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TEMA. Instrucción de Lectura Orientada al Concepto (CORI) para el desarrollo de la 

comprensión lectora del idioma inglés. 

Autora: Jenifer Marlene Anrrango Obando 

Tutor: Dip. Walter Santiago Mayorga Benavides, MSc 

RESUMEN 

El presente trabajo de investigación tiene como objetivo analizar como la aplicación de la 

metodología, estrategia o programa de Instrucción de Lectura Orientada al Concepto (CORI) 

ayuda a la mejora de la comprensión lectora del idioma inglés. El siguiente proyecto al ser de tipo 

bibliográfico-documental contiene información teórica relacionada con la variable dependiente e 

independiente. La selección de la información se realizó a través de la búsqueda en sitios web, 

libros, artículos científicos y revistas internacionales con la finalidad de obtener información que 

valide la relación entre las variables. Después de haber analizado la información y sus resultados, 

se llegó a la conclusión de que la aplicación (CORI) ayuda de manera positiva a la mejora de la 

comprensión lectora sea utilizada como metodología, estrategia o programa. Para concluir se 

sugiere que la aplicación de (CORI) debe ser considerada en las aulas de clase debido a que esta 

incluso ayuda a que los estudiantes se mantengan motivados hacia la lectura. 

PALABRAS CLAVE. INSTRUCCIÓN DE LECTURA ORIENTADA AL CONCEPTO, 

COMPRENSION LECTORA, LECTURA, MOTIVACION, MARCO EDUCACIONAL, 

ESTRATEGIAS. 
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TOPIC: Concept Oriented Reading Instruction (CORI) for the development of reading 

comprehension of the English language. 

Author: Jenifer Marlene Anrrango Obando 

Advisor: Walter Santiago Mayorga Benavides, Master 

ABSTRACT 

The present research work aims to analyse how the application of the Concept Oriented 

Reading Instruction (CORI) methodology, strategy or program helps to improve the reading 

comprehension of the English language. The following bibliographic-documentary project 

contains theoretical information related to both, the dependent and the independent variable. The 

selected information was obtained from specific websites, books, scientific articles and 

international journals in order to obtain evidence that validates the relationship between the 

variables. After the analysis of the information and its results, it was concluded that the application 

(CORI) helps in a positive way to improve the reading comprehension, whether it is used as a 

methodology, strategy or program. To conclude, it is suggested that the application (CORI) should 

be considered as a classroom tool because it helps to keep students motivated towards reading in 

the English language. 

KEYWORDS: CONCEPT ORIENTED READING INSTRUCTION, EDUCATIONAL 

FRAMEWORK, MOTIVATION, READING, READING COMPREHENSION, STRATEGIES. 
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Introduction 

Nowadays, education must not only be limited to teaching content but should drive the 

development of one of the most important skills such as reading comprehension which helps 

students gain knowledge even develop the ability to understand and interpret the meaning of words 

within a text; according to Guevara (cited in Manzano, 2000), reading comprehension is one of 

the most important capacity which allows to create knowledge. The poor development of student 

reading comprehension has become a challenge for teachers and even students as this is evident in 

students' academic performance. Then the poor development of reading comprehension in students 

results in low grades, students with low levels of confidence, unmotivated students, with high 

levels of anxiety, and stress, which are a sample of unconcrete learning due to the skimpy reading 

comprehension.  

The poor application of methodologies or strategies that help the development of reading 

comprehension is an issue that must be further addressed, for the authors, Vauhn and Thompson 

(2004, p.98) affirms that understanding is the active process of building meaning from the text; it 

involves accessing prior knowledge, understanding vocabulary, and concept, making inferences 

and linking key ideas. In other words, reading comprehension is a process involving various 

cognitive processes such as perception, attention, memory, language, thought and among others 

that are the basis of knowledge, which make it easier for students to process the information that 

comes through the senses and thus use it in the long term;  even for Alegre Bravo, Alberto (2009), 

reading comprehension is the construction of various meanings through multiple hints contained 

in a text and so through the interaction of the reader's previous knowledge, this may be able to 

process words, sentences, and ideas within the text.  So if students don't understand what they read, 

they won't be able to understand the information they're interacting with the texts and this is a sign 
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of the poor development of students' reading comprehension.  

The application of a strategy/methodology/program such as the Concept-Oriented Reading 

Instruction (CORI); will help improve student reading comprehension as CORI's purpose is to help 

students become active readers, make them focus on the text, attract their motivation, have long-

term memory in understanding the text; with the application of this as a methodology, strategy and 

even as a program will help to improve the reading understanding of students, to easily understand 

the text with which they are interacting; thanks to CORI students are interested in reading and as 

a result, their reading comprehension and motivation grows; and perform better in classrooms, it 

also helps students improving their reading, developing cognitive strategies, and even the 

motivational development that students need, since CORI makes students develop reading skills 

without feeling pressured. 

Inquiry formulation  

Depending on previous studies conducted in many countries abroad. Which have 

highlighted the importance of developing strategies/methodologies and reading programs in the 

different fields of teaching English as a second language or English as a foreign language, in this 

case, improving understanding of English reading, this research focuses on the following question: 

What will be the results of the application of the Methodology/Strategy Concept Oriented 

Reading Instruction (CORI) and how does it contribute to the development of reading 

comprehension in students? 
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Research Questions 

Despite there are studies, which are reviews on the improvement of English reading 

comprehension in the educational field abroad, there are no reviews that are related to the 

development of reading comprehension through Concept Oriented Reading Instruction (CORI) as, 

strategy, methodology or program in the field of teaching English as a second language (ESL) or 

English as a foreign language (EFL). That’s why this research would be the beginning of more 

studies about the improvement of English reading comprehension and their benefits in learning 

English. Duly, the following goals have been sought after throughout the research: 

RQ1. How does the implementation of Concept-Oriented Reading Instruction enhances 

the reading comprehension ability of students in their English? 

RQ2. How does the implementation of Concept-Oriented Reading Instruction influence 

the students’ English reading ability? 

RQ3. How does the implementation of Concept-Oriented Reading Instruction increase the 

students’ levels of reading motivation? 

Research Objectives 

General Objective 

 To analyse how the application of the Concept Oriented Reading Instruction (CORI) 

methodology helps in the development of English language reading comprehension? 

Specific Objectives  

To explain the benefits of applying the Concept Oriented Reading Instruction (CORI) 

methodology in developing English language reading comprehension? 

To describe how the Concept-Oriented Reading Instruction (CORI) methodology increases 

motivation for reading and reading the English language? 
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To examine the reference framework of the Concept-Oriented Reading Instruction (CORI) 

methodology, and how does CORI help the development of English language reading 

comprehension and its results? 

Data Collection Methodology 

The research consisted of reviewing all the empirical evidence available of a particular 

topic, with current information of it, to answer a specific research question. The main important 

searches have been selected from electronic databases such as Google Scholar, Scielo, Research 

Gate, ERIC, Microsoft Academic, and Semantic Scholar. The selection of research papers for the 

analysis was made according to specific information for publications on Concept-oriented Reading 

Instruction, English reading comprehension, reading comprehension ability.  

            The research was carried out online, and papers previously published in recent years 

were included. Besides the keywords included were “Concept-Oriented Reading Instruction”, 

“reading comprehension”, “reading, motivation”, “educational framework”, reading 

comprehension strategies”, “English reading comprehension”, “intrinsic and extrinsic 

motivation”. 

Thus, to identify the most possible research regarding Concept-Oriented Reading 

Instruction (CORI) to improve students English reading comprehension was examined 35 types of 

research related to CORI and reading comprehension ability, 15 of those were selected to be 

reviewed and used in this research due to all of them were concerning empirical studies related to 

the two variables. The others were used to develop the conceptual theory in other to clarify the 

impact of applying CORI as a methodology, strategy, or program in the development of students 

reading comprehension. 
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Literature review 

The Concept-Oriented Reading Instruction as an Instructional program 

Concept-Oriented Reading Instruction (CORI) may be a comprehensive framework that 

comprises a collection of instructional practices that aim to stimulate students’ interests and 

motivation to read. CORI is additionally referred to as an instructional reading intervention 

program that blends science instruction, strategy instruction, a collection of motivational practices 

developed to advance school students’ comprehension, motivation (i.e. intrinsic), and strategy 

learning and use (Guthrie, 2004).  

The Definition of Instructional program  

An instructional program, containing precise statements concerning the dimensions of 

lessons, the division of the training material into units, the sequence within which readings from a 

text are to be presented, and also the foundations for the switch from one unit to the next. 

Adaptation of the material by the students is tested by a series of questions. Every instructional 

program combines a curriculum component about what is taught, and pedagogy of how can teach. 

The Principles of Concept-Oriented Reading Instruction (CORI)  

According to (Khoiriah, 2020) the three main principles of Concept-Oriented Reading 

Instruction (CORI), are the following: 

a. Using a conceptual theme, 

b. Connecting science inquiry with literacy instruction, 

c. Directly teaching important reading comprehension strategies  

Comprehension Strategies taught in Concept-Oriented Reading Instruction (CORI)  

According to (Khoiriah, 2020) the main strategies in Concept Oriented Reading Instruction 

are as follows:  



 

6 

 

Activating Background Knowledge 

The first benchmark of instruction is that students should activate previous knowledge that 

is relevant to the text topic and use important text cues, such as the title and headings so that their 

knowledge statements link to the new text. CORI teachers encourage students to increase their 

knowledge by increasing their motivation and using text features to expand their knowledge. 

Questioning 

Students should pose questions related to the central concepts of the topic of the text. A 

referential point is that students should address some concepts about the text with evidence and 

support it according to the text. 

Searching for Information  

Students can generate multiple goals and use keywords to guide their search in this case 

they identify multiple texts to use as sources for information, integrate information from texts, and 

relate their knowledge with text-based information about characters or events within texts. 

Summarizing 

Summarizing is about allowing students to identify core ideas in a passage by localizing 

keywords and identifying supporting information. 

The Benefit of Concept Oriented Reading Instruction (CORI) 

According to Miss Jarintip Worakitsawat (2007) who cites Anderson & Guthrie (1996) 

Concept Oriented Reading Instruction has three main important benefits such as: 

One benefit of CORI is the development of long-term motivation in students. Most of 

students are empowered with the different skills which are necessary to develop their knowledge. 

With CORI, skills which help to fulfill long-term motivational goals for reading.  According to 

Anderson & Guthrie (1996) motivation used by CORI improve in students intrinsic and extrinsic 
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motivation in reading. 

The second benefit is that students develop their long-term motivation joined with higher-

order thinking skills and strategy use. Within CORI, the intrinsic motivation of scholars increases, 

which improves higher-order cognitive competence. That's literacy engagement, which mixes 

cognitive strategies with intrinsic motivation; increases for CORI students.  

The third benefit is that CORI helps students to think theoretically and realistically. 

Through CORI, students become more interest in the different topics about which they choose to 

learn. As they obtain knowledge, students want to show their understanding to others about what 

they read.  

Classroom practices  

Concept Oriented Reading Instruction supported by Guthrie, McRae, and Klauda (2007) 

incorporated classroom practices that combined reading strategy instruction, motivational 

engagement supports, and content goals which help students improve their reading thanks to 

reading strategy instruction focused on a way to learn the content or skills which students must 

acquire, followed by motivational engagement support which helps students stay focus on reading 

and increase their motivation and interest in reading, and content goal that is related with making 

clear aims about the subject which is being taught and develop in school for students learning. 

The Stages 

According to (Guthrie & Ozgungor, 2002) an approach to content learning and reading 

development use in a very first language setting  is importantly noted within the second and foreign 

language discussions of content-based instruction, and thanks to CORI it has a major impact on 

second and foreign language curricula which start with instructional principles for motivation and 

interest in reading. Concept Oriented Reading Instruction could be a detailed, yet flexible approach 
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organized around four stages: 

Immersion into the main theme through students’ engagement with the topic,  

Wide reading and information gathering on the theme across multiple information 

resources,  

Reading strategy instruction to support comprehension, and  

Project work leading to a creation that proves what students have learned. (Worakitsawat, 

2007) 

In the development of CORI stages, readers should be engaged in activities and content 

discussions that require specific use of strategies, with these strategies in which readers are 

engaged in learning about new subjects or ideas from texts. Teachers are required to support 

students learning processes through modeling, scaffolding, and extensive practices (refer to 

Guthrie et al., 2007). 

Motivational development  

(Eskja Vero, 2017) in her research about The Importance of Motivation in an Educational 

Environment states that motivation is taken as the actor or process by which people are stimulated 

or influence to drive something like a need or desire that makes a person or student act. Also, Eskja 

cited Palmer (2007) who states that “student’s motivation is an essential element that is necessary 

for quality education”. 

Motivational processes 

According to (John T. Guthrie, 2007) there is a theory that specifies five motivational 

processes related to reading, each motivational process correlates with reading comprehension for 

students in the primary grades and is associated with instructional practices in correlational or 

experimental research. These motivational processes involve intrinsic motivation, perceived 
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autonomy, self-efficacy, collaboration, and mastery goals. 

Intrinsic motivation  

Intrinsic motivation refers to the interest which students have in reading and it is related to 

enjoyment and take reading as a favorite activity, according to (Ryan & Deci, 2000) intrinsic 

motivation refers to students’ reading for their interest. Wigfield and Guthrie (1997) showed that 

intrinsic motivation was linked with standardized comprehension test scores and it was associated 

with the focuses on student interest and participation in students learning and improvement in their 

reading comprehension. 

Perceived autonomy 

Perceived autonomy is related to motivational processes due to the view that students' 

behavior is under their control and self-direction, and it's the way of making their own choices in 

reading. Also, it has played an important role in academic outcomes. There is a range of autonomy-

supportive practices that have been examined to increase perceived autonomy and intrinsic 

motivation. Some of these practices are:  

1. give students choices of tasks within the classroom,  

2. give students time to complete tasks,  

3. give students the chance to express themselves regarding subjects, and 

4. allow students to make choices of texts during learning activities (Reeves, 2005) 

Self-efficacy  

According to (Bandura, 1997) self-efficacy is defined as “people’s judgments of their 

capabilities to organize and execute courses of action required to attain designated types of 

performances”, so self-efficacy in reading is associated with real goals that students have and able 
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to fulfill or complete concerning reading tasks. 

Collaboration  

According to (Ghodsi, 2012) collaboration is the interaction and personal way of life where 

students are accountable for their actions as well as learning with respect the aptitudes and 

contributions of their classmates in different situations where people interact in groups, where 

individual and group skills are highlighted. 

Mastery goals 

(John T. Guthrie, 2007) in his research “Contributions of Concept-Oriented Reading 

Instruction to Knowledge About Interventions for Motivations in Reading” quoting to (Pintrich, 

2000) states that mastery goals are a student’s need to understand text content deeply and it has 

been associated with classroom structures that highlight understanding, learning, and self-

improvement of students.  

Cognitive strategies  

According to Brown (2007), there are three language learning strategies: cognitive 

strategies, metacognitive strategies, and socio-affective strategies. These three kinds of strategies 

have some variants in their use in language learning and it depends on the cognitive style and the 

learner's thoughtful of the strategy they will occupy. Also, Gagne cited Rothkopf and Bisbicos’ 

research (1967), and state that with the use of cognitive strategies readers can control their attention 

and understanding of a text. 

Framework 

CORI is an instructional framework designed to increase student engagement in literacy 

and content area (Guthrie et al., 1996a, p. 312). According to Swafford (2000), CORI is 

characterized by varied experiences for exploring science concepts, which is consistent with the 
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diverse cognitive developmental needs of middle school students. Also, the CORI framework was 

created to grow the intrinsic motivation and motivational processes such as curiosity and the 

improvement of students' reading which facilitating the learning from texts. 

Instructional Practices  

(John Guthrie, 2003) states that within CORI, students’ motivation and engagement are 

through six practices: knowledge goals, real-world interactions, an abundance of interesting texts, 

autonomy support, strategy instruction, and collaboration, these instructional practices are 

integrated into the four phases of CORI. 

Knowledge goals 

According to (John Guthrie, 2003) the use of knowledge goals for reading instruction aims 

at understanding and communicating about a specific subject with a knowledge domain. Also, 

emphasizes that classroom goals may emphasize students understanding of significant materials 

are indispensable to motivation and cognitive strategies such as self-questioning, using 

background knowledge, comprehension monitoring, searching for information, and synthesizing 

multiple texts are taken as tools for content knowledge acquisition and development for effective 

reading. 

Real-world interactions 

According to (John Guthrie, 2003) effective teachers starts with learning activities with 

real-world interaction, once they have identified content goals, these practice refers to gives 

opportunities for students to have interactions with tangible workpieces. Also, real-world 

interaction entails hands-on activities such as observing, conducting experiments or viewing a film 

of a topic. 
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Abundance of interesting texts 

(Guthrie, 2003) the use of interesting texts involves teaching students from a variety of 

books, materials, and technology which are important to students learning and knowledge goal. 

Plenty of texts in the classroom and community resources outside of the classroom also internet 

facilitate student’s motivation and reading achievement. 

Autonomy support 

Autonomy support refers to give students the chance to experience an authentic sense of 

control and decision about what they desire to learn in their reading activities. According to 

(Worakitsawat, 2007) who cited (Guthrie, 2003) students under autonomy support conditions 

enable them to be actively in control of their learning and it allows students the chance to say and 

select the order in which they want to do their work. 

Strategy instruction 

Active readers deserve to be provided direct strategy instruction and propose that direct 

strategy instruction should be contextualized and provided within a frame that has the previous 

conditions discussed like learning goals, real-world interaction, interesting texts, and autonomy 

support if the prior condition has set direct interaction is effective and enabling it, typically 

modeled by the teacher and it can be accomplished within the rubric of goal knowledge using texts 

which students have selected, or participated in selecting it. Guthrie and Davis (2003).  

Collaboration support 

It refers to a collaboration in which students interact with each other at the moment to learn, 

this occurs in groups, pairs, small teams, or larger groups, also collaboration may include 

cooperative learning, in this practice students feel a sense of belonging in the classroom or the 

school and their reading engagement increase (Guthrie, 2003). The goals for participating in school 
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reading activities and social interactions in reading is also an interesting step to improve reading, 

which increases their intrinsic motivation and it may be enjoyable for them, also it helps to improve 

students' social support for reading and their performance on reading comprehension tasks. 

Steps  

According to (Bambang Suwarno I. D., 2018) to there are three steps of CORI, which 

improves the effectiveness of the learning and teaching processes and its purpose is to improve the 

students reading comprehension.  First, perceiving text structure, in this step teacher makes the 

student identify the text structure of descriptive texts according to what they are learning. Second, 

inferencing, when the students read the text, they just concentrated on answering the question is 

given. In inferencing, the students try to analyze the words in the texts and make inferences on the 

content of the text. Third, concept mapping, in this activity, teachers ask the students to collect all 

the specific information about the text by mapping the concept according to the characteristics of 

the texts. 

Phases 

According to (Worakitsawat, 2007) who cited Guthrie, Wigfield, and Perencevich (2004) 

CORI framework consists of four phases that employ six instructional practices:1) observe and 

personalize, (2) search and retrieve, (3) comprehend and integrate, and (4) communicate to others. 

Phase 1: Observe and personalize 

The phase of CORI represents the motivational component of the framework which is to 

create a context for the motivation and curiosity, aesthetic involvement, challenge, and self-

efficacy in reading, where students make an effort to observe and think about the objects and events 

in the “real world” around them, being this a central part of the framework due to students have 

real-life experiences and these experiences help increase motivation, arises curiosity, and active 
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background knowledge of the students. 

Phase 2: Search and retrieve 

The CORI phase where students are taught how to search for informative resources from 

the internet, locate information within expository texts and skim for information needed for topics, 

subtopics related to the student's interest. Students are expected to acquire knowledge according 

to the choices they have made, also students would be motivated to make more complex choices 

about what to read according to the topics they already study. 

Phase 3: Comprehend and integrate 

The phase of CORI builds on the search and retrieve strategies students learned in phase 

two and on student interests generated in phase one. This phase incorporated comprehension 

strategies such as a) detecting critical details; b) summarizing the text; c) making comparisons 

between texts; d) developing criteria for evaluating a book, and e) critically reflecting on the 

author’s point of view and presentation of information to create a base for student’s literacy 

development. 

Phase 4: Communicate to others 

The CORI phase focuses on communication in which students become experts in various 

aspects of a topic, they express and communicate this understanding through a debate, discussion, 

or written. Students have the chance for self-expression and it gives them a purpose for their 

learning and motivation. The principal objective of communicating with others is to enable 

students to express their knowledge about the topics of their interest. 

Implementation in Concept-Oriented Reading Instruction (CORI)  

According to Nena Syahrani syahaf nasution, (2012), who cited D. Ray Reutzel there are 

three ways of implementation Concept-Oriented Reading Instruction (CORI) in teaching reading 
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comprehension which are explained below:  

Before reading  

Teacher activate students’ background knowledge about the topic, through demonstration, 

video, pictures, objects, or another real object;  

The teacher tries to involve students in self-questioning about the topic of study.  

During reading  

The teacher and the students read the text together: the teacher read aloud, or choral 

reading. There will be a discussion and interaction about the text between the teacher and students 

or students in pairs or groups;  

Students search for a variety of texts and resources about the topic.  

After Reading  

Students create a graphic organizer about information learned in class;  

Students through the use of posters, diagrams, group projects, and oral reports share what 

they have learned in the class. 

Contributions   

Motivations for reading 

Guthrie, John T (1996) in his research “Growth of Literacy Engagement: Changes in 

Motivation and Strategies during concept-oriented Reading”, states that who is an engaged reader 

select a variety of purposes and comprehends materials that they choose within the context or 

academic situation, also engaged readers are self-determining in the way they select a range of 

literacy activities for enjoyment, obtaining knowledge even interacting with friends, students are 

motivated for reading for their shake., and feeling motivation helps them to activate strategies for 
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learning literacy. 

Develop cognitive Strategies for Reading 

According to (John T. Guthrie P. V., 1996)cognitive strategies facilitate students reading 

performance, and they expected that motivation would influence. Cognitive strategies such as 

problem finding, search for information, applying prior knowledge to text, emphasizing the 

acquisition of main ideas, and generating inferences from the text, monitoring, and comprehension 

of narrative text, informational materials, were used to examine and distinguish the skills from 

poor readers, the integration and coordination of these strategies into a flexible set are necessary 

for the improvement in class. 

Motivations for Strategy-Use in Reading 

Guthrie, John T (1996) cited Corno and Kanfer (1993) explain that motivation consists of 

goals and interactions and emphasize the importance of volitional strategies that consist to apply 

an effort, supported by determination, to persist in one´s pursuit of learning goals and enable 

individuals to fulfill their motivational goals. Also, Corno and Kanfer (1993) argue that without 

volition, an individual’s intention may not be realized in action, they discuss volitional processes 

that are first, action control processes, which empower the individual to manage cognitive and 

meta-cognitive resources for goal attainment. Second, goal-related cognition forms the basis for 

the adaptive use of learning strategies, well-timed application of deep processing, self-monitoring, 

and self-evaluation. Third, volitional styles like conscientiousness, freedom, and accountability 

influence how strategies are used and controlled.  

Conceptual Learning from Text  

 Conceptual Learning involves students’ quality learning experiences based around key 

concepts and central ideas from texts.  Guthrie, John T (1996) defined concepts as rule-based 
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mental representations and explain that when a student understands a concept, they have been 

obtained some characteristics from the texts and created relationships among those features related 

to their previous knowledge, concepts could be elaborated, interconnected, and transferred to 

different situations due to concepts learning entails the development in of personal significance, 

and is reasonable that conceptual learning will be interwoven with intrinsic motivation for reading. 

Motivations for Conceptual Learning from Texts  

When motivation for reading is viewed as a goal and engagement on the way to learning 

through activities, the relationship of motivation to conceptual learning becomes apparent due to 

students who have the engagement to understand the content of a unit and find something 

intriguing on it, are likely to acquire a deeper understanding of the information of the text because 

they tend to complete an assignment or gain recognition for their performance and acquire 

verbatim knowledge. (John T. Guthrie P. V., 1996) 

Contextual Influences on Motivations for Reading 

According to (John T. Guthrie, 1996) who cited (Deci, 1980) sates students go to school 

with motivational orientations which are developed in their preschool years, as also the different 

contexts greatly influence students' motivation as they attend school. 

The Advantages of CORI 

(NURAINUN, 2017) states some advantages of CORI: 

CORI motivates students to develop and learn especially in reading narrative text topics 

and the students are motivated to be more active, they overcome ‟ difficulties in getting some 

interesting message or information about reading text, and also it helps the teacher to prepare the 

comprehensive material. 

CORI has been shown to be useful to improve and increase their ability in reading 
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comprehension and increase students' intrinsic reading motivation and reading strategies for 

comprehension.  

CORI helps to give interactive, engaging, motivating, involving task, CORI challenges 

students to think on their own, and focus their attention for better comprehension. 

Reading Comprehension 

According to (Worakitsawat, 2007) reading comprehension is an active process in which 

readers play an important role in the construction of meaning based on the purposes for reading, 

and the overall setting. Reading comprehension is essential for success not just in reading class 

but also in all subjects in school. To succeed in reading for general comprehension, readers have 

to understand the whole information in a text and interpret it in a good way. Reading 

comprehension is a complex cognitive task that has an interactive and constructive nature, also 

reading for general comprehension is the most basic aim for reading (Grabe & Stoller, 2002). Otto 

(1979, p. 147) explains that in the reading comprehension process, the reader not only utters written 

symbols but also look for to understand and interpret the information contained in the text. 

(Nina Juwita Sari, 2019) states reading comprehension is a process in which students obtain 

meaning from text, it means that in reading comprehension readers not only read the text they 

comprehend and construct meaning or get the idea from the text. (Grabe, 2014) states reading 

comprehension also involves abilities like recognize words proficiently and quickly, develop the 

recognition of vocabulary, process sentences to create comprehension, interpret the meaning 

related to student's background knowledge. This processes with the help of the knowledge 

resources allow the readers to generate text comprehension to the level required. 

Mental process 

According to  (Kweldju, 2015)  the cognitive process is a complex skill that "involves all 



 

19 

 

regions of the brain as it involves all cognitive function of humans" (p. 127), the mental processes 

are ways through which our mind stores elaborates or translates the information which is obtained 

by the senses. These mental processes allow us to know and modify our environment to adapt to 

our reality according to what is learned. 

Decode  

(Marlene., 2019) who cited (De la Rosa, 2015), explains that coding allows converting 

perceived elements into constructs that can be stored in the brain and subsequently remembered 

from short-term memory or long-term memory. Also, the decoding process allows students to 

decipher many of the words they have heard but have never seen written, (decoding is based on 

phonetic rules where they need to remember words that do not follow these rules), it helps 

pronounce words they don't know even It's partly an auditory and partly visual process (Kate, 

2018). According to (Kate, 2018) decoding begins with the ability to relate letters to sounds they 

produce. Also, it involves being able to separate the different sounds that the words make and mix 

them. When students can do equally both, they can utter the words. Beginner readers start by 

decoding words from syllables and then work with longer words and more words. 

Understand  

Reading comprehension is one of the important things in instructional, also in the reading 

process. Understanding is key to success in education in education, for our social lives (Nina 

Juwita Sari, 2019). Comprehension is an active, constructive process in which the latter part is the 

understanding of the text and it is determined by a combination of what is specified directly in the 

text and the reader’s preexisting knowledge linked to the topic of the text. (PASARIBU, 2017) 

Evaluate 

(Brackett, Alternative Texas Teacher Certification Programs, 2021) states that evaluating 
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involves encouraging and motivate the readers to make opinions, make judgments, and develop 

ideas from the text, in this case, teachers may create questions to evaluate the text and this is carried 

out during and after the process of reading. (Marlene., 2019) who cited García (2016) states that 

evaluating as a skill is developed when readers can evaluate the content, quality of the text, take a 

position about the reading, make opinions, and judgments according to their criteria about the text. 

Stages and Strategies 

In reading comprehension readers use different strategies due to differences in their 

attitudes and cognitive styles according to response which readers have in responding to the 

information in the text (Imam Suyitno, 2017). According to (Khan, 2019) reading is divided into 

three stages which are known as stages of reading, the three stages are pre-reading, reading, and 

post-reading. 

Pre-reading  

According  (Marlene, 2019) who cited Barnett (1988) pre-reading is the stage which allows 

readers to pay attention to the text, highlight the knowledge about the reading, and identify some 

aspects such as language, vocabulary, phrases which allow readers to obtain a comprehensive 

reading. 

At this stage, readers prepare themselves for the things that they are going to read. 

The teacher gives the students demonstrations like videos pictures, objects, and also real 

objects to activate students' background knowledge related to the topic. 

The teacher engages students to self-questioning about the topic of study. (Nurainun, 2017) 

Reading 

(Marlene, 2019) states that reading is a process of continuing teaching for people who 

practice it, Nowadays reading has become in an activity or competition which has not been quite 
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explored, due to the big amount of distractors that readers can find in the text. 

In this stage, readers look for clues in the text searching the author's meaning and purpose 

to strengthen their skill in reading.  

In a class, the teacher and students read together they can read aloud or choral reading and 

it will be a good discussion and interaction about the text. 

students have to search a variety of texts about the subject for additional questions and 

answers about it. (Nurainun, 2017) 

Post-reading 

In this stage, readers go to the pre-reading stage and try to complete the gaps that they make 

according to their inferences. 

Students make graphic organizers integrate information previously learned from the text. 

Students share the information they have learned through the use of posters, diagrams, 

group projects, posters, diagrams, and oral reports. (Nurainun, 2017) 

Reading techniques  

According to (Monash, 2020) for different purposes in reading is necessary to use different 

reading techniques to be better and far more comprehensive readers. (Marlene, 2019) who cited 

Mayo (s.f) states that reading is an intellectual activity that academically enriches readers being 

this the most important to acquire knowledge and highlights that reading techniques are the process 

that develops the skills to read effectively. Also, cited Vivaldo (1992), who stated that "the use of 

reading techniques is an indispensable requirement to gain a better understanding of what is read" 

(p.55) due to these techniques help readers to achieve meaningful knowledge to develop reading 

comprehension.  
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Skimming  

Skimming is the technique where readers can glance at the material(texts) to find what they 

are looking for, the principal aim in skimming is to find a general idea and the gist of the text, this 

is best used when readers want to know the general idea of the text. Also, it is useful to get an 

opening of a passage before reading it or after reading it.  (Bambang Suwarno I. D., 2018) 

Scanning 

Scanning is a technique to read quickly by scanning information without reading the whole 

text, it is used when the readers only want to find specific information it is usually by looking at 

the titles of the text, subtitles, and so on, in another hand scanning is reading quickly to locate 

specific information. This is a common technique use for daily, non-academic reading tasks. 

(Bambang Suwarno I. D., 2018) 

Inferring 

According to (Fries-Gaither, 2021) inferring as a reading strategy which requires the use 

of readers’ prior knowledge and the information stated in the text to make their conclusions. 

Inferring gives a logical deduction based on evidence or facts presented using readers' prior 

knowledge to help them to comprehend the meaning of a text (Brackett, Alternative Texas Teacher 

Certification Programs, 2021). 

Predicting 

According to (Khoiriah, 2020) predicting technique is linked to the strategy of activating 

prior knowledge due to it creates anticipation and gets readers thinking about the previous 

experiences they have about the topic before reading it. Also, khoiriah cited Hamer and stated that 

when readers read a text in their language, they frequently have a good idea of the content before 

they start reading book covers and it gives them a clue about what it is in, so the moment when 
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readers get the clue they start to predict what they are going to read. According to (Abby Trio, 

2021) who cited (Bailey, 2015) explain that predicting as a strategy is important because it allows 

readers to use information from texts, such as headings, titles, diagrams, and pictures to anticipate 

what will happen in the story, when readers make predictions they imagine what will come 

subsequent in the text, based on their prior knowledge and it encourages readers to activate 

thinking ahead and ask questions. It also allows readers to understand the story, interact, and make 

connections to what they are reading, and improve their reading comprehension. 

Evaluation 

Evaluating is carried out during and after reading and it involves encouraging readers to 

make judgments, opinions, and develop their ideas from reading, in this technique professors can 

create evaluative interrogations that lead readers to make generalizations about a text (Brackett, 

Alternative Texas Teacher Certification Programs, 2021). (Khoiriah, 2020) who cited (Collin & 

Cheek, 1993) explain that evaluating is performed after reading and it helps readers to check and 

evaluate the accuracy of their understanding, in this technique, they also recheck what they are 

confused, and find solutions to solve reading problems (Brackett, Alternative Texas Teacher 

Certification Programs, 2021). 

Monitoring 

(Chinwonno, 2015) states that monitoring is the process of meaning construction, 

monitoring plays an important role because it enables readers to keep track of what they are reading 

to make sure that it has sense. (Friedman, 2021) explain that in monitoring, readers are taught to 

recognize the parts of the text that they don't understand and take steps to restore meaning, and it 

is a component of the (Reciprocal Teaching model) in which teachers encourage readers about 

their thought processes in the moment of reading, it helps readers to be actively involved and 
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monitor their comprehension. 

Factors 

According to (Marlene, 2019) who states that who affirms that one of the factors that 

influence the reading comprehension of students is society since humans actively have been 

participating like an integrated element of society and have been developed in it, due to society is 

which dictate the norms, attitudes, and values that will guide the effective development of people 

patterns of learning. That's why humans and society have a mutual relation, where people's actions 

will influence society and vice-versa. Also, readers affective and emotional progress is a key 

element of their development and learning, people emotions and feelings are present throughout 

his or her life, a person who has developed their affective and emotional filter will be a confident 

person, with a capacity for self-control and self-esteem that will make him can enhance the rest of 

his abilities not only in reading. 

Level of Reading Comprehension 

According to (Suskita, 2017) who cited Burns, there are four levels of reading 

comprehension:  

Literal Comprehension 

Literal comprehension refers to the ability to understand the information stated by the 

writer or take facts or ideas directly from the text, readers could underline the information desired, 

this level is the easiest level of reading comprehension because readers not required to get beyond 

what is said.  

Inferential Comprehension  

Inferential comprehension focuses on the information and ideas not directly detailed in the 

text, it is the process of leading ideas that are implied rather than directly stated in the text. At this 
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level, readers go beyond what is said in reading as they read to understand the deeper meanings 

and thus be able to see the relationship between their ideas. 

Critical Comprehension  

Critical comprehension is the process of evaluating the written material to compare ideas 

discovered on it, readers who know standards could be concluding their accuracy about the text. 

In critical comprehension, readers can make judgments about the information which the writer 

offers them.  

Creative Comprehension  

Creative comprehension involves outdoing from the material presented by the different 

authors, it requires to thinks as readers read it also requires the use of imagination. 

Components of Reading Abilities 

According to (Worakitsawat, 2007) who cited Grabe and Stoller (2002) explain that 

reading comprehension processes are divided into two parts: 

The lower-level processes 

In this process, the most important requirement for fluent reading comprehension is 

automatic word recognition, for readers, these skills are difficult to develop without reading 

practice.  

The higher-level processes 

This process is more closely represented by what readers think about reading 

comprehension, as good readers, they have to form a summary model of what the text means. 

Readers also create more elaborated interpretations based on their background knowledge about 

the text then they critically evaluate the information being read. 
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Reading Engagement  

(Chinwonno, 2015) who cited Skinner states that engagement is a manifestation of 

motivating action and incorporates emotions, attention, goals, and some psychological processes 

along with persistent and effortful behavior from readers. Also quote (Guthrie & Wigfield, 2000) 

and explain that engagement can be defined as the interaction in different ways that are both 

strategic and motivated. Therefore, readers are motivated to read, strategic to comprehend what 

they read, they are knowledgeable about their building of meaning from texts while reading. 

Chinwonno in his research about CORI: Explicit Reading Instruction to Enhance 

Informational Text Comprehension and Reading Engagement for Thai EFL Students explain that 

behavioral, emotional, and cognitive engagement are related due to these are involved with reader's 

participation, the development of activities, the positive and negative affective responses such as 

interest, boredom, anxiety, frustration also the willingness to exert the mental effort needed to 

understand challenging concepts and make difficult tasks in different domains as well as the use 

of self-regulatory and strategies to guide readers cognitive efforts.  

The Characteristics of Good Readers  

 (Suskita, 2017) states that readers have some characteristics such as: 

1. Preview the assignment to get an overview of its content readers not just to count the pages 

or look at the pictures. 

2. Underline or circle vocabulary words to look up, and then look them up, in the second go-

around reading. 

3. Become actively involved with the text; they read with a pencil in their hands, annotating 

main points and writing question marks next to the material. 
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4. Identify relationships between ideas and examine how the parts of a paper fit together in the 

second reading). 

5. Question the writer and look beneath the surface for implications in the second reading. 

6. Anticipate questions for quizzes, discussion, or in-class writing assignments.  

7. Stay focus and block out distractions as much as is possible. 

8. Take in to account each reading assignment as a challenge and as a way to learn, even if the 

subject matter is not particularly interesting, and not as an unpleasant task to be put off until 

the very last minute. 

Some of these characteristics have to be developed in one or two reading of the texts due 

to some texts are difficult to understand the first time reading (Suskita, 2017). 

Summary of Selected Papers 

To validate the information previously filed a summary is made about some of the latest 

researches about Concept-Oriented Reading Instruction (CORI) for the development of English 

language reading comprehension and researches related to the topic.  

Relationship between Concept-Oriented Reading Instruction (CORI) and reading 

comprehension  

(John T. Guthrie A. M., 2007) in the study Contributions of Concept-Oriented Reading 

Instruction to Knowledge About Interventions for Motivations in Reading. ResearhGate. presents 

a theoretical and empirical explanation of the intervention of Concept-Oriented Reading 

Instruction (CORI) program that was created or designed to increase or improves students’ reading 

comprehension and develop student’s motivation for reading, specifies a set of five motivational 

constructs that represent goals for the instructional intervention which are in the CORI’s 
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framework.  

This study was conducted to know the student's influence of CORI on some of the 

motivational processes, cognitive competencies, and reading comprehension which was provided 

in the form of a meta-analysis of 11 CORI studies that have been either published or presented at 

national conventions, with 75 result sizes on 20 outcome variables, the extent of these researches 

was divided into a study 1, study 2 and Traditional Instruction (TI), where was show that the CORI 

motivational intervention and some comparisons to laboratory treatments and other studies and 

offer a description of the instructional components of CORI that support students’ motivational 

development of the students reading comprehension. 

The main finding of the meta-analysis that has into account the results of 11 CORI studies 

was that it helps to develop student’s motivation, comprehension, and cognitive variables, to 

manage reading strategies as they got knowledge from texts. This finding agrees that when students 

are exposed to a direct instruction program as CORI helps to improve their reading comprehension 

and acquire knowledge from texts in several ways which shows a strong CORI advantage. 

The result of these study was that CORI is the base of the improves and has positive effects 

of reading comprehension on standardized tests, where students were evaluated with multiple text 

comprehension performance assessments, showing a CORI advantage in students reading 

information from text, motivational processes where CORI is related with intrinsic motivation 

which is when one read something because of personal interest the indicating that decreased 

students’ disposition to avoid reading, students’ level of the perceived difficulty in reading, also 

reading for enjoyment indicates the positive influence on students’ and cognitive competencies 

where were studied the effects of CORI on the different reading strategies. 

(Salila Vongkrachang, 2015) in the research CORI: Explicit Reading Instruction to 



 

29 

 

Enhance Informational Text Comprehension and Reading Engagement for Thai EFL Students. 

PASAA. examined the consequence of explicit reading instruction as a method to Concept-Oriented 

Reading Instruction (CORI) framework on English as a Foreign Language (EFL) students’ 

informational text comprehension and engagement. 

The subjects of the study were 39 first-year undergraduate students in English at the 

Faculty of Humanities and Social Sciences at a public university in Songkhla, Thailand over a 10-

week; where was one group pre-test -and-post-test design, in which a single group was measured 

or observed not only after being exposed to a treatment of some sort, was used in this study English 

Reading Ability Test (ERA Test) which was constructed to assess the ability to comprehend 

informational texts, Reading Engagement Index (REI) which was used to address the score of the 

extent to which each student was an engaged reader before and after implementation and the 

Reading Engagement Checklist which was used to measure students’ reading engagement reader’s 

levels. 

The result of the study was the answer to two research questions, where question 1 was 

examined the improvement of test scores after the treatments, and the mean scores of English 

reading ability pre-test and post-test, in research question 2 deals with the level of reading 

engagement from readers. Where readers after been exposed to 10 weeks of the treatment 

according to the pre-test and post-test is shown a significant improvement on EFL reading 

comprehension, also Levels of Reading Engagement the mean scores of the REI 

were higher after 10 weeks of the treatment. 

The main findings of the (REI) and Reading Engagement Checklist demonstrated that the 

level of students’ reading engagement was higher after experiencing explicit reading instruction 

which was Concept-Oriented Reading Instruction CORI, the students developed a stronger sense 



 

30 

 

of self-efficacy and developed more cognitive strategies according to the post-intervention. The 

results of these study affirm that the students’ reading abilities were positively altered according 

to what was postulated by Guthrie, McRae and Klauda (2007), Guthrie, Klauda, and Ho (2013), 

and lastly Guthrie, and Klauda (2014) which play an important role due to these prominent 

constructs are the most crucial ingredient for boosting engagement in reading.  

(Worakitsawat, 2007) in the research EFFECTS OF CONCEPT-ORIENTED ENGLISH 

READING INSTRUCTION ON READING COMPREHENSION AND READING SELF-

EFFICACY OF LOWER SECONDARY SCHOOL STUDENTS is a thesis project which aims to 

know what are the effects of Concept-Oriented Reading Instruction on reading comprehension and 

reading self-efficacy of students at the different reading achievement levels, the importance of 

reading skill and reading self-efficacy in academic progress are also discussed. 

The subject was 84 lower secondary school students (Grade 8) in the academic year 2007, 

who studied at Chitralada School. The experiment lasted for 10 weeks. The paired samples t-test 

was used. The study was a one-group pre-test and-post-test experimental design. Were used the 

English reading comprehension test and the reading self-efficacy questionnaire to measure their 

reading comprehension ability and reading self-efficacy. Also, there were two stages of research 

procedures, the first stage involved the preparation of Concept-Oriented English Reading 

Instruction, the second stage involved the application of it. 

The result of the study was the answer to two research questions, where question 1 was 

concerned with the effects of Concept-Oriented English Reading Instruction on the English 

reading comprehension test’s and question 2 was concerned with the reading self-efficacy with 

different reading achievement. Students were exposed to 10 weeks of the treatment according to 

the paired t-test samples to determine the differences between the reading self-efficacy pre-test 
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and post-test scores of the students at different reading achievement levels. 

The main findings of Worakitsawat, 2007 research were divided into three parts. The first 

part deals with the effects of Concept-Oriented English Reading Instruction on reading 

comprehension scores of students which were significantly higher than the previous student’s 

pretest mean scores. The second part showed the scores on reading-self efficacy of students at 

different reading achievement before and after receiving Concept-Oriented English Reading 

Instruction which was considerably improved after receiving Concept-Oriented English Reading 

Instruction by students. The third part was to report the main findings of the study and response to 

two research questions which results show that using (CORI) correctly helps students to improve 

and foster student’s reading comprehension and self-efficacy.  

(Khoiriah U. , THE USE OF CONCEPT ORIENTED READING INSTRUCTION TO 

IMPROVE THE READING COMPREHENSION SKILLS OF THE EIGHT GRADERS OF MTS 

MAARIF NU 24 MARGOTOTO EAST LAMPUNG, 2020) on the undergraduate thesis whose 

purpose is to know if CORI can increase the students reading comprehension skill in English 

learning due to many students had difficulties in English learning, especially in reading 

comprehension. 

The design of the research was classroom action research (CAR) which was conducted in 

two cycles. The subject of this research is the eighth graders the total of students was 29.  There 

was used pre-test and post-test data and instruments of data collection. This research was 

conducted in MTs Maarif NU 24 Margototo East Lampung. The technique of data collection was 

two qualitative data and quantitative data. The instruments used were reading test questions and 

observation sheets. 

The result was that the learning process has done well and the students were active in the 
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class in cycle 2 than cycle 1. English learning process was successful in cycle 1 but the student's 

average score was low. It means that in cycle 1, the student's achievement could increase enough 

but it was not successful because the indicator of success was not reached yet. In cycle 2 student’s 

achievement had increased enough and the indicators of success were reached, the research was 

successful and was stopped in cycle 2.  The researcher stays that the problem of the research had 

been solved by the implementation of CORI in classes.  

The main findings of the research showed that the students were active in the learning 

process; they paid more attention, answered the teacher’s questions, also the students were able to 

do the tasks well from the first meeting to the next meeting was increase because most of the 

students shown good increasing in learning activities when CORI technique was applied in the 

learning process from cycle 1 up to cycle 2. The researchers concluded that CORI made it  easier 

for students to comprehend the learning material so it improves students reading comprehension. 

 (John T Guthrie, 2000) in the research Effects of integrated instruction on motivation and 

strategy use in reading. ResearchGate. presents a quasi-experimental compared study where 

students receiving an instructional intervention designed to increase intrinsic motivation with 

students receiving traditional instruction Concept Oriented Reading Instruction integrated reading 

and language arts with science inquiry and focused on ways that intrinsic reading motivation. 

The study uses a quasi-experimental methodology consisting of two instructional 

conditions, both the CORI and traditional programs were directed toward identical goals for 

English/language arts and science which were implemented in four classrooms, the study lasted a 

school year from September 1995 to June 1996 for both grades, the participants were teachers and 

3rd and 5th, graders from three different schools bordering a large mid-Atlantic state metropolis. 

Some tests such as the Motivation for Reading Questionnaire (MRQ), Instructional Questionnaire, 
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Intervention Check to check the student’s results were implemented 

The study was directed to look at the effects of CORI used as a program known for the use 

of instructional practices as a package was answered different questions related to curiosity for 

reading, intrinsic motivations, cognitive strategies use, traditional instruction differ, and the 

comparison to know if fifth graders should report lower reading motivation than third-grade 

students in comparison with the application to traditional instruction. 

The main findings of the research according to John T. Guthrie, 2000 were represented in 

four parts. First, the students who received CORI had a meaningfully advanced curiosity for 

reading at the end of the academic year than contrast with the students who received traditional 

reading and science instruction. The second finding was that students who receive CORI were 

higher than students who receive traditional instruction in self-reported strategy use. The third 

finding was that students receiving CORI were not significantly different from comparison 

students on recognition or competition. This is the result of the lack of influence that was consistent 

with the purposes of the instructional project made by the authors, they were focused to enhance 

intrinsic motivations for reading but not addressing extrinsic motivation in students. The fourth 

finding was that there were grade effects on recognition and competition but not on interest, 

participation, or approach use developed by students. 

(Hamid, 2019) in the research IMPROVING THE STUDENTS’ READING 

COMPREHENSION THROUGH CONCEPT ORIENTED READING INSTRUCTION. 

Klasikal: Journal of Education, Language Teaching and Science aimed to improve the students 

reading comprehension at the level of literal and inferential comprehension which requires the 

viewer /reader prior knowledge of a topic and recognize the relevant text clues such as words, 

pictures, noises to make an inference according to what they are reading. 
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This study applied the pre-experimental methods research, which employed one-group pre-

test and post-test. The research was conducted through three steps in a specific process: pre-test, 

treatment, and post-test to examine the development of the student’s reading comprehension 

through the application of CORI. The researchers selected seventh grade students of SMP Negeri 

7 Masamba, at the academic year 2015/2016. The numbers of subjects were 41 students, which 

were divided into two classrooms seventh grade A and seventh grade B, to collect the data was 

used the hypothesis t-test, the design was done by using SPSS v.20 programs. 

The main results of the data analysis of this study related to the improvement of student’s 

literal comprehension showed in the pre-test students have a maximum score of 90 and a minimum 

of 40. In post-test, the maximum was 90 and a minimum was 50, based on the data analysis, it was 

found that the student’s literal comprehension improved through CORI. Related to the 

improvement of the student’s inferential comprehension showed that pre-test, the maximum score 

was 75, and the minimum score was 40. In the posttest, the maximum score was 85 and the 

minimum score was 60, based on the data analysis, it was found that the student’s inferential 

comprehension improved through CORI after the treatment. Related to the advance of the student’s 

reading comprehension. Since the student’s literal and inferential comprehensions improved, it 

consultable that CORI did improve the student’s reading comprehension. 

The main findings of the research according to the authors were that CORI improved 

significantly the student’s ability to grasp and recognize the clearly or immediately state the data 

within the text; as an example, the characters of the story, their traits, place, and time where the 

story came about, main ideas, details, cause and effect and sequences within the text. 

(John T. Guthrie A. W., 2004) in the research Increasing Reading Comprehension and 

Engagement Through Concept-Oriented Reading Instruction. Journal of Educational Psychology. 
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investigate the amount to which an instructional framework of joining motivation support and 

strategy instruction Concept-Oriented Reading Instruction CORI influenced reading outcomes of 

third-grade children. 

There was developed two studies, the study1 was third-grade students from four schools in 

a small city located in a mid-Atlantic state compared the CORI framework to an instructional 

framework emphasizing strategy instruction (SI), without motivation support, the design and 

procedure were pretest-posttest, at the end of the program (8 CORI and 11 SI) classrooms, the 

program was implemented for 12 weeks;  the rationale for study 2 was nearly identical to that of 

study 1where was compared 9 CORI classrooms to 11 SI classrooms and to a traditional instruction 

group (TI) which was provided in four grade 3 classrooms in one school which was also pre-test, 

in the two studies were used tests such as the Motivation for Reading Questionnaire (MRQ), 

passage comprehension, and Gates-MacGinitie Reading test. 

The main qualitative findings were explained in two parts, in study 1 which was between 

CORI and SI showed that the implementation of the CORI and SI programs showed individual 

differences in the instructional implementation, and within CORI and SI. In study 2 Teachers’ 

ratings of students’ extrinsic motivation did not correlate significantly with either reading 

comprehension measure, to analyze the reading comprehension outcomes was conducted analyses 

of covariance at the class level with instructional conditions as the dependent variable (e.g., CORI-

SI, CORI-TI, SI-TI) highlighting that CORI and SI had a higher proportion of minority students 

than the TI school. 

The main findings of study 1 showed individual differences in the instruction of teacher’s 

implementation of CORI and SI, CORI was higher than SI but there were not significantly 

differences. The study 2 CORI students showed higher reading comprehension than TI, also CORI 
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students performed better than SI and TI students on the tests. CORI students surpassed SI students 

in intrinsic motivation, extrinsic motivation, and combined motivation measure, and the most 

important finding is that CORI students scored higher than SI and TI and increased a composite 

of student’s cognitive strategies. 

(Ardayati, 2019) in the research TEACHING READING COMPREHENSION 

THROUGH CONCEPT ORIENTED READING INSTRUCTION (CORI) STRATEGY TO THE 

EIGHTH GRADE STUDENTS OF SMP NEGERI 13 LUBUKLINGGAU. Journal of English 

Education. aimed at knowing whether or not it is significantly effective to improve reading 

comprehension through Concept-Oriented Reading Instruction strategy. 

The participants were focused on the eighth-grade students of SMP Negeri 13 

Lubuklinggau in the academic year 2016/2017 there were 110 students as the population took as a 

sample of the research. The piece which was out was VIII.2 class as sample group with the total 

number of 28 students by using cluster random sampling as the methods to get a representative 

sample. To analyze the data there were used four techniques: individual score, minimum mastery 

criteria, normality test, and paired t-test. The researcher used a pre-experimental design conducted 

without a control group.  

The highest finding of this research compared group score in the pre-test and post-test 

leading to an increase in the students’ reading comprehension and also improved their vocabulary 

knowledge as students got a higher score in their post-test. This finding affirms that the 

implementation of CORI in classrooms helps to improve students in the acquisition of vocabulary. 

In this research, the researcher validates a hypothesis that he had at the beginning of the 

research due to he wanted to know if CORI helps students to improve their reading comprehension 

with the implementation of it as a strategy, it was proved by the differences between the pre-test 
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and the post-test as a result of the application of this strategy students had a significantly effective 

improving reading comprehension. 

(Marleni, 2018) in the research TEACHING READING PROCEDURE TEXT 

THROUGH CONCEPTORIENTED READING INSTRUCTION (CORI) TO THE TENTH 

GRADE STUDENTS OF STATE SENIOR HIGH SCHOOL 13 PALEMBANG. English 

Community Journal. on the research the main objective was to find out whether or not there were 

any important differences in the scores obtained by students who were taught through CORI 

method and those who were not. 

The method of research used was experimental research, a quasi-experimental design, 

specifically, nonequivalent control group design was applied too. CORI was applied as a treatment 

for the quasi-experimental group. The data of the study were collected by the application of the 

pre-test and post-test the students were given a written test that consisted of 40 questions in 

multiple choices.  

 The main finding of the study was that the students’ scores in their post-test were 

significantly higher than the students’ scores in the post-test of the control group, which meant that 

it was significantly effective to teach reading comprehension through Concept-Oriented Reading 

Instruction strategy. But to accomplish this teacher plays an important role, which meant that 

teachers also have a great responsibility to improve students reading comprehension.  

(Azis, 2015) in the research The Use of Concept-Oriented Reading Instruction (CORI) to 

Improve Teaching and Learning of Reading Narrative Texts to Grade VIII-B Students. Journal 

English Language Teaching (ELT) aimed at explaining to what extent Concept-Oriented Reading 

Instruction CORI improves the effectiveness of teaching and learning process which then increase 

students reading comprehension of narrative texts as well as explain the factors that influence the 
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changes of reading comprehension during the implementation of it.  

The study applied the design of classroom action research which was a cyclical process, in 

two cycles. First, qualitative data were collected by using observation sheets for the researcher and 

students. Then, the quantitative data were collected by administering a reading comprehension test 

which was analyzed by scoring the results of the test, and then the results scoring were calculated. 

It was carried out at SMP Islamic Center Siak, the participants were 24-grade VIII-B students of 

SMP Islamic Centre in the 2013/314 academic year.  

The results of this research-based on students’ scores during the cycle 1 to cycle shows the 

improvement in the teaching and learning process, which were significantly higher than the scores 

at be beginning of the cicely 1, based on the result of the reading comprehension test that measured 

their comprehension with narrative text. Furthermore, two students did not reach the class. 

The main findings of the research were that the improvement at the beginning of cycle 1 

to the end of cycle 2 results was categorized as significant. Besides, cycle 2 were identified six 

factors that might influence the students reading comprehension which were: reading management, 

classroom activities, teaching strategy, teaching materials, teaching media, and the teaching 

approach. Among these factors teachers teaching and media, teachers' approach, and material had 

a dominant influence over the improvement of the students. According to the author, these six 

factors that were found in the research to be considered as the characteristics of the use of CORI 

strategy which is aimed at improving the effectiveness of the teaching and learning process. 

(Bambang Suwarno I. D., 2018) in the research THE EFFECT OF CONCEPT ORIENTED 

READING INSTRUCTION (CORI) STRATEGY TOWARD STUDENTS’ READING 

COMPREHENSION. JOALL (Journal of Applied Linguistics and Literature) attempted to find 

the effect of CORI (Concept-Oriented Reading Instruction) on students reading comprehension 
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and focused on whether CORI strategy affected student’s reading comprehension. 

The research employed a quasi-experimental design, in this research, the population was 

all the Eighth grade students. The sample was decided based on the student’s pre-test the subject 

including 48 students of eighth grade of SMPN 4 Kota Bengkulu which were divided into two 

classes the experimental and the control. They used a reading test as an instrument with multiple-

choice questions to measure students reading comprehension. 

The result of the implementation of CORI was divided according to the application of the 

tests. First, the results of the Normality test which shows in the pre-test and post-test application 

was normally distributed. Secondly, the results of the homogeneity test show that based on the 

calculation was concluded that the pre-test and post-test application there was not significant 

between the experimental and the control group  

The main findings of the research were that CORI strategy implementation was effective 

for teaching and learning whole reading comprehension. Moreover, the implementation of the 

CORI strategy in classes created a positive atmosphere also helped the students to be active 

readers, make them focus on the texts, improve their long-term memory in comprehending the full 

text, attracted their motivation in reading, and increased their scores at school. It proves that the 

CORI strategy can increase student’s reading comprehension and motivation.  

The researcher gives some suggestions related to the research. First, English teachers need 

to stimulate students to be active in the teaching and challenge them to read more effectively. 

Secondly, it is necessary for students to be motivated due to if they feel motivated they will practice 

more to explore their English. Thirdly, it is better for further researchers to conduct a study at the 

SMP level with a different methodology. 

(Suryani, 2017) in the research Using Concept Oriented Reading Instruction (CORI) to 
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Promote Students’ Reading Comprehension. Edujurnal. the main purpose is to investigate if does 

Concept-Oriented Reading Instruction enhances students’ reading achievement. 

 The design of this research was quasi-experimental. The sample of the study was taken 

from the population by using purposive sampling, were chose the classes which had the same 

average of English proficiency based on their scores. There was an experimental and control group. 

The experimental group consisted of 39 students while the control group consisted of 35 students. 

The instruments used to collect the data were two; test and questionnaire. The data from the pre-

test and post-test of the two groups were analyzed by applying paired sample t-test and independent 

sample t-test. SPSS program was used for the calculation of the data. 

The main results of the research were presented into two groups; the content areas reading 

pre-test and post-test in the experimental group and content areas reading pre-test and post-test in 

the control group. The experimental and the control group at the beginning of the study had the 

same starting point based on their pre-test scores. Based on the statistical analysis between the 

experimental and control group due to there was a important difference in student’s achievement. 

Based on the study results, the implementation of CORI as a strategy in reading instruction 

had positive effects on students reading achievement. Also, it proved that the CORI strategy was 

effective for helping the students comprehend the content areas, and help students who were 

reluctant to read became enthusiastic to read more. Furthermore, this study reaffirms the study 

which was done by Wigfield et al (2008), which explains that CORI promotes reading 

comprehension, reading strategies, and reading engagement. 

(Biria, 2016) in the research Utility of Concept oriented Reading Instruction in Improving 

Management Students' L2 Reading Comprehension and Lexical Growth. ResearchGate. seeks to 

investigate the pedagogical effectiveness of CORI in improving the reading comprehension and 



 

41 

 

lexical knowledge of Iranian management students attending the Academic English (EAP) course.  

This research was designed as quasi-experimental research. The participants were BA 

Business Administration students taking an EAP course in English, 60 males, and female. The 

control and experimental group was selected based on a convenience method before the treatment 

a pre-test was taken which was comprising 25 reading comprehension and 30 vocabulary multiple-

choice questions was applied in both control and experimental groups. A TOEFL-like reading 

comprehension test was given as a pre-test to the members in both control and experimental groups 

to gauge the learner's reading comprehension. 

The results were explained in separate sections related to the different research questions. 

The first was the focus to seek whether CORI enhances the reading comprehension ability of the 

management students in their English course or not.  By comparing the mean standards of the 

scores obtained by the participants in experimental and control groups on the pre-and post-tests 

was claimed that CORI had optimistic effect on the reading comprehension ability of management 

students in their English course. The second was the focus to see whether there was any significant 

difference between the participants’ knowledge of vocabulary, before and after getting CORI or 

not. By comprising the mean values of the scores gotten by the participants on the pre-and post-

tests show a better performance on the lexical section of the post-test on the experimental group. 

The main finding of the research was that CORI improved the mean score of students in 

the experimental sample. The authors found out that enhancing the progress and growth of the 

vocabulary students, particularly those who are experiencing problems, CORI enables them 

comprehend better what they read, increase their abilities to comprehend, and make inferences 

within and between the texts they read. The authors revealed that applying Concept-Oriented 

Reading Instruction as an instructional program could have a significant impact on engagement in 
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reading and also in readers. 

(Pasaribu, 2017) in the thesis project about Improving the students’ reading comprehension 

by using concept oriented reading instruction (CORI) strategy at ten grade senior high school at 

MA HIFZHIL QURAN Islamic Centre carried out to know if Concept-Oriented Reading 

Instruction can improve the students reading comprehension.  

The subjects of that research were ten grade students of MA Quran Islamic Centre year 

2017/2018. The number of students was 26. It was conducted by using classroom action research 

(CAR); pre-test and post-test data, and instruments of data collection such as interview sheets, 

observation sheets, and diary note data and tests were used. The technique of data collection used 

both qualitative data and quantitative data. This research was accomplished in two cycles. Each 

cycle consisted of four steps of action research.  

The results of the research were divided into qualitative data which showed that students 

learning process was more active and their reading comprehension improved, also the students felt 

pleasure and enjoyed learning the reading comprehension after the technique was implemented. 

The Quantitative Data showed that the students at the beginning got low scores in the pre-test after 

the application of CORI students improves their reading comprehension.  

The main findings of the research indicate that there was an improvement in the students’ 

reading comprehension by using Concept –Oriented Reading Instruction. In other words, the 

students’ reading comprehension improved and became well from the initial meeting to the next 

meeting. The data indicate that students were active and enthusiastic in following during the 

teaching-learning process, also the students felt interesting in learning reading comprehension day 

by day. Also, they will feel spirit, interest, and motivation so that they can understand the material. 

(Allan Wigfield, 2014) in the research Intervening to Improve Children’s Reading 



 

43 

 

Motivation and Comprehension: Concept-Oriented Reading Instruction. Emerald Insigh. 

described the development and various implementations of a reading comprehension instruction 

program called Concept-Oriented Reading Instructions program (CORI) which had been applied 

at both elementary and middle school, focused on science material text reading with the overview 

Guthrie and Wigfield’s reading engagement model. 

The project of CORI 1 was implemented at elementary school, in third-, fourth-, and fifth-

grade classrooms. There were twelve hundred seventh-grade students from four middle schools 

participated in the first CORI. The instructional program lasted twelve weeks. There were used a 

quasi-experimental design that complex comparing the CORI students with students who received 

strategy instruction but not the motivation support (the SI group). Was taken a pre-test and post-

test. A groups was raised to which it was taught the traditional instruction (TI). To measure 

students reading comprehension, reading strategy use, and reading motivation was used the 

GatesMacGinitie Reading Test, Motivations for Reading Questionnaire (MRQ), and Reading 

Activity Inventory. Then, CORI 2 took place at middle school, seventh-grade students was chosen. 

The design for this was interrupted time series design. CORI was implemented for six weeks. 

Students were assessed for in-school and out-of-school reading of information text. To measure 

student’s comprehension were used Gates-MacGinitie Reading test, a project-developed 

inferencing measure, and other cognitive measures, and Perceptions of Reading Instruction 

Questionnaire (PRIQ).  

The main results of the employment of CORI at elementary school was that CORI students 

exceeded SI students in their reading comprehension, use of reading comprehension strategies, 

and reading motivation. CORI students outperformed SI and TI students on their tests. In the other 

part of the project CORI was develop as a project called motivation support and strategy instruction 
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(REAL) where CORI plays an important role due to is was implemented at middle school shows 

that students’ reading motivation, valuing of reading, and perceptions of value peers placed on 

reading increased, also, self-efficacy.  

The main findings indicate that reading comprehension instruction combines reading 

strategy instruction with instructional support for student motivation, and done in a content area, 

enhanced students’ reading motivation and comprehension. Also, the motivational supportive 

practices and the reading strategy practices interact in a complex way to influence student’s 

comprehension and motivation. Demonstrating that CORI is useful at a large scale in control 

design studies and would provide an alternative method for enhancing students' achievement test 

scores, one that fosters engagement as well as achievement.   

Methodology 

The design of this research comprises the following aspects:  

This research involves a qualitative approach due to it is based on the results it seeks. Also, 

qualitative research aims to weigh and interpret information to study a deeper meaning. According 

to (Echenique, 2017) the paradigm qualitative is to study the process of social actors' interpretation 

of "reality" and also uses data collection without numerical measurement to discover results to 

research questions in the interpretation process. 

The level research is descriptive because according to (Mario Tamayo,2003) descriptive 

research includes the description, registration, analysis, and interpretation of the current nature, 

and the composition or process of phenomena that will see very specific aspects of reality. Also, 

it is correlational research since it is important the study the two variables and how they relate to 

each other since according to (Cancela,2010) explains that correlational studies include those 

studies in which we are interested in describing or clarifying the relationships between the most 
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significant variables. Finally, it is of explanatory level because what is sought is to establish why 

the phenomena, that is, seek to discover why they happen or originate since according to the author 

(Fidias,2012) the explanatory level is responsible for finding out why the facts are established 

through the establishment of cause-and-effect relationships. 

This research work is descriptive according to (Mario Tamayo,2003) descriptive research 

includes the description, registration, analysis, and interpretation of the current nature, and the 

composition or process of phenomena. The approach is made on dominant conclusions or a group 

of people, group, or things, it is driven or works in the present. Therefore, it is an investigation that 

will see very specific aspects of reality, and that from them will be inferred a kind of specific and 

emphatic conclusions aimed at exalting the characteristics of the subject to be discussed within the 

research.  

The modality of this work is socio-educational research because according to the author 

(Travers,1979) he says that the socio-educational modality consists of an activity aimed at creating 

an organized body of scientific knowledge about everything that is of interest to educators. 

Therefore, the application of the socio-educational modality will help us to solve the problem of 

research that is of educational interest. 
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Discussion and Results 

A key point that needs to be mentioned is that most of the articles and empirical researchers 

analyzed agree that CORI implementation such as methodology, strategy, or program helps 

positively in the improvement of students reading comprehension. 

Within the academic area, the improvement of reading comprehension ability is essential 

and it plays an important role in the construction of meaning based on the purposes for reading, 

and the overall setting, it is essential for success not just in reading class but also in all topics in 

school. Reading comprehension is a complex cognitive task that has an interactive and constructive 

nature, also reading for general comprehension is the most basic aim. In this way, this research 

presents the most relevant results of experiential studies that have been carried out in some 

countries of the world on concept-oriented Reading Instruction and its application for improving 

the reading comprehension of a mother tongue (L1) and even a second language (L2) English 

language and its benefits in improving reading skills in English. The implementation of a 

methodology, strategy, or program like Concept-Oriented Reading Instruction carried out several 

changes in the improvement of readers in their reading comprehension due to most of the results 

of the empirical researches carried out by authors such as Guthrie (2007), Guthrie (2000), and 

Salila Vongkrachang (2015), Workitsawat (2007), Hamid (2019) state that CORIs’ framework 

implementation uses cognitive strategies which helps students to extract and built meaning from 
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text and create their knowledge for long-term-memory and motivational practices which helps 

students to foster students’ quantity and extent of reading, intrinsic motivation for reading, and 

strategies of investigation. 

Most of the findings of the empirical research aim to improve reading or reading 

comprehension in students due to in most of them believe that the improvement of reading is 

necessary for the students as it helps them with a better performance in their academic life it is a 

cognitive process in which readers mind works whit the sensor organs to decode text information. 

Thus, reading has to be seen as part of the process of learning. Guthrie and his colleagues define 

readers engaged in reading as well-informed in cognitive and motivational processes and socially 

collaborating.  Furthermore, Guthrie (2007), Guthrie (2000), and Salila Vongkrachang (2015) state 

that motivation and cognitive variables can affect the correct development of students reading 

comprehension variables such as intrinsic motivation, self-efficacy, curiosity, self-reports, 

cognitive strategies i.e. who involved in reading have intrinsic motivations; for accomplishment 

of their own goals, for their own benefit, for desire and knowledge, for fluency, are enthusiastic to 

read, and rely on their reading skills. Previous studies have recommended that rich knowledge 

domains increase cognitive strategy learning (Pressley et al.,1992). 

In this way, reading ability is required for students to perform in most academic activities. 

Therefore, the findings of Biria (2016), Azis (2015), and Ardayati (2019) states that it plays an 

important role in boosting engagement in reading and rise their abilities to comprehend and make 

inferences within the texts. These results are compatible with the researches of Hamid (2019), and 

Salila Vongkrachang (2015) who stated that the development of reading ability helps to improve 

significantly the students’ ability to identify the clearly or directly state the data within the text and 

affirms that the students reading abilities could be altered according to that the students’ reading 
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abilities were positively altered according to what was postulated by Guthrie, McRae, and Klauda 

(2007), Guthrie, Klauda, and Ho (2013), and lastly Guthrie, and Klauda (2014)  in enhancing 

engagement in reading.  Thus, many teachers believe that active reading is valuable as an avenue 

to reading achievement, this view is substantiated by evidence from studies and other indicators 

from the amount of print exposure, such as title and author recognition (Stanovich & West, 1989) 

that suggest that wider reading is associated with reading vocabulary and comprehension. 

Most of the researches show that the implementation of the CORI framework improves 

students reading comprehension in a potential way authors such as Ardayati (2019), Marleni 

(2018), Suryani (2017), and Azis (2015) who used it as a strategy applied a quasi-experimental 

design to validate their research hypothesis due to they wanted to know if teaching through CORI 

students can improve their reading comprehension. All of them conclude that is possible to 

improve through CORI. Based on their results, they conclude that it is significantly effective 

teaching reading comprehension through CORI. Azis and Marleni agree that the role played by 

teachers is important in the implementation of CORI due to factors such as the teacher's approach, 

the media, the material has a huge influence on improving the teaching and learning process in 

students and most of these factors depend on teachers. 

Likewise, the thesis project carried out by Pasaribu (2017) and Khoiriah (2020) aims at 

improving students reading comprehension through CORI. They found evidence that students had 

difficulties in English learning especially in reading comprehension, both of them were classroom 

action research and accomplished in two cycles but, considering that the results may vary 

according to the implementation of CORI in contrast to previous research that was applied as a 

strategy. Even though the implementation of CORI changes, the results of the projects have a high 

consistency with the results of other studies due to they conclude that CORI implementation 



 

49 

 

improves students reading comprehension significantly, and turns students into active readers 

during the learning process, also the students feel enthusiastic in following during the teaching-

learning process. 

Additionally, the research carried out by Guthrie (2000), explains an important point about 

the implementation of CORI, in his research he found that if CORI is not well implemented the 

results can change since in one sample the results did not differ from the traditional group which 

was studied, concluding that the absence of effect was consistent with the purposes of the 

instructional design made by the authors, due to they were directed to improve intrinsic 

motivations for reading but not to address extrinsic motivation in students. Therefore, Bambang 

Suwarno (2018), makes some suggestions for teachers such as stimulate students to be active in 

the teaching and challenge them to read more effectively, motivate more students due to if students 

feel motivated they will practice more and more to explore their English.  

From the previous paragraph, it can be seen that it is easy to improve reading 

comprehension through Concept-Oriented Reading Instruction implementing it well since the aim  

is to improve students’ reading comprehension and it is essential to explain that CORI teachers 

have the total support autonomy due to CORI is flexible and thanks to that in classrooms where 

teachers support autonomy, students’ progress their academic concert, is more imaginative and 

well adjusted, engage more in school, and feel more comfortable.  

Finally, Concept-Oriented Reading Instruction is a methodology, strategy, and program 

that best serves as a complement in teaching and learning processes because it breaks with the 

traditional way of teaching and the activities which are on its framework are fascinating because 

it encourages motivation and is well known that motivation help develops self-esteem and self-

control when we are motivated we are willing to do something by ourselves and developed the 



 

50 

 

ability to persevere to achieve better results. 

 

 

 

 

Conclusion 

Reading comprehension is one of the most important abilities to be developed in classes 

since it is essential for success not just in reading class but also in all subjects in school. 

Regarding RQ1. How does the implementation of Concept-Oriented Reading Instruction 

enhance the reading comprehension ability of students in their English? The findings from the 

selected papers reveal that CORI is useful at a large scale in control design studies would provide 

an alternative method for enhancing students’ achievement test scores, one that raises engagement 

as well as success.  

In the same way RQ2. How does the implementation of Concept-Oriented Reading 

Instruction influence the students’ English reading ability? Reveal that the implementation of 

CORI methodology, strategy, or program in classes created a positive atmosphere also helped the 

students to be active readers, make them focus on the texts, improve their long term memory in 

comprehending the full text, attracted their motivation in reading, and increased their scores at 

school.  

The answer to RQ3. How does the implementation of Concept-Oriented Reading 

Instruction increase the students’ levels of reading motivation? Thanks to the implementation of 

the five motivational practices that the CORI framework has students are stimulated or influenced 

to drive something like a need or desire that makes them confident to perform well in classes. To 
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encouraging motivation, help students to increase their intrinsic motivation, perceived autonomy, 

self-efficacy, collaboration, and mastery goal. Simultaneously, students decrease in the avoidance, 

devaluing, and perceived difficulty on texts. Rather, the motivational processes are highly subject 

to the contextual effects of classroom practices and student progress. Moreover, when students 

participate frequently in classes the amount and breadth of their reading rises. 

Furthermore, the most important advantage of improving reading comprehension in 

students is that they can perform better in their English, it provides them the possibility to create 

knowledge structures in long-term memory and also, develop the others skills such as listening, 

writing and also speaking. This allows students to improve their English language. 

Additionally, it is necessary to highlight that children read to discover the world around 

them, and CORI instructional practices raise the application of real-world interactions and it is 

effective to give students the opportunities to have interactions with tangible work-pieces. Also, 

real-world interaction entails hands-on activities such as observing, conducting experiments 

viewing a film of a topic which encourage students in reading. 

Finally, the results of the researches show that Concept-Oriented Reading Instruction 

applied as a methodology, strategy or program is one of the most effective for the development of 

the students’ English reading comprehension and the students’ reading comprehension in their 

mother tongue. Through CORI students can improve their English reading using cognitive 

strategies and motivational processes in classes.  Students become experts on the topics that they 

choose to learn and as they gain knowledge they want to express their understanding to others. 
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Recommendations 

After the analysis of all the selected papers and after the debate of the most important 

results, it is necessary to give recommendations. Moreover, those recommendations can be used 

for future researches and studies in the education field using Concept-Oriented Reading Instruction 

like a methodology, strategy, or program for the development of students’ English reading 

comprehension. 

Based on the findings, it is highly recommended that schools have to promote the 

importance and the requirement of a methodology for the improvement of students reading 

comprehension. In this way, applying Concept-Oriented Reading Instruction in classes allow 

students to improve their English language in many activities and as a result also the development 

of all skill in an appropriate way. 

Students are recommended to practice Concept-Oriented Reading Instruction (CORI) in 

reading texts because it can help them understand texts better, feel motivated, add the science 

knowledge, overcome their difficulties in reading text and provide long term support for students’ 

development of reading comprehension.  

For English teachers, it's useful to implement the Concept-Oriented Reading Instruction 

(CORI) in their teaching practice, thus students will feel the spirit and will not get bored when 

learning English, especially in reading in narrative text. 
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Readers who are interested in further studies (University Students) should address their 

projects to research Concept-Oriented Reading Instruction (CORI) and explore the knowledge to 

enrich their understanding of how to improve the students’ reading comprehension. 
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Appendix B- Bibliography Chart of selected papers 

Study  Participants   Target  structure Design  Tests  Results  

 

John T. 

Guthrie, 

Angela 

McRae, and 

Susan Lutz 

Klauda (2007) 

 

 

3th and 5th, 

graders  

  

Contributions of 

Concept-Oriented 

Reading 

Instruction to 

Knowledge About 

Interventions for 

Motivations in 

Reading. 

11 studies 

consisting of 

quasi-

experimental 

CORI was 

compared to 

control 

groups. 

There was 

pretest–

posttest 

Motivation for 

Reading 

Questionnaire. 

The measures were a 

composite of 

questioning, 

activating 

background 

knowledge, and 

organizing. 

The main finding of 

these study was that 

the effects of CORI 

on motivational 

variables such as 

curiosity, intrinsic 

motivation, self-

reports of enthusiasm, 

avoidance of reading, 

and self-efficacy, has 

positive effects on 

reading 

comprehension. 

 

 

John T 

Guthrie, Allan 

Wigfield 

(2000) 

 

 

 

Teachers and 

3rd and 5th, 

graders 

 

 

Effects of 

integrated 

instruction on 

motivation and 

strategy use in 

reading 

 

 

Quasi-

experimental 

There was 

pretest–

posttest 

 

 

 

 

Motivation for 

Reading 

Questionnaire 

(MRQ), Instructional 

Questionnaire 

Intervention Check 

Students who received 

CORI had a 

significantly higher 

curiosity for reading 

at the end of the 

academic year than 

comparison students 

who received 

traditional reading and 

science instruction. 

 

Allan 

Wigfield, 

Amanda 

Mason-Singh, 

Amy N. Ho 

and John T. 

Guthrie (2014) 

 

3rd-, 4th-, and 

5th-grader 

students 

middle (M) 

and 

elementary (E) 

school. 

 

 

 

Intervening to 

improve 

children’s reading 

motivation and 

comprehension: 

Concept-Oriented 

Reading 

Instruction 

(E) 

Quasi-

experimental 

CORI 

SI 

TI 

(M) 

CORI 

CORI2-

CORI3 

CORI2-

CORI3-TI   

(E) 

Gates MacGinitie 

Reading Test. 

Motivations for 

Reading 

Questionnaire. 

(M) 

Motivations for 

Reading Information 

Books in School 

(MRIB-S)  

Motivations for 

Reading Information 

Books Non-school 

(MRIB-N) 

Students achieve 

better, gain 

knowledge, and use 

more sophisticated 

reading practices 

when the classroom 

practices positively 

impact children’s 

motivation, strategy 

use, social 

interactions, and 

conceptual 

knowledge. 

 

Salila 

Vongkrachang, 

Apasara 

Chinwonno 

(2015) 

39 first-year 

undergraduate 

students 

majoring in 

English. 

 

CORI: Explicit 

Reading 

Instruction to 

Enhance 

Informational 

Text 

Comprehension 

and Reading 

Pretest  

Treatment 

Post-test 

 

The English Reading 

Ability Test (ERA 

Test),  

Reading Engagement 

Index (REI), and  

Reading Engagement 

Checklist. 

Explicit Reading 

Instruction can 

enhance students 

‘informational text 

comprehension and 

reading engagement 

according to the 

results of this mixed-
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Engagement for 

Thai EFL 

Students. 

methods. 

T. Guthrie, 

Allan 

Wigfield, 

Pedro Barbosa, 

Kathleen C. 

Perencevich, 

Ana Taboada, 

Marcia H. 

Davis, Nicole 

T. Scafiddi, 

and Stephen 

Tonks (2004) 

3rd grader 

students from 

4 schools. 

(4 CORI and 6 

SI); were the 

sample 

 

Increasing 

Reading 

Comprehension 

and Engagement 

Through Concept-

Oriented Reading 

Instruction. 

Study 1  

pretest–

posttest  

At the end of 

the program 

Study 2 

3rd-grade 

Ss’ from 4 

schools. 

9CORI-11SI                                 

4 TI                             

Study 1  

Motivation for 

Reading 

Questionnaire 

(MRQ); and passage 

comprehension 

Study 2 

Gates-MacGinitie 

Reading test. 

Motivation for 

Reading 

Questionnaire 

CORI increased a 

composite of students’ 

cognitive strategies of 

activating background 

knowledge during 

reading, searching for 

information in books, 

and organizing 

information from 

reading. 

 

 

 

 

Ardayati, & 

Herlina (2019 

 

 

 

8th grader 

students 

(110Ss’) 

 

Teaching reading 

comprehension 

through Concept-

Oriented reading 

instruction 

(CORI) strategy to 

the eighth grade 

students of smp 

Negeri 13 

Lubuklinggau. 

experimental 

and control 

design. 

Pretest –

Treatment-

Post-test 

 

Researcher applied 

three techniques: (1) 

individual Score, (2) 

Minimum Mastery 

Criteria, (3) 

Normality Test and 

(4) Paired t-test. 

Based on the findings 

presented, it could be 

concluded that there 

was significantly 

effective to teach 

reading 

comprehension 

through (CORI) 

strategy. 

 

 

 

 

 

Abdullah Azis 

(2015) 

 

 

 

 

8th grader 

students in 

total 24 Ss’ 

 

 

The Use of 

Concept-Oriented 

Reading 

Instruction 

(CORI) to 

Improve Teaching 

and Learning of 

Reading Narrative 

Texts to Grade 

VIII-B Students. 

 

 

 

Classroom 

action 

research 

Qualitative 

Quantitative 

 

 

 

 

 

Reading 

comprehension tests. 

Based on the research 

findings during the 

two cycle the use of 

CORI strategy 

improves the 

effectiveness of the 

teaching and learning 

process which then 

increases the students’ 

reading 

comprehension of 

narrative text. 

 

 

 

 

 

Marleni & 

Aswadi (2018) 

 

 

 

 

 

 

10th  graders 

 

Teaching reading 

procedure text 

through Concept-

Oriented reading 

instruction 

(CORI) to the 

tenth grade 

students of state 

senior high school 

13 palembang 

 

 

 

 

 

Experimental 

research, 

 

 

 

Written test that 

consisted of 40 

questions in multiple 

choices. 

t-test 

students’ scores in 

their post-test were 

significantly higher 

than the students’ 

scores in post-test of 

control group, it 

meant that it was 

significantly effective 

to teach reading 

comprehension 

through (CORI). 

  Improving the  Reading CORI improved the 
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Restu Januarty 

Hamid (2019) 

 

41 students of 

7th grade 

students’ reading 

comprehension 

through concept 

oriented reading 

instruction.  

Pretest -

Treatment - 

Post-test 

 

comprehension test 

multiple choice. 

t-test 

student’s ability to 

understand and 

identify the explicitly 

or directly state the 

information given in 

the tex. 

 

 

Bambang 

Suwarno, 

Iwayan 

Dharmayana 

(2018) 

 

 

 

48 students of 

grade VIII 

The Effect of 

Concept Oriented 

Reading 

Instruction 

(CORI) Strategy 

toward students’ 

reading 

comprehension 

 

 

 

Quasi-

experimental 

design 

 

 

 

There were used a 

reading test like an 

instrument 

CORI implementation 

was effective for 

teaching and learning 

reading 

comprehension, also 

created a positive 

atmosphere, and 

helped the students to 

be active readers. 

 

 

Miss Jarintip 

Worakitsawat 

(2007) 

 

 

 

340 secondary 

students 

 

Effects of 

concept-oriented 

English reading 

instruction on 

reading 

comprehension 

and reading self-

efficacy of lower 

secondary school 

students. 

 

        

Pretest –

Treatment - 

Post-test 

 

 

The English reading 

comprehension test  

The reading self-

efficacy 

questionnaire 

 

In response to 

research question one, 

reading Instruction 

significantly improved 

Grade 8 students’ 

reading 

comprehension. 

 

 

 

 

Suryani 

&Hilma 

(2017) 

 

 

 

 

74 students’ 

 

Using Concept 

Oriented Reading 

Instruction 

(CORI) to 

Promote Students’ 

Reading 

Comprehension 

 

 

An 

experimental 

and control 

group 

Test and 

questionnaire 

The data were 

analyzed by applying 

paired sample t-test 

and independent 

sample t-test. SPSS 

computer program.  

The author proved 

that CORI was 

effective helping 

students to 

comprehend the 

content areas, and 

help students who 

were reluctant to read 

became enthusiastic to 

read more. 

 

 

 

 

 

Biria &Reza 

(2016) 

 

 

 

 

60 male and 

female from 

BA Business 

Administration 

students 

 

 

 

 

Utility of Concept 

oriented Reading 

Instruction in 

Improving 

Management 

Students' L2 

Reading 

Comprehension 

and Lexical 

Growth 

 

 

 

 

Quasi-

experimental 

research 

 

 

 

 

TOEFL like 

reading 

comprehension test 

CORI increased the 

mean score of 

students in the 

experimental sample. 

The authors found out 

that enhancing the 

development and 

growth of the 

vocabulary students, 

especially those who 

are experiencing 

difficulties using it. 

 

 

 

 

Improving the 

students’ reading 

 

Classroom 

Interview sheets, 

observation sheets, 

The data indicate that 

students were active 
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PASARIBU, 

2017 

 

 

10th graders  

comprehension by 

using Concept- 

Oriented Reading 

Instruction 

(CORI) strategy at 

ten grade senior 

high school at MA 

HIFZHIL 

QURAN Islamic 

Centre 

action 

research 

(CAR) 

and diary note data 

and test. 

The technique of data 

collection were two 

qualitative data and 

quantitative data. 

and enthusiastic 

in following during 

the teaching-learning 

process, also the 

students felt 

interesting in learning 

reading 

comprehension from 

day by day. Also, they 

will feel spirit, interest 

and motivated so that 

they can understand 

the material. 

 

 

 

 

 

 

Umi Khoiriah, 

(2020) 

 

 

 

 

 

 

 

8th graders  

 

The use of  

Concept- Oriented 

Reading 

Instruction 

(CORI) to 

improve the 

reading 

comprehension 

skills of the eight 

graders of MTS 

MAARIF NU 24 

Margototo East 

Lampung 

 

 

 

 

 

Classroom 

action 

research 

(CAR) 

 

 

 

Reading test question 

and observation 

sheet. 

The technique of data 

collection were two 

qualitative data and 

quantitative data. 

The main findings of 

the research that the 

students were active at 

the learning process, 

such as pay attention, 

answer teacher’s 

questions, also the 

students were able to 

do the tasks well from 

the first meeting to net 

meeting was increase 

because most of the 

students shown good 

increasing in learning 

activities. 
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