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RESUMEN 

El presente proyecto de investigación tenía como principal objetivo analizar la 

contribución de la cortesía lingüística verbal en la producción oral del idioma inglés, por 

lo cual la investigación es de nivel descriptivo, y con una modalidad socio-educativa. La 

recopilación de la información se obtuvo de fuentes documentales tales como artículos 

académicos, páginas web, revistas académicas, repositorios de tesis, entre otros. Este 

estudio tenía la finalidad de detallar los temas que engloban las dos variables en su 

totalidad. Al realizar la explicación del tópico previamente mencionado se concluyó que 

existe una relación entre la cortesía lingüística verbal y la habilidad de expresión oral 

porque contribuye a que los estudiantes desarrollen la habilidad pragmática presente en 

la producción oral del idioma inglés, la cual es fundamental para la transmisión de 

pensamientos, ideas y sentimientos. 
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ABSTRACT 

The main objective of the current research study was to analyse the contribution of 

verbal linguistic courtesy in the English language oral production, due to that, this 

research work included a descriptive depth level and a socio-educational modality. The 

information-gathering process was done by considering documentary sources such as 

academic articles, websites, books, journals, theses repositories, among others. The 

purpose of this research study was to detail the topics covered by the two variables in 

their entirety. While developing an explanation of the previously mentioned topic, it 

was concluded that there is an existing relationship between verbal linguistic courtesy 

and the oral expression skill because it contributes to the development of students’ 

pragmatic competence present in the English language oral production, which is 

fundamental in the transmission of thoughts, ideas and feelings. 
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Introduction 

English language teaching success continues to be a significant concern in the 

world's educational systems. Teaching oral skills has been one of the most critical 

challenges for teachers; most students have no way of practicing this skill outside of 

English classes. However, when it comes to learning a foreign language, one of the 

main difficulties is developing linguistic behavior within oral production. 

 The present research work aims to establish how verbal-linguistic politeness 

contributes to developing the English language oral production. The importance of this 

research work is supported by the presence of elements that intervene in developing the 

English language verbal output. Still, it also explains the benefits of verbal-linguistic 

politeness when generating a speech verbally. 

Furthermore, with the fulfillment of this research's objectives, it is hoped to get 

students to manage knowledge about verbal-linguistic politeness from the consideration 

that verbal communication is an intentional attitude of a speaker to obtain a particular 

objective with the hearer. In other words, the proper use of language will constitute a 

determining element for the success of the aim pursued. 

Moreover, communication is the basis of all social interaction which involves 

not only skills such as speaking, listening, writing, and reading, but also how to behave 

and respond in different situations and contexts. However, when it comes to learning a 

foreign language, one of the main difficulties is developing linguistic behavior within 

oral production. 

Many second language learners report that pragmatic competence is the hardest 

thing to achieve, part of pragmatics is politeness. Several studies have been carried out 

on the influence of linguistic politeness in teaching a foreign language in countries 
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belonging to Europe and Asia. A research carried out by Akutsu Yuka shows that 

politeness strategies play an essential role when forming good relationships. Therefore, 

English learners need to know and acquire the skills to use politeness strategies when 

necessary. 

Meanwhile, in Ecuador, some studies evidenced that the students do not use the 

correct words or expressions to communicate and understand each other effectively 

while working together. This problem is two-fold: the students do not have the 

necessary pragmatic abilities to communicate appropriately, and they do not know 

strategies to work collaboratively due to the excessive number of students per 

classroom. Therefore, carrying out activities focused on developing language skills is 

affected, which leads the teacher to look for alternatives so that the students acquire a 

basic knowledge of oral production in the English language through presentations and 

role-plays where they can interact with classmates to obtain results.  

Research Justification 

It is essential to know grammar, vocabulary, and the rules of combination that 

the language establishes within learning a foreign language. It is also necessary to 

understand and incorporate pragmatic knowledge such as the concepts of 

adequate/inappropriate, successful/unsuccessful speech acts. These terms are related to 

the use of the language. 

An essential parameter to qualify a speech act as adequate or inappropriate is 

verbal-linguistic politeness, which is understood as a conversational strategy and not a 

social norm. This strategy allows speakers to use language by resorting to various 

mechanisms to avoid conflicts between their interests and interlocutors. 
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This research is feasible given that it has information from updated bibliographic 

sources, such as international papers and books, that will serve as support to carry out 

this research. Finally, it is worth mentioning that there are the time and resources 

necessary to carry out this research project. 

Besides, the direct beneficiaries of this research are the students since they 

significantly improve their ability to communicate by making correct use of the 

linguistic tools at their disposal. In turn, the project's indirect beneficiaries are teachers, 

the educational community, and society, since by creating effective means of 

communication, there will be fewer conflicts of interest. 

This topic is innovative because this project focuses on the language's 

functionality and not on its proficiency. Thus, moving away from traditional schemes, 

the improvement of verbal-linguistic tools allows students to function in society; 

therefore, they get excellent opportunities in their personal, academic, and professional 

lives. 

 Similarly, it is novel because verbal-linguistic politeness is an intentional 

attitude of a speaker to obtain a specific objective concerning an addressee. It should 

emphasize that this linguistic strategy is advantageous and favorable provided it is 

applied correctly. Verbal-linguistic politeness is a tremendous social impact since it 

allows students to use verbal-linguistic resources efficiently. Thus, preventing the 

generation of a wrong image of the culture, given that there are different communication 

strategies and cultural differences that vary from one language to another. 

Problem Formulation 

How does verbal-linguistic politeness contribute to the development of oral 

production of the English language? 
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Research Questions 

1. What are the advantages of verbal-linguistic politeness in the development of 

oral production of the English language? 

2. What are the strategies of verbal-linguistic politeness used by the teacher in the 

development of oral production of the English language?  

3. How does the student benefit from the use of verbal-linguistic politeness within 

the development of oral production of the English language? 

4. What is the teacher's process for the application of verbal-linguistic politeness 

within the development of oral production of the English language? 

 

  



5 

 

Methodology 

Multiple databases were used in identifying sources for this literature review, 

such as Google Scholar, PDQT OPEN, SciELO, SCOPUS, ERIC, PDF drive, not 

indexed journals and books. First of all, Google Scholar was used to taking an initial 

sample of the available articles. Concerning Google Scholar, broad search terms were 

initially used to establish a list of research articles that were primary sources and 

reviewed ones. Mention words concerning the research were: politeness in the 

classroom, teaching politeness, linguistic politeness, verbal politeness, oral 

performance, oral production. 

The research considered different evaluation criteria to filter more relevant and 

valuable information for the development of this study. Those are criteria of 

accommodation, authority, accuracy, objectivity, coverage, validity, and relevance. 

When dealing with the accommodation criteria, it was necessary to look at the 

information, its internet address, and the website where it appeared. Within the domain 

settled, it gave an idea of the purpose, scope, and credibility of the information. Within 

the search carried out in the Google Scholar search engine, several sources of 

information were obtained, which were related to other search engines such as 

SCOPUS, ERICK, or Google Books, in addition to non-indexed journals. 

In the same way, it was necessary to know who the author or person responsible 

for the content was and what authority assists him to say what he said. For this reason, 

they were discriminated against considering who supports the research, what type of 

research it was, where the information was obtained, and what the exact context of the 

study was. Within the results obtained inside "Google Scholar," it was possible to get 
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data from indexed and non-indexed journals. The investigations considered had as study 

subjects the educational community developed in an L2 or EFL teaching context. 

Besides, within the Accuracy criteria, the precision, rigor, correctness, and 

reliability of the information were considered. Withing the Objectivity criteria, 

impartiality, absence of ideological biases in the data were analyzed. The Coverage 

criteria considered scope and depth, level of detail and integrity, and the target audience. 

The validity criteria in which the information's temporary validity was reviewed, 

updated documents were considered regarding the necessary information. In the case of 

this study, studies from the year 2000 were consider.  

Furthermore, to filter the information and obtain potential articles, several 

components were considered: deciding on restrictions with the language of publication 

and getting primary studies. Regarding language, the most frequent for pragmatic 

reasons was to include only publications in English and the author's native language. 

Also, concerning the origin aspect of obtaining studies, the articles were related 

to research in teaching a foreign language (L2 or FL) and kept under a pragmatic 

approach. Among these studies, it was essential to work with those most related to 

Upper Basic, High School, and one year after school. With this segment of information, 

a broader analysis was obtained by identifying the Politeness relationship concerning 

age and politeness in an educational setting and its use in developing skills such as oral 

production. 

Additionally, concordance in study selection was assessed. Within the results 

obtained, exclusions were applied, such as studies carried out with an adult population 

or in a university context, studies focused on written production, and studies carried out 

outside an educational setting. 



7 

 

Different criteria were applied in each study collected, such as: analyzed based 

on the objectives set, the depth reached in the results, and what type of conclusions were 

obtained. Also, each study demonstrated a pragmatic approach, of which mainly mixed 

papers (qualitative and quantitative) were presented.  

The objectives set for each work were focused on the variable raised in this 

research, such as politeness and oral production development. In most of the studies, it 

was observed that they were focused only on the teacher (teacher-student). So it was 

necessary to investigate other search engines since information on different 

relationships was needed, such as teacher-student, student-teacher, student-student, 

teacher-parent, and politeness in the teaching-learning process.  

The reviewed research aspects were especially the coverage and relevance, 

which affected the review of the proposed objectives, the methodology used in each 

study, a review of the literature review, and a review of the research results. 

On the other hand, within the PQDT OPEN information search engine, the 

words used in the research were: politeness in the classroom, linguistic politeness, 

verbal politeness in the development of oral production, which yielded seven hundred 

sixty-five hits. Therefore, the criteria of accommodation, authority, accuracy, 

objectivity, coverage, validity, and relevance were maintained. These criteria reduced 

the platform's studies, giving six studies related to the current research topic. 

The resulting studies were reviewed to verify if they were related to research that 

had the educational community as study subjects developed in an L2 or FL teaching 

context. Besides, to filter the information and obtain potential articles, there were two 

aspects, the language and the source of information. Regarding language, the most 

frequent for pragmatic reasons was to include only publications in English and the 
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author's native language. It was the reason why this study worked with files in English 

and Spanish. 

Regarding the criteria of obtaining primary studies, the files needed to work 

were related to teaching a foreign language (L2 or FL) and kept under a pragmatic 

approach. Among these studies, it was crucial to work with those most related to 

politeness in education. 

Additionally, concordance in study selection was assessed. Within the results 

obtained, exclusions were applied, such as works carried out with an adult population or 

in a university context, studies focused on written production, and studies carried out 

outside an educational setting. 

At the same time, the information search engine used was SciELO, in which the 

investigation carried out had the purpose of expanding the bibliographic sources of the 

present study. Therefore, the key words in this research were: politeness in the 

classroom, politeness in the development of oral production in the English language, 

and teaching politeness. However, only one of these searches resulted in positive 

results: "politeness in the classroom." 

The same procedure carried out previously with information search engines was 

applied within this information search engine. Therefore, the criteria of accommodation, 

authority, accuracy, objectivity, coverage, validity, and relevance were maintained. 

These criteria reduced the number of studies found on the platform, giving three studies 

related to the current research topic. 

The resulting studies were reviewed to verify if they were related to research 

with the educational community as study subjects developed in an L2 or FL teaching 

context. Also, to filter the information and obtain potential articles, there were two 
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aspects: the language and the information source. In terms of content, the most common 

practice is to use only publications in English and the author's native language, which is 

why we dealt with files in both English and Spanish in this report. 

 In this respect, it was necessary that the files worked on were relevant to studies 

in teaching a foreign language (L2 or FL) and that they were stored pragmatically. In 

this research, it was critical to concentrate on those most concerned regarding politeness 

in the education field. 

Additionally, a congruence analysis was performed. Results applied, even those 

performed on adults and academic research had the following exclusions: experiments 

that were carried out in a school, studies about writing production, studies conducted 

outside of educational settings. However, the study results did not come from data that 

were beneficial to English. 

As another source of information, the SCOPUS database was used, which 

uniquely combines a comprehensive, curated abstract and citation database with 

enriched data and linked scholarly content. Within this database, the words used in the 

research were: politeness in the classroom, teaching politeness, linguistic politeness, 

verbal politeness, obtaining favorable results for the development of this study topic. 

Different filters were used during the research process, helping to filter out 

unimportant and non-critical information. These include criteria of accommodation and 

authority, objectivity, truth, accuracy, validity, and relevance.  

When dealing with the accommodation criteria, one had to consider where it was 

hosted and where it appeared on the internet and the topic and the overall scope, plus 

whether the information was credible.  
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To look up the desired information, SCOPUS was consulted. As a result, the 

data obtained from the SCOPUS database is credible. For the research conducted in 

SCOPUS, several sources were obtained, such as Journal of Language Teaching, 

Applied Linguistics Journal of Linguistics, and Linguistic Research.  

In the same way, the content needed to be cleared up, and for this, it was 

essential to identify the author or spokesperson and assist him in making the statement. 

For this reason, the study received particular attention due to these characteristics and 

because of where it was gathered.  

These databases were able to return results from journal sources that had been 

indexed. For the study, there were considered qualitative and quantitative investigations 

that used language learning in the classroom.  

Preciseness, reliability, precision, and accurate details were all considered as part 

of the Accuracy criteria. The objectivity and impartiality of the data collected were 

examined in this study. The scope and level of information, as well as the target 

audience, were all factors in the coverage criteria. The information's temporary validity 

was reviewed. Additionally, the interests' relevance and convenience were also 

considered concerning the relevance criteria.  

Besides, to filter the information and obtain potential articles, there were two 

components considered: deciding on publication language restrictions and deciding on 

the resources of getting primary studies. In the case of the investigations found they 

were in English. 

The studies had to teach a second language (L2 or FL) and maintained a 

pragmatic approach concerning the publication aspect. As a result of these studies, it 

was necessary to work with those focusing on Upper Basic, High School, and 
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afterschool programs. The information acquired from this study allowed analysis to 

become more precise by identifying the Politeness component in educational settings.  

Various selection criteria were employed, such as the objectives set, depth of 

results, and the type of conclusions found in the collected studies. The majority of the 

studies used mixed methods. 

The reviewed literature's quality and relevance were mainly assessed, along with 

the coverage and activities covered by each study. 

ERIC information search engine was also used to increase the information 

resources for this project, so the keywords used were: Politeness, politeness strategies, 

linguistic politeness, pragmatic competence, sociolinguistic competence, oral 

production, and Teaching politeness. Three new studies within this investigation and 

different repeated experiments were found in the search engines and databases. 

The search carried out in this search engine reused the selection criteria 

(accommodation, authority, objectivity, validity, and relevance). The methods and 

standards helped obtain valuable evaluating data for the given investigation.  

Furthermore, to be included in the research, the data must have met the criteria 

of studies involving a population of young people, be based on language teaching, and 

use a pragmatic approach.  

Key points of the research that were explicitly discussed included the objectives, 

methodology used in each study, and coverage of the literature, along with results.  
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Literature Review 

Humans as social beings always communicate verbally, for this reason, two of 

the main goals of the English learning process are making the students able to 

communicate effectively and efficiently, both through writing and speaking, and 

making the students able to use the English language to improve their intellectual, 

emotional and social abilities. In communicating, selecting and using proper and polite 

words (diction) is required. Politeness in language usage is a way of getting acquainted 

with society. Several factors should be taken into consideration when trying to contact 

others, including the word choices, the time, and the location, and the communication 

context. 

Politeness is universal and is better described as the practice of proper courtesy 

or etiquette. Furthermore, Leech (1993), quoted by Manik & Hutagaol (2015), is 

described as "strategic conflict avoidance, which can be quantified in terms of the 

amount of effort and resources invested in avoiding conflict, maintaining a stable 

situation, and establishing comity." 

Besides, politeness is relevant and essential in education because, during the 

teaching-learning process, teachers and students use various utterances to communicate 

with each other. They show linguistic politeness strategies in the teaching process in the 

classroom and the learning practice. 

In the same way, Yule (1996), quoted by Manik & Hutagaol (2015), affirms that 

politeness is an interaction that can be defined as the means used to show others' 

awareness. With that in mind, in cases of social distance or proximity, politeness may 
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be attained. Demonstrating knowledge of another person's face while that person seems 

to be socially distant is often referred to as showing reverence or deference.  

Maxim Of Politeness 

Leech (2014) states that a maxim is a constraint influencing speakers' 

communicative behavior. The constraint aims to achieve a particular goal that can be 

achieved to a greater or lesser degree, associated with a scale of value that extends from 

a neutral or negative pole to a positive pole. To ensure understanding and effective 

communication, Grice adds four maxims. These principles include the principles of 

quality, quantity, relation, and manner. (Leech, 2014; Peng, 2020) 

However, Leech (2014) proposes the idea of General Strategy of Politeness (or 

GSP) in which he defines ten maxims, as follows:  

Table 1  

The component maxims of the General Strategy of Politeness (O= third person; S= 

speaker; H=hearer) 

Maxims 

(expressed in an 

imperative mood) 

Related pair of 

maxims 

Label for this 

maxim 

Typical speech 

event type(s) 

(M1) give a high 

value to O's wants 

Generosity, tact Generosity Commissives 

(M2) give a low 

value to S's wants 

Tact Directives 

(M3) give a high 

value to O's 

qualities 

Approbation, 

Modesty 

Approbation Compliments 
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(M4) give a low 

value to S's 

qualities 

Modesty Self-devaluation 

(M5) give a high 

value to S's 

obligation to O 

Obligation Obligation (of S to 

O) 

Apologizing, 

thanking 

(M6) give a low 

value to O's 

obligation to S 

Obligation (of O 

to S) 

Responses to 

thanks and 

apologies 

(M7) give a high 

value to O's 

opinions 

Opinion Agreement Agreeing, 

disagreeing 

(M8) give a low 

value to S's 

opinions 

Opinion reticence Giving opinions 

(M9) give a high 

value to O's 

feelings 

Feeling Sympathy Congratulating, 

commiserating 

(M10) give a low 

value to S's 

feelings 

Feeling reticence Suppressing 

feeling 

Note. Reprinted from "The pragmatics of politeness" by Author G. Leech, 

2014, Oxford University Press, Volume(21), page(91). Copyright 2014 by the Geoffrey 

Leech. 
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By utilizing the GSP, S tries to prevent offense, as both participants are "trying 

to bend over backward" to avoid the discord that would result if each pursued their 

selfish agenda through language. Additionally, they are "leaning forward" in the 

opposite direction in order to satisfy O through politeness.  

Bear in mind that there is a discussion on the communication of meanings. Thus, 

those who speak politely may be secretly or even explicitly pursuing selfish motives. 

However, the pragmatics of politeness is unconcerned with psychological motivations. 

Pragmatics is only concerned with communicative behavior, and politeness is a matter 

of conveying meanings consistent with the GSP.  

Also, Leech (2014) makes a relation between politeness speech events and 

speech maxims: 

Table 2  

Relationship between Politeness Speech and Speech Maxims 

POLITENESS SPEECH EVENTS SPEECH MAXIM 

Offers, invitations, and undertakings Generosity Maxim 

Compliments and mitigated criticisms Approbation Maxim 

Thanks Obligation (of S to O) Maxim 

Agreement, mitigated disagreement, 

advice, etc. 

Agreement and Opinion-reticence 

Maxims 

Congratulations, commiserations, and 

good wishes 

Sympathy Maxim 

Note. Reprinted from "The pragmatics of politeness" by Author G. Leech, 

2014, Oxford University Press, Volume(21), page(181). Copyright 2014 by the 

Geoffrey Leech. 



16 

 

In authentic communication, speech act behavior is primarily defined in terms of 

dimensions or gradients, and there is no unambiguous distinction between the various 

types of behavior described. They are treated as a unit here due to the involvement of 

multiple maxims. 

Additionally, Manik Sondang and Hutagaol Juniati (2015) published an article in 

Indonesia titled "An Analysis on Teachers' Politeness Strategy and Student Compliance 

in Teaching-Learning Process at SD Negeri 024184 Binjai Timur Binjai –North 

Sumatra-Indonesia." The article focuses on directive and expressive expression acts. 

Two teachers and students from classes II-A and II-B at SD 024184 Binjai Timur Binjai 

comprised the population. This experiment used audio recordings of teachers 

communicating in order to ascertain students' and teachers' politeness hypotheses and 

habits. Furthermore, The research discovered that 1) teachers communicated with their 

students using four maxims. These are the maxims of generosity, tact, approval, and 

agreement. It is not stated whether the teachers employed modesty and sympathy 

maxims. 2) Teachers have a propensity for using tact maxims in their directive speech 

actions against students. 3) The pragmatic competence and optimistic feelings of 

children had an impact on their politeness and compliance with teacher 

directives.(Manik & Hutagaol, 2015) 

Finally, this research concluded that class II-A and II-B teachers at one school in 

Binjai interacted with their students by using four out of six different forms of 

politeness concepts in a directive and articulate expression act. These were the maxims 

of tact, generosity, approval, and agreement. The researcher found that the most 

frequently used by teachers of class II-A and II-B were tact maxims as their politeness 
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rules, as they were more concise and considered more fitting using this form of directive 

speech actions. 

It is an excellent example of how to demonstrate the use of politeness principles 

in a directive and expressive speech act in the relationship between teacher and students. 

The most commonly used form of politeness principles was tact maxim, as it is shown 

in table 3, which implies offers, invitations, and undertakings. 

Speech Acts 

Speech act theory plays a significant role as it increases the perception of how a 

language works when used by interlocutors in a different context., there are speech acts 

and indirect speech acts.  

As speech acts are supposed to work in culture, they are often correlated with the 

utterance's illocutionary sense. They are classified into five categories:  

Representatives (assertion, claim, report, conclusion)  

Directives (suggestion, request, order, command)  

Expressives (apology, complaint, thank, congratulate, welcome) 

Commissives (promise, threat, refusal, offer)  

Declarative (decree, declaration, christening, marrying) 

In fact, the article entitled "Teachers and Students Politeness Strategies 

Observed in Inclusive Elementary Classrooms" made in Yogyakarta - Indonesia by 

Fortinasari, Paulina, and Asmara, Rangga (2020) carried out on students aged 8 to 12, 

looks at how teachers and students apply their understanding of politeness strategies and 
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speech acts during the teaching and learning activities. It is a mixed investigation since 

it involves qualitative and quantitative data. 

The finding shows four speech acts (directive, expressive, assertive, and 

commissive) and four types of politeness strategies (bald on, positive face, negative 

face, off records) performed by the teachers. Directive speech acts and bald-on strategy 

are considered to be the most dominant politeness strategies and speech. Another 

conclusion drawn from the data is that the students possess specific knowledge 

regarding politeness strategies, yet they fail to communicate through their peers and 

teachers.  

Also, the research has results in two aspects: the teachers' usage of speech acts 

and politeness strategies to engage the inclusive students to learn and respect each other. 

During the interactions, the teachers tended to exploit four speech acts: assertive, 

commissive, directive, and expressive. There were many types of acts under the 

directive speech acts found in the classroom interaction: asking, command, invitation, 

order, prohibiting, reminding, request, and suggestion. The command and request acts 

are accounted as the most frequent speech acts executed by the teachers.(Fortinasari & 

Asmara, 2020) 

Furthermore, four politeness strategies to minimize the hearers' Face Threating 

Acts can be highlighted within the second aspect. This study explores the teachers' 

politeness strategies to engage the students in inclusive classrooms to learn and respect 

each other. However, this concludes that the bald-on strategy remained the most 

profitable strategy applied by the teachers. 
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Therefore, it is concluded that the teachers have implemented the suitable 

strategies, but they should increase their students' communicative competence and try to 

give the students more opportunities to use English speech acts.  

The previous research shows that the teachers employed more directive and 

expressive speech acts, which function as instruction and motivation. Furthermore, 

asking frequency occurs because the teachers can give comprehensive input and make 

sure they understand the given input. However, within the use of politeness strategies, 

they preferred using bald-on strategy because of its simplicity, since one of the 

characteristics of the bald-on record is using an imperative form, this is very useful 

when there are some students with special needs, the teachers must use the simplest 

form of sentence and daily vocabularies. 

On the other hand, indirect speech actions occur when the speaker interacts with 

the hearer in ways other than what he says, depending on their mutually shared context 

knowledge, both linguistic and non-linguistic, as well as the hearer's rationality and 

inference.  

From the above mentioned, it can be deduced that speech act theory plays a 

significant role in the teaching-learning process since it is used for different purposes 

such as motivation or instruction, making a speech act an invaluable resource for 

teachers. Another resource is the indirect speech act, which helps the speaker 

communicate more than he says through background information. 

Politeness Theory 

Brown and Levinson (1987) proposed four distinct politeness strategies. The 

first strategy is "baldly on record without regard," which is exactly what it says. For 
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instance, the speakers perform the face-threatening act (FTA) in the most direct, clear, 

and unambiguous manner possible because they believe that there are times when 

certain constraints require people to speak straightforwardly. (Niroomand, 2012) 

The second strategy is referred to as the "positivity strategy." It makes an appeal 

to others' solidarity, such as making the listener feel comfortable or encouraging him 

that his beliefs are shared. Positive politeness is used to establish rapport or to convey 

wishes.  

The third technique is the "negative politeness strategy," which refers to an 

effort to show knowledge of not being imposed on by using hedges and apologies to 

avoid interfering with the interlocutor's freedom of action.  

The fourth strategy is "off-record." It is called indirect speech. In this strategy, 

the speaker performs the FTA by saying something indirectly (implicative). Both 

speech actions and politeness concepts are conceptualized and implemented differently 

across cultures; language learners must be familiar with the target language's basic rules 

and norms.  

Moreover, these strategies are used in the teaching-learning process in different 

stages, such as strategy choice, politeness during the learning process, and benefits of 

politeness in the classroom. 

Strategy Choice. 

In Pen, Xie, and Cai (2014; 11), Brown and Levinson argue that three factors 

influence the strength or weightiness of a particular Face Threatening-Act (e.g., a 

request, an invitation, or a refusal). The first factor is the speaker's social distance from 

the listener. It refers to the degree to which they are acquainted and united. The second 
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factor is the hearer's relative power over the speaker. It refers to the speaker's ability to 

impose his or her will on the listener.  

The third factor is an absolute assessment of cultural imposition. It incorporates 

the terms under which the hearer will spend goods or services, the speaker's authority to 

perform the act, and the extent to which the hearer welcomes the imposition. These 

variables all affect strategy selection. As a result, the less stressful the imposition, the 

less powerful and distant the interlocutor, the less politeness is required.  

Politeness During The Learning Process. 

The article entitled "Developing Students' Intelligent Character through 

Linguistic Politeness: The Case of English as a Foreign Language for Indonesian 

Students" made in Banjarmasin-Indonesia by (Mariani, 2015) examined linguistic 

politeness in interactions between teachers and students, students and teachers, and 

students and students during the classroom learning process, how the teacher shapes the 

students' linguistic politeness in the classroom, and how linguistic politeness can help 

students create intelligent characters. By using the classroom action analysis model, this 

analysis took a descriptive qualitative approach. The present investigation was carried 

out in a teacher and eighth-grade students, in which it is possible to determine in detail 

that during the learning process, politeness appears in four different contexts which are: 

The Teacher's Linguistic Politeness while Interacting with the Students, The Students 

'Linguistic Politeness while Interacting with the Teacher, The Students' Linguistic 

Politeness while Interacting with Their Peers, and The Forming of Students' Linguistic 

Politeness. 

The study concludes that students can develop intelligent characters through the 

use of polite language. When students are learning English, particularly when they are 
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developing English-speaking skills, they are expected to demonstrate linguistic 

politeness when communicating with the teacher. The aspects concentrated on 

politeness and the scale used to rank words and social status between students and 

teacher.  

The previous study helps to understand better the interactions between teacher 

and student during the teaching-learning process, which are its benefits and assist in 

comprehending how politeness in the use of the English language can help students 

build an intellectual character in the course of English learning in the sense of five 

capacities (faithful, creativity, emotion, initiative, and work). However, during the 

teaching-learning process, one more component called: politeness strategies in teachers' 

criticism can be added. To have a better understanding of each component, they will be 

analyzed below: 

The Teacher's Linguistic Politeness While Interacting With The Students 

During The English Learning. 

Throughout the teaching-learning process, the instructor's expression is tested on 

four levels: training, encouragement, classroom administration, and assessment, to 

determine how well the teacher applied linguistic politeness, such as positive strategies, 

negative strategies, and bald on record strategies. 

Besides, the article entitled "Teacher's Politeness in EFL Class" made in 

Indonesia by (Sülü Ayner, 2015) aims to see whether the effects of politeness strategies 

differ when students and teachers are from a different cultural, linguistic background 

and community. This is a qualitative study, and evidence was gathered by observation 

and interviews. The participants included a 25-year-old American English tutor and 22 
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Turkish students enrolled in an English preparatory Turkish university program. In this 

study, all classroom communications that contribute to teaching and the development of 

relationships among students are considered politeness. A teacher's speech is analyzed 

using four criteria: teaching, inspiration, classroom management, and assessment. 

Different strategies were used in the Instructional category, such as positive strategies, 

in-group marker, negative politeness strategies, the direct strategy of politeness, and 

conventional indirectness; and bold on record strategy.  

In the Motivational category, the teacher used as positive politeness strategy the 

in-group marker strategy and as negative politeness strategy the impersonalizes speaker 

and hearer strategy. The strategy of positive politeness, the approval principle, the 

agreement principle, and the compassion principle all contribute to the students' positive 

image during the assessment.  Finally, in the Management category, the teacher opted 

for a bald-on-record strategy and commanded the students to maintain order in the 

shortest possible time.  

Additionally, this article concluded that politeness is present in this EFL class, 

promoting mutual understanding and a harmonious relationship between teacher and 

students. Additionally, politeness contributes to interaction effectiveness, it also makes 

a lively environment dominates an EFL classroom. Cultural or contextual discrepancies, 

the results indicate, have little bearing on the effects of politeness in education. 

Similarly, the article "Politeness Strategies Used By An English Teacher In The 

Classroom At Mts Swasta Al-Jihad Medan" made in Indonesia by Sari Jumita, Husein 

Rahmad, and Bahri Syamsul (2018) aimed to investigate types of politeness strategies 
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used by an English teacher in the classroom and describe the reasons politeness 

strategies realized by an English teacher in the classroom. 

A quantitative study was carried out by describing the overall nature of the 

situation. The sample data came from an MT English teacher in MTs Swasta Al-Jihad 

Medan. A random sampling technique was used. The methods used in this study were 

interview and video-based. Data were described using statistical methods. 

The study discovered the following: (1) There were three types of politeness: 

Positive Politeness (33.33 percent), Negative Politeness (28.57 percent), Bald on 

Record (38.1 percent), and Off Record (38.1 percent) (0 percent ). (2) Bald-on-Record 

came about as a result of a strong bond between teachers and students. Positive 

politeness was achieved through the teaching-learning process's respect for the students. 

Negative politeness was discovered as a means of retaining closer friendships among 

them. Additionally, English teachers were never aware of Off Record during the 

teaching-learning process. (Sari et al., 2018) 

This study concludes that three politeness strategies were found during the 

teaching-learning process used by an English teacher at MTS. Swasta Al-Jihad Medan, 

namely: Bald on Record, Positive Politeness, and Negative politeness. Specifically, 8 

for Bald on Record, 7 for Positive Politeness, and 6 for Negative Politeness. 

Furthermore, dominantly types of politeness strategies were used by an English teacher 

at MTS. Swasta Al-Jihad was Bald on Record. It means that the teacher made 

comfortable and enjoyable her environment by making close conversations. 

During the teaching-learning process, an English teacher's politeness strategies 

describe politeness as a mild and polite language. Moreover, the teacher is responsible 
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for teaching their students how to speak politely at school, especially during the 

classroom's teaching-learning process. 

In these studies, politeness is defined as any classroom behavior that promotes 

teaching and stimulates student/teacher collaboration. This segment will categorize the 

teacher's speech based on its intended meaning (instruction, motivation, classroom 

management, and evaluation) and will analyze it using politeness strategies, which 

include the following: positive strategies, such as the use of an in-group marker; 

negative strategies, such as direct politeness, conventional indirectness, impersonalizes 

the speaker and hearer; and bald on record.  

Additionally, the article entitled "Positive Politeness Strategies in EFL 

Classroom" made in Indonesia by Erlinda Rita and Rahmi Meiva Mutia (2015) 

approaches teacher-student interaction in EFL classrooms from a pragmatic perspective. 

This work follows a descriptive qualitative approach that describes teachers' and 

students' positive politeness strategies in four categories of classroom interaction: 

academic instruction, motivation, evaluation, and classroom management. 

This study explores teachers' positive politeness strategies in three 90-minute 

English lessons in a senior high school. The study shows that in the four categories of 

classroom interaction category: academic teaching, inspiration, assessment, and 

instructional management; the teacher makes use of six strategies of positive politeness, 

which are: Exaggerate interest, using in-group identity markers, Seek Agreement, 

Offers and promises, and Including both speaker and hearer in the activity; strategy 6, 

Giving or asking for the reason.(Erlinda & Rahmi, 2015) 
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The first strategy (Exaggerate interest, approval, and sympathy with hearer) can 

be identified through this positive politeness strategy, the teacher gave positive 

feedback toward students work by saying, "Ok, very good…". The second strategy 

(Using in-group identity markers) used group identity markers including address 

groupings, generic names and terms of address. These forms can be used to mitigate the 

impact of Face Threatening Acts (FTAs).  

The third strategy (Seek Agreement) is a form of positive politeness that entails 

making an effort to reach an agreement without compromising someone's positive face 

during the interaction. During classroom interaction, particularly when presenting the 

lesson's material, the teacher used some form of utterance to elicit agreement from the 

students regarding the material being taught. The fourth strategy (Offers and promises) 

is used to mitigate the threat of some Face Threatening Acts (FTAs). The speaker may 

choose to emphasize his cooperation with the hearer in various areas. For example, in 

the study, the teacher offers some cooperation to the students in order to elicit their 

willingness to do what the teacher wants. 

The fifth strategy (involve both speaker and hearer in the activity) is used to 

diminish the teacher's dominant power in the classroom; for instance, using the unified 

'we' rather than 'I' and 'You' will elicit the cooperative expectation and restore Face 

Threatening Acts. In the sixth strategy (Giving or asking for the reason), the teacher 

includes the students in the activity and explains why he wants what he wants. 

Finally, this research concludes that different politeness strategies were used to 

generate a better learning environment during the four areas of instruction for teachers 

(instruction, inspiration, classroom management, and evaluation) because it means that 
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the speaker, in this case the teacher, believes the relative power between himself and the 

addressee, the students, is minimal. Consequently, despite the fact that both participants' 

power, distance, and relationship were at different levels, the environment created 

during the interaction, particularly academic instruction, demonstrated the participants' 

closeness and did not threaten someone's positive face.  

The Students' Linguistic Politeness While Interacting With The Teacher 

During The English Learning Process.  

When students were learning English, particularly their speaking abilities, they 

incorporated linguistic politeness into their interactions with the teacher. The aspects 

considered were primarily politeness principles and a scale based on the students' rank 

and social status in relation to the teacher. For instance, students addressed the teacher 

as "Sir" as a sign of respect for the senior citizen. They were also developing a habit of 

saying "thank you," and as a result, the teacher felt respected as the receiver. (Mariani, 

2015) 

Within this process, the students who practiced the pragmatic features, such as 

polite requests, were only found in the class in which the teacher explored the positive 

politeness strategies more often. Besides, students use words like Sir to show respect 

towards their teachers, with which negative politeness is used to indicate the social 

distance between the two. 

The Students' Linguistic Politeness While Interacting With Their Peers 

During The English Learning Process.  

While interacting among them, the students demonstrate politeness. This 

situation is consistent with Leech's proposed politeness scale, which stated that a social 
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distance existed between the speaker and hearer in the classmate relationship. The 

students used the following polite expressions: "Please guys, let's do our job!"; "Come 

on, buddy, let's do it!"; and "Yes, but my response should be different from before." 

Additionally, they use the terms "guys" and "buddy" to refer to those assumed to be best 

friends. Additionally, they use the word "please" when requesting something from their 

peers. (Mariani, 2015) 

With those mentioned above, it is shown that students use positive politeness to 

generate harmony and indicate relevance to the social group to which they belong. 

The Forming Of Students' Linguistic Politeness During The English Learning 

Process  

Politeness occurs throughout the learning activity; it is demonstrated through 

verbal/nonverbal communication and actions taken by the teacher or students. For 

example, the teacher always respects the students' responses.  Additionally, he allows all 

students to respond to his question. In other words, he does not isolate particular 

students. Through a cooperative learning model that utilizes students' wheels, students' 

linguistic politeness is developed.(Mariani, 2015) 

During class, students have the opportunity to practice politeness, either positive 

or negative, as the teacher shows how to do it by example. The teacher trying to 

participate with all students generates a cooperative class that is beneficial for 

developing students' linguistic politeness. 
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Politeness Strategies In Teachers' Criticism.  

Indirectness is a method of demonstrating politeness to students, diminishing the 

danger to "self" or "other," and minimizing the negative consequences of criticism; 

teachers should demonstrate acceptable politeness to students.  

The article entitled "A Pragmatic Study of Junior High School Teachers' Speech 

Act of Criticism from the Perspective of Politeness Principle" conducted in China by 

Yuan-Yuan Peng (2020) demonstrated that the nature of politeness in student-teacher 

relations is that teachers show politeness to the students, and regard the third party as 

they do (parents). Teachers should demonstrate their respect for themselves while 

educating the students and treat them well; characterizing genuine politeness is that 

teachers mustn't consider the third parties respectfully (parents).  

This study was focused on middle school teachers and students, which illustrates 

some politeness strategies, including: criticizing with a sense of humor, adopting 

empathy, criticizing in vague language, and showing politeness to a third party. It has 

the potential to make a comment more effective in the students. 

The findings of this study about criticizing with humor were that teachers 

humorously implied that the students who were talking should pay more attention to the 

class, the houmous speeches used reduced the face-threatening to the students as well as 

attracting the students' attention in class and were quickly accepted by the students. 

Also, Vagueness is considered a way of adhering to a particular culture's 

politeness rules. Speakers may use vagueness to mitigate face threats. Teachers can 

sometimes use "I am afraid, I think, I would, it seems that, perhaps, maybe in assessing 

the students' activities and their homework, which alleviates the tense atmosphere and 
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reduces the implied cost to the hearer. With the vague term, the request costs less, and it 

is polite. For example, "I am afraid you may get the wrong method," or "I would 

suggest that you should practice more after class." (Peng, 2020) 

In terms of Empathy, teachers should use empathy in their critique to increase 

the effectiveness of their criticism. Indeed, teachers should demonstrate an interest in 

students and consideration for students through seeing situations from their eyes in a 

wet, considerate, and welcoming manner; this attitude tends to improve students' happy 

faces, promotes positive politeness, and establishes a positive teacher-student 

partnership, thus facilitating and expediting contact between teachers and students.  

Empathy needs teachers to consider students while providing feedback; continue 

to ask the following questions: "What is the meaning of criticism?" "How would I react 

if I were to be criticized?" "How are students going to respond to my criticism?" "How 

do I more effectively, clearly, and politely critique my students?"  

Also, when it comes to politeness to third parties in this study, parents are taken 

as a reference, which helps or benefits teachers to bring relationships outside the 

classroom. In general, the more indirect, the least confronting. To preserve partnerships 

or to ensure that teachers' feedback is easily acknowledged and realistic, the third party's 

face-threatening behavior should be minimized.  

Finally, this study concludes that indirectness is a method for demonstrating 

politeness to students by minimizing the threat to "self" or "other" and minimizing the 

detrimental consequences of critique.  
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Politeness In Non-Verbal Form. 

Non-verbal politeness encourages harmony among speakers of languages in non-

verbal interactions or communication, especially in formal situations or in the general 

public. It is performed by teachers and learners of language in the contexts of English 

language teaching and learning.   

The article titled "Acting the Intangible: Hints of Politeness in Non-Verbal 

Form" made in Indonesia by Jumanto Jumanto, Sarif Syamsu Rizal, and Raden Arief 

Nugroho (2017) is a bibliographic research. It conducted an interpretive review of 

politeness theories and then analyzed, using a coding method, the data in the form of 

translated clues depending on the feedback. 

This study determines that there are six appropriate actings (a) silence for 

politeness, (b) gestures for politeness, (c) gifts for politeness, (d) observance to norms, 

rules, and regulations for politeness, (e) adjusted behavior for politeness, and (f) 

performance for politeness.  

First, silence is a type of non-verbal politeness. The non-verbal forms or actions 

associated with this hint are those including silence, such as (a) remaining silent while 

paying attention to a speaker, (b) remaining silent while expressing empathy for a 

speaker expressing sadness or misery, (c) remaining silent while expressing anger at an 

annoying speaker, and (d) remaining silent while demonstrating impartiality against two 

or more hearers in a crowded room. (Jumanto et al., 2017) 

Second, gestures are a non-verbal means of politeness. Gestures are non-verbal 

forms of politeness that include facial gestures or other body motions. Non-verbal forms 

or actions indicative of this clue include, but are not limited to (a) smiling as a sign of 



32 

 

friendliness, (b) noticing a hearer coming and approaching, (c) nodding the head as a 

sign of paying attention to a hearer saying a point, (d) waving the hand as a sign of 

acknowledging a hearer within sighting distance, and (e) bending the body when 

meeting a respected hearer. (Jumanto et al., 2017) 

Third, Gifts are also part of politeness in non-verbal form. Gifts or that are given 

to a hearer are part of non-verbal politeness. Better-quality gifts show more politeness 

than less-quality ones. This situation is the opposite of the one when a speaker empty-

handed is visiting a hearer. The non-verbal forms or actings concerning this hint in 

everyday life are, for example, (a) giving something after a trip (trip-gift) to a hearer, (b) 

sending a self-cooked meal or purchased one to a neighbor hearer, (c) allowing a sum of 

money or valuables to a partying hearer, (d) allowing a sum of money for a hearer in the 

bereaved situation, and (e) giving a hand to a hearer busy with loaded stuff. (Jumanto et 

al., 2017) 

Fourth, observance of norms, rules, and regulations is part of politeness in non-

verbal form. Norms or rules, or regulations in social life are usually passed for 

sanctions. Observance of them is part of politeness and is considered natural. 

Meanwhile, violating them is considered impolite. In daily life, non-verbal ways or 

actions relating to this clue include (a) listening solemnly to an older hearer speak, (b) 

obeying what a parent hearer says, (c) offering something to a hearer with the right 

hand, (d) adhering to traffic laws, such as turning right or left at a lighted sign, and (e) 

abiding by the rules. (Jumanto et al., 2017) 

Fifth, appropriate behavior is a component of politeness. Adapting a speaker's 

behavior to a given situation is a non-verbal means of politeness. In real life, the non-
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verbal ways or behavior associated with this clue include (a) acknowledging and not 

underestimating the group's interest, (b) attending and sitting at the group's meeting, (c) 

responding to an invitation by the group, (d) pretending to be pleased about the group's 

interest, and (e) holding and caring for presents from the group.(Jumanto et al., 2017) 

Sixth, nonverbal politeness has a specific style of performance. A speaker's 

gestures or actions aimed at a specific hearer within the acting distance are referred to as 

performance or body expression. The non-verbal forms or actions associated with this 

hint include the following: (a) yielding to a hearer who is in a hurry, (b) seating or 

fetching a seat for a hearer, (c) escorting a hearer to a specific room for a meeting, (d) 

providing a ride or lift to a needy hearer, (e) dressing appropriately for a formal 

situation, and (f) assisting an elderly hearer in crossing the street.(Jumanto et al., 2017) 

This article concludes that a speaker should consider non-verbal politeness when 

interacting or communicating with a particular hearer, especially in the formal context 

or situation or in the general public. Teachers and learners of language should best 

consider the hints to encourage harmonious interactions or communication, including 

English language teaching and learning contexts. 

Benefit Of Politeness In The Classroom. 

Teachers' politeness affects students' performance and self-esteem positively. 

When teachers treat their students with particular regard, students' educational abilities 

rise.  

In fact, the article entitled "Teachers' Politeness as a Predictor of Students' Self-

Esteem and Academic Performance." was written in Pakistan by Uzair-ul-Hassan 

Muhammad, Shahid Farooq Muhammad, Pervez Akhtar Muhammad, and Parveen Iram 
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(2017). Teachers and students with polite behavior display high levels of academic 

success and self-esteem in this study. Students' conduct was studied and found to be a 

strong predictor of teachers' relative competence and self-esteem in grades K-1 and K-6.  

In this study, all students in Punjab Province of Pakistan in the 6th, 7th, 8th, and 

9th grades were enrolled in either public or private schools. Two hundred students were 

chosen as a random sample from two different teens of schools in a defined 

geographical stratum.  

There is a statistically important association between teachers' politeness and 

their students' self-esteem and academic achievement, as shown in this study. This 

suggests that the degree of politeness shown by teachers has a significant effect on 

students' success. Therefore, the increase in teachers' politeness will result in an 

improvement in students' performance. Besides, politeness does not depend upon the 

age of teachers. In general, students of different socioeconomic backgrounds have 

different opinions about teachers' politeness in the classroom. (Uzair-ul-Hassan et al., 

2017) 

Also, teachers in urban schools and teachers in private elementary schools are 

more polite to their learners than their peers in rural schools. The nature of politeness 

changes as a person's education levels up. It can be conclusively stated that the teachers 

with less education interact with their students more politely than those with more 

education.  

However, students with higher income levels have a different opinion than their 

peers with lower income levels. Students' abilities and achievements differ, which 



35 

 

means that they form opinions differently. Indeed, students attending private schools 

have a higher sense of self-worth than students attending public schools.  

Therefore, this study demonstrates that teachers' politeness has a significant 

impact on students' performance and self-esteem as well as a correlation with it. One 

possibility is that teachers use politeness as a strategy to boost academic and self-esteem 

in order to influence academic achievement. 

As the cited study indicates, teachers can use politeness as a strategy to improve 

the academic performance and self-esteem of students in schools; for example, when 

teachers interact with students in a classroom, students learn more sensitively, as 

politeness is an important communication element.  

In fact, the article entitled "An Investigation of Iranian EFL learners' Use of 

Politeness Strategies and Power Relations in Disagreement across Different 

Proficiency" was made in Iran by Behnam Biook and Niroomand Masoumeh (2011), 

investigates the ways in which power relationships affect politeness strategies in 

disagreement. To assess whether and to what extent the realization of the disagreeing 

speech act and the use of appropriate politeness strategies.  

Tabriz, Iran, was the site of the current research project. Due to the lack of prior 

studies on conflict and politeness in this society, it was selected for the current study. 

The Discourse Completion Test in English was completed by 40 students majoring in 

English, including 35 females and five males, who were born in Iran and had never 

lived in an English-speaking world.  

The participants ranged in age from 19 to 25 years and came from various 

regions of Iran. Additionally, all of these participants took a Language Proficiency Test 
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(PET 2004). They were then split into two classes of twenty intermediate EFL language 

learners and twenty upper intermediate EFL language learners.  

This research took a survey-based approach. The Discourse Completion Task, 

which consisted of five situations, was administered to participants in two classes in 

order to explore the connection between authority and politeness in the resolution of 

disagreements. The questionnaire provided a brief overview of specific circumstances, 

including the environment, the interlocutors' social distance, and their relative position. 

The Muntigl and Turnbull (1998) taxonomy was used to distinguish the conflict 

utterances from the answers. After that, the students' answers were compared to Brown 

and Levinson's politeness techniques.(Behnam & Niroomand, 2011) 

The aim of this research was to look into the essential topic of politeness 

strategies and power relations in disagreement as used by Iranian EFL learners at 

various proficiency levels, in order to see whether and how their choice of appropriate 

politeness strategies and the speech act of disagreement varies in relation to people of 

different power status.  

The results of this study provide some evidence for a connection between a 

learner's level of language proficiency and the form and frequency of conflict, as well as 

the use of politeness techniques by people of varying power status.  

Furthermore, the current study found a connection between the use of specific 

politeness techniques in expressing disagreement to people of various power levels. It 

was found that learners are more sensitive to the use of more politeness strategies when 

disagreeing with them than low-status individuals. Because of their lack of linguistic 

competence, L2 learners may have access to a wide variety of speech actions and 
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sufficient pragmatic competence, yet they may only use a small number of these 

techniques. 

Finally, this study concludes that EFL learners, even at high proficiency levels, 

struggle to carry out various functions of speech properly, implying that L2 learners 

must be aware of second language pragmatic norms and socio-cultural restrictions on 

speech act, as well as grammatical rules, in order to communicate effectively.  

Moreover, the article title "Speech Acts and Politeness Strategies in an EFL 

Classroom in Georgia" made in Georgia by Tinatin Kurdghelashvili (2015) covers 

topics like politeness strategies, making apologies, encouraging students, requesting, 

complimenting, commanding, agreeing, addressing, and downplaying/upgrading, and 

code-switching.  

Observation is critical to the research process as well as questionnaires. The 

target population is made up of students from the state's public schools and two trained, 

experienced teachers. The research is based on Searle Act Theory and politeness 

strategies.  

The data collected in this study shows that students have certain knowledge 

about politeness but have failed to apply it in English communications. In addition, 

most of the class participation is done by the teachers and the students do not end up 

being included in the speech activities. (Kurdghelashvili, 2015) 

Georgian students, according to this article, need to perform English speech acts 

in real-life circumstances. Teachers should make an effort to raise students' awareness 

of basic pragmatic issues such as politeness, since the cultural differences between 
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English-speaking societies and Georgia can cause Georgian students to misinterpret and 

fail to interact with native speakers of the target language.  

After reviewing the papers, it can be concluded that, while EFL learners are 

highly context-sensitive when choosing pragmatic strategies in their native language, 

they can overlook variables such as social distance and social power in their second 

language.  

Gender And Age 

Politeness is an aspect that is increasingly claimed as more necessary in social 

relationships, especially among young people. Furthermore, adolescents' linguistic 

behavior presents apparent differences in terms of the choice of different linguistic 

strategies based on gender and age.   

The article entitled "Politeness: a study in the educational field" carried out in 

Spain by Iñigo Alduntzin García (2014) sets out to highlight the need to train secondary 

school learners in linguistic politeness. However, due to the lack of previous research, 

some role-play activities were done in this research to comprehend politeness in the 

classroom.  

This study determines that the more one advances in age and, therefore, maturity 

of the interlocutors, the greater the degree to which the sender considers the social 

image of the interlocutor. On the other hand, depending on the sex and the most relevant 

linguistic structure, it should be mentioned that, in general, the boys have been more 

rude and brusque than the more timid girls. 

Sex is, in most cases, an essential variable in the expression of politeness. 

Concerning this, it is important to point out that the younger students in some cases do 
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not give importance to the interlocutor's sex and the older students suggest that the 

reflection of the equality of both sexes is something that they have already realized and 

internalized and for that reason they act almost in a pretty similar way as far as the sex 

of the interlocutor is concerned. (Alduntzin García, 2014) 

Furthermore, O'Barr and Atkins (1980), cited by García (2014), propose that it is 

not sex that determines a type of speech but instead the status and power situation. In 

addition, Zimmerman and West (1975) affirmed that man controlled the frequency of 

interruptions, thus imposing his authority, thus demonstrating the dominance theory, 

which defends that in mixed conversations, man is shown as the dominant speaker by 

interrupting more frequently to your interlocutor. 

Therefore, Tannen (1990) stated that men and women produce different speech 

because, starting from infancy and continuing through adolescence, boys and girls 

belong, grow, and develop physically and intellectually in different cultures. Boys are 

educated in values due to power, and girls, instead, in values that are about solidarity. 

On the other hand, evidence has been found that the linguistic differences or 

similarities between the sexes change with age, which shows that these differences are 

not stable or durable (Hyde 2005: 588). The linguistic differences between sexes would 

correspond to the identification, on the part of girls and boys, with the profile of the 

polite adult woman and the impolite adult man's profile, respectively. 

Pedrosa (1976: 266) synthesizes them to the phases of puberty and adolescence: 

Table 3  

Evolutive phases 

STAGE AGE 
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Puberty or pubescence Boys Girls 

12-14 years 10-12 years 

Adolescence Puberty and 

adolescence 

15-19 years 13-17 years 

Youth or 

second adolescence 

19-21 years 17-21 years 

Maturity 22-? 22-?  

Note. Adapted from " Politeness: a study in the educational field " by Author I. 

Alduntzin García, 2014, Huarte de San Juan. Filología y Didáctica de la Lengua, 

page(20). Copyright 2014 by the Alduztin García.  

The first group is made up of students between 13-14 and 14-15 years old, who 

are characterized by being direct (Alduntzin García, 2014), this is because young boys 

of that age group do not take into account the image of their interlocutor, besides that 

their priority may be to affirm superiority, young people of this age are still forming 

their character. 

The second group is made up of students between 15-16 years old; students of 

this age are already beginning to think more about feelings, the ego, or rather the image 

of the interlocutor (Alduntzin García, 2014); this group has moments in those who seem 

to think a lot about the interlocutor, but in others, on the contrary, acts as the group of 

the previous age group. 

The third group is made up of students between 16-17 and 17-18 years old; these 

people show a more extraordinary and important sensitivity to the image of the 

interlocutor (Alduntzin García, 2014), while in the previous groups, the chosen strategy 
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is almost always "bald on record," students in this group choose the strategy much more 

varied and equitably. 

This article concludes that the more one advances in age and, therefore, the 

maturity of the interlocutors, the greater the degree to which the sender considers the 

social image of the interlocutor. 

Additionally, the article entitled "Does Gender Play a Role in the Assessment of 

Oral Proficiency?" made in Iran by Khalil Motallebzadeh (2011) attempts to investigate 

whether there is a connection between gender and oral performance among Iranian 

intermediate and upper-intermediate EFL students. This study recruited 

429 Iranian students with intermediate language learning ability as its primary 

participants from the Institutes in Mashhad and Kerman, Iran to participate included 

everyone in the age range from 15 to 49 years old.  

In this research, a group of participants varied significantly according to gender, 

which is a separate variable, and the study was intended to find whether there is a 

connection between gender and oral ability (dependent variable). This thus had a 

retrospective design. Ex post facto design refers to research that pursues the objective of 

discovering a correlation between the dependent and independent variables. (Hatch & 

Farhady, 1981, p. 26). 

 While on the other hand, it was discovered that females did better in 

oral performance evaluations, the difference was not significant between man and 

woman.  

This study concludes that referring to the oral performance of male and female 

participants; gender plays not a very significant role in the oral assessment process. This 
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slight difference in genders' performance might have originated from females' more 

serious look at the learning process. Measures need to be taken to get males more 

interested, motivated, and serious in language learning classes.  

After analyzing the above items, it can be determined that gender plays not a 

very significant role in the oral assessment process; however, age plays an essential role 

within the cognitive and social processes in students; furthermore, sex is on many 

occasions a vital variable in the expression of politeness. 

Concerning this, it is important to point out that the younger students in some 

cases do not give importance to the interlocutor's sex, and the older students give us to 

understand that the reflection of the equality of both sexes is something that they have 

already done and internalized and for this reason they act almost in a pretty similar way 

as far as the sex of the interlocutor is concerned 

Oral Production in the English Language 

Oral production is the skill that human beings possess to produce sentences in 

different types of situations. Brown (2000) thinks that communicative capacity 

"constitutes the purpose of a language class, the instructional needs which should point 

towards various components, such as organizational, pragmatic, strategic and 

psychomotor."  

It can be established that communicative competence is so essential within the 

communication process to achieve its objective. Besides, students are developing 

communicative competence by communicating ideally with others in a foreign 

language. 
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Productive Skill 

One of the four most crucial oral language skills is a productive skill. In relation 

to this, Spratt, Pulverness & Williams (2011) clarified that writing and speaking are 

productive skills that, unlike receptive skills such as listening and reading, productive 

skills are responsible for collaborating in the production of language, in addition, this 

ability, it involves far more than just knowing grammar and vocabulary since when 

people communicate, humans have in mind what they wish to say or transmit to other 

people. 

Communicative Competence in Oral Expression 

Oral expression is a complex process that encompasses much more than acoustic 

sounds organized in linguistic signs and regulated by grammar. 

Communicative competence is characterized by a set of general knowledge and 

skills linked to using the language that allows a native speaker to know when to speak 

and when not to speak, where, what, and why. According to Canale and Swain (1979), 

there are sub-competencies: linguistics responsible for mastering the language, 

sociolinguistics reflects socio-cultural rules, discursive, indicates the domain of 

coherence and cohesion resources, and strategy encompasses the failures of the other 

sub-competencies. 

Linguistics 

It is the scientific study of language. In other words, the study of language is 

carried out following a rigorous methodology to obtain the data that must be 

systematized according to a general theory of language. In this sense, linguistics is 

defined as a theoretical and practical science since it cannot be satisfied with presenting 
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theories, it must also demonstrate them through observation, description of the facts, 

and verification to confirm its theories (Domínguez, Carmen Luisa; Agelvis, 2003) 

Sociolinguistics 

It is the discipline that studies languages in relation to the social context and its 

influence on their use. In this regard, it is possible to mention the cultural norms and 

where they develop, establishing correlations between the socio-situational context and 

linguistic behavior, privileging the social perspective to understand how dialect 

variation manifests itself in a given group and what linguistic variants characterize the 

different social groups. 

Subskills 

 According to Poaquiza (2016), who quotes Pimbo (2014) mentions a series of 

subskills, which are essential for the development of oral skills. These being the 

following: 

 Make use of grammar, vocabulary, and the functions of language. 

 Fluency 

 The use of body language 

 Organize and structure the discourse in a coherent way. 

 Adapt to the situation in which the speech takes place. 

 Convey a message with fluency, correctness, precision, and an 

appropriate degree of complexity. 

 Make it clear which are the main ideas and which are complementary. 

 Make clear what is an opinion, what is conjecture, and what is verified or 

verifiable information. 
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 Clarify, clarify, expand, summarize, etc., according to the feedback they 

receive from listeners. 

 Make use of the implications. 

 Handle the figurative sense, the double meaning, the puns, the irony, the 

humor in general, the fallacies. 

 Convey the mood and attitude. 

Furthermore, sub-skills are a complement that reinforces communication, so it 

can become dynamic and exciting between speakers, as well as facilitating interaction 

using a foreign language; all this allows to improve the oral production of the English 

language 

Teaching Politeness – Pragmatic Competence 

Pragmatics  

“Pragmatics” (as the science of language use, especially with regards to the 

constraints from within social interactions, or from the perspective of those people 

receiving it) studies is focused on the details of language users, especially on their 

choices in language use, as well as on how it influences their audience' perception and 

their perform. (Crystal, 1997, p.301). 

The word pragmatics is frequently used in the acquisition and teaching of second 

languages and foreign languages, especially in relation to pragmatic competence as one 

of the abilities covered by the general definition of communicative competence.  

Bardovi-Harlig (2001) states that many aspects of L2 pragmatics cannot be 

learned without instruction, or are taught more slowly in the best case scenario, making 

instruction at the very least beneficial, if it is not absolutely appropriate Similarly, the 
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findings revealed that a high level of grammatical proficiency does not necessarily 

imply strong pragmatic success in the TL, emphasizing the importance of pragmatics 

instruction. (Olshtain & Blum-Kulka, 1985; Bardovi-Harlig & Hartford, 1990; Bardovi-

Harlig, 2001). 

For instance, the article titled “Teaching pragmatics: Trends and issues” made 

by Taguchi Naoko (2011) aims to have a unified perspective on the various choices for 

pragmatics instruction and how pragmatic production can be better promoted in the 

classroom. In addition, this report examines literature in two areas: (1) a series of 

longitudinal experiments investigating the efficacy of various educational methods in 

pragmatics learning, and (2) research on the best instructional practices and tools for 

pragmatic production in formal classroom environments.  

Additionally, this article discusses the conventional scientific second language 

acquisition (SLA) paradigms of explicit versus implicit teaching, input processing 

instruction, and capability acquisition and practice. In classroom instruction and tools, 

three fields of research and pedagogical practices are explored: curriculum development 

and teacher teaching, learner approaches and independent learning, and incidental 

pragmatics learning.  

These results highlight pragmatics' individuality. Learning pragmatics means 

mastering the verbal patterns that define a culture's values and norms. When learners' 

L1 and L2 cultures do not hold the same beliefs and norms or differ with L2 norms, 

linguistic forms that encode target norms are difficult to understand. (Taguchi, 2011; 

Taguchi & Ishihara, 2018) 
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Learners are thought to make deliberate judgments about whether to embrace or 

reject pragmalinguistic goal types and sociopragmatic norms in pragmatics, and these 

decisions are thought to be influenced by their L1 subjectivity, values, and experiences. 

Because of these features of pragmatics, teaching pragmatics presents a number of 

specific challenges.  

Finally, this article concludes that teaching pragmatics presents a wide range of 

opportunities and challenges. Pragmatics covers a broad variety of topics, including 

forms, roles, situations, social relationships, cultural conventions, and norms, making it 

a difficult subject to teach.  

Instruction in Pragmatic 

Formal training in pragmatic skills and awareness should be included in the 

standard L2/ FL curricula. As a result, learners will be taught the techniques and 

linguistic forms used to execute particular pragmatic features, as well as how these 

strategies are applied in various contexts.  

Furthermore, several research studies have shown that an instructional approach 

that incorporates communicative practice and corrective input increases noticing and 

improves learners' ability to attend to the interactional needs of the addressee.  

In fact, the aim of pragmatics teaching is to expose students to positive data and 

raise their awareness of of numerous linguistic tools used in conjunction with particular 

contextual influences, rather than to force learners to adopt native speaker pragmatic 

choices.  

A clear example was presented in the article titled “Developing Pragmatic 

Competence in a Foreign Language” by Tello Rueda Yined (2011). The aim of this 
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paper is to present a theoretical discussion of explicit pragmatic instruction as a tool for 

developing pragmatic competence in a foreign language.  

Similarly, this article is intended to serve as a starting point for classroom 

researchers interested in investigating the impact of realistic instruction and the possible 

developmental stages that learners can experience through longitudinal and cross-

sectional research studies.  

The functions of pragmatic learning and teaching differ according to the context 

of instruction, according to this article's review of literature documents. Learners' prior 

experience with pragmatic elements that are reinforced by instruction strengthens 

instruction in SLA contexts. In these instances, teaching combines learning experiences 

both within and outside the classroom: inside the classroom, by the learners' knowledge 

of the topic being covered; and beyond the classroom, by directing students' attention to 

real-world examples of the topic being covered, as well as by exploring practice 

opportunities. (Tello Rueda, 2011) 

As a result, logical teaching in the FL classroom must serve three purposes: 1) 

providing adequate TL input, 2) increasing pragmatic and metapragmatic understanding 

of the instructed component, and 3) providing genuine prospects for the application of 

pragmatic skills.  

Furthermore, several longitudinal studies have shown that an educational style 

that incorporates communicative experience and corrective feedback enhances students' 

ability to notice and attend to the addressee's interactional needs. However, unless 

learners are aware of the dynamic relationship between language usage and social 

meaning, they can almost never master the pragmatics of a foreign language. 
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Finally, this article concludes learners should be taught the techniques and 

linguistic forms used to carry out specific pragmatic features, and also the ways in 

which these methods are used. This instruction could help students "place L2 

communicative activities in their sociocultural context and understand their meanings 

and functions within the L2 culture," according to the purpose of language teaching. 

Among the investigations carried out in each source of information, essential 

investigations played a fundamental role in developing this investigation. These studies 

addressed the questions posed in this research from a pragmatic perspective in favor of 

developing learning techniques for pragmatic aspects such as linguistic politeness. The 

following table summarizes the investigations: 
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Table 4  

Politeness in Education of English as a Foreign Language 

 
SOURCE #1 SOURCE #2 SOURCE #3 SOURCE #4 SOURCE #5 

AUTHORS 

Fortinasari 

Paulina and 

Asmara Rangga 

(2020)  

Nanik Mariani 

(2015) Sülü Ayfer (2015).  

Uzair-ul-Hassan 

Muhammad, 

Shahid Farooq 

Muhammad, Pervez 

Akhtar Muhammad 

and Parveen Iram 

(2017).  

Tinatin Kurdghelashvili 

(2015) 
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OBJECTIVE "How the 

teachers and 

students apply 

their knowledge 

on politeness 

strategies and 

speech act during 

the teaching and 

learning 

activities" 

(Fortinasari & 

Asmara, 2020)  

"How the teacher 

forms the students 

'linguistic 

politeness in the 

classroom, and 

how the linguistic 

politeness can 

develop students' 

intelligent 

characters" 

(Mariani, 2015) 

"To see whether 

the effects of 

politeness 

strategies differ 

when students and 

teachers do not 

share the same 

culture and native 

language." (Sülü, 

2015) 

"Students 

with whom teachers 

are polite show 

significant 

improvement in 

academic 

performance and 

self-esteem" 

(Uzair-ul-Hassan et 

al., 2017) 

"It explores the students' 

and the teachers' practice of 

politeness strategies and the 

speech acts of apology, 

thanking, request, 

compliment/encouragement, 

command, 

agreeing/disagreeing, 

addressing, and code-

switching." 

(Kurdghelashvili, 2015)  
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SUBJECTS "The 

subject 

investigated were 

four upper-middle 

inclusive 

classrooms 

consisting of 

students from 10-

15 in SD Tumbuh 

3 Yogyakarta and 

four teachers." 

(Fortinasari & 

Asmara, 2020) 

"A teacher 

and eighth-grade 

students" (Mariani, 

2015) 

"The 

participants were a 

25-year old 

American teacher 

of English and 22 

Turkish students of 

an English 

preparatory 

program at a 

university in 

Turkey." (Sülü, 

2015) 

"Students of 

the sixth, seventh 

and eighth grades 

enrolled in public 

and private schools 

in a district of 

Punjab province of 

Pakistan." (Uzair-

ul-Hassan et al., 

2017)  

"Georgian 

schoolchildren" 

(Kurdghelashvili, 2015) 
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METHOD "It is a 

mixed 

investigation 

since it involves 

qualitative and 

quantitative data." 

(Fortinasari & 

Asmara, 2020) 

"It uses a 

descriptive 

qualitative 

approach by using 

the classroom 

action research 

model." (Mariani, 

2015) 

"It is a 

qualitative study, 

and observation 

and interviews 

were used for data 

collection." (Sülü, 

2015) 

"It is a 

mixed investigation 

since it involves 

qualitative and 

quantitative data." 

(Uzair-ul-Hassan et 

al., 2017)  

"It is a mixed 

investigation since it 

involves qualitative and 

quantitative data." 

(Kurdghelashvili, 2015) 

CONCLUSION "The 

teachers have 

sufficient 

pragmatic" 

(Fortinasari & 

Asmara, 2020) 

"Students 

can develop 

intelligent 

characters by using 

polite words" 

(Mariani, 2015) 

"Any 

classroom speech 

that fostered 

teaching and 

contributed to the 

interaction between 

teacher and 

"Regression 

and correlation 

analyses indicated 

that teachers' 

politeness has a 

significant impact 

on students' 

"Georgian students 

need to practice English 

speech acts in real-life 

situations. Teachers should 

attempt to raise their 

students' awareness of basic 

pragmatic issues, like 
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students is regarded 

as politeness." 

(Sülü, 2015) 

academic 

performance and 

self-esteem" 

(Uzair-ul-Hassan et 

al., 2017) 

politeness, because the 

cultural difference between 

English - speaking 

communities and Georgia 

may lead Georgian students 

to misunderstand and 

consequent failure in 

communication with native 

speakers of the target 

language." 

(Kurdghelashvili, 2015) 

Elaborated by the researcher 
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Discussion and Recommendations 

The Contribution Of Verbal-Linguistic Politeness To The Development Of Oral 

Production Of The English Language  

The study demonstrates a correlation between verbal-linguistic politeness and 

the development of oral production of the English language politeness, which can be 

achieved in social distance or closeness situations. Respect or deference are often used 

to explain showing awareness of another person's face when the other person seems 

socially distant.  

This relation is showed in the study made by Nanik Mariani (2015), where the 

aspects of linguistic politeness, especially the politeness principles, were enforced by 

the teacher. The instructor valued the students as listeners in the study as the speaker. 

The teacher also took control of the students' emotions. When giving the students 

orders, he tended to use request phrases rather than order or imperative sentences. In 

other words, politeness helps the speaker reduce face-threatening and contribute to the 

communication; also, concerning the teachers-students relationship, there is a way of 

keeping an emotional relationship while the teacher still maintains formality and 

distance with the students. 

Also, Uzair-ul-Hassan Muhammad, Shahid Farooq Muhammad, Pervez Akhtar 

Muhammad, and Parveen Iram (2017) show that students and even teachers use a 

different politeness level in the context where they are. For example, an elementary 

school teacher is more polite with his students than his counterparts. It means that when 

one's level of education rises, so does the essence of politeness. Besides, in the same 

study, students with higher income levels have a different opinion and self-esteem than 

their peers with lower income levels. This situation shows that social status influences 
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when choosing politeness strategies to avoid conflict between the parties immerse in the 

communication process. 

However, studies made by Behnam Biook and Niroomand Masoumeh (2011) 

and Tinatin Kurdghelashvili (2015) reveal a correlation between a learner's level of 

language proficiency and the form and choice of strategies used by people of various 

levels of power status where the students with particular knowledge regarding 

politeness, yet fail to apply them in English communication. The results indicate that 

even with specific politeness knowledge, learners fail to use this pragmatic function 

because the teachers and not the students use the speech acts from the classroom 

interaction. 

The Advantages Of Verbal-Linguistic Politeness To The Development Of Oral 

Production Of The English Language  

Verbal-linguistic politeness offers a variety of advantages in the development of 

oral production of the English language. The study made by Nanik Mariani (2015) 

points out that during the English learning process, students showed politeness by 

communicating with their classmates. This research endorsed Leech's politeness scale, 

which claimed that in a classmate relationship, there is a social gap between the speaker 

and the hearer. “Please guys, let's do our job!”, “Come on buddy, let's do it!”, and “Yes, 

but my response should be different than before” were among the students' polite 

replies.  

Verbal-linguistic Politeness gives the speaker the possibility to express himself 

avoiding conflict between his peers, this interaction changes according to the social 

distance between the speaker and hearer.  
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Furthermore, politeness offers different strategies like positive politeness 

strategies, negative politeness, and bald on record. The study made by Erlinda Rita and 

Rahmi Meiva Mutia (2015) shows that the strategies: Seek Agreement and Offers and 

promises, were used by the educator to emphasize his cooperation with the hearer in 

different areas in order to minimize the possible danger of certain Face Threatening 

Actions (FTAs). In the study, the teacher offers some cooperation to the students to 

make them willing to carry out the teacher's instructions.  

The results show that people can use different politeness strategies in order to 

achieve their goals avoiding conflict in the classroom; the teacher can offer some 

cooperation to the students to make them have a willingness to do what the teacher 

wants them to do. 

Similarly, Yuan-Yuan Peng (2020) shows that teachers can use different 

politeness strategies to reduce the face-threatening to the students while he criticizes 

students’ performance and attracts the students' attention in class. The same study uses 

the student’s parents as an example of a third party where the teacher must use 

politeness strategies to reduce as much as possible the face-threatening to the third 

party. It happens because teachers must reduce face threatening to have a harmonious 

relationship with their students and parents.  

Additionally, Jumanto (2017) shows politeness in non-verbal forms that helps 

people reduce face-treating, such as Silence, Gestures or bodily movements, gifts, 

adjusted behavior, performance in a particular manner. These strategies are helpful 

because an oral interaction is not just about voice; it is also about context, body 

movement, and actions. Those are factors that directly affect communication. 
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Finally, Uzair-ul-Hassan Muhammad, Shahid Farooq Muhammad, Pervez 

Akhtar Muhammad, and Parveen Iram (2017) in their study shows a statically 

significant relationship between teachers’ politeness and their students’ self-esteem and 

academic performance. It means that the teachers’ level of politeness has a substantial 

impact on the students’ performance. Therefore, the increase in teachers’ politeness will 

result in an improvement in students’ performance. 

Student Benefits Of The Use Of Verbal-Linguistic Politeness Within The 

Development Of Oral Production Of The English Language 

The results indicate that students benefit from the use of verbal-linguistic 

politeness within the development of oral production of English language in different 

ways, Manik Sondang, and Hutagaol Juniati (2015) and Nanik Mariani (2015) in their 

studies show that when engaging with the educator, the students used elements of 

linguistic politeness. The main factors used were politeness rules and a scale based on 

the rank scale and social standing between the learners and educators.  

Furthermore, children's pragmatic maturity and optimistic feelings motivated 

students' compliance with the teachers' politeness, the utterances used were: “what 

should we do, Sir?”; “could we change the sentence, Sir?”; “so ..... can’t we?”; and 

“excuse me, Sir. May I go out?”. 

It means that students can avoid conflict with their teacher and peers if they use 

the correct politeness strategies when communicating ideas, disagreements, criticism, or 

feelings.  

Besides, Behnam Biook and Niroomand Masoumeh (2011), in their study, 

suggest a connection between the use of unique politeness techniques in expressing 
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disagreement to people of different power levels. It was discovered that when 

disagreeing with high-status people, learners are more receptive to politeness tactics 

than when disagreeing with low-status people. Because of their lack of linguistic 

competence, L2 learners may have access to a broad variety of speech actions and 

adequate pragmatic competence, yet they may only use a small number of these 

techniques.  

This situation implies that students can benefit from the use of politeness 

strategies; therefore, they must know how to use, where to use, why to use. If the 

students have limited knowledge about politeness, they will fail in applying it. 

Equally important, Iñigo  Alduntzin García (2014), in his research, shows that 

students from different ages have a different level of the concert, referring to politeness: 

from 13 to 15 years old, who are characterized by being direct,  do not take into account 

the image of their interlocutor. From 15 to 16 years old, students of this age are already 

beginning to think more about feelings, the ego, or rather the image of the interlocutor; 

this group has moments in those who seem to think a lot about the interlocutor, but in 

others, act as the group of the previous age group. 

 Moreover, students between 16 to18 years old show greater and already 

important sensitivity to the interlocutor's image, while in the previous groups, the 

chosen strategy is almost always "bald on record,” students in this group choose the 

strategy much more varied and equitably. 

However, Khalil Motallebzadeh (2011) confirms that gender plays not a very 

significant role in the oral assessment process; however, age plays an essential role in 

students' cognitive and social processes. 
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The data contributes a clearer understanding of the benefits that a student can get 

when learning how to use politeness. 

Teaching Linguistic Politeness 

The data suggest that the pragmatic roles of learning and teaching can vary 

according to the context of instruction. Tello Rueda Yined (2011) states that learners' 

prior exposure to pragmatic aspects that are reinforced by teaching strengthens 

instruction in the case of Second Language Acquisition contexts.  

In these instances, teaching politeness is relevant in teaching an foreign language 

because it combines learning experiences both within and outside the classroom: within 

the classroom, by the learners' knowledge of the topic being covered; and beyond the 

classroom, by directing students' attention to real-world examples of the topic being 

covered, as well as by exploring practice opportunities.  

As a result, pragmatic teaching in the Foreign Language classroom can serve 

three purposes: 1) providing sufficient Target Language feedback, 2) increasing 

learners' pragmatic and metapragmatic understanding of the instructed component, and 

3) providing authentic opportunities for pragmatic knowledge practice.  

Nanik Mariani (2015) shows that students' linguistic politeness was developed 

during the learning process. The students' greetings at the beginning and end of the 

lesson demonstrated their politeness in using the language. In answer, the instructor will 

normally say, "Thank you." Linguistic politeness was evidenced during the learning 

process by a teacher's or students' verbal/nonverbal speech or behavior.  

Students' linguistic politeness was built through a cooperative learning model 

that exploited the wheels of the students. In this case, the students used face-to-face 
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conversation in two circles to practice the respectful utterance taught by the teachers. 

They did so in front of the whole class.  

Nevertheless, Taguchi Naoko (2011) emphasizes pragmatics' distinctiveness 

Learning pragmatics entails mastering linguistic habits that are characteristic of a 

culture's ideals and norms. Linguistic types that encode target norms are difficult to 

learn when learners' L1 and L2 cultures do not share the same values and norms or 

disagree with L2 norms.  

Although those cases are treated as instances of unconscious negative transfer of 

L1 interference in grammar and lexis, in pragmatics, learners are thought to make 

conscious decisions about whether to accept or resist pragmalinguistic target forms and 

sociopragmatic norms, and these decisions are thought to be driven by their subjectivity, 

beliefs, and experiences in their L1. These features of pragmatics create a variety of 

specific challenges in pragmatics education.  

These results should be taken into account when considering how to teach 

pragmatic functions, in this case, verbal-linguistic politeness, it is a necessary process 

where learners must be aware of the dynamic relationship between language usage and 

social context; otherwise, they would find it difficult to learn the pragmatics of a foreign 

language.  

 

Recommendations 

 The generalizability of the results is limited by the type of research that was 

done, generalizations should be used with caution, and further study is needed to 

address the limitations. For starters, since the research was limited to high school 
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students, the results were relevant to students at this stage. More research is needed to 

see how verbal-linguistic politeness affects learners at different proficiency levels (e.g. 

beginners and advanced learners).  

Second, the present study focused on speaking development; it means that some 

points were not included. It is recommended to conduct this study inside a classroom 

because some points should be evident with experimental research. 

Finally, further research is required to investigate the effect of linguistic 

politeness in writing production in the English language, because politeness is also 

evident in texts, e-mails, and other ways of written communication and it is important 

for students to develop this ability.  
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Conclusions 

The current study was carried out to demonstrate how verbal-linguistic 

politeness contributes to the development of the English language's oral production. The 

results revealed a correlation between verbal-linguistic politeness and the development 

of oral production of the English language; in fact, politeness can be achieved in social 

distance or closeness to show awareness of another person's face.  

This study also explains four maxims of politeness: tact maxim, generosity 

maxim, approval maxim, and agreement maxim. The researchers concentrated on the 

teachers' dominant model of politeness concepts, tact maxim, since the educators were 

far more accessible and were more at ease using this style of directive speech acts. 

Furthermore, speech act theory plays a significant role in the teaching-learning 

process since it is used for different purposes such as motivation or instruction, making 

a speech act an invaluable resource for teachers.  

Moreover, politeness strategies are used in the teaching-learning process in 

different stages, such as strategy choice, politeness during the learning process, and 

Benefits of politeness in the classroom. 

In strategy choice, three factors that influence a choice are 1) Social distance 

between speaker and hearer, 2) Relative power of the hearer over the speaker in respect 

to the hearer, and 3) Absolute rating of imposition in the culture. As a result, the less of 

an imposition there is, the less strong and remote the interlocutor, the less politeness is 

needed.  

During the learning, process politeness is used by the teacher and students. 

Studies conclude that students are able to create intelligent characters with the use of 
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polite words. Students use linguistic politeness aspects when interacting with the 

teacher in English learning, especially English-speaking skills.  

Further, In this EFL class, politeness occurs, which promotes mutual 

understanding and a harmonious relationship between the teacher and the students. In an 

EFL classroom, politeness also leads to productive engagement and a fun, vibrant 

environment.  

Moreover, during the four teacher's categories (instruction, motivation, 

classroom management and evaluation) different politeness strategies are used which 

help to generate a better learning environment, such as by emphasizing her positive 

input about her students' work with an excessive intonation, or Such forms may be used 

to soften Face Threatening Acts (FTAs) by indicating that the speaker, in this case, the 

instructor, considers the relative power differential between himself and the addressees, 

the students, to be minimal.  

In fact, within this process, the students who practiced the pragmatic features, such 

as polite requests, are only found in the class in which the teacher explored the positive 

politeness strategies more often. Also, students use positive politeness to generate 

harmony and indicate relevance to the social group to which they belong. 

Nevertheless, when it comes to gender and age, this article concludes that the 

more one advances in age and, therefore, the maturity of the interlocutors, the greater 

the degree to which the sender considers the social image of the interlocutor. However, 

gender does not plays a significant role  in the oral assessment process. 

In teaching politeness,  this study concluded that teaching pragmatics poses a 

range of opportunities and challenges. Pragmatics covers a broad variety of topics, 
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including forms, roles, situations, social relationships, cultural conventions, and norms, 

and teaching pragmatics is a difficult challenge.  

In fact, this article examines literature documents to demonstrate how pragmatic 

learning and teaching functions can vary depending on the context in which instruction 

is provided. Learners' prior experience with pragmatic elements that are reinforced by 

instruction strengthens instruction in SLA contexts.  

Finally, this article concludes that learners should be taught the techniques and 

linguistic forms used to execute particular pragmatic features and how these strategies 

are implemented in various contexts. This process will help students "contextualizing 

L2 communicative behaviors and comprehending their meanings and roles within the 

L2 community," as language teaching aims to do. It is recommended to conduct this 

study inside a classroom and further research the effect of linguistic politeness in 

writing production in the English language. 
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Annexes 

Annex A 

Workflowy Outline 

Politeness in the development of oral production in the English language 

 Outline 

 Research Questions 

 What are the advantages of verbal-linguistic politeness in the 

development of oral production in the English language? 

 What are the strategies of verbal-linguistic politeness used by 

the teacher in the development of oral production of the 

English language? 

 How does the student benefit from the use of verbal-linguistic 

politeness within the development of oral production in the 

English language? 

 What is the teacher's process for the application of verbal-

linguistic politeness within the development of oral production 

of the English language? 

 Methods 

 Databases queried 

 SCOPUS 

 PDQT OPEN 

 ScieLO 

 ERIC 
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 Journals not index 

 Books 

 Google Scholar 

 PDF drive 

 Keywords 

 Politeness 

 Politeness 

 politeness strategies 

 linguistic politeness 

 Speech acts 

 Development oral production 

 pragmatic competence 

 sociolinguistic competence 

 oral production 

 Teaching politeness 

 Inclusion/exclusion criteria 

 Inclusion 

 pragmatic concepts 

 high school context 

 politeness 

 criticism  

 exclusion 

 works without an academic context 

 university context 
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 METHODOLOGY 

 LITERATURE REVIEW 

 Politeness 

 Maxim of Politeness 

 Speech Acts 

 Politeness Theory 

 Politeness during the learning process 

 The Teacher’s Linguistic Politeness 

while Interacting with the Students, 

 The Students’ Linguistic Politeness 

while Interacting with the Teacher,  

 The Students’ Linguistic Politeness 

while Interacting with Their Peers, and  

 The Forming of Students’ Linguistic 

Politeness.  

 Politeness strategies in teachers' 

criticism 

 humour 

 adaptation of vague language in 

criticism 

 adopting empathy 

 politeness to a third party 

 Politeness in non-verbal form 

 (a) silence for politeness,  
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 (b) gestures for politeness,  

 (c) gifts for politeness,  

 (d) observance to norms, rules, 

and regulations for politeness,  

 (e) adjusted behavior for 

politeness, and  

 (f) performance for politeness. 

 Gender and age 

 Politeness in gender and age 

 Oral assessment 

 Oral production in English Language 

 Productive Skill 

 Communicative Competence in oral expresion 

 Linguistics 

 Sociolinguistics 

 Subskills 

 Teaching politeness - pragmatic competence 

 Pragmatics 

 Instruction in pragmatics 

 DISCUSSION 

 CONCLUSION 

 REFERENCES 

Note. Adapted from Worflowy application 

Source: Alexander Lalangui 


