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TÍTULO: Co-teaching Model en el desarrollo de la comprensión lectora del idioma inglés.  

Autora: Fernández Toalombo Celida Araceli. 

Tutor: MSc. Paredes Rodríguez Luis Antonio. 

Resumen 

El presente estudio tuvo como objetivo investigar cómo el modelo de co-enseñanza influye en 

el desarrollo de la comprensión lectora del idioma inglés. La revisión literaria de este estudio 

se basó en los beneficios, factores y enfoques de la co-enseñanza, técnicas de lectura y niveles 

de comprensión. Este proyecto es de tipo bibliográfico documental, de nivel descriptivo, 

enfoque cualitativo y de modalidad socioeducativa. Para la recolección de datos se aplicó la 

técnica de sistematización bibliográfica, la cual se basó en el análisis de trabajos empíricos y 

libros encontrados en bases de datos como Base y Eric. Se concluyó que los enfoques de 

enseñanza en equipo y enseñanza en estación son los que permiten a los estudiantes de inglés 

a desarrollar la comprensión lectora, ya que el aprendizaje se basa en la cooperación entre 

alumnos y docentes. Además, con este modelo educativo los docentes pueden intercambiar 

filosofías de enseñanza y tomar distintos roles durante la instrucción mientras los alumnos 

aprenden el contenido desde diferentes puntos de vista. Se recomienda que se siga investigando 

cómo la co-enseñanza desarrolla la comprensión lectora ya que este modelo educativo engloba 

varios enfoques de enseñanza.  

PALABRAS CLAVES: MODELO DE ENSEÑANZA CONJUNTA / ENFOQUES DE 

ENSEÑANZA CONJUNTA / BENEFICIOS DE LA ENSEÑANZA CONJUNTA / 

COMPRENSIÓN LECTORA / TÉCNICAS DE LECTURA / NIVELES DE 

COMPRENSIÓN.  
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TOPIC: Co-teaching model in the development of reading comprehension of the English 

language.  

Author: Fernández Toalombo Celida Araceli. 

Advisor: Paredes Rodríguez Luis Antonio, Master. 

 

Abstract 

The present research study aimed at analyzing how the co-teaching model influences 

the development of reading comprehension of the English language. The literary review of this 

study was based on the benefits, factors and approaches of co-teaching, reading techniques and 

comprehension levels. This project is a documentary bibliographic type, descriptive level, 

qualitative approach and socio-educational modality. For data collection, the bibliographic 

systematization technique was applied, which was based on the analysis of empirical studies 

and books found in databases such as Base and Eric. It was concluded that team teaching and 

station teaching approaches allow English learners to develop reading comprehension, since 

learning is based on cooperation among students and teachers. In addition, with this educational 

model, teachers can exchange teaching philosophies and take on different roles during 

instruction while students learn the content from different points of view. Further research on 

how co-teaching develops reading comprehension is recommended as this educational model 

includes various teaching approaches.  

KEY WORDS: JOINT TEACHING MODEL / JOINT TEACHING APPROACHES / 

BENEFITS OF JOINT TEACHING / READING COMPREHENSION / READING 

TECHNIQUES / UNDERSTANDING LEVELS. 
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Introduction 

 

This research project refers to co-teaching as a methodological strategy that helps to develop 

reading comprehension in the English language. English over time has become the most 

important language worldwide because it facilitates interaction between people of different 

cultures. For this reason, it is very important to learn English as a second language in 

educational institutions. This currently represents a very big challenge for English teachers, 

since it depends on them that students develop their receptive (listening and reading) and 

productive (writing and speaking) skills in that language, therefore, it is necessary that teachers 

implement different teaching strategies, so students can acquire meaningful learning and 

critical thinking through reading and writing. 

Worldwide, mastering the reading comprehension is very important because today's society 

requires professionals with critical thinking, capable of providing positive solutions that 

contain clear and concise ideas to solve problems that arise daily in various sectors, including 

medicine, engineering, and mainly education. On the other hand, it has become evident that 

Ecuador's educational system still has shortcomings in English language teaching, specifically, 

in reading comprehension skills. This can be verified thanks to the reports made in 2020 by the 

English Proficiency Index (EPI) of the Education First (EF) program, in which Ecuador is 

ranked 93 out of 100 countries or regions that participated in the survey. As a result of this, 

within educational institutions, most of the students when completing their secondary studies, 

graduate with very basic levels in the English language, and poor critical thinking.  

In the same way, reading the English language is one of the best skills that human being can 

acquire since it is the fundamental basis for the acquisition of knowledge, through reading 

people or students can learn abundant vocabulary and grammar that helps them to develop 

critical thinking and reflective to be able to solve various problems that they face daily in this 
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globalized world. On the other hand, the poor development of reading skill is due to the fact 

that teachers do not implement cutting-edge teaching techniques and also because of the 

students’ lack of interest. Therefore, the acquisition of vocabulary and grammar through 

reading is necessary as it also helps them to develop the ability to speak and therefore to 

communicate more appropriately with people from different parts of the world.  

The implementation of co-teaching in classrooms means a radical change in education due to 

the vast number of methods which develops the teaching-learning process for students, not 

only in the English language but also for subjects in general. Co-teaching benefits both students 

and teachers, students have the opportunity to develop their reading comprehension in English 

through the methods used by teachers with this educational model, as well as an opportunity to 

have immediate help if the student doesn't understand a specific topic. The student raises his 

hand for a co-teacher to give him individual help. On the other hand, teachers will spend less 

time planning, it will allow them to exchange knowledge, seek or create innovative teaching 

strategies that help students acquire meaningful learning.   

In addition, due to the importance of team teaching in the learning of English as a second 

language, this project is based on the theories of social constructivism of Vygotsky and Piaget. 

Teachers must consider several aspects before planning for their classes, for instance, students' 

previous knowledge schemes, create conflicts between what is known and what is necessary to 

know to understand a text, as well as proposing meaningful learning and teamwork. Co-

teaching has different ways to accommodate those students who need the extra help and allow 

for them to keep up with the rest. Working in groups is one of the ways co-teaching helps 

students, the positive feedback as well as constructive criticism allows for a student to further 

understand a topic.  
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All things considered, this research is of documentary bibliographic type, because it involves 

a systematic process of collecting, classifying, and analyzing information from empirical 

projects, which served as a theoretical and conceptual source for the development of this 

research. Likewise, it has a socio-educational modality because it explains and describes the 

problems based on educational reality, and based on that, finds a solution to overcome 

educational problems. 

The present research is feasible because it has the necessary resources to carry it out such as 

books, empirical researches, and teacher support at Central University of Ecuador. Likewise, 

this project is innovative because co-teaching helps develop the skills required by the English 

language. Many developed countries such as Finland and China have been applying this model 

in their educational systems. As a result, Finland each year ranks first in the PISA exams, 

according to Andres Oppenheimer in his book titled "Basta de Historias".  

Finally, this research has a very large social impact because it helps to find solutions to 

teaching-learning problems in the English language, mainly in reading comprehension skills. 

For this reason, this project provides updated information for other teachers to improve or 

change their teaching methodology and thus meet the learning needs of their students.  
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Problem Formulation 

 

How does the co-teaching model influence in the development of reading comprehension in 

the English language? 

Research Questions 

 How can co-teaching become an effective support for the development of reading 

comprehension in the English language? 

 What factors influence the success of co-teaching in the development of reading 

comprehension in the English language? 

 What co-teaching approaches help to develop reading comprehension in the English 

language? 

 What reading strategies help to develop reading comprehension in the English 

language? 
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Data Collection Methodology 

 

As Kothari (2004) points out “The research methodology is a way to systematically solve 

the research problem (…) In it we study the various steps that are generally adopted by a 

researcher in studying his research problem along with the logic behind them” (p.8). In other 

words, the research methodology details the structure of investigative work through a set of 

methods, techniques and procedures that are applied in an orderly manner, which aims to 

collect, classify, and analyze the information obtained and, therefore, provide a solution to the 

research questions posed.  

The methodological framework of this research project titled CO-TEACHING MODEL IN 

THE DEVELOPMENT OF READING COMPREHENSION OF THE ENGLISH 

LANGUAGE, describes the different methods used to define the type of research according to 

its purpose or objective. In addition, it indicates the most appropriate approach to be used in 

this study, then proceeds with the selection of the level of depth or scope covered by this study 

and, finally, the modality is chosen.  

Type 

The present research arises as a study of a bibliographic or documentary nature because 

it involves a systematic and sequential process of collection, selection, classification, and 

analysis of information from printed and electronic materials, such as books, empirical papers, 

theses and scientific articles of relevance and quality. In this context, Arias (2006) maintains 

that “Documentary research is a process based on the search, retrieval, analysis, criticism and 

interpretation of secondary data, that is, data obtained and recorded by other researchers in 

documentary sources: printed, audiovisual or electronic” (p.27).  

From this perspective, to understand what was done in this area of study, the 

information search was carried out in different databases, such as Eric, Base, B-ok, Google 
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Scholar, Dialnet, Z-library, PDF Drive, magazines and e-books as well as, in different 

repositories of national and international universities. All the databases mentioned above, 

contain updated, relevant, contrasted, accurate and high-quality information. 

It was also necessary to apply a manual filter to select the most relevant articles in the 

different databases. The manual filter consisted of checking if the papers had free or restricted 

access if they have been posted in the last ten or a maximum of 20 years, the field of research 

to which they belong (Education), and most importantly, if they were posted in English 

journals. Besides, these filters made it possible to find articles and empirical works specific to 

the research topic. 

The keywords used to search for information on the dependent variable were reading 

comprehension, EFL reading, metacognitive reading strategies, reading skills, factors in 

reading, and cognitive processes in reading. With the keywords already established in terms of 

the dependent variable and taking Google Scholar as a starting point, the information search 

was carried out. This database was taken into account as the first option because it is a relevant 

search engine specialized in the field of academic and scientific literature, which allowed 

finding different scholarly articles that were also linked to other recognized databases such as 

Eric, Base, Z-library, Dialnet, among others. In this sense, some articles and empirical projects 

with the keywords, reading in EFL and reading skills, were found in Base and B-ok and others 

as metacognitive reading strategies, factors that influence reading and the cognitive processes 

involved in the acquisition of knowledge were found in Eric, Google Books, and PDF Drive, 

while the other keywords mentioned above were found similarly in Dialnet and the repositories 

at Technical University in Ambato and Army Polytechnic School (ESPE). 

On the other hand, for the independent variable (co-teaching model), the following 

keywords were used: Co-teaching Model, Cooperative Learning, Co-teaching in EFL, Co-
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teaching Approaches, Benefits of co-teaching and Co-teaching challenges. The same procedure 

was carried out to find different articles related to this research topic. In this case, keywords 

such as co-teaching model, cooperative learning, and challenges of co-teaching were 

encountered in Z-library and Google Scholar, while keywords such as co-teaching approaches 

or models were found in b-ok and Eric. Likewise, the benefits of co-teaching and co-teaching 

in EFL classrooms were found in Base and PDF Drive. Besides, it is worth mentioning that 

only one master’s research project with a similar topic was found in Central University’s 

repository in Ecuador. That research project was of great benefit to know implicitly about the 

different teaching programs here in Ecuador, in this case, a United States program called The 

Peace Corps. Finally, in the database called PDF Drive, it was possible to find different books 

on the Research Methodology, which was of great benefit for carrying it out.  

Once the information on both the Co-teaching Model and Reading Comprehension had 

been collected, a free bibliographic manager called Mendeley Desktop was used to select the 

most relevant studies. This bibliographic manager executes a wide variety of functions that 

allow organizing documents according to the authors’ surnames and publication dates, 

identifying keywords, tagging, and referencing academic and scientific articles. All these 

functions made it possible to discard articles that were not closely related to the research topic. 

On the other hand, during the review and analysis of the different academic documents 

found, several information criteria were considered to select the most relevant information. In 

this sense, the information criteria that were considered for the selection of the most important 

and useful studies were: clarity in the abstract, research questions, relevance of the discussions, 

accuracy in the findings and conclusions. Likewise, for the information in the literature review 

to be accurate and relevant, it was also necessary to consider the type of research, where these 

research papers were published, knowing who the responsible author or authors are, and the 

year of publication. This information criterion implies that the information is updated.  
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In addition, the most critical aspects reviewed in the studies of the independent variable 

(Co-teaching Model) were: the approaches or models of co-teaching, teacher’s role, factors that 

influence effective co-teaching, challenges in the co-teaching classrooms, benefits of co-

teaching and learning styles. Finally, the aspects of the dependent variable (Reading 

Comprehension) reviewed in the different studies were reading strategies, factors that influence 

reading comprehension, reading comprehension models and comprehension levels. 

Approach 

Qualitative research allows the investigator to understand what people say or do within 

a social or cultural context. Whereby Kumar (2011) states that “A study is classified as 

qualitative if the purpose of the study is primarily to describe a situation, phenomenon, problem 

or event” (p.13). From this perspective, this research project has a qualitative approach because 

a systematic and methodological procedure was carried out that, using words, texts, 

discussions, and tables allowed to generate in depth knowledge of the socio-educational reality. 

Likewise, several empirical studies were analyzed with the objective of describing the 

relationship that exists between the variables of the co-teaching model and reading 

comprehension, and also in what way one variable influences the other.   

Level 

This research includes a descriptive and explanatory level. Descriptive because 

according to Kothari (2004), in this type of studies “researcher has no control over the 

variables; he can only report what has happened or what is happening” (p.3). In this sense, the 

main theories, factors, and benefits of the co-teaching model and reading comprehension were 

described in the literature review of this research. This procedure was carried out without 

manipulating any of the two variables, only to inform readers about social and academic 

phenomena as they exist today. On the other hand, it is of an explanatory level because, 

according to Kumar (2011), “Explanatory research attempts to clarify why and how there is a 
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relationship between two aspects of a situation or phenomenon” (p.11). For this reason, to 

explain how and why these phenomena occur in educational institutions, it was necessary to 

carry out a critical analysis and contrast between the findings and the conclusions of the 

different empirical studies found in the databases mentioned earlier. 

Modality  

A socio-educational modality project is based on verifying ideas, hypotheses, and 

statements of a real phenomenon in a specific social context. From this point of view, this 

research project seeks to provide a solution to the deficiency in reading comprehension of the 

English language by implementing collaborative and inclusive strategies of co-teaching. 

Therefore, the information contained in this socio-educational research project provides a 

conception of the reality of education in developed countries, where education is considered a 

primary component for economic and scientific advancements. Likewise, such information will 

help English teachers improve their teaching techniques and make students more disciplined 

and perseverant to achieve their goals. It should be emphasized that, to collect the most relevant 

information on this research topic, it was necessary to verify the hypotheses and ideas of 

different studies. 

Techniques and Instruments for Collecting Information 

Documentary research techniques and instruments are fundamental for collecting 

information from different physical and electronic texts that help the researcher solve the 

research questions described in the project. For this reason, to elaborate the literature review of 

the present documentary bibliographic research, the bibliographic systematization technique 

was used. 
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Bibliographic Systematization Technique 

This technique aims to systematize the previously selected documents' information by 

elaborating on different types of cards. In this way, the bibliographic systematization allowed 

ordering and reconstructing the information extracted from the databases mentioned above. 

Likewise, it allowed to obtain consistently and supported knowledge from a critical 

interpretation of the information. 

Information Collection Instruments  

Once the most relevant studies and books have been selected through the Mendeley 

Desktop bibliography manager, it was possible to organize and analyze the information in 

bibliographic and hemerographic cards, considering all the articles' different aspects and 

factors.     

Cards  

 Cards are bibliographic instruments that are used to collect information from books, 

magazines articles, papers, websites documents, among others. Likewise, it serves to organize 

the researcher's knowledge, thus allowing the most relevant ideas and theories to be joined in 

a faster and more orderly manner when writing the literature review. 

Bibliographic Cards  

These types of cards helped to record the information from books and magazines. First, 

a detailed review of three books about the co-teaching model has carried out: Collaboration 

and Co-teaching: Strategies for English Learners, Team Teaching and Team Learning in the 

Language Classrooms, and Co-teaching for English Learners: A guide for collaborative 

planning, instruction, assessment, and reflection. In these three books, it was possible to 

identify various aspects and factors on the co-teaching model, which allowed the search for 

missing or additional information on this subject to be easier and faster. Similarly, a detailed 
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review of three books about Reading Comprehension has carried out: Reading Comprehension 

Strategies: Theories, interventions and technologies, Collaborative Strategies for Teaching 

Reading Comprehension and Reading in a Second Language, which allowed to obtain a 

broader and more substantial knowledge on the teaching-learning process of reading 

comprehension in a foreign language. All the information collected from the books of both 

variables was writing in detail in the bibliographic cards. 

On the other hand, this bibliographic card allowed to write the literature review in a 

simpler and faster way. The number of pages from which the information was extracted is 

detailed. For that reason, the name of the author or authors, the title of the book or magazine, 

year, publisher, city, or country are elements that for no reason can be obviated (See Appendix 

B, C, D, E, F). 

Hemerographic Cards 

These types of cards helped to record the most important data or aspects of the journal 

articles from which the information was extracted. First, it began with the review and analysis 

of all academic and scientific articles on the independent variable, which were empirical works 

focused on the field of English language teaching in non-English speaking countries. Most of 

these studies were conducted in the Asian Continent. It should be noted that only four empirical 

studies were found that emphasized the two study variables, that is, the co-teaching model in 

the development of reading comprehension in English learners, whose findings helped to 

understand how with this educational model, teachers can help their students develop reading 

skills. In the same way, six empirical studies were found, focused on the teaching of the English 

language in general, that is, on the teaching of grammar, vocabulary and on developing other 

skills, which provided relevant and useful information for the development of the literature 

review. Likewise, a review and analysis of the articles that focused on co-teaching, but with 

emphasis on teaching other subjects such as mathematics, social studies, arts, among others, 
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was also carried out. Findings from these empirical studies helped to get a clear idea about the 

different roles that teachers take in a co-teaching program. 

Finally, the same review and analysis procedure was carried out for the different studies 

focused on reading comprehension. In this case, seven empirical woks were analyzed on 

metacognitive reading strategies to develop reading ability, which provided useful information 

for the literature review. Likewise, three additional studies on reading comprehension models 

were found, where it was possible to identify that the knowledge acquisition process begins 

from the decoding of words. Besides, three studies were found on the factors that influence the 

development of reading comprehension and one on the levels of comprehension developed by 

readers. All these studies contributed to original ideas and concepts during the development of 

this research project. Additionally, these cards include the author's name, the title of the work, 

the journal's name, year of publication and the most relevant ideas related to it. All this 

information helped to cite the original ideas and concepts correctly (See Appendix G, H, I, J, 

K, L, M). 

Finally, all the information collected with the instruments mentioned above allowed the 

elaboration of a SYNTHESIS MATRIX (See table 1, 8, 10), where the different opinions and 

findings of each study were compared. Additionally, the synthesis matrix developed in this 

documentary research project contains original and paraphrased texts. To elaborate on the 

synthesis matrix was necessary to go through a systematic process that began with collecting 

articles, empirical papers and books related to the dependent and independent variables. 

Afterwards, each of these documents was reviewed and analyzed. Then, the most important 

ideas were registered in different work cards. Finally, according to the different dimensions 

and authors, these ideas were placed in an orderly manner in the synthesis matrix. 
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Table 1: Co-teaching Model - Synthesis Matrix I 

 Thompson & Chapman (2016) Gbènakpon (2018) Boland, Alkhalifa, & Al-Mutairi 

(2019) 

Benefits of 

co-teaching 

in the 

English 

classroom. 

-Co-teaching has multiples teaching 

strategies so that teachers can use 

these models according to the 

students’ needs (p.26) 

- Compared to traditional instruction, 

co-teaching helps students develop 

their communicative skills through 

motivation (p.28) 

- One of the benefits of co-teaching is 

that students learn English language 

content and other subjects 

simultaneously (p.28-29). 

- This educational model allows 

teachers to view students’ abilities 

from different learning contexts 

(p.30). 

- Having both native and non-native EFL 

teachers in the classroom offers an 

opportunity to develop the English skills 

of students and local teachers (p.765). 

- Both teachers instruct their students 

with an original and creative curriculum 

designed because of collaborative work 

(p.772) 

- Co-teaching allows novice teachers to 

learn to work as a team by fostering 

cooperative learning between teachers 

and students (p.772) 

- Local teachers can improve their 

teaching skills and learn how to 

collaborate with their native counterparts 

to meet learners’ needs (p.766). 

- Well-planned co-teaching helps EFL 

students develop their productive and 

receptive skills (p.95) 

- Students who are taught with a co-

teaching program score higher than 

students who are taught with the 

traditional methodology (p.95). 

- Students have almost individualized 

learning because both teachers are ready 

to answer any questions that arise (p.95) 

- With co-teaching, students develop 

different skills together with their peers 

because teachers implement original 

and entertaining teaching methods 

(p.96) 
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Factors that 

Influence 

Co-teaching 

Effectiveness 

-Experience, teachers' relationships, 

administrative support, and funding 

are the main factors that influence the 

effectiveness of a co-teaching 

program (p.13) 

Teachers' responsibility within the 

classroom is essential in effective co-

teaching (p.25-26). 

- Implementing co-teaching in 

secondary schools is a complicated 

process for some teachers because it 

requires time and energy (p.40) 

- Other factors involved in a well-

implemented co-teaching program are 

training support, and material and 

financial resources (p.41) 

- Trust, patient, and understanding are 

key factors in creating a good 

collaboration between colleagues 

(p.766) 

- Co-teachers must participate in a 

weekly department meeting, but most 

importantly, both of you plan and 

instruct together (p.766). 

- School administration plays a 

significant role in the success of co-

teaching (p.772). 

- The Peace Corps education program is 

a pioneer in co-teaching in the EFL 

classes (p.771) 

 

 

- Different teaching strategies are 

fundamental factors that English 

teachers must implement in the 

classrooms to help students acquire 

knowledge in a different way (p.96)  
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Challenges 

in a co-

teaching 

class. 

- Difficulties or challenges with a co-

teaching program is the common 

planning time (p.14) 

- Novice teachers are often very 

frustrated and confused because they 

do not know what roles to take in 

instruction (p.15) 

- Teachers see co-teaching as a 

challenge when pairing was forced by 

the district (p.36). 

- Co-teaching can fail of the teachers 

in charge of the classroom do not 

agree on the role to be played during 

the instruction (p.42-43) 

- At least three years are necessary for 

a teacher to gain experience in the 

context of co-teaching (p.85). 

- Teachers usually have different ways of 

teaching the content, which creates 

disagreements between them (p.772) 

- The motivation and availability of 

teachers is very important for students to 

achieve the objectives set (p.772) 

- The hiring of part-time teachers is a 

very complex task that requires 

financing, effort, and time (p.772) 

- Native and non-native teachers can 

present some problems when planning 

because they are from two different 

cultures (p.765) 
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Literature Review 

 

In today's globalized world, the development of reading comprehension skills is 

transcendental, this being an important component for the development of critical thinking in 

people, countries and therefore societies. In this context, it is essential to understand that 

linguistic theories play a significant role because they help English learners develop their 

language conceptions (Jimenez & O'Shanahan, 2008). Hence, linguistic theories help 

researchers and students understand the origin of languages, their structure, and the cognitive 

processes to communicate. In this same sense, within the educational community, the 

development of reading comprehension through the implementation of co-teaching turns out 

to be an essential educational strategy for a successful teaching-learning process, for that 

reason, didactic theories are significant, according to Martínez (2010) quoted by Fonseca 

(2017) “Knowledge of didactics is essential for teachers, because it represents one of the core 

disciplines of the pedagogical corpus, focusing on the study of the teaching-learning process” 

(p.18). Therefore, students acquire meaningful learning through different innovative strategies 

and collaboratively with others.  

Also, from a constructivist perspective, Ardiansyah & Ujihanti (2018) say that 

knowledge “is constructed in social environments, where the interaction is considered to be a 

fundamental factor for an effective teaching learning process” (p.449). Likewise, social 

constructivism allows students to acquire meaningful learning based on their concrete 

experiences, which helps them devise, question, and support their knowledge with others 

(Twomey , 2005). 

Considering the conceptual framework mentioned above based on the importance of 

linguistic and didactic theories as well as social constructivism, the search for information was 

carried out in both primary and secondary sources, where different empirical investigations 
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were found. These empirical projects are very important since they contribute to the literature 

on co-teaching in EFL context. Likewise, they show the problems that students have in 

developing reading comprehension in the English language. In these studies, different teaching 

strategies have been applied to solve students' problems throughout their school life. On the 

other hand, the challenge that English teachers face is to ensure that their students develop 

receptive and productive skills that make them academically competitive. A solution to this 

problem is implementing a co-teaching model in classrooms since it might help enhance the 

student's underachievement in EFL. 

Co-teaching Model 

Co-teaching refers to the collaborative work of more than two teachers within a 

classroom, sharing the responsibilities of teaching students with or without special needs. 

Likewise, Gately & Gately (2001), quoted by Thompson & Chapman (2016) defines it as “a 

special kind of teacher collaboration in which two teachers share in all of the responsibilities 

for all students in the classroom” (p.8).  

From this same perspective, Honigsfeld & Dove (2010) mention that although 

traditionally co-teaching has been focused on the partnership of general educators and special 

education teachers within a classroom, now this model is used to refer to the collaboration of a 

general teacher and an EFL teacher. On the other hand, in Beninese secondary schools, 

Gbènakpon (2018) investigated co-teaching through qualitative and quantitative methods. The 

research revealed that having native and non-native EFL teachers in the classroom offers a 

great opportunity to develop students' linguistic skills.   

With that in mind, co-teaching can be applied in very different settings and can be 

developed differently. For instance, co-teaching peers consist of a general content teacher and 

a special education teacher to include students with disabilities in the classroom. It can also 
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work with a general content teacher and an EFL teacher to develop the students’ English skills 

while they are learning the general content.  

Likewise, a native and non-native EFL teacher can teach in the same class. A native 

teacher has a wide vocabulary and good pronunciation and is familiar with English culture, 

which is a benefit for students since cultural understanding is an indispensable component of 

foreign language learning. On the other hand, a non-native teacher knows English structure 

grammar perfectly because he or she has studied the different branches of linguistic such as 

morphology, syntax, semantics detailly for many years. Besides, the non-native teacher has the 

advantage of getting along with the student because he or she has also gone through a long 

process of learning the English language.  

Knowing that this research’s main objective lies in knowing how the different co-

teaching approaches influence the development of reading comprehension in EFL students. 

The article carried out by Khales Haghighi & Abdollahi (2014) at the Ilan University in Iran, 

provides truthfulness to this hypothesis. The main objective of this article was to investigate 

the effectiveness of two co-teaching models to promote EFL students' reading comprehension. 

A quasi-experimental design with a quantitative approach was used, and as instruments for data 

collection, a pre-test and a post-test were performed in a population of fifty-two second-year 

students. One of the main outcomes indicated that there was a significant difference between 

experimental and mainstream students’ performance. According to the study, implementing 

the team teaching and station teaching models positively influences the development of reading 

comprehension skills in students since students who are instructed with co-teaching approaches 

obtain better reading comprehension results than those who a single teacher leads in a 

mainstream classroom. 
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To complement the previous statement, Boland, Alkhalifa, & Al-Mutairi (2019), in the 

findings of their case study, state that “students who are in a co-taught classroom show a 

significant improvement in their academic performance, whereas students who are taught 

solely by one instructor show less improvement in their overall academic skills” (p.95). In other 

words, this means that the different strategies of the co-teaching model can be an advantageous 

teaching method to help students develop their English skills, as they have the opportunity to 

learn the same content from different points of view. Also, it is important to mention that this 

study was published in the journal English Language Teaching in Kuwait and carried out in a 

summer course with students from the Faculty of Basic Education.  

On the other hand, Abdallah (2009), in his qualitative research work, says that “co-

teaching lowers the student-teacher ratio and exposes the students to differentiated teaching 

methods” (p.2). This means that the fewer the number of students assigned to a co-teacher in a 

classroom, the more successful the teaching-learning process is guaranteed to be as students 

acquire meaningful learning in smaller groups and with different teaching strategies applied 

during instruction. This study aimed to investigate the perceptions that co-teachers have about 

the implementation of the co-teaching model in classrooms. Besides, the finding mentioned 

above provides truthful information because the article was published in Academic Leadership, 

an online journal.  

Benefits of Co-teaching Model in the English Classrooms 

The co-teaching model turns out to be beneficial for both students and teachers if it is 

applied correctly during the instruction. This supports the findings of the quali-quantitative 

study carried out by Pearson (2015), who affirms that “a co-teaching model will only be 

successful if it is followed in the manner it was designed” (pp. 29-30). Thus, for co-teaching to 

be successful, teachers must follow the instructions properly without altering the district’s 

parameters. Also, teachers need to have a good relationship with each other to establish both 
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short-term and long-term goals so that their students benefit from this educational model. This 

study’s main objective was to investigate the teaching methods used by Minnesota schools to 

teach a foreign language, for which she conducted classroom observations and teacher surveys.    

One of the main benefits of the co-teaching model is that co-teachers can combine 

perspectives and strengths as well as knowledge and skills to create innovative teaching-

learning strategies, which help them improve the quality of their teaching. This seems to fit 

well with Abdallah (2009) assertation that "co-teaching provides an opportunity for teachers to 

be exposed to different teaching philosophies, techniques and methods. It helps them develop 

into more effective teachers as they can nurture and develop their own teaching practices'' (p.2). 

In other words, it allows teachers to gain new knowledge about each other and develop 

innovative teaching strategies for their students.  

In the same vein of benefits of co-teaching, York-Barr, Ghere, & Sommerness (2007), 

in their two-year case study published in the journal JESPAR, mention that students acquire 

great benefits both social as academically with the implementation of different co-teaching 

approaches in the teaching-learning process of the English language. This study aimed to 

describe the advantages and disadvantages of a co-teaching program. The researchers carried 

out workshops, interviews, and observations in the classroom with both teachers and students. 

In addition, they concluded that implementing this educational model in EFL classrooms 

motivates learners to improve their receptive and productive skills through interaction with 

their teachers and peers, helping students form a social identity through communication.  

Based upon the aforesaid, students who are instructed with this educational model can 

work in groups, learn, and socialize with their peers, which allows all students to develop 

communicative competences. Besides, some students feel more comfortable asking their peers 

questions rather than the teachers; this is another benefit of co-teaching. 
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Finally, Rao & Yu (2019), in their mixed methods case study published in the Language 

Teaching Research journal, examined the effects of co-teaching between native and non-native 

English teachers on the English proficiency of 120 Chinese students.  In this quantitative 

approach field study, two of the sampled classes were assigned as the experimental group. The 

results of this article show that students who are co-taught by a native and non-native English 

teacher gain more in English proficiency than those who are taught by only one teacher. In 

other words, the outcomes of this study show that having a native teacher in the classrooms is 

beneficial as it encourages students to push themselves because when they hear a native teacher 

speaking fluently and easily, they think they can also do it.   

Factors that Influence Co-teaching Effectiveness 

Across studies, research on the topic of the implementation of co-teaching in EFL 

classrooms found several factors that influence successful co-teaching such as teacher 

relationship, collaborative work (planning time, instruction, and evaluation of students), as well 

as the administrative support. 

From this perspective, Murawski & Dieker (2008), in their article “50 Ways to Keep 

your Co-teacher: Strategies for before, during, and after Co-teaching”, published in the 

Teaching Exceptional Children journal, mention that to rectify the problems associated with 

the co-teaching model, teachers should consider some factors or hints for before, during, and 

after instruction. The authors used humor and mnemonics to clarify key factors for effective 

co-teaching and maintain a successful co-teaching team. Some of those suggestions are 

evidence-based on their years of experiences working as co-teachers.  

Thus, Murawski & Dieker (2008), provide the following suggestions for effective co-

teaching: Before co-teaching: 1. Choose a compatible colleague before someone else chooses 
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it for you, 2. Talk to the administrators; they can provide teaching materials and improved 

schedules, 3. Get trained, reading books and papers that focus on the co-teaching model. 

During co-teaching: 1. Walk the walk; teachers can demonstrate to students that you are equals 

in the classroom, 2. Circulate the classroom; when one teacher teaches, the other teacher should 

be moving throughout the classroom, 3. Give the brain a break, provide time every ten minutes 

for learners to exchange knowledge, 4. Get them together; teachers should use classroom 

practice based on cooperative learning. After co-teaching: 1. Collect some data on student’s 

achievement, and academic engaged time, 2. Avoid any blame; provide feedback on your co-

teaching is important. 

Relationship between co-teachers 

One of the main outcomes of the different investigations showed that co-teacher 

relationship and collaboration are important factors in the success or failure of co-teaching. In 

this sense, the authors mention that the basis of a peaceful and strong relationship between co-

teachers is voluntary participation in teaching and not forced by the administrative department. 

From this same point of view, Pearson (2015) affirms that “If the co-teaching model was 

mandated by the school and lacked appropriate training for its staff, this particular model will 

have a lower preference rate among second-language teachers” (p.25). For this reason, 

voluntary choice of teaching partner, the training of co-teachers, and collaborative work are 

basic components for effective co-teaching.   

Likewise, Honigsfeld & Dove (2019), in their latest paper titled "Preparing teachers for 

co-teaching and collaboration" published in The Handbook of TESOL, Online Books, have 

made an important contribution when teachers combine their experience in teaching and work 

in collaboration with each other, their students' learning will have a greater impact. For this 

reason, sharing knowledge and teaching strategies and the teacher's collaboration in the 
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teaching-learning process are key factors for the success of a co-teaching model in the 

classrooms. The objective of this paper was to investigate how co-teaching fosters cooperative 

learning between teachers and students. 

Moreover, Wang (2010) states that "in order to team teach successfully, language 

teachers need cooperation both in class and out of class" (p.89). This means that both teachers 

must set the same objectives before agreeing to be part of a co-teaching program and being 

responsible during planning, instruction, and assessment, whether in or outside of the 

classroom. This study was carried out during a year at a university in China, and the population 

was two groups of teachers specialized in teaching English. The study was published in the 

journal English Language Teaching and was intended to describe the background of the term 

collaborative work or co-teaching. 

Collaborative Work  

Concerning collaborative work, planning is one of the most important components for 

the success of co-teaching English learners. In this sense, in his research project, Wang (2010) 

mentions that the main concern of co-teachers is to establish enough time in the school day to 

plan and discuss how the instruction and evaluation of students will be. In this sense, the 

principal must establish adequate schedules to plan without interrupting the co- teachers 

teaching hours to have a good organization between them. 

When it comes to co-planning, Rao & Yu (2019), in their mixed methods case study, 

explains that “before the co-planning started, each of them was required to analyze the students’ 

needs in English learning, find out linguistic and cultural points that deserved special attention, 

and design classroom teaching techniques and activities” (p.8). As mentioned earlier, teachers 

should consider some discussion topics before starting to plan to avoid future problems and 
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form an efficient team from the beginning. For example, the type of teaching material they will 

use, the time they will spend planning, the content that each will teach, the content will be 

divided according to its complexity, the appropriate content to teach together, and who will 

grade the tasks.  

Additionally, co-teachers need to establish a special relationship, both personal and 

professional and adopt co-teaching in the classrooms through effective and continuous 

communication. Another important aspect is also to know the things that bother their colleague. 

It is important to mention that this study, with a quantitative approach, was applied to female 

students in China.  

In this same sense, Moreillon (2007) suggests that "after co-planning, co-teaching, and 

co-assessing students’ work, collaborating educators must make time to debrief in order to 

determine which aspects of the lesson went well and which could use revision" (p.6). Thus, it 

is important that teachers take some time after all this process to reflect on how the lesson was 

taught, which will help them in their professional growth and establish clear goals and 

objectives for their students’ learning. Additionally, Dove & Honigsfeld (2018) mention that 

“the success of any true co-teaching practice depends on the success of co-planning” (p.57). 

For this reason, it is essential that principals develop flexible schedules according to the 

teachers’ time so that both teachers can meet the goals set.  

Administrative Support  

Regarding administrative support for the effectiveness of co-teaching, Norton  (2013) 

states that to “set co-teachers on the path for success, school administrators can strive to ensure 

that pairs of co-teachers share a common understanding of the goal and purposes of their joint 

work” (p.168). Without a doubt, the administrative staff must ensure the effectiveness of co-
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teaching, which requires that teachers have prior training before each school start and provide 

them with the necessary material for the teaching-learning process. This research work with a 

qualitative approach was published in ProQuest LLC, and its main objective was to investigate 

teachers' perceptions about the strengths of co-teaching in ESL classrooms. The researcher 

applied an explanatory survey to a population of 62 primary school English teachers. 

Furthermore, Honigsfeld & Dove (2010) affirm that “Administrators play a critical role 

in providing the human and material resources necessary for teacher collaboration and co-

teaching practices to develop and thrive” (p.89). As mentioned recently, it is essential that 

administrators actively participate in the co-teaching program, supporting all their colleagues 

so that this program ends with excellent results.  

Along with this, Rao & Yu (2019) mention that schools must organize meetings for co-

teachers to exchange experiences, knowledge, and strategies on English teaching. According 

to what was mentioned by the authors, the trust and relationship provided by the administrative 

staff will help teachers to know their strengths and weaknesses in the process of teaching 

English as a foreign language.  

Challenges in a Co-teaching Class 

Although different studies have shown that co-teaching turns out to be an effective 

methodological strategy for developing of the skills of EFL students, the implementation of 

this educational model in the classroom sometimes entails several challenges for both teacher 

collaborators and students. First, creating an effective co-teaching partnership requires at least 

a year of programming, teacher training, and, most importantly, funding. The accelerated 

implementation of this educational model in the classroom is a challenge for all teachers 

because they do not have enough time to get to know each other and prepare.  
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From this perspective, Wexler, et al. (2018) conducted a study in different school 

districts in the Mid-Atlantic, Northeast, and Southeast. This study’s main objective was based 

on documenting co-teaching practices, with a particular emphasis on literacy activities used to 

support reading comprehension in general education students, as well as observing the co-

teaching models used by teachers. In this case, the methodology used was descriptive, with a 

qualitative approach, based on the observation technique. The population included sixteen pairs 

of co-teaching teachers from middle schools. 

The outcomes of this research showed that co-teaching, as implemented in secondary 

school English classrooms, often fail due to the lack of organization and interest from principals 

and teachers. In this sense, the authors mention that if they had selected co-teachers with more 

years of experience in co-teaching strategies, the results could have been positive. The interest 

in this research lies in the importance of correctly selecting co-teachers, considering several 

factors such as years of experience in co-teaching as well as the relationship between them, 

since it depends on that co-teaching get good results.  

Likewise, in their quantitative approach paper, Thompson & Chapman (2016) mention 

that most collaborating teachers feel frustration and confusion in their initial co-teaching 

experiences due to forced matching by the authorities and negative attitudes that some students 

show towards this pedagogical model. This study aimed to explore the most important co-

teaching aspects, so surveys were applied to general content teachers and ESL teachers. 

On the other hand, Dove & Honigsfeld (2010) affirm that “ELLs often confound teacher 

planning, decision-making, and lesson delivery” (p.5). Therefore, the good relationship 

between teachers, experience, identification of teaching styles, and teachers’ individual 

responsibilities are fundamental factors so that students do not feel disoriented. 
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Describing the approaches of co-teaching 

A teaching approach is a systematic guide made up of several elements, such as 

educational principles, pedagogical objectives, and values; the main objective is the student's 

learning. Hence, Akimenko (2016) defines it as “the way of teaching students, implying the 

kinds of teaching and learning activities that a teacher conducts and the ways in which the 

teacher engages students with the subject matter” (p.2). This means that the teacher is the most 

important character for the student within the teaching-learning process. Also, the teacher's role 

is transcendental since it depends on him/her that the atmosphere of the classroom is pleasant 

where students feel motivated to investigate and build their own knowledge.  

In the same way, Dove & Honigsfeld (2010) affirm that “co-teaching demands the 

identification of individual teacher roles and responsibilities as well as a firm agreement on the 

decision-making process for instruction, student behavior, communication with students and 

their parents, and evaluation of student progress” (p.10). In other words, each co-teacher must 

take into account the role to be performed in the classroom, the responsibilities of planning, 

instructing, and assessing students. Besides, teachers must have an overview of all co-teaching 

models as well as their advantages and disadvantages.  

It would be impossible to carry out teaching collaboration without adequate strategies 

of co-teaching. Whereby, EFL teachers can implement the six co-teaching approaches based 

on the student learning needs, described by Dove & Honigsfeld in their book titled 

“Collaboration and Co-Teaching: Strategies for English Learners”.  

Supportive Teaching: One Lead Teacher and One Teacher “Teaching on Purpose” 

In this approach, one of the teachers takes the lead role in teaching the class, while the 

other teacher rotates throughout the class providing individual support to students and making 
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sure everyone understands the lesson. Also, in teaching on purpose, the second teacher can 

answer questions and clears up any confusion the students may have about a previous lesson 

or what is being taught at the time.  

Table 2  

Approach 1: Supportive Teaching 

ADVANTAGES DISADVANTAGES 

The lesson plan is available to the entire 

educational community (teachers, 

parents, and students). 

If the teachers cannot agree to plan, one of them 

must be responsible for teaching. 

Teachers give personalized attention to 

students with learning problems. 

If a co-teacher is the one taking responsibility, 

the other co-teacher might see the instruction as 

an unimportant task.  

Note: The table shows the advantages and disadvantages of implementing the supportive 

teaching approach for both teachers and students. Adapted from Collaboration and Co-

Teaching: Strategies for English Learners (p. 75), by Dove & Honigsfeld, 2010, Corwin Press.  

Team Teaching: Two Teachers Teach Same Content 

In this approach, two teachers work collaboratively to teach a lesson to the entire class 

at the same time. While one teacher presents the content, the other teacher intervenes with 

examples and explanations of unknown words. Also, both teachers can provide learning 

strategies for students to remember and organize in a better way the information that is being 

presented. 
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Table 3  

Approach 2: Team Teaching 

ADVANTAGES DISADVANTAGES 

Both teachers provide feedback and academic 

reinforcement after instruction to all students 

who have different learning styles.  

Planning a class with this co-teaching 

approaches takes a lot of time.  

This co-teaching approach allows students to 

be more responsible and organized with their 

homework; they can take notes from each 

class.  

 

Time is a very important factor so that the 

teachers in charge can adapt to the different 

teaching philosophies.  

This approach is effective if the lesson plan is 

clear.  

 

Note. The table shows the advantages and disadvantages of implementing the team-teaching 

approach for both teachers and students. Adapted from Collaboration and Co-Teaching: 

Strategies for English Learners (p. 76), by Dove & Honigsfeld (2010), Corwin Press. 

Observation Teaching: One Teaches, One Assesses 

In this approach, both teachers can teach the same lesson; however, the difference here 

is that one teacher takes the lead and the other collects academic, behavioral, and social 

information from the class using assessment tools such as checklists and anecdotal records as 

well as he is responsible for taking notes of the activities that helped the students to acquire 

knowledge easily. 

 



30 

 

Table 4 

Approach 3: Observation Teaching 

ADVANTAGES DISADVANTAGES 

This approach allows teachers to observe 

all students as they learn the content.  

One co-teacher is responsible for imparting the 

subject of the lesson plan for the entire class, 

while the other must be able to combine co-

teaching strategies as the situation arises.  

One of the teachers can collect relevant and 

original information about the students’ 

learning process, while the other can 

provide personalized support to students 

who need it.  

If only one teacher oversees instruction, the 

other may go unnoticed by students. 

The observing teacher’s responsibility is to 

help his/her colleague with examples of the 

subject being taught.  

This teaching approach is not successful if it is 

used frequently. 

Note. The table shows the advantages and disadvantages of implementing the observation 

teaching approach for both teachers and students. Adapted from Collaboration and Co-

Teaching: Strategies for English Learners (p. 77), by Dove & Honigsfeld (2010), Corwin 

Press. 

Parallel Teaching: Two Teachers Teach Same Content 

This approach is used when the content to be taught is very complex. Therefore, it is 

necessary that both teachers have the same knowledge about the content. Co-teachers divide 

the class into two heterogeneous groups for the purpose of providing additional help as well as 
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for students to exchange knowledge with their peers, ask questions, and be supervised by the 

teacher. Each teacher works with a different group and teaches the same lesson. 

Table 5  

Approach 4: Parallel Teaching 

ADVANTAGES DISADVANTAGES 

Students can interact more with the teacher 

due to working in small groups. 

The lesson plan is very complex; for this 

reason, teachers need a lot of time to carry out 

the planning. 

Different ways of learning the same content 

since teachers can exchange teaching 

groups. 

The carelessness of one of the two teachers 

can cause the class to separate.  

Meaningful learning is acquired when two 

certified teachers teach together, as two 

brains are better than one.  

Students are at risk of being distracted by the 

noise level. 

Note. The table shows the advantages and disadvantages of implementing the parallel teaching 

approach for both teachers and students. Adapted from Collaboration and Co-Teaching: 

Strategies for English Learners (p. 78), by Dove & Honigsfeld (2010), Corwin Press. 

Alternative Teaching: One Teacher Reteaches, One Teacher Teaches Alternative 

Information 

In alternative teaching, students are assigned to one of two groups according to their 

learning needs and knowledge regarding the designated topic. One teacher is responsible for 

teaching alternative information to the larger group, while the other takes care of the group that 

needs more attention. The teacher who works with the smaller group re-teaches the content 

students who need extra help to keep up with their peers. 
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Table 6 

Approach 5: Alternative Teaching 

ADVANTAGES DISADVANTAGES 

Students who need academic 

reinforcement will receive 

immediate help from a co-teacher. 

It may be necessary to form more than two 

heterogeneous working groups. 

This approach is ideal for 

differentiating students who need 

more help in learning. 

It becomes challenging as learners begin to 

differentiate between intelligent students and 

those with learning disabilities. 

Note. The table shows the advantages and disadvantages of implementing the alternative 

teaching approach for both teachers and students. Adapted from Collaboration and Co-

Teaching: Strategies for English Learners (p. 79), by Dove & Honigsfeld (2010), Corwin 

Press. 

Station Teaching: Two Teachers Monitor and Teach 

In station teaching, teachers divide the content as well as the class into three or more 

heterogeneous groups. Each teacher teaches the corresponding content while students rotate 

through the stations. The topics taught with this approach require critical analysis, for that 

reason, this approach is recommended to develop reading skills. In the first station, a teacher 

teaches them reading techniques, in the second station, these students will be able to put into 

practice what they learned in the previous station through readings lead by the other teacher, 

finally in the third station the students will be able to discuss the main ideas and get a global 

understanding about the text.  



33 

 

Table 7  

Approach 6: Station Teaching 

ADVANTAGES DISADVANTAGES 

Students receive more individualized 

attention. 

Students may be distracted due to the number 

of groups that are formed in this approach. 

It allows a greater participation to the 

students during the instruction. 

Without prior organization and with limited 

time devoted to planning, this approach 

would be a failure.  

There is an opportunity to share 

different points of view on education 

and for peer learning. 

 

Note. The table shows the advantages and disadvantages of implementing the station teaching 

approach for both teachers and students. Adapted from Collaboration and Co-Teaching: 

Strategies for English Learners (p.80), by Dove & Honigsfeld (2010), Corwin Press. 

The approaches presented above vary depending on the subject being taught, the 

student’s age, and the teachers’ creativity. All of these turn out to be beneficial if they are 

applied correctly. 

Learning styles 

Since the 1970s, learning styles have been the subject of educational discussion for 

many researchers. Different theories about learning styles have been studied; Dunn and Dunn's 

theory is the one that stands out among all. In this sense, Dunn and Dunn (1978), quoted by 

Giraldo (2006), mention that learning styles turn out to be “the way in which basic stimuli 
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affect a person's ability to absorb and retain information” (p.4). In other words, each person 

learns differently based on their personal abilities and aptitudes, which involves using the 

senses influences in the students' learning style. When teachers work collaboratively, they can 

help students achieve positive outcomes by adapting their teaching strategies to each student's 

learning style.  

Factors in learning style 

Dunn and Dunn (1978) quoted by Olsson (2009) mention that different factors affect 

students' ability to process and retain information. These factors are divided into different 

elements and stimuli, which are detailed below: 

Environmental Elements: It has to do with the place of study (sound, light, and temperature). 

Students prefer to be seated in an environment with softer lighting. Also, the temperature of 

the room affects learning. 

Emotional Elements: It is related to the students’ age (motivation, persistence, and 

responsibility). It helps explain why some students are not motivated to learn, just as some of 

them require several breaks to continue working. Furthermore, the student’s ability to adapt to 

different settings is also an important factor. 

Sociological Elements: It has to do with the number of people with whom they relate (alone, 

couple or team). Some students prefer to work with a peer or in a group with their teacher’s 

support, while others prefer to work alone. 

Physiological Elements: It has a close relationship with the student's perception factors. Each 

student learns differently; for instance, some learn content by listening (auditory), others by 

observing (visual) and others by doing (kinesthetic). 

Psychological Elements: It has to do with student's individual ways of processing information. 

Some holistic students need to assimilate the information before they are going into details. 
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Analytical students need details to be able to grasp the whole content. Impulsive students, who 

do not like to wait, and reflective students require peace for task engagement. 

Nevertheless, not all these elements need to be satisfied for each student to reach successful 

outcomes. Most students have few aspects which are crucial for their learning.   

Learning Styles according to Dunn and Dunn 

The physiological elements mentioned above are the central part of Dunn and Dunn's 

theory of learning style. In such a context, Boland, Alkhalifa, & Al-Mutairi (2019) affirms that 

“some students prefer learning with visual aids, while others prefer learning aurally, verbally, 

or through kinesthetic activities” (p.96).  

According to Olsson  (2009) there are four different learning styles:  

Auditory Style. - An auditory learning style has to do with hearing. Students who are 

auditory are reflective and remember information better if it was acquired through debates or 

discussions about topics of interest to them. These students usually can master disciplines such 

as music and language learning. They are able to memorize vocabulary from other languages 

easily just by listening to them. These students are also usually able to learn what they hear in 

a master class with great ease, without having to take notes or review them later. 

Visual Style. - These types of students acquire knowledge from visual stimuli. For 

example, they learn better with concept maps, images, colours or watching videos about the 

topic taught because they need to see, read, and write the information to retain and process it. 

Likewise, teachers might promote visual learning using slides, graphics and maps since these 

student present difficulties when explanations are verbal. 

Kinesthetic Style. - Kinesthetic learning is based on experimentation with our body as 

it requires being physically active when learning. This type of learning is slower than those 

mentioned above, nevertheless, students who have this type of learning acquire more solid and 
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lasting knowledge. Students with a developing kinesthetic learning style express their feelings 

through movements, are often restless people, and have difficulty concentrating when reading. 

On the other hand, they are very good at remembering information that they have acquired 

while participating in some activity. 

Pragmatic Style. - Students with a pragmatic learning style like to seek ideas, make 

decisions, and solve problems. Also, they are people attached to reality and learn better with 

activities that relate to theory and practice. In this same sense, Pritchard (2009) mentions that 

people with a pragmatic learning style "they will take the view that if something works, all is 

well and good, but if it does not work, there is little point in spending time on the analysis of 

its failure" (p.43).  

Based on the information mentioned above about learning styles and relating it to co-

teaching model, Cook & Friend (2016) mention that the co-teaching model was designed to 

meet educational needs of students with learning diversities. In this sense, teachers must 

consider the different learning styles that students have. Selecting or designing different 

teaching strategies will ensure the success of meaningful learning.  

Finally, Boland, Alkhalifa, & Al-Mutairi (2019) state that “teachers should use the 

appropriate techniques and strategies, along with the right methods and approaches, to get the 

message across to all students based on the students’ preferred learning styles” (p. 95). From 

this point of view, teachers should be aware that students have their own learning styles, thus 

they must implement different teaching strategies for them. 
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Table 8: Co-teaching Model / Synthesis Matrix II 

 Honigsfeld & Dove (2010) York-Barr, Ghere, & Sommerness 

(2007) 

Rao & Yu (2019) 

Benefits of 

co-teaching 

in the English 

classroom  

-Co-teaching prepares teachers to 

share knowledge and teaching 

practices (p.10) 

- With station teaching, students can 

interact, trust in their abilities, and 

acquire meaningful knowledge (p.17) 

- In a collaborative teaching 

environment, students themselves can 

serve as natural supports for peers with 

learning disabilities (p.322) 

- With the different inclusive teaching 

strategies, all students acquire 

knowledge at the same rate, benefiting 

both academically and socially (p.331). 

- Learning English with co-teaching 

approaches is guaranteed because 

teachers have different talents and 

strengths to teach (p.2) 

- If one student does not understand a 

statement in the first teacher's master 

class, the second teacher would translate 

it into the student's language (p.8)  

Factors that 

Influence Co-

teaching 

Effectiveness 

- For teaching English in a 

collaborative environment to be 

effective, planning must be one of the 

most important ingredients (p.11). 

- Teacher roles must be carefully 

established according to lesson 

purposes and teaching strategies for 

co-teaching to be effective (p.18) 

-The search for relevant information and 

continuous practice among teachers 

emerge as essential factors for students 

to learn a second language (p.304) 

- It is crucial that teachers have good 

communication so that they can talk 

about the purpose of collaborative 

teaching (p.325) 

- During planning, each teacher must 

consider students' learning needs and 

design effective techniques to facilitate 

learning (p.8). 

- Schools must organize meetings for co-

teachers to exchange teaching 

philosophies and EFL teaching 

experiences (p.16). 

Challenges in 

a co-teaching 

class 

 

- When pairing is forced, teachers see 

co-teaching as a challenge and 

obligation (p.10). 

- The lack of knowledge about 

collaborative learning and financial 

resources prevents implementing this 

educational model (p.11). 

- The unexpected implementation of co-

teaching creates challenges for teachers 

because they do not have time to prepare 

and get to know each other (p.317) 

 

-Unclear role distribution in the co-

teaching program is complex; it prevents 

co-teachers from collaborating with each 

other (p.3). 

- The lack of teachers’ experience and 

lack of students’ interest challenge co-

teaching (p.4) 
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 Honigsfeld & Dove (2010) Cook & Friend (2016) Boland, Alkhalifa, & Al-Mutairi 

(2019) 

Approaches 

and 

Teachers’ 

role 

  

-Teachers’ role is fundamental for 

each one to be responsible for 

instructing their part in an acceptable 

way (p.10). 

- Co-teaching increases the academic 

success of students through their 

educational approaches (p.12) 

- Co-teachers should use visual and 

verbal cues to know the role they are 

taking in instruction (16) 

- Students can learn content in different 

ways if teachers switch roles following 

the same teaching approach (p.97). 

 

Learning 

Styles 

 - The co-teaching model was designed to 

meet students' educational needs with 

learning diversities (p.9). 

- Teachers must implement adequate 

techniques during instruction according 

to the students’ learning styles so that 

everyone receives the message clearly 

(p.95).  

- Students have different ways of 

learning. Some learn with pictures, while 

others learn by debating, listening, and 

doing activities (p.96) 
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Reading Comprehension 

 

In the contemporary world, scientific, technological, and academic advances have 

caused various changes, and new challenges to humanity since most of the information related 

to these topics is written in English. Therefore, developing both receptive and productive skills 

of this language in the academic context is essential. One of the most important skills that must 

be taught and developed in English students as a foreign language (EFL) is reading 

comprehension. In this sense, EFL teachers must know the different reading strategies they can 

use in the classroom to acquire reading comprehension skills. It is also necessary for them to 

know the different cognitive processes that students need to develop to collect, process and 

analyze information from different types of texts. 

Cognitive Processes in Reading  

Based on constructivism, Jean Piaget, with his schema theory, explains that students 

acquire knowledge when they build it from the inside. In this same sense, Cheek (1992), cited 

by Ensar (2014), affirmed that: “students are not passive recipients of information, instead, 

they actively construct their knowledge by connecting with their previous knowledge” (p.34). 

In other words, students consider their previous knowledge (schemes) as a starting point to 

develop new constructions within the teaching-learning process. 

From this same perspective, Zhiqing (2015) carried out an in-depth analysis of several 

studies in his qualitative approach article. He mentions that Piaget used the word scheme to 

explain cognitive processes (assimilation, accommodation, and equilibration). 

Assimilation. - Through this process, people incorporate new experiences or knowledge into 

the existing information in mind. Essentially, it refers to the fact that when a new experience 

is assimilated into a piece of old knowledge, the scheme is renewed and enriched. Globally, it 
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can be said that assimilation incorporates the data of experience in the innate structures of the 

human being. 

Accommodation. - This process allows the individual to modify existing mental schemes to 

incorporate new information or ideas into their cognitive structure. Assimilation and 

accommodation are closely linked to each other even though they fulfil different functions; that 

is, without accommodation, people's knowledge would remain where they were, and without 

assimilation, cognitive schemes would be nothing more than simple imitation. 

Equilibration. - This process emphasizes the organization of the cognitive process between 

assimilation and accommodation. In such a way, the equilibration is based on how the human 

being uses their self-adjusting mechanism to bring their cognitive balance to a more complex 

level. To sum up, the progress of knowledge is not due to an accumulation of empirical 

experiences but is the result of self-regulation, which can be called equilibration.  

Moreover, the explanatory-level article published in the International Journal of 

Educational and Pedagogical Sciences by Wang (2014) mentions that “constructivism claims 

that the meaning of an article lies in learners’ construction based on the existing information, 

knowledge, emotion, experience and culture than article itself” (p.798). Based on the statement 

mentioned above, students acquire new knowledge from their previous experiences and the 

environment in which they interact. 

In short, it is important to consider Piaget’s schema theory (assimilation, accommodation, and 

equilibration) are fundamental elements that intervene in the process of understanding texts. 

These cognitive processes also allow students to develop critical thinking through interaction 

with others (social constructivism).  
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Reading comprehension  

 Reading is an active process carried out to develop understanding of a text, which 

requires systematic practice that includes dedication, concentration, responsibility, and 

perseverance. Mckee (2012) defines reading as “a dynamic process in which the reader is 

searching for connections of ideas in the text” (p.45). In a few words, through reading, people 

develop the ability to understand what the author is trying to convey through a written text. 

Likewise, reading is a fundamental component in the English language’s teaching-learning 

process as it helps students to improve their knowledge in the target language. Additionally, 

reading is necessary to be successful in school and professional life.  

 Understanding is the faculty or aptitude that an individual has to understand any 

information. On the other hand, Koda (2005) quoted by Grabe (2009) affirms that 

“Comprehension occurs when the reader extracts and integrates various information from the 

text and combines it with what is already known” (p.14). In this sense, reading comprehension 

is a complex procedure that requires a variety of skills, strategies, and cognitive processes for 

an individual to develop. On the other hand, Mckee (2012) defines reading comprehension as 

“the ability to understand a text, to analyze the information, and to interpret correctly what the 

writer is stating” (p.46). As the author says, the reader moves through a text, through 

paragraphs, sentences, and phrases, he or she begins to extract the global message, intention 

and meaning of the text he or she is reading. Likewise, Pourhosein & Sabouri (2016) express 

that reading comprehension is a complex process that depends on the development of many 

linguistic skills such as morphology, syntax, semantics, and pragmatics. Indeed, with these 

linguistic skills, readers can recognize the internal structures of words, the relationship that 

exists between sentences, the meaning of words and expressions, and finally reconstruct the 

communicative intention by identifying the importance of the text through inferences.  
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Reading Strategies 

Reading strategies allow readers to understand and relate the ideas conveyed in a text. In line 

with that, Graesser (2007) affirms that “A reading comprehension strategy is a cognitive or 

behavioral action that is enacted under particular contextual conditions, with the goal of 

improving some aspects of comprehension” (p.6). According to the point mentioned, 

behavioral reading comprehension actions are based on looking up the unknown words in a 

dictionary. In contrast, cognitive reading comprehension actions are practically based on 

reading the meaning of words, rereading the sentences in the text, and finally understand the 

paragraph as a whole. On the other hand, Oakhill, Cain, & Elbro (2015) mention that reading 

strategies are conscious behaviors that help students acquire and maintain a text's meaning. In 

other words, acquiring reading comprehension skills is a complex task that takes a long time at 

first. Still, with practice and perseverance, it becomes habits that help readers understand and 

retain information. 

Previous Studies about Reading Strategies to Develop Reading Comprehension in a 

Collaborative Environment 

Because of the projects carried out throughout time, different theories have been 

developed that highlight the collaborative environment as a primary factor in developing 

reading comprehension in language students. More clearly, teaching and learning in a 

collaborative environment increase in quantity and quality the social interaction between 

students and teachers, allowing them to actively participate in the classroom and give their 

opinions of the texts with more critical thought.  The following information is the result of the 

analysis of different empirical studies related to work in a collaborative environment and its 

influence on reading comprehension. 

Teachers’ collaborative work through the implementation of different reading strategies 

to develop reading comprehension in EFL students is the central core of this research. In this 
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sense, Moreillon (2007) mentions that library teachers play a significant role for students to be 

successful in reading comprehension. Collaborative work between an EFL teacher and a 

teacher librarian helps to meet students’ learning needs. Additionally, the library is a critical 

part that provides students and teachers with a literacy-rich environment. Primarily, library 

teachers are highly qualified to be co-teachers of reading comprehension strategies, as they 

possess the skills, knowledge, and instructional resources necessary to help students develop 

this skill. 

Finally, her book describes various reading strategies and teaching resources to teach 

them. Among the collaborative strategies recommended by the author are questioning, making 

predictions, inferences, visualizing, and summarizing, which will be analyzed below, along 

with other similar studies. 

Questioning  

 Asking questions before starting to read a text awakens students' minds, as it stimulates 

their curiosity to investigate what goes beyond the text. Through questioning, students can 

analyze, synthesize, and evaluate content while interacting with the text. In this same vein, 

Phillips (2013), in her case study, mentions that the teachers’ questions are essential during 

reading since the teacher skillfully guides the students’ discussion and the development of 

reading comprehension in small groups. This research had a quali-quantitative approach; for 

data collection, six primary children were observed and an interview with the teacher in charge 

of the class was carried out. This study's objective was to explore how teachers' questioning 

strategies help strengthen reading comprehension in elementary school children. One of the 

main findings showed that closed or literal questions lead to short answers. In contrast, open 

or inferential questions allow students to debate the solutions with their peers and thus develop 

their understanding. This means that students’ reading comprehension is developed through 
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social dialogue (cooperative learning) when different opinions are reasoned and explored 

through interaction.  

A similar study carried out by Azis & Darmayani (2014) mention that the pre-

questioning strategy is effective and can be applied to improve students’ reading 

comprehension because this technique can reduce repetitive situations and make students 

acquire meaningful learning. This research had a quasi-experimental design in which 270 

students were divided into two groups (an experimental and a control group). This research’s 

main objective was to know the effect of the use of pre-questioning strategy on reading 

comprehension. One of the main findings shows a significant difference in reading 

comprehension between the students who were taught using the pre-question method and those 

taught without pre-question process. The post-test outcomes showed that the experimental 

group changed their academic performance from very bad to very good. In contrast, the control 

group changed their academic performance from very bad to good. According to the findings 

of this study, it can be concluded that questioning is a very important component of reading 

comprehension because it generates motivation and interest in students.  

Additionally, Syamsiah, Rafli, & Ridwan (2018) conducted a qualitative study with 

ethnographic methods, in which fifth semester students of an English education program 

participated. The researchers mention that reading ability is a complex activity that consists of 

decoding and understanding a text. In other words, decoding activities help students relate 

words to sounds, while comprehension activities allow students to analyze, understand, and 

construct text structures. This qualitative study focused on getting an in-depth analysis of the 

self-questioning strategy in reading comprehension development. During the academic 

activities, the teacher assigned several tasks that included reading different types of texts, where 

students had to use the metacognitive strategy of self-questioning to develop their reading 

comprehension process. The findings indicate that students produce literal questions due to 
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several factors that intervene in the process of interpreting texts. Based upon the 

aforementioned, the self-questioning strategy in the development of reading comprehension is 

characterized by the various types of questions that students ask during the reading process. In 

a few words, by asking literal questions, students first draw their own conclusions about the 

text, have confidence in themselves, and then focus on the text type. 

In general, the previous studies' results indicate that reading comprehension was 

positively affected by the questions asked before, during, and after reading by teachers. In the 

context of classroom-library collaboration, asking and answering questions while reading is 

essential. It helps students identify the main ideas in the text and, through this, develop their 

understanding.  

Making Predictions and Inferences  

 Inferences and predictions are born from the reader’s questioning of the text read. Clues 

and keywords help the reader to predict some things that will happen throughout the text. This 

also goes in congruence with Moreillon  (2007), who mentions that inference and prediction 

lie in each reader building their own values, beliefs, and experiences before concluding the 

text. In this way, the text integrates with the reader’s previous knowledge and generates new 

meaningful learning. In order to support what was previously mentioned, a study carried out 

by Koch & Sporer (2017) mention that to understand a text in depth is necessary to use different 

strategies so that knowledge is permanent. This study's main objective was to investigate if 

students benefit from predicting and infer processes along with the Reciprocal Teaching (RT) 

model's help. Reciprocal teaching encourages learning through social interaction, and it means 

that students acquire knowledge by participating in group activities. Sixty-one students 

participated in this quasi-experimental intervention study divided into two groups (an 

experimental and a control group).  
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This study’s findings indicate that students taught with metacognitive predictive and 

inference strategies outperformed the control group in reading speed and reading 

comprehension. To obtain the results, the authors used the analysis of variance technique 

ANOVA.  

Based upon the aforesaid, it can be concluded that both strategies play a critical role in 

the development of understanding in students. Firstly, because inferences serve to deduce 

information that does not appear explicitly in the text, they must make sense of ambiguous 

phrases and words by relating prior knowledge to data in the text. Based on the textual structure 

(titles, subtitles and keywords), students can predict what may happen throughout the text. 

Visualizing and Summarizing 

McKown & Barnett (2007) conducted an action research project to improve reading 

comprehension in second and third-grade students. The researchers' main goal was to improve 

students' reading comprehension using higher-order thinking skills, including metacognitive 

reading strategies such as visualizing and summarizing. In this sense, Ghazanfari (2009) 

mentions that the visualizing strategy is the ability that the readers have to see pictures in their 

mind. Consequently, the reader uses his or her previous knowledge and the text elements to 

form mental images in the process of reading. On the other hand, the summarization strategy 

lies in that students must review the entire text, evaluate the paragraphs, get the message, and 

finally write a summary in their own words. These strategies were introduced over sixteen 

weeks, which ended with an evaluation. This study was conducted in small groups encouraging 

cooperative learning, where the teacher applied these strategies through thinking aloud and 

using mind maps. The previous research indicates that most of the students obtained higher 

grades than the pre-assessment. Only two students maintained identical scores from the pre-

assessment to the post-assessment. 



47 

In summary, metacognitive reading strategies such as visualizing, and summarizing 

allow students to achieve their reading process goals through their prior knowledge. Likewise, 

it stimulates perception and the ability to concentrate, analyze and interpret any type of text 

that students read. 

There is a wide variety of reading techniques and strategies that can help readers 

develop their understanding. Besides, Cohen (2006), in his research project, aimed to classify 

the strategies or methods related to the first language and the target language. This researcher 

identified that the strategies of: a) paraphrasing the sentences or paragraphs; b) using the 

vocabulary found to select the correct answers; c) discarding the options that are not related to 

the text; and d) rechecking the questions are helpful strategies that EFL students can use to 

improve their comprehension. 

Reading Comprehension Models 

Reading is a fundamental factor for acquiring knowledge in society and even more so 

if the English language is being learned. Through it, EFL students develop vocabulary and 

grammar knowledge that help them understand this language simpler. EFL students who have 

difficulties understanding texts have limited educational opportunities and, therefore, their 

employment opportunities. 

For many years, research on the topic of reading in a second language has been based 

on the opinions of studies on reading in a first language. It has been recognized that the process 

of reading comprehension involves enormous complexity, in which many social, cognitive, 

linguistic, and perceptual factors intervene. For this reason, some researchers have carried out 

studies on reading comprehension models to analyze the most critical processes needed to 

develop this receptive skill. Grabe (2009) says that metaphorical models “represent 

generalizations that reflect primary processing assumptions about how comprehension is 
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carried out” (p.89). In a few words, reading models are used to consider the multiple processes 

and perceptions that are involved in reading comprehension. 

In this sense, Babashamsi, Bolandifar, & Shakib (2013), in their article, talk about 

reading models for the reading comprehension process. These authors highlight three 

metaphorical models: the bottom-up model, the top-down model, and the interactive model. 

Regarding the bottom-up model, they mention that the comprehension of a text begins from 

the vocabulary that the reader possesses to the sentence's complexity. Besides, they talk about 

the possible disadvantages of using this reading model as students focus more on decoding 

each word than on understanding the text's general meaning. On the other hand, they mention 

that to develop an understanding with the top-down model, higher-level cognitive processes 

(intelligence, language and thought) are essential since they help the reader transfer the 

information of a text fluidly, to maintain or reject previous knowledge. Finally, Grabe (2009) 

affirms that “useful elements from bottom-up and top-down views can be combined in some 

massively interactive set of processes” (p.89). For this reason, the researchers mention that the 

interactive model was created because neither the bottom-up model nor the top-down model 

was enough to help readers understand what is going on in the reading process. The interactive 

model emerged from the combination of the two models mentioned above. Likewise, they also 

note that with this reading model, readers acquire the ability to do two things simultaneously, 

decode and understand the message of the texts while reading. 

Based on the findings of the study mentioned above, it can be concluded that a variety 

of skills are used in reading comprehension models, also called metaphorical models. For 

instance, in the top-down model (concept-driven model), metacognitive skills such as 

skimming, scanning, and predicting are used to develop understanding. While in the bottom-

up model (data-driven model), the lower cognitive skills (perception, memory, and attention) 

are of utmost importance as they focus on meanings, that is, on the translation of the words 
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into the target language. In the interactive model (general model), the reader interacts with the 

text to achieve the objectives that guide the reading. Through this process, the reader interprets 

the text and builds meaningful knowledge through written production.  

Taking into account the advantages and disadvantages of these metaphorical models, 

Fatemi, Vahedi, & Seyyedrezaie (2014), in their research project, aimed to explore the effects 

of descending (top-down) and ascending (bottom-up) reading models in the development of 

reading comprehension skills. This study had a population and sample of eighty Iranian 

students of English as a foreign language. The randomly selected participants were distributed 

into two groups: one group with the ascending instruction model and the other with the 

descending instruction model. The instruments used for data collection were a Reading 

Proficiency Test and a Group Embedded Figure Test (GEFT). This study's findings reveal that 

students who were taught with the top-down reading model outperformed their peers who were 

taught with the bottom-up model. Likewise, in his study, Cohen (2006) obtained the same 

results, where he mentions that the use of non-authentic texts in the reading process makes 

ascending strategies less effective. These types of texts are divided into paragraphs and 

fragments, which requires the use of top-down strategies, where the reader uses his or her 

previous knowledge to process the information. 

In this sense, it can be concluded that readers prefer to use their general knowledge and 

higher cognitive abilities (thoughts) to connect new information with old information, as well 

as the types of texts that play a crucial role in the reading process. 

Factors Influencing Reading Comprehension  

For decades, many reading professionals have conducted studies to investigate the 

factors that influence reading comprehension. The findings of these investigations agree that 

text comprehension is a complex task, which requires the use of cognitive and linguistic 
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(thought and language) processes. Likewise, they conclude that several factors influence the 

development of this receptive skill. From this perspective, Herrera, López, Rodríguez, & Petit 

(2017) carried out a descriptive investigation with tenth grade students at an educational 

institution in the city of Barranquilla. In this study, the researchers identified three sets of 

factors that are closely related to reading comprehension. 1) Personal Factors, which has to do 

with students’ motivation and reading habits, as well as the use of free time spent in reading; 

2) Academic Factors, which has to do with prior knowledge, reading strategies, and cognitive 

skills that students have to develop reading comprehension; 3) Social-Cultural Factors, it has 

to do with the socio-economic status, that is, the cultural and family environment in which the 

reader operates is essential. It should be noticed that the existing reading resources (number of 

books) at home can help students develop understanding and the motivation and reading habit 

of their family. 

On the other hand, Pourhosein & Sabouri (2016) in their study of the factors that affect 

EFL students' reading comprehension, mention that the types of texts and their complexity 

make it difficult for the reader to extract the information. This means that the reader’s language 

fluency (vocabulary) and oral skills play a very important role in the reading process. 

Comprehension requires that the reader immediately recognize most words or expressions in 

texts. Likewise, Nagy & Scott (2000) showed that to acquire a global understanding is 

necessary for individuals to know at least 90% to 95% of the texts' words; that is, to reach this 

level of knowledge, the reader must have a minimum vocabulary of 14,000 words. The second 

factor identified is anxiety during the reading process. In the teaching-learning process, class 

assignments, tests and exams cause pressure and stress for students who have not developed 

reading habits. These students see reading as a challenge; for this reason, they experience 

anxiety when they do not understand the instructions, which generates a poor understanding of 

the texts. The last factor is the students' motivation and interest; in this sense, the author 
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mentions that if readers find the reading material boring, they will have many difficulties 

concentrating. Indeed, EFL teachers' role is to motivate students with different teaching 

strategies and provide exciting texts. In this way, the students can understand and remember 

the information clearly. 

Levels of Comprehension  

Considering the cognitive processes, the different reading strategies, and the factors that 

influence reading comprehension development, studies have shown that students acquire 

knowledge of texts starting from the basic to the more complex. From this perspective, Sánchez 

& García (2014), in their study of text comprehension, three comprehension levels that students 

develop through reading stand out: Superficial Comprehension, Deep Comprehension, and 

Critical Comprehension. 

Superficial Comprehension. - At this level of understanding, readers provide opinions or 

contributions that are not so solid since they are based only on their previous knowledge and 

the ideas and concepts present in the text. This means that the opinions provided by the reader 

do not add new ideas to the text. From this perspective, the reader to control superficial 

comprehension performs a series of reading strategies such as reading fluently, extracting ideas 

from different text parts, and paraphrasing.  

Deep Comprehension. - At this level of understanding, the reader can create a content model. 

For instance, if the text's content is not enough when performing a task, the reader draws on 

his or her knowledge and carries out a process of the relation between what she or he already 

knows and the text. Likewise, Fenwick, Humphrey, Quinn, & Endicot (2014) state that when 

a person acquires a deep understanding, that knowledge can be applied in other contexts that 

allow them to solve problems more simply and innovatively. 
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Critical Comprehension. - At this level, the reader assesses the text, whether the information 

is true or false. Besides, they accept or reject the information in the texts according to their 

judgments and opinions. Additionally, Comber & Nixon  (2011) mention that “Critical 

comprehension requires students to understand both the content and contexts of production of 

the texts they are reading” (p.168). 

Table 9  

Model for Understanding Reading Comprehension 

Processes Representation 

- Decoding  

- Extract ideas  

- Linearly integrate ideas  

- Identify topic 

- Generate summary ideas   

 

          

          Superficial Comprehension   

- Activate background knowledge   

- Make inferences 

Deep Comprehension  

- Create goals and plans  

- Assess text-context relationship 

- Detect and repair inconsistencies   

 

                Critical Comprehension  

Note: The table shows how readers develop different types of understandings. Adapted from 

Comprensión de Textos: Conceptos Básicos y Avances en la Investigación Actual (p.90), by 

Sánchez, E., & García, H. (2014), Aula 20.  
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Table 10: Synthesis Matrix: Reading Comprehension 

 Babashamsi, Bolandifar, & Shakib 

(2013)   

Ardiansyah & Ujihanti (2018) Mckee (2012) 

Factors 

Influencing 

Reading 

Comprehension 

- The branches of linguistic such as 

phonology, syntax, morphology, 

semantics, as well as individual 

capacity are essential processes in the 

acquisition of reading ability (p.150) 

-Background knowledge. – Readers 

acquire new knowledge related to their 

previous thoughts on the topic (p.152) 

-Vocabulary knowledge. - To gain a 

global understanding of the text, 

readers must recognize at least 90% of 

the vocabulary written in the text, as 

well as synonyms and antonyms for 

most words (p.152)  

- To obtain a clear idea of reading, 

linguistic knowledge and the reader’s 

environment are essential elements that 

influence the acquisition of knowledge 

(p.451) 

-Reading comprehension is related to two 

main factors, INTERNAL (background 

knowledge and affective characteristics) 

and EXTERNAL factors (text 

characteristics, time and place of reading) 

(p.47) 

Strategies, 

Techniques and 

Models 

-Teachers should use the bottom-up, 

top-down and interactive models to 

help English learners develop reading 

comprehension skills (p. 151-152) 

 

- Social constructivism theories mention 

that reading ability is acquired with 

collaborative strategies of reciprocal 

teachings, such as predicting, 

questioning, and summarizing. (p.450) 

-The bottom-up, top-down, and 

interactive model helps explain how 

readers construct meaning (p.453) 

- Reading strategies that allow social 

interaction with classmates and teachers 

are asking questions, reflecting and 

predicting the content using prior 

knowledge, among others (p.48) 

 Phillips (2013) Sánchez & García (2014) Herrera, López, Rodríguez, & Petit 

(2017) 
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Factors 

Influencing 

Reading 

Comprehension 

-Factors on how to teach, reading 

habit, the relevance of the material, and 

what happens in a person’s mind 

influence the development of reading 

comprehension (p.113) 

 -Three sets of factors are closely related 

to reading comprehension: Personal, 

Academic, and Social-cultural factors 

(p.105-106) 

Strategies and 

Techniques 

-Questioning strategies help strengthen 

reading comprehension in children; for 

instance, inferential questions allow 

students to debate the answers with 

their peers (p.113) 

-Teachers should promote reading with 

metacognitive regulation and control 

activities, such as inferring the meaning 

of the word from the rest, inferring a 

relationship that is not explicit in the 

text, and inferring what the global idea 

that could make sense of what we are 

reading is (p.92). 

-The IPLER method comprises three 

moments: before, during and after 

reading that favor the learning process 

(p.101) 

Levels of 

Comprehension 

 - The three levels of comprehension that 

the reader reaches are DEEP, 

SUPERFICIAL and CRITICAL, where 

the reader begins to combine the ideas of 

the text with what he or she knows, then 

analyzes of the information in the text 

and finally looks for solutions with new 

ideas (p.90) 
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Discussion and Recommendations 

 

One of the most critical research questions posed in this project was analyzing how the 

co-teaching model influences the development of reading comprehension in the English 

language. For this purpose, different empirical studies were reviewed, and from the findings 

found in these studies, it was possible to determine that, indeed, the different approaches or 

models of co-teaching help students to develop receptive and productive skills in the teaching 

process of the English language. This educational model is feasible as long as several aspects 

are taken into account during the instruction, which is meaningful to understand that the 

relationship between teachers, collaborative work, budget, experience, and administrative 

support are fundamental factors for co-teaching to be effective. These results are corroborated 

by Khales Haghighi & Abdollahi (2014), who, in their research, concluded that the 

implementation of team teaching and station teaching approaches in English classrooms was 

beneficial to promote reading comprehension in students. Similarly, York-Barr, Ghere, & 

Sommerness (2007), in their three-year case study, demonstrated that inclusive and 

collaborative approaches of co-teaching allow students to work in groups and participate in the 

classroom without fear of making mistakes, which means that students are favored both 

academically and socially with this educational model. In contrast to Wexler et al. (2018), who 

in their research project, concluded that co-teaching, as implemented in the classrooms with 

the experimental groups, did not reach the ideal objectives stated initially. This is because the 

teachers selected for the experiment had less than one year of co-teaching experience.  

In this sense, under the aforementioned and when analyzing these findings, it is 

confirmed that co-teaching turns out to be an effective methodological strategy that helps 

students develop reading comprehension through social interaction with their classmates. 

Likewise, in a collaborative environment, classmates can serve as teaching supports and active 
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participation models. Nevertheless, teacher experience and training are essential for this 

educational model to provide meaningful knowledge to students.  

Although the different studies' findings are promising to develop texts' understanding, these 

studies were conducted in other countries and in tiny populations. Therefore, it would also be 

essential to carry out empirical studies in Ecuador's educational institutions, which should be 

focused on reading ability and in larger populations to make sure of these outcomes in a more 

straightforward way.  

Furthermore, in their case study, Rao & Yu (2019) concluded that the team-teaching model 

between a native and non-native teacher helped students understand reading materials more 

simply and globally and acquire a more excellent command of the English language. This 

knowledge was acquired thanks to the different language skills that both native and non-native 

teachers possess. Similarly, Boland, Alkhalifa, & Al-Mutairi (2019), who in their research 

project, concluded that students who were instructed with collaborative strategies of the co-

teaching model (experimental group) obtained higher grades compared to their peers who were 

instructed by a single instructor (control group). These findings were obtained thanks to the 

different co-teaching approaches, such as complementary teaching, station teaching, and team 

teaching helped English learners to acquire knowledge at a more comfortable pace. 

Based on the findings of the studies mentioned above, it is confirmed that the solid 

cultural knowledge of native English teachers plays a significant role in teaching the English 

language in a non-English speaking country. Through their proficiency in the language and the 

communicative activities carried out during instruction, native teachers provide students with 

great opportunities to improve their listening and speaking skills. Similarly, non-native 

teachers with their more detailed answers and language practice activities help students 

improve their reading proficiency. Undoubtedly, the multiple strategies that the co-teaching 
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model encompasses can develop students’ understanding since knowledge are acquired from 

different points of view.  

From this perspective, it would be essential to carry out more studies focused on the co-

teaching model, as it could be an advantageous teaching method that would benefit both 

students and teachers. Essentially, this teaching method could be feasible here in Ecuador if 

the Peace Corps programs used in the Asian continent were put into practice. Peace Corps is 

an important program of the United States carried out in Ecuador for more than fifty years.  

Thousands of native volunteers are included in educational institutions that take advantage of 

this opportunity to improve their educational system in teaching the English language. These 

native volunteers share the English teaching process with non-native English teachers who 

belong to each country's educational institutions. 

Another research question posed in this study was to investigate the factors that 

influence a successful co-teaching program. In the same way, for this purpose, several articles 

and empirical papers were reviewed. It was determined that implementing a co-teaching model 

in English classrooms is a very complex but compelling task since it helps develop language 

skills among EFL students. However, several factors must be considered before putting this 

educational model into practice in the classroom. These findings are supported by Thompson 

& Chapman (2016). In their research project, they conclude that a well-implemented co-

teaching program requires a great deal of training, budget, experience, and administrative 

support to be successful. From this same point of view, Gbènakpon (2018), in his study, showed 

that achieving good collaboration, trust and mutual understanding among teachers is required. 

He also concludes that co-teachers should participate in weekly department meetings and 

mainly co-plan and co-teach for four hours per week with their counterparts. For their part, 

Honigsfeld and Dove (2010), in their research work, demonstrated that planning is one of the 

essential ingredients for the success of co-teaching EFL students. Finally, Boland, Alkhalifa, 
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& Al-Mutairi (2019) and Rao & Yu (2019) share the same opinion that the most important 

factor for positive co-teaching results are the strengths and talents that each teacher has to teach 

English.  

In this sense, after analyzing the studies' findings, it is confirmed that the role of the 

administrative department in a co-teaching program is essential for participating teachers to 

have access to didactic materials and training as often as necessary. The administration 

department is also responsible for providing confidence and security to teachers; this is possible 

when administrators organize meetings where these teachers can meet and build a good 

relationship with each other and, above all, when they have the opportunity to exchange 

teaching philosophies. Besides, co-teachers can combine their strengths and talents to improve 

or change their teaching techniques with a well-established trust.  

Considering the findings in these investigations, as a way of recommending, it would 

also be important that the coordinator of the pre-professional practices of the students of the 

English Major of the Faculty of Philosophy of the Central University in Ecuador consider 

organizing training before starting an academic internship period. This training would motivate 

students to work in a collaborative environment and not limit themselves to being observers 

and actively participating with their tutors, promoting co-teaching models. 

On the other hand, when analyzing the different research projects' findings and 

conclusions, it was determined that co-teaching provides excellent benefits to educational 

systems. These findings are validated by Abdallah (2009), who, in his research, concludes that 

the multiple collaborative co-teaching strategies help novice teachers to improve and develop 

teaching practices. In the same way, Dove & Honigsfeld (2019), in their research project, 

realized that, with the implementation of the station teaching model in the classrooms, students 

felt more comfortable participating and asking questions with their peers. Likewise, 



59 

Gbènakpon (2018), in his study's findings, mentions that, in a co-teaching program, the planned 

lesson is implemented with cutting-edge and creative techniques. Besides, these results showed 

that the students could develop the receptive and productive skills that learning the English 

language requires. Therewithal, aside from the statement mentioned above, York-Barr, Ghere, 

& Sommerness (2007) concluded that students with different learning abilities benefit 

academically and socially from co-teaching as their own peers serve as natural supports. On 

the contrary, Pearson (2015) affirms that as long as there is no interest in the students assigned 

as coaches, students with different learning abilities would not benefit from this teaching 

model. Therefore, he recommends motivating students to work in an inclusive environment.  

Under the perspectives mentioned above, it is confirmed that teachers and students 

benefit from the implementation of co-teaching models in classrooms: 1. Teachers have the 

opportunity to exchange views on current education and how to improve teaching methods to 

provide their students with meaningful learning. 2. They become more effective and creative 

teachers since two minds are better than one. 3. Learners have the chance to work in a 

harmonious environment that allows them to think, inquire, and generate feedback with their 

teachers and classmates. 4. This educational model helps students with different learning 

abilities develop their confidence and personality, as the teacher's authority and traditional 

teaching strategies are not part of this teaching method.  

Finally, it would also be necessary for English teachers in Ecuadorian educational 

institutions to implement the co-teaching approach called Station Teaching. This station 

teaching strategy can be put into practice in the English language class and subjects in general. 

With this teaching approach, the students who master the target language are distributed in 

different heterogeneous groups created by the teacher. These students serve as coaches and role 

models for their classmates who have not yet developed language skills. These coaches help 

their peers to clarify any doubts regarding grammar and pronunciation. In a few words, this 
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inclusive and collaborative co-teaching approach is highly recommended for learners to acquire 

new knowledge based on their previous knowledge and experiences. These statements are 

supported by Piaget and Vygotsky's theories, who say that learning is a cognitive process 

developed through prior knowledge, experience, and social interaction with others. 

Although the authors mentioned above conclude that co-teaching is seen as a promising 

educational model in the Asian continent, it must be considered that the implementation of a 

co-teaching program sometimes entails tremendous challenges for teachers and students. These 

findings are supported by Thompson & Chapman (2016), who in their research project, 

conclude that when co-teachers do not have a clear idea of the roles they are going to take in 

the instruction, this will create a lot of confusion and frustration in students in the teaching 

process of English language. For his part, Gbènakpon (2018), in his case study's findings, 

mentions that the main challenges in a co-teaching program's initial experiences are the 

motivation between colleagues and the availability of time to plan. On the other hand, Rao & 

Yu (2019) conclude that some students' negative attitudes represent a considerable challenge 

for participating teachers to continue their lesson plan. 

From this perspective, when analyzing the findings of these studies, it is confirmed that 

the educational model of co-teaching represents an enormous challenge for teachers who are 

paired up by the administration's disposition. First, they have not built a trust relationship that 

allows them to share roles and stages of instruction. Second, each one has different conceptions 

and points of view regarding teaching strategies and techniques. Besides, it is worth mentioning 

that if the administrative staff impose the teacher's pairing, the motivation and confidence 

disappears, which means that the teachers will not have the slightest interest in meeting to plan; 

for that reason, each one will do it individually. These factors added to some students' negative 

attitudes would mean the total failure of a co-teaching program. 
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Therefore, it would also be essential to consider the teachers' opinions before forming 

the work teams, allowing them to choose their counterparts. In this way, the well-established 

trust between them reduces the risk of the co-teaching model failing. In addition, all teachers 

involved could investigate how to apply parallel and alternative teaching approaches to yield 

the same results as team and station teaching.  

The most critical research question regarding the second variable (reading 

comprehension) was identifying the different reading techniques and strategies that help EFL 

students develop reading comprehension. Knowing that reading is a fundamental tool to 

develop other English language skills, a search was made for empirical studies focused on 

metacognitive reading strategies in different databases. After analyzing these research works, 

it was found that reading techniques and strategies are essential for students to develop reading 

skills that are more comfortable for them. These findings are corroborated by Ardiansyah & 

Ujihanti (2018), who, in their research project, concludes that the development of reading 

comprehension is achieved with reading strategies of Reciprocal Teaching (RT) such as 

predicting, questioning, and summarizing. From this same point of view, Phillips (2013), in 

her case study, concludes that the questions before, during and after reading are essential since 

students have the opportunity to interact with their classmates and teachers. In a similar line to 

the previous studies, an investigation by Syamsiah, Rafli, & Ridwan (2018) stands out who, in 

the findings of their research with ethnographic methods, mention that self-questioning during 

reading allowed EFL students to acquire knowledge independently and to control their reading 

comprehension. 

In this sense, under what was referred to above, it is confirmed that questioning and 

self-questioning reading strategies, either before, during or after reading, help students' 

academic development in different contexts. Likewise, it allows students to develop confidence 

in their own ability to inquire and elaborate coherent questions, which enable them to build 



62 

meaningful learning through interaction with their teacher and peers. Using this metacognitive 

strategy often helps students not be left with any doubts about the topics taught during 

instruction. 

From this perspective, it would also be vital for teachers to consider using questioning 

strategies before starting reading or a class in general, asking questions such as: What do you 

think a book with this title is about? What literary genre do you think this book is? Are you 

interested in knowing what happens in this book? Or What do you think this topic of study is 

about? With these types of questions, teachers will have the ability to guide their students' 

learning skillfully and motivate them to acquire the habit of reading. 

In another research on this topic, Koch & Sporer (2017) conclude that making 

inferences and predicting facilitated the understanding of the information of the different texts 

presented during the time that the investigation lasted. In the same way, McKown & Barnett 

(2007), in the findings of their research work, mention that visualizing and summarizing help 

students stimulate the ability to analyze and interpret any text type. On the other hand, Fatemi, 

Vahedi, & Seyyedrezaie (2014), in their study of analysis of the effects of top-down and 

bottom-up metaphorical models, conclude that EFL students performed in a more significant 

way with top-down reading instruction. Besides, the authors mention that, with this reading 

model, the students constructed the meaning from the spelling keys and the interaction with 

the text. 

From this point of view, it is confirmed that the findings of these studies can help 

language students to improve their reading skills since the reading strategies and models allow 

students to acquire skills from experience and background knowledge. Likewise, the student's 

experience and the information that reading provides help learners infer and predict what will 

happen throughout the text. Additionally, analyzing and summarizing the information in a 
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paragraph are fundamental strategies that allow students or readers to make sense of any text 

type. 

In view of the above, as a recommendation, it would also be necessary for English 

learners to put all these reading strategies into practice in their daily lives, as this will be of 

great benefit to them during exam times and even more so when they want to acquire a 

certificate of proficiency in this foreign language. 

It is clear that the habit of reading helps English students to develop other skills. 

However, when analyzing the different articles and empirical studies, it is confirmed that many 

factors prevent students from acquiring a critical and global understanding of the texts. These 

studies are supported by Herrera, López & Petit (2017), who, in the findings of their descriptive 

research, affirm that half of the students can understand texts. Still, the family and school 

context are not environments that motivate the reading. In a similar study, Pourhosein & 

Sabouri (2016) conclude that the complexity of texts and anxiety during reading and motivation 

are closely linked to the development of reading comprehension. On the other hand, in their 

research project, Nagy & Scott (2000) conclude that students who have a comprehensive 

vocabulary level manage to integrate new words into the context and, therefore, can 

communicate more easily. 

According to the previous studies, it is found that personal, academic, and socio-

economic or cultural factors play a crucial role for English learners to acquire reading skills. 

First, the personal factor has to do with the motivation of the student to learn new vocabulary 

every single day and to set aside a few hours in their free time for reading. Second, the academic 

factor where the teacher is the main character, who with collaborative reading techniques and 

strategies, motivate students to question and debate with their classmates about the designated 

reading material. Finally, the socioeconomic or cultural factor has to do with the environment 
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in which the student operates, that is, if the student’s family does not have enough reading 

material at home and they have not developed the habit of reading, acquiring a high level of 

understanding would mean an enormous challenge for these students. 

For this reason, it would also be important that children are motivated to read from 

home and at an early age since parents who read at home serve as role models for their children 

to feel an interest in reading. Likewise, educational institutions motivate English teachers to 

use collaborative reading strategies recommended by Moreillon in her book entitled 

Collaborative Strategies for Teaching Reading Comprehension, so that in this way, English 

learners develop critical thinking. Finally, in their research project, Sánchez & García (2014) 

concluded that, by using different techniques and strategies in the reading process, students 

develop levels of superficial, deep and critical understanding. 

From this perspective, it is clear that when students begin to decode and grasp the text's 

general ideas without going into details, it means that they have developed a superficial 

understanding. Still, if the student begins to use their previous knowledge to make inferences 

about the reading, they have developed a deep understanding. When finally, the student can 

create goals and make a judgment between the relationship that the text has with the context 

and generate solutions, the student, indeed, has developed critical thinking.  

In short, people with critical thinking have more opportunities to grow personally, 

professionally, and socially. With that in mind, it would also be important that both parents and 

educational institutions motivate children to acquire reading habits since children are already 

born readers and depend on the family and teachers' ability to promote and encourage this habit. 

Also, reading helps students improve their written and oral expression, enhancing attention, 

concentration, imagination, and creativity. All these skills prevent difficulties in the teaching-
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learning process of any subject, but mainly when someone is learning a second language, in 

this case, the English language. 

After an individually critical analysis of the independent and dependent variables (co-

teaching model and reading comprehension, respectively), it can be confirmed that meaningful 

learning is acquired through reading with the use of collaborative techniques, which allow 

students work in small groups, interacting with their peers and without fear of making mistakes. 

It should be noted that the inclusive and collaborative educational models used by most 

countries in the Asian continent are those that allow students to acquire this meaningful and 

lasting knowledge in the educational context. 

From this point of view, when we compare or hear about the educational models that China 

uses to teach the English language, we realize that the educational systems in Latin American 

countries, mainly in Ecuador, the curriculum has always had many shortcomings in teaching 

this language. 

China's educational success is because the curriculum used by educational institutions 

is consistent, well-founded, and tailored to students' learning needs. This curriculum is 

prepared by highly qualified professionals in the field of education who aim to promote 

society's development through the critical thinking of its residents. In this sense, the educational 

models implemented in Chinese classrooms encourage reading comprehension in the English 

language using co-teaching models' collaborative strategies. Apart from this, this country's 

inhabitants developed the habit of reading in the English language from a very early age, since 

learning this foreign language means having academic and economic success in the Asian 

continent. 

In contrast to Ecuador, most teachers in different educational institutions still maintain 

the English language's traditional teaching system. It is because the curriculum in this country 



66 

does not provide the necessary hours per week that teachers need to teach this foreign language. 

Likewise, it should be mentioned that there are cases in which, in some public educational 

institutions in the rural sector and mainly in the countryside, the subject of a foreign language 

is not yet part of the curriculum. For this reason, these types of factors represent tremendous 

challenges for both teachers and students in this underdeveloped country. First, teachers are 

forced to teach their classes faster since they have only three hours a week to meet the 

objectives set out in the lesson plan, which causes demotivation and anxiety in EFL students. 

According to the information mentioned above, it is more than evident that reading 

ability is developed in a collaborative environment with inclusive and collaborative strategies, 

where the student is able to provide new and coherent ideas based on his/her previous 

knowledge and experiences, in such a way that he/she acquires meaningful learning together 

with his/her peers and teachers. In this sense, it is recommended to carry out more studies 

focused on the co-teaching model since, in Ecuador, no empirical study has been found on this 

innovative educational model.  

Therefore, such research should be focused on documenting the impact of co-teaching 

on the development of receptive and productive skills of English learners or investigating 

whether co-teaching can be an effective teaching method to improve the teaching of English as 

a foreign language or not. All these studies would help change the perspective of education in 

Ecuador, providing innovative teaching strategies to cutting-edge teachers. 

Although at the beginning the implementation of this educational model entails several 

challenges for the administrative staff, teachers and students, as time goes by co-teaching 

model provides excellent advantages in the teaching-learning process, for instance: it 

encourages more significant interaction with students, increases the personal and social vision 

of the teaching practice, and the most important thing is that learning is mutual, that is, it is 
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taught but also learned from both the co-teachers who make up the workgroup and from the 

students. That said, it would be essential to carry out empirical investigations with control 

groups and experimental groups to give certainty to the literature review of this research 

project. 
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Conclusions 

 

The current research project stemmed from the problem that a single teacher in a 

classroom with more than forty students is not enough to make meaningful learning, mainly 

when learning a foreign language. Therefore, this study's primary purpose was to analyze the 

influence of the different co-teaching models on the development of reading comprehension in 

EFL learners. Likewise, after a critical analysis of each of the various empirical studies and 

scientific articles on co-teaching and reading comprehension in the English language, it is 

necessary to mention the conclusions reached, all this based on the objectives and research 

questions posed beginning of this work. 

As a starting point, it is essential to mention that of the six approaches that the co-

teaching educational model encompasses, it is concluded that team teaching and station 

teaching approaches are the ones that allow English students to develop reading 

comprehension. The two collaborative co-teaching strategies mentioned above enable students 

to understand texts written in the English language since with team teaching, while one of the 

two teachers present the content, the other intervenes with examples and explanation of 

vocabulary, helping to control better the time set for that subject. As for the strategy of teaching 

in the station, students are distributed into heterogeneous groups where one teacher is in charge 

of teaching reading techniques and procedures, while the other teacher puts those strategies 

into practice through guided readings with his or her students. On the other hand, the strategies 

of supportive teaching, observation teaching, alternative teaching, and parallel teaching help 

develop listening and speaking skills and be effective strategies for teaching multiple subjects 

such as mathematics, literature, arts, and social studies. These collaborative strategies of co-

teaching through the different roles teachers take in the teaching-learning process can help 

develop any skills. 
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Secondly, this study has managed to identify and explain the factors involved in a co-

teaching program. It implies that both English as a foreign language teacher and the personnel 

in charge of educational institutions need guidance and training on managing time for planning, 

instruction and evaluation of students. Likewise, the school budget used in a co-teaching 

program is essential because it helps project short and long-term objectives, allowing planning, 

coordinating, and executing priorities with better use of resources and better control of 

expenditures. Also, the most important factors identified in this research are the relationship 

between co-teachers and the specific role that each of them must play in instruction to provide 

support to all students who have difficulties developing reading skills. Therefore, English 

language learners' receptive and productive skills will not grow as expected without these 

factors. 

Thirdly, based on empirical evidence, this research project has identified and discussed 

the benefits and challenges of co-teaching approaches in studies conducted by different 

researchers for English language teaching in other parts of the world. Among them, it can be 

concluded that the co-teaching methodology helps in the professional development of teachers, 

encourages critical thinking in the educational system, avoids problems such as lack of 

communication and school dropouts. It allows all students to work in collaboration together 

with teachers, which provide more learning opportunities. Even though co-teaching is a 

practical methodology for both language teaching and other subjects, the teachers' personality, 

time availability, lack of knowledge of good reading techniques and strategies, and the lack of 

didactic resources cause significant challenges for students to achieve their objectives. 

Finally, the implementation of co-teaching in educational institutions in Ecuador is 

necessary because all the studies mentioned above in the literature review of this research 

project provide precise and updated information to open the door to a new methodology for 

teaching the English language. In this sense, the Ecuadorian government should promote this 
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teaching methodology in educational institutions, including English teachers and general 

content teachers in mainstream classrooms or turn work closely with the volunteers of the 

Teaching English as a Foreign Language Program (TEFL) of the Peace Corps and extend it to 

all public and private schools in Ecuador. 
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Recommendations for future investigations 

 

Since no empirical studies were found that investigate the co-teaching model for 

English language learning within Ecuador, this study assumes a significant role. It could be a 

fundamental tool to help future researchers understand what this methodology of teaching 

English is about. This documentary bibliographic research was focused on informing how to 

develop reading comprehension through collaborative strategies of the co-teaching model. 

Nevertheless, more skills, such as writing, speaking, and listening, need to be investigated to 

demonstrate or report this new foreign language teaching strategy's effectiveness.  

First, an empirical study could be carried out in which the researcher works closely with 

English teachers promoting the co-teaching approaches to develop speaking, writing, or 

listening skills. Any of these skills can be successfully developed if one of the co-teaching 

approaches is applied correctly. 

Another alternative may be for the researcher to request a volunteer from the Peace 

Corps program that has been carried out here in Ecuador for more than fifty years. The 

researcher can work collaboratively with the native volunteer, as a native teacher is essential 

in EFL classrooms because he brings communicative authenticity during instruction. A central 

problem in the Ecuadorian context is that students do not have the opportunity to improve and 

practice the English language outside of the classroom. 

To conclude, Ecuadorian schools do not apply for EFL volunteer service, which may 

be because they do not know how to apply for a volunteer or cannot meet the housing 

requirements.  Therefore, it would also be important to research how the Peace Corps program 

works here in Ecuador and how it helps teach the English language. 
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Appendices 

Appendix A  

Outline. Co-teaching model in the development of reading comprehension of the English 

language. 
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Elaborated by Fernández Araceli 
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Appendix B  

Bibliographic Card 1 - Co-teaching. Book 1  

Bibliographic Card  

Card 

Number 

1 Data Base: Z-library ISBN: 978-1-4129-7650-3 

Reference:  

Honigsfeld, A., & Dove, M. (2010). Collaboration and Co-teaching: Strategies for 

English Learners. United States of America: Corwin Press. 

Topic: Co-teaching Models  

Content: 

Conceptualization of the six approaches of the co-teaching model, parallel teaching, team 

teaching, station teaching, supportive teaching, observation teaching, and alternative 

teaching, also explains each of these approaches or models' advantages and disadvantages. 

 

  

Appendix C  

Bibliographic Card 2 - Co-teaching. Book 2 

Bibliographic Card  

Card 

Number 

2 Data Base: Z-library ISBN: 9781483390918 

Reference:  

Dove, M., & Honigsfeld, A. (2018). Co-teaching for English Learners: A Guide to 
Collaborative Planning, Instruction, Assessment, and Reflection. California: 

Corwin A SAGE Company. 

Topic: Co-planning and collaborative assessment  

Content:  

Conceptualization of collaborative work between co-teachers, such as co-planning, co-

instruction, and co-assessment, there are also update concepts about co-teaching 

approaches.  
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Appendix D 

 Bibliographic Card 3 - Co-teaching. Book 3 

Bibliographic Card  

Card 

Number 

3 Data Base: B-ok  ISBN – 13: 978-0-8389-0929-4 

Reference:  

Moreillon, J. (2007). Collaborative Strategies for Teaching Reading Comprehension: 

Maximizing your Impact. Chicago: American Library Association. 

Topic: Collaborative Teaching in the Age of Accountability and Reading 

Comprehension Strategies. 

Content:  

This section of the book expresses the importance of working collaboratively among 

English teachers, principals, library teachers, and students to make meaningful learning. It 

also mentions several strategies or collaborative reading techniques for reading 

comprehension, which provides several didactic resources such as web supplements, 

rubrics, and graphic organizers to facilitate future teachers teaching this receptive skill. 

 

 

Appendix E  

Bibliographic Card 4 - Reading Comprehension. Book 1 

Bibliographic Card  

Card 

Number 

4 Data Base: Z-library ISBN: 978-0-521-72974 

(paperback) 

Reference:  

Grabe, W. (2009). Reading in a Second Language: Moving from Theory to Practice. 

United States of America: Cambridge University Press. 

Topic: Foundations of reading / A definition of Reading   

Content: 

Comprehension is defined as an individual's ability to extract and integrate new 

information or ideas with their previous schemes. In chapter 3 of this section, we find how 

reading works: the cognitive processes involved in understanding. While in chapter 5 of 

this same section, the different reading models are detailed. On the other hand, the areas 

of variation patterns in reading in chapters 8 and 9 details the factors that influence reading. 
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Appendix F  

Bibliographic Card 5 - Reading Comprehension. Book 2 

Bibliographic Card  

Card 

Number 

5 Data Base: B-ok ISBN: 1-4106-1666-5 (e book) 

Reference:  

Graesser, A. C. (2007). An Introduction to Strategic Reading Comprehension. In D. S. 

McNamara, Reading Comprehension Strategies: Theories, Interventions, and 

Technologies (pp. 3-26). New York: Lawrence Erlbaum Associates. 

Topic: An Introduction to Strategic Reading Comprehension, What is a reading 

comprehension strategy? 

Content:  

In this section of the book, the concept of reading comprehension strategies was found. It 

is mentioned that reading strategies help improve comprehension of written texts by using 

cognitive and behavioral actions. Likewise, the findings of different empirical studies on 

reading comprehension techniques are detailed. 

  

 

Appendix G  

Hemerographic Card 1- Co-teaching. Journal Article 1 

Hemerographic Card  

Card 

Number 

1 Data Base: ERIC ISSN: 1916-4742 

Reference:  

Boland, D., Alkhalifa, K., & Al-Mutairi, M. (2019). Co-Teaching in EFL Classroom: The 

Promising Model. English Language Teaching, 12(12), 95-98. 

doi:10.5539/elt.v12n12p95 

Topic: Co-teaching in EFL classroom  

Content Summary: 

This study investigates how co-teaching models help develop listening, speaking, writing 

and reading skills in English learners. An experiment was carried out by comparing two 

classrooms, one as a control group and the other as an experimental group. 

The results showed that the students who had two teachers in the classroom improved their 

English academic grades. It means that co-teaching provides excellent opportunities for 

students in the school, allowing them to acquire meaningful knowledge. 
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Appendix H  

Hemerographic Card 2 - Co-teaching. Journal Article 2 

Hemerographic Card  

Card 

Number 

2 Data Base: Z-library ISSN: 14770954 

Reference:  

Rao, Z., & Yu, H. (2019). Enhancing students’ English proficiency by co-teaching 

between native and non-native teachers in an EFL context. Language Teaching 

Research, 1-20. doi:10.1177/1362168819873937 

Topic: Benefits of Co-teaching Model in the English Classrooms 

Content Summary: 

This journal article analyzes the benefits of co-teaching between a native and a non-native 

teacher in developing communication skills in English learners in China. It also examines 

students' views on co-teaching. Finally, this study's findings show that students, when 

exposed to a native linguistic environment, develop listening and speaking skill more 

quickly. 

 

 

Appendix I  

Hemoragraphic Card 3 - Co-teaching. Thesis 1 

Hemerographic Card  

Card 

Number 

1 Data Base: BASE (Bielefeld 

Academic Search Engine)  

ISSN: X 

Reference:  

Thompson , B., & Chapman , J. (2016). Teacher Perspectives on Co-teaching in a Content 

Classroom with English Language Support. School of Education Student Capstone 
Theses and Dissertations. Retrieved from 

https://digitalcommons.hamline.edu/hse_all/4101 

Topic: Co-teaching definition and Collaborative Work 

Content Summary: 

This undergraduate work contains basic concepts about co-teaching. For example, these 

authors mention that co-teaching requires two or more certified teachers' collaborative 

work, whether they are special education teachers, therapists, general content teachers, or 

English teachers. They also mention that co-teaching occurs in very diverse contexts. It 

requires time for the teachers to plan, teach, and assess together, considering the students' 

learning needs.   

 

https://digitalcommons.hamline.edu/hse_all/4101
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Appendix J  

Hemerographic Card 4 - Co-teaching. Journal Article 3 

Hemerographic Card  

Card 

Number 

3 Data Base: Nova.edu ISSN: 10520147 

Reference:  

Dillon , A., & Gallagher, K. (2019). The Experience of Co-Teaching for Emergent Arabic-

English Literacy. The Qualitative Report, 24(7), 1556-1576. Retrieved from 

https://nsuworks.nova.edu/tqr/vol24/iss7/4  
 

Topic: Co-teachers’ points of view and factors about co-teaching of bilingual literacy  

Content Summary:  

The aspects or factors that stand out in this article are the different ways of teaching and 

trans-language. Other elements include co-teachers experience and teaching relationships, 

which help develop meaningful and pedagogical solid practices. Finally, an essential point 

that must be considered for effective co-teaching is administrative support.   

 

 

Appendix K  

Hemerographic Card 5 - Co-teaching. Journal Article 4 

Hemerographic Card  

Card 

Number 

4 Data Base: BASE (Bielefeld 

Academic Search Engine) 

ISSN: 1798-4769 

Reference:  

Gbènakpon, S. (2018). An Exploration of the Concept and Practice of Co-teaching in 

Public Secondary School EFL Classes in Benin. Journal of Language Teaching 

and Research, 9(4), 765-776. doi:10.17507/jltr.0904.13 
 

Topic: Co-teaching between native and non-native teachers.  

Content Summary:  

This article talks about the benefits and importance of having native and non-native 

teachers teach the English language. One of the many services discussed in this article is 

that co-teaching provides opportunities to improve a local teacher's language proficiency. 

At the same time, students can acquire or develop good pronunciation with the native 

teacher. On the other hand, this study investigates the challenges and perspectives of co-

teaching with both teachers and students. It also mentions the benefits of asking for native 

volunteers from the United States Peace Corps program. 
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Appendix L  

Hemerographic Card 6 - Co-teaching. Journal Article 5 

Hemerographic Card  

Card 

Number 

5 Data Base: Z-library ISSN: 18770428 

Reference:  

Khales Haghighi, J., & Abdollahi, K. (2014). On the Efficacy of Team Teaching and 

Station Teaching in the Enhancement of Students’ Reading Comprehension in an 

EAP Situation. Procedia - Social and Behavioral Sciences, 882 – 890. 

doi:10.1016/j.sbspro.2014.03.496 
 

Topic: Effectiveness of co-teaching models  

Content Summary:  

This study details the effectiveness of two co-teaching models (Team Teaching and Station 

Teaching) to develop reading comprehension in English students in Iran. The findings of 

this research detail that the students in the experimental group outperformed the control 

group in reading. 

 

Appendix M  

Hemerographic Card 7 - Reading Comprehension. Journal Article 6 

Hemerographic Card  

Card 

Number 

6 Data Base: B-ok ISSN: 1923-869 

Reference:  

Pourhosein, A., & Sabouri, N. (2016). A study of Factors Affecting EFL Learners' Reading 

Comprehension Skill and the Strategies for Improvement. International Journal of 

English Linguistics, 6(5), 180-187. Retrieved from 

http://dx.doi.org/10.5539/ijel.v6n5p180  
 

Topic: Objectives of Reading Comprehension   

Content Summary:  

This study aims to analyze the appropriate collaborative strategies to develop reading 

comprehension based on the findings of previous studies. There are also fundamental 

concepts of reading, reading comprehension and reading techniques or process, and also 

mentioning the factors that affect reading comprehension in students. The most important 

findings of this qualitative research work are that reading strategies play a crucial role in 

understanding texts in all types of readers, but mainly when learning English. 

 


