common European 

Framework of Reference (CEFR).  

Previous studies showed that students had weaknesses in language, content, and 

the development of professional skills. For this reason, the institution authorities decided 

to use simulation to ensure proper development of language and achieve the 

communicative purpose that they must manage in their professional life. Students were 

organized in groups, and each one played a role within the team. They were assigned 

three different real cases, and they had to design a prevention campaign, which was 

carried out within a community. A survey containing eleven questions was used to assess 

students' perceptions and experiences of the simulation. Illustration 9 shows the 

perceptions of language development before and after the simulation given by the 

students. 

 

Illustration 9.Development of skills before the simulation. 

 

Illustration 10 shows the development of skills after the simulation. 
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Illustration 10.Development of skills after the simulation. 

 

 

The results of this study show that simulation improves the development of 

communicative skills.  It can be also used in the teaching of the English language for 

specific purposes in different contexts. In this way, global simulation contributes to 

compliance with the semantic principle, and students learning the language in real 

scenarios will be able to organize their ideas properly. Therefore, they could convey the 

right message to their interlocutors, avoiding unnecessary misunderstandings. 

3.2.6 Oral Production Activities 

 

Nowadays, many linguists and educators agree that students learn to speak a 

second language through social interaction. Peer or group activities allow learners to 

practice this skill through the performance of different tasks achieving the development 

of oral production. When teachers choose activities to develop oral production, they need 

to consider aspects such as the students' learning styles and the context in which the 

different tasks will be developed. Also, the classroom environment can be created for 

students to have real-life communication, authentic activities, and meaningful tasks to 

promote the oral language.  

Thus, some studies have been carried out by researchers, who have emphasized 

the activities of group interaction. Between them, there is the study conducted by 

researchers: (Halleck & Coll-Garcia , 2015), who developed a project called 
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"ENGINEERS WITHOUT BORDERS." This project consisted of a simulation 

developed for 42 engineering students in the United States and 56 English students, who 

also studied engineering in Spain. 

This project consisted of a simulation developed for 42 engineering students in 

the United States and 56 English students who also studied engineering in Spain. The 

participants requested a series of thematic activities, which involved real and everyday 

situations; they had to work as a team, solve the problems that arise in the activity 

development, and present relevant results. The purpose of this study consisted of 

involving students in an international project and knowing the participants' opinions about 

the use of simulation in the classroom and its effects on learners. It did through the 

application of a survey as a measuring tool. 

The groups consisted of seven students: 3 American students and 4 Spanish 

students, who were assigned a humanitarian mission project. They had to consider the 

real problems they could face in the real world and anticipate possible solutions. 

However, the real challenge was the aspect of communication between members of the 

group. According to the researcher, this was because native and non-native speakers had 

to adapt to the language and cultural differences of their peers for achieving the 

development and presentation of activities. 

The results of the applied survey mention the positions of students from both 

countries. On the one hand, Spanish students found simulation activities interesting 

because they could use learning language and improve their oral skills by interacting with 

native speakers. On the other hand, the American students felt they contributed more to 

the project development because of the language management, and also the simulation 

activities helped to strengthen the group interaction, but it did not leave them relevant 

learning.  

Hence, the findings of this study show simulation activities have positive effects 

on people who are learning a new language. However, the use of simulation in project 

development is not motivating enough for people who are competent in the use of a 

language. Therefore, the results of this research show simulation activities cause some 

benefits on people who are learning a new language. But, the use of simulation in project 

development is not motivating enough for people who are competent in the use of a 

language. 
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Conversation 

 

Conversation is the predominant type of talk in which two or more participants 

freely alternate in speech, which usually happens outside of specific institutional 

environments (Levinson, 1983). In other words, a conversation is not simply a sequence 

of messages expressed as word twists, produced by speakers, and received and decoded 

by recipients. Although, they are structured in adjacency pairs, with first and second parts 

produced by different speakers, who expect a response to their interventions; conversation 

can take place in small groups and requires compliance with specific aspects in their 

development. Therefore, a conversation in the classroom requires a natural environment, 

motivation, proposal of daily situations in which students can express themselves freely, 

as in real life. 

(Al-Zoubi & et al, 2016) conducted an empirical study, which is a reference to the 

difficulties that students present in the development of oral skills, between them, the lack 

of conversation. Also, the results of this study contribute significantly to the teaching-

learning process of a foreign language. This study was done at Ajloun National University 

(ANU) in Jordan country. The author took a sample of 20 participants; who studied at the 

Faculty of Arts and Educational Sciences in the English major. 

The instrument used for data collection was the interview, which allowed students 

to feel confident and answer questions naturally. The questions were about the difficulties 

and weaknesses that students face when they start to learn the English language.  In 

addition to describing the tasks, they would like to perform during class hours. To put it 

another way, in this interview, participants told their experience with learning the English 

language and suggesting activities to optimize the development of skills but they kept the 

conversation in the language they were learning.  

Illustration 11 shows the results of the first question. Students consider tasks that 

help in the Development of Students' Levels in speaking skills are conversation, 

questioning, explanation of discussion, presentation, doing an interview, dialogue, giving 

examples, and submitting the CV request. 
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Illustration 11.The task that affects to the development the students' levels in Speaking skill. 

 

As evidenced in Illustration 11, the results found in this study indicate that 

participants enjoy group interactions more, as these interactions allow them to explain 

their thoughts in the learned language. As well, these oral activities improve the 

memorization of the specific vocabulary in a given situation. 

Interview 

The interview is an important data gathering technique involving verbal 

communication between the researcher and the interviewee, being, in turn, a 

communicative situation in which there is a previously structured conversation to create 

an environment of trust and acceptance for the interviewee (Kvale, 1996). Another aspect 

to mention is that the interviews are interactive and the interviewer and the interviewee 

put into practice the knowledge that each one has on the subject. Therefore, there is a 

development of the oral skills of each one, because while the interviewer wants to obtain 

information, the interviewee will seek to give clear and concise answers.  

Description 

  

According to (UNAM- Siglo XX, 2011) describing means to present and 

characterize people or personifications, animals, objects, things, and places, pointing out 

their features; it is the product of observation and reflection. A description consists of 

explaining in an orderly and detailed way the features and characteristics of beings, 

objects, places, and various phenomena that occur in real life or are simply part of the 

imagination. It is useful to propose this activity for the development of oral skills because 

the learners verbally express the components, qualities, and functions of the chosen 
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object. As a consequence, learners will be able to demonstrate their knowledge of the 

world and the language learned. 
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CHAPTER IV 

Discussion  

 

Global simulation is considered by several authors as a learning technique that 

helps students, who are in the process of acquiring a foreign language, to improve the 

development of their oral skills. Concerning this aspect, (Jones, 1995) mentions that with 

global simulation, students are immersed in a scenario, where they can put into practice 

their previous experiences, work as a team, and present their performance based on 

situations that happen in everyday life. Therefore, global simulation implies that students 

become actors of their realizations within a free and cooperative environment, which is 

related to the real world, and at the same time, it focuses on improving their 

communication skills. This aspect is related to what is mentioned by (Debyser, 1986)  

who emphasizes the importance that the student requires a certain degree of freedom to 

express his thoughts and feelings without fear of being wrong. 

In this perspective, previous studies have shown that global simulation presents 

specific characteristics, phases, and roles of its participants to be applied in the teaching-

learning process of a language, which has been the subject of study in recent years. Thus, 

( Kovalyova, Soboleva , & Kerimku, 2016) include in their research the development of 

guided projects to improve communication skills in a group. The findings determine that 

the participants developed their communicative skills and feel greater confidence in 

carrying out guided group activities, in which they are the authors of their learning. 

Another important finding in the study is that students are aware of their weaknesses in 

their oral skills and recognize that aspects require improvement. 

These results are related to those obtained by (Fei, 2016), who found that students 

showed progress in their oral expression when the teacher applied global simulation as a 

teaching strategy. This aspect was demonstrated with an increase in vocabulary related to 

the topics developed and correct use of grammatical rules in proposed activities. At this 

point, it is worth mentioning, that the activities previously organized by the teacher allow 

students to put into practice their knowledge on various topics, develop their critical 

thinking and provide possible solutions to existing problems. Therefore, both students 

and teachers could fulfill their roles in the teaching-learning context. 
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In other words, simulated activities require that the functions of each member of 

the educational process be developed totally to get optimal results. That means that 

learners are the main participants in these tasks (Strayer, 2012). This situation can be 

evidenced in the results of the study conducted by (Gutiérrez Gutiérrez, 2005), who found 

that the presence of organized activities in advance cause motivation and commitment in 

students when they are required to develop these tasks. Also, this type of task achieves 

considerable progress in the communicative skills presented by students after the project 

had been implemented. 

Similarly, (Angelini & García-Carbonell, 2019) corroborated these results with a 

study that sought to develop oral skills through a simulation approach presented in phases. 

In this research findings, it was found that the students showed significant progress in the 

development of their communication skills and active participation in the tasks proposed 

by the researchers. Therefore, researchers point out that in the context of second language 

learning, it is necessary for teachers to plan in advance the activities to be carried out. 

Since this will allow students to get involved in the teaching-learning process and 

developing their skills significantly. 

From other perspectives, another reason for these results in the studies mentioned 

above is the unavoidable existence of group interaction in simulation activities. This is 

how they consider it (Andreu-Andrés & García-Casas, 2011) in their study, whose results 

present simulation as a framework of experiential learning in which students can play 

different roles created by themselves, based on their experience and knowledge. In 

addition to this, students perform their roles as a game, achieving a suitable scenario for 

the acquisition of new oral skills. In relation to these findings (Nurul, 2017) presents a 

study looking for a relationship between role-playing, global simulation, and speaking 

skills. The results showed that as long as there is a close relationship between interactive 

and simulated activities, students will show considerable performance in communication 

skills, due to their social nature (Cameron, 2001).  

Furthermore, it should be noted, that in language learning it is necessary to acquire 

qualities of the skills. In the case of oral skill, the fluency at the moment of having a 

conversation is elementary. This quality of speech allows students to have verbal 

interactions with their peers, without the need for pauses, hesitations, or repetitions in 

their oral intervention (Ellis, 2003). In this respect, the study carried out by (Szpotowicz, 

2012), whose objective was to determine if simulated semi-controlled activities achieve 
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that students improve the temporal properties of speech, as the frequency, distribution, 

and speed in word production per minute. The findings of this study demonstrated not 

only the progress of these properties but also it resulted in the increase in the level of 

confidence in most participants. 

Likewise, (Albino, 2017) conducted research related to language learning through 

assigned tasks, whose objective was to determine the speech fluency increase in the 

students. The researchers used picture-description activities, which were related to the 

participants' daily experiences. The findings of this research indicated that students 

improved their word output per minute. Even the researcher mentioned that participants 

worked out their verbal structures better, encouraging them to increase vocabulary in the 

given context. Therefore, based on these studies, it is concluded that the performance of 

semi-controlled tasks or proposals motivates the student to give the best of themselves 

and are effective to achieve the development of the oral fluency of the learned language. 

Regarding the activities for the development of orality, it is emphasized that the 

global simulation includes tasks, which allow students to be the builders and authors of 

their learning and to improve their oral communication. It is then significant to consider 

that learners of a language will establish verbal relationships with their peers outside the 

school environment (Levinson, 1983). And this is where they will demonstrate the 

proficiency of the acquired language, and because of that, the conversational 

interventions in the classroom help students express themselves as if they were in real 

life. 

Concerning this (Al-Zoubi & et al, 2016) include in their research activities where 

students express their opinions freely regarding the use of tasks that include interactive 

verbal interventions to improve their oralities, such as semi-structured interviews, and 

guided conversations. The findings in this study showed that participants considered that 

verbal interactions, which included discussions, forums, dialogues, presentations. And it 

helped them as students to be better prepared when they have a conversation with people 

outside their school environment. 

In this perspective, the study carried out by (Halleck & Coll-Garcia , 2015) found 

that with this type of activities, the participants could develop skills specific to their area 

of study and thus they could improve their professional competence.  The findings 

obtained in the study mentioned that the participants included in the development of their 
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performance, situations related to their professional field. As can be seen from these 

studies, the authors suggest that the previous preparation of activities is fundamental to 

achieve the fulfillment of proposed goals before putting into practice the use of the global 

simulation in the classroom because the students need to be focused on the realization of 

their oral presentations. 

In connection with the above, activities that include simulation allow students to 

express what they feel and think within a context where their ideas are understood and 

accepted according to the signifier and meaning that the speaker uses. Also, they could 

adopt expressions and phrases used by their peers, and this would help them to enrich 

their oral expression to convey the right message.  This principle is considered significant 

in language learning (Kreidler, 1924). Consequently, with the development of these 

activities, learners would achieve the communicative purpose, and they would avoid 

misunderstandings between learners and native speakers of a language. 

Based on the results indicated in previous researches, global simulation is closely 

related to learning language based on proposed tasks, peer or group interaction. And in 

turn, this teaching strategy contributes significantly to the development of speech skills. 

The findings show that the knowledge and experience of the students represent a 

fundamental starting point in the development of the activities. Similarly, the learning 

environment plays an important role in motivating students. Finally, global simulation 

activities allow you to establish the specific functions to be performed in the context of 

learning. This fact ensures that both teachers and students fulfill their role within the 

teaching-learning process of a foreign language. 
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Conclusions 

 

As a result of what has been presented in this study and after having carried out the 

theoretical research taking into account what has been raised by several authors on the 

variables and having corroborated the information found with results from empirical 

studies, the following conclusions are reached. 

1.- Global simulation contributes significantly to the development of oral skills in English 

language learners if the phases of this type of methodology are properly applied. The most 

relevant is the presentation of the topic as an introduction to the activities proposed within 

a selected scenario, tasks that allow them to create their own identities and relevant 

feedback that motivates the participation of students. The timely use of this strategy has 

a positive effect on students because they are aware of the purpose of each of the assigned 

tasks. Moreover, the motivation received for the fulfillment of their tasks leads them to 

strive at each stage of development, and thus manage to improve oral expression. 

Therefore, it is worth mentioning that some theorists highlight global simulation as a 

strategy that includes tasks that stimulate the development of skills, but mainly oral skills. 

This is true because the studies shown above indicate that global simulation allows 

students to organize their presentations based on everyday situations and use relevant 

facts from their experiences. 

2.- Similarly, relevant studies verified theoretical aspects regarding the relationship 

between the global simulation and the fulfillment of the roles of each of the participants 

of the teaching-learning process in language learning. By the one hand, teachers are 

considered facilitators or guides, who have as their main role to present tasks with 

interesting topics that motivate students. On the other hand, the students driven by the 

teacher are the direct authors of their learning, and at the same time contribute 

significantly to the fulfillment of objectives set at the beginning of the activities. 

Consequently, the use of interactive and stimulating tasks represents the balance between 

what needs to be taught and what needs to be learned in language learning acquisition. 

3.- Since each educational strategy has defined characteristics, the current research 

presents as specific features of the global simulation the creativity, the sequencing in its 

development and the freedom, which gives students autonomy in their learning. The 

particularities mentioned are closely related to the development of oral skills in students, 
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and this relationship allows them to feel free to create environments where the main goal 

is learning. As a result, the mentioned characteristics allow them to interact with their 

peers and make verbal communication an enriching experience within and outside the 

educational context. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



49 
 

Recommendations 

 

Based on the results found in this research paper and with the bibliographic contribution 

of this study, it is recommended: 

1.- The development of this research implies that the acquisition of communicative skills 

in students follows a process that requires motivation and guidance from the teacher and 

this process is more relevant if it is about the learning of a language belonging to a 

different culture. Having regard to the fact that each student is a different world and has 

its own learning style, it is recommended that foreign language teachers are aware of the 

level of each learning and at the same time offer students motivational activities, where 

the main components are personal experiences and the freedom to create within an orderly 

and sequential framework. 

2.- Learning within a communicative context requires those who are in charge of this 

process to seek continuous improvement through the development of research and 

possible training since the constant research of new techniques and strategies will help to 

improve oral skills in students. As evidenced in the studies presented, putting into practice 

new educational trends allows one to realize if these are successful or not in the 

environment of schooling. Another important aspect highlighted in these studies is the 

use of a more objective evaluation and also the possibility of providing to students the 

adequate feedback. After that, teachers could work based on their strengths and 

weaknesses. 

3.- Teaching strategies used to improve students' communication skills play a significant 

role in achieving results. Then, as teachers, it must be clear what are the skills to develop 

and analyze if the activities prepared previously are related to the medium- or long-term 

objectives. Consequently, a thorough review of the individual particularities of both the 

strategy to be used and the skill to be developed is required, just in this way, the learning 

acquired by the student will be meaningful and contribute positively to his-her 

performance as a student of a foreign language. 
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ANNEXES 

Appendix A 

 

Illustration 1. 

Grading of the Inter-disciplinary project work ‘My research career path’. 

 

Note: From “Project Based Learning in Teaching Communication Skills in English as a 

Foreign Language to Engineering Students” by Yu.Yu. Kovalyova1, A.V. Soboleva and 

A.T. Kerimkulov 2016, IJET (International Journal of Engineering and Technology), 

11 (4), p. 153-156. 

(https://www.onlinejournals.org/index.php/ijet/article/viewFile/5416/3884) 

 

 

 

 

 

about:blank
about:blank


2 
 

Illustration 2. 

Summary of the diagnostic stage and findings. 

 

Note: From “Developing Oral Skills through Communicative and Interactive Tasks” by 

Dorelly Gutiérrez Gutiérrez 2005, Profile Issues in Teachers` Professional 

Development, 6, p. 86-96.  

https://revistas.unal.edu.co/index.php/profile/article/view/11127/11795 
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Illustration 3. 

Oral proficiency in Pre-test. 

 

Note: From “Global Simulation: Effects on Oral Proficiency and Self Efficacy of 

Iranian EFL Learners” by Aliabad Maliheh Khazaie & Dehqan Mahmood 2016. 

International Journal of Language and Applied Linguistics, 65 p. 63-61. 

https://www.researchgate.net/publication/320415384_Global_Simulation_Effects_on_O

ral_Proficiency_and_Self_Efficacy_of_Iranian_EFL_Learners 

 

Illustration 4. 

Oral proficiency in post-test. 

 

Note: From “Global Simulation: Effects on Oral Proficiency and Self Efficacy of 

Iranian EFL Learners” by Aliabad Maliheh Khazaie & Dehqan Mahmood 2016. 

International Journal of Language and Applied Linguistics, 65 p. 63-61. 

https://www.researchgate.net/publication/320415384_Global_Simulation_Effects_on_O

ral_Proficiency_and_Self_Efficacy_of_Iranian_EFL_Learners 
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Illustration 7. 

Distribution of the total number of words produced by participants in the oral task. 

 

Note: From “Researching oral production skills of young learners” by Magdalena 

Szpotowicz 2012, C. E. P.S Journal, 2 (3). 

https://www.researchgate.net/publication/289504981_Researching_Oral_Production_Skills_o

f_Young_Learners 

Illustration 8. 

Description before and after teaching. 

 

Note: From “Improving Speaking Fluency in a Task-Based Language Teaching 

Approach: The Case of EFL Learners at PUNIV-Cazenga” by Gabriel Albino 2017. 

SAGE Open, p. 1-11. 

https://journals.sagepub.com/doi/pdf/10.1177/2158244017691077 
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Illustration 9. 

Development of skills before the simulation. 

 

Note: From “Making Language Real: Developing Communicative and Professional 

Competences Through Global Simulation” by Yuddy Perez and Paige Poole 2019, 50 

(6), p. 725-753. 

https://journals.sagepub.com/doi/abs/10.1177/1046878119869756?journalCode=sagb 

 

Illustration 10. 

Development of skills after the simulation. 
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Note: From “Making Language Real: Developing Communicative and Professional 

Competences Through Global Simulation” by Yuddy Perez and Paige Poole 2019, 50 

(6), p. 725-753. 

https://journals.sagepub.com/doi/abs/10.1177/1046878119869756?journalCode=sagb 

Illustration 11. 

The task that affects to the development the students' levels in Speaking skill. 

 

Note: 

From “Improving English Language Speaking Skills of Ajloun National University 

Students” by Abdel-Rahman Al- Eiadeh, Dr. Mahmoud A. Al.Sobh, Dr. Samer M. Al-

Zoubi and Dr. Fadi Al-Khasawneh 2016. International Journal of English and 

Education, 5 (3), p. 181-195. 

https://www.researchgate.net/publication/306079718_Improving_English_Language_S

peaking_Skills_of_Ajloun_National_University_Students 
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Appendix B 

CONTENT GUIDE 

VARIABLES DIMENSIONS INDICATORS 

 

 

 

 

 

 

 

 

 

 

 

 

Variable 1 

 

GLOBAL SIMULATION 

  

According to Cabré and 

Enterría quoted by 

(Mayor, M: 2006) Global 

simulation is "an artificial 

construct that adopts as a 

starting point a previously 

designed model; through 

simulation it is about 

representing a model that 

is situated in a symbolic 

universe". This means that 

students play a specific 

role within a situation that 

is real and by being 

organized in phases in the 

classroom, it becomes an 

organized simulation of 

reality in a structured and 

designed environment for 

this purpose. 

 

Characteristics of 

the global 

simulation 

 

Free 

 

Creative 

 

Sequential 

 

 

 

 

 

 

 

 

 

 

 

Stages 

Introduction 

 

Provide input 

 

Selection of the main 

theme 

 

Selection of the main 

theme 

 

Brainstorm contexts 

and sceneries 

Character 

characterization, 

creation of identities 

Performance of 

proposed and assigned 

tasks 

Assess learners’ work 

Follow up 

 

Roles 

 

 

 

Teacher 

 

Student 

 

 

 

 

 

 

 

 

 

 

ORAL PRODUCTION 

 

According to Brown and 

Yule (1983), oral 

production is an interactive 

process where a meaning 

is constructed that includes 

producing and receiving, 

as well as processing 

information. The form and 

Qualities Message Clarity 

Verbal Fluency 

Coherence 

Argumentation 

Pronunciation 
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Variable 2 meaning depend on the 

context in which the 

interaction takes place, 

including the participants, 

their experiences, the 

environment and the 

purpose of 

communicating. 

 

Linguistic 

Competence 

Phonology 

Siyntax 

Semantic 

Activities Conversation 

Interview 

Description 

 

 


