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RESUMEN 

La presente investigación basada en búsqueda de información bibliográfica documental 

de B-learning para el desarrollo de la gramática del idioma Inglés. La revisión bibliográfica 

acerca de la educación cara a cara, educación en línea, modelos de enseñanza y aprendizaje del 

B-learning, las reglas gramaticales, morfología, fonología y sintaxis del idioma Inglés. El 

diseño del presente trabajo de investigación fue obtenido en sitios web y revistas reconocidas a 

nivel internacional. Según los hallazgos encontrados existe mayor desempeño de los estudiantes 

en la gramática del idioma inglés usando el aprendizaje combinado. En conclusión, la 

investigación permite apreciar estudios realizados por diferentes autores con resultados 

positivos sobre el B-learning para el desarrollo de la gramática del idioma Inglés. 
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Abstract 

This study is based on documentary-bibliographic information on B-Learning for 

English language grammar development. The literature review was about face-to-face 

education, online education, B-learning teaching and learning models, grammar rules, 

morphology, phonology and syntax of the English language. All the information was obtained 

from internationally recognized websites and journals. According to the findings, there is a 

better performance of students in English grammar using blended learning. In conclusion, the 

research allows to appreciate studies carried out by different authors with positive results on B-

learning for the English language grammar development. 
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Introduction 

The current study called B-learning for English language grammar development, 

blended-learning, or hybrid learning combines online instruction with face-to-face instruction. 

It is a type of education or training that entails the use of new elements of technology and 

communication in new pedagogic models such as multimedia resources, virtual learning 

environments, video conferences, and so on where the student can easily access the necessary 

resources for learning through the Internet and technological devices. Teaching and learning 

the English language have long been a challenge for society. Several pedagogical models have 

been developed to improve pronunciation, reading, writing, and, in this case, English grammar. 

There are some grammar deficiencies as a result of this problem; research has been conducted 

in many places, particularly in European countries such as Iran, Egypt, and Indonesia, where 

the B-learning of English grammar language development has been used with positive results. 

Instead, the utilization of Information and Communication Technology (ICT) and 

English for foreign languages teaching has expanded enormously over the years. Foreign 

languages teaching through distance education platforms covers certain requirements of 

students where B-learning is a new trend in the educational and business environment. It is 

oriented to the use of digital platforms inside and outside educational institutions such as 

schools, colleges, and universities; where students and teachers can use these resources for 

better second language learning, in this case, oriented to English grammar, where the teacher 

guides, motivates students who are the center of the teaching and learning process, building 

their knowledge by interacting with others. 
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Several studies on blended learning have demonstrated effectiveness in EFL and 

English grammar development all over the world; however, there is no research on this topic 

in Ecuador, nor is there research in a specific region of Ecuador, so no institutions use B-

learning for English language grammar teaching and learning. As a result, educational 

institutions do not employ this method, and as a consequence, few studies are conducted in 

Spanish; however, many studies are conducted in English. For instance, one of the English 

reports investigated the impact of Moodle-enhanced instruction on the reading comprehension 

and grammar performance of 32 Jordanian EFL students conducted by Bataineh and Mayyas 

(2017). In contrast, Moguel et al. (2015) conducted a study on 76 high school students in 

Mexico, comparing the effects of a B-learning modality with a face-to-face modality of English 

grammar learning. 

This method allows students to use technological resources, such as virtual platforms, 

websites, and so on, which can use hundreds of times without restriction. In this way, students 

can look for more information about the necessary one, according to their time and space 

constraints, as well as they can learn in the comfort of their own home. B-learning benefits all 

students because it combines various learning methods, such as e-learning and presentational 

learning. 



 

 

 

 

Justification 

This study is significant because there are some grammar issues in English. As a result, 

it will present a literature review on how B-learning (blended learning) assists, motivates, and 

improves English language grammar in many students who have difficulty learning it 

efficiently, allowing them to obtain effective communication skills through the use of 

technological materials combined with face-to-face education. There are numerous well-

known educational platforms and websites where students can easily learn and improve a new 

language as well as their corresponding skills, in this case, English grammar; these platforms 

include Moodle, Edmodo, and so on and so forth. 

Nowadays, technology has an impact on education because students have unrestricted 

access to a wealth of information at no cost. Students can incorporate websites, new 

technologies, and face-to-face learning as existing classroom strategies when using B-learning 

for English grammar development, radically changing the way students learn by promoting 

interactive learning, proper connection, and innovation, among other benefits produced by this 

method. Likewise, they can get positive feedback for a better understanding of the target 

language due to the vast information there is on the Internet; additionally, most of the materials 

that they can access are for free such as the platforms mentioned before. This method is helpful 

not only for students but also for teachers; instructors can create appropriate content on those 

platforms, which are simple to manage. Those resources have an automatic evaluation method, 

different kinds of activities such as questionaries, glossaries, chat, forum, and so on and so 

forth, where the professor can prepare according to the students’ needs.  



 

 

 

 

Virtual learning is now a new way of acquiring knowledge; students and teachers need 

virtual resources to interact despite being physically separated, adding the possibility of 

working on the same document and applications as if they were staying in the same apartment. 

Furthermore, the asynchronous feature adds a unique value to blended learning by allowing 

students who work at a slower pace to return to class to clarify doubts while also ensuring the 

accessibility of the material in the event of communication errors during the class. Furthermore, 

due to the current pandemic, most people should have had adjusted this method to their lives. 

Most of them were unfamiliar with technology, so they needed to adapt it for the teaching and 

learning process; teachers should adopt appropriate materials for the teaching and learning 

process. The advantage of this massive change was positive because they could interact 

wherever and whenever they wanted. If they have any questions, they can get in touch with the 

teacher at any time, and students can also use the Internet to find solutions to their problems. 

On the other hand, the social impact of this research project will significantly benefit 

students, teachers, parents, and society in general. Currently, students are going to develop a 

learning process based on digital media, where teachers are the indirect beneficiaries while 

students are the direct beneficiaries of the potentialities and advantages of digital resources 

related to the English language grammar. At the same time, parents are adapting to this form 

of learning where society will observe the positive results of B-learning. 

The present research is feasible to carry out because there is a wide range of virtual 

information, technological, professional, internet, thesis, several investigations of B-learning 

in English language grammar, papers, virtual libraries, and all of them for free, from home 

comfort. 



 

 

 

 

The present research causes a great impact in society in general because it is a novel 

method of learning where the student has the capacity to find a great amount of virtual 

information and which has become so novel in the times of pandemic that is being crossed, 

which has exposed society to new forms of learning, such as B-learning outside the classroom, 

and according to numerous studies conducted by various authors that demonstrate the 

effectiveness of this method on English grammar development in different countries where 

different types of websites and platforms were used for teaching and learning, as well as having 

a significant impact on the culture. There are also some Blended learning studies on EFL, such 

as the following: Tosun (2015) investigated the effect of blended learning in EFL teaching on 

student achievement in a study of 40 intermediate-level students in Turkey. After all, as the 

studies presented in this study show, all students, teachers, and society have had to adapt 

positively to this type of learning because it is not only for grammar but also for all English 

skills. 

 

 

 

 

 

 



 

 

 

 

Research Questions 

 What are the characteristics of B-Learning for English language grammar development? 

 What does the teacher employ in B-Learning for English language grammar 

development? 

 What are the advantages and disadvantages of B-Learning for English language 

grammar development? 

 What are the results of some empirical studies of B-Learning for English language 

grammar development? 
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Data Collection Methodology 

The present research was developed in different databases like ERIC, Google Scholar, 

ScienceDirect, Journal of Applied Linguistics and Language Research (JALLR), Journal of 

Language Teaching and Research (JLTR), Arab World English Journal (AWEJ), ReseachGate, 

SAGE, African Sociological Review, JSTOR, Decision Sciences Journal of Innovative 

Education, Microsoft Academic, International Journal of Electronic Business, Procedia - Social 

and Behavioral Sciences, Scorpus, Korean Journal of English Language and Linguistics, 

Journal of Teaching Language Skills (JTLS), Journal of Humanities and Social Studies (JHSS). 

Instead, the keywords used in the present research were: Blended learning, B-Learning, 

English Language Grammar, Grammar, online education, face to face, EFL, morphology, 

phonology, syntax, teaching, and learning.  

Moreover, the words or phrases to search for information were: Blended learning in 

ESL grammar, Blended learning in EFL grammar, B-learning in the development of English 

Grammar, B-learning for English language grammar development, Blended learning in EFL 

context, benefits of blended learning, disadvantages of blended learning, face-to-face learning 

or traditional learning, models of teaching and learning,  English grammar, ICT in education, 

online learning, linguistics, morphology, phonology, syntax, and the other method to find 

information was searching for information on international journals.  

The criteria for searching for information were as follows: first, the construction of the 

matrix; second, searching for information on each variable; third, dimensions; and finally, 

indicators and empirical studies of the B-Learning for English grammar development. The 

research will focus on teaching and learning, blended learning studies in the development of 

English grammar, and English as a Foreign Language. Furthermore, only EFL is allowed, 

except the L1; however, there is a Spanish study. There was grammar information, which 

included details on reading, writing, and speaking, but there was no information on listening.



 

 

 

 

Literature Review 

1.1 Background of Blended Learning. 

According to Holden & Westfall (2010) in distance learning, “Blended learning (or 

hybrid learning) has its foundation in the instructional design procedure. Even Though the use 

of blended learning has existed over the years, it is nothing more or less than using a range of 

media and methods” (p. 5). 

Blended learning is a mixture of traditional classroom and online learning, as per Holden 

& Westfall (2010) even though the meaning of blended learning has been happening for some 

years, there is no completely established description. It is most frequently applied to describe a 

curriculum that integrates sections of face-to-face education with other parts retrieved online. 

It can also describe the use of multiple synchronous or asynchronous media to accomplish an 

ideal combination of instructional methods based on a strong instructional model. From an 

instructional design standpoint, this is not a new idea. Although then, why did the term create? 

As Jack Gordon, managing editor of Training magazine, put his finger on it when he said in the 

July 2005 problem that “the Internet is going to eliminate the face-to-face teaching model has 

exploded, just as the term blended learning was created by e-learning figures as a way of 

declaring that face-to-face training is not going away.” Janet MacDonald of Open University 

(UK) agrees: Blended learning seems to have developed out of a general idea of disappointment 

with the stand-alone implementation of online media. Blended Learning is nothing more than 

a concept that says think offline. The lesson is simple: Do not select the media instead of 

recognizing the objectives. As Dr. Tony Alessandra has often quipped, trying before analyzing 

is bad management! For the purposes of this guide, after that, blended learning involves the 

right mix of instructional media to achieve learning objectives. 
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Source: An Instructional Media Selection Guide for Distance Learning (2010). 

Figure 1 

The Historical Timeline of Distance Learning 
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1.2 Definition of Blended Learning. 

As reported by Albrecht (2006), blended learning has been defined in different 

perspectives related to various authors, next some definitions can be appreciated: 

The description of blended or hybrid learning has been discussed and questioned at 

meetings and in publishing. At this writing, the preponderance of practice favors a 

description of establishing collectively face-to-face classroom training with Web-based 

activity in which classroom time is partially replaced by the Web-based work. (p. 2) 

Notwithstanding, blended learning begun in business purposes and after some time 

arrives in language teaching and learning, conforming to Tomlinson & Whittaker (2013) the 

term blended learning was created in the business world in association with corporate training, 

then it was practiced in higher education and finally, it began in language teaching and learning. 

There is not an exact time when the term became familiar in ELT even though the authors imply 

that it coincided with the publication of Sharma and Barrett’s book Blended Learning in 2007. 

Although the term was heard at the end of 2003, the publication of this manuscript reinforced 

its position in ELT in their mind. 

Blended learning started in business, then it was applied in education and finally became 

a useful teaching and learning method nowadays. In accordance with Tomlinson & Whittaker 

(2013) there are discussions that whether it was just the term that was invented in corporate 

preparation, rather than the current style of teaching and learning. Graham (2006) seem to agree 

with this by confidently stating that, “Everything in education is blended learning”. Masie 

(2006) explains that “Blended learning has constantly been the main component of the 

background of teaching and learning”. Individually, he prints that the implementation of the 

term represents a modification in what is currently blended, as it means the insertion of 

computer technology that offers online or offline activities and resources into the mix, before 

suggesting that this is a novel method for teaching and learning. 
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Table 1 

Taxonomy of Terms Related to Blended Learning. 

Term Definition 

Web-enhanced 

Topics that create apply a minimum number of online tools, for 

instance publishing a syllabus and course statements. 

Blended 

Topics that apply some substantial online activities in otherwise face-

to-face education, although less than 45 percent. 

Hybrid 

Topics in which online activities change 45–80 percent of face-to-face 

class conferences. 

Fully online 

Topics in which 80 percent or more of educational resources are 

performed online. 

Source: Information taken from Blended Learning in English Language Teaching: Course 

Design and Implementation (2013). 

According to Bryan & Volchenkova (2016) who said, “Procter describes blended 

learning in 2003 as the successful blending of various transfer styles, teaching models and 

learning styles” (p. 24). 

As claimed by Graham, cited by Bryan & Volchenkova (2016) who planned, “Blended 

learning procedures merge face-to-face training with computer-mediated teaching. He 

describes the theory under conditions of two styles of course distribution and characterizes 

blended as a king of blending two methods” (p. 2). 

In another definition, blended learning is sandwiched between fully face-to-face and 

online education based on Graham et al. (2003), “In most situations, blended learning is applied 

interchangeably with hybrid learning. Blended learning can occur in a diversity of behaviors, 

e.g., structured, and unstructured learning” (p. 4). 
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As per Friesen (2012) blended learning was coined in the run-up to the dot-com craze 

at the turn of the century, it did not take on its current definition until the middle of the decade. 

Previously, it was thought to be a combination of almost everything, particularly in terms of 

training: strategies, technologies, pedagogies, assignments, and so on. However, as the term 

"blended" became more popular in higher education, it came to refer to two common modes of 

delivery in higher education: the college classroom and the online course. 

1.2.1 Blended Learning Concept Map. 

In line with Holden & Westfall (2010) the construction of a concept map is a method to 

clearly present ideas and relationships between concepts and is applied as a visual aid in which 

opinions and ideas about it can be appreciated. The concept map can help us to link definitions 

or to perceive relationships between ideas. It can be appreciated below (Figure 2) a concept 

map of blended learning, finding the three most important elements such as the learning 

environment, the media, and the instructional component, as well as their associated 

subcomponents. The level of incorporation of all the subcomponents is based on the evaluation 

of certain characteristics of each of them, resulting in the most appropriate combination to 

ensure the fulfillment of the learning objective. 
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Figure 2 

Blended Learning Concept Map 

 

Source: Taken from An Instructional Media Selection Guide for Distance Learning (2010). 

1.2.2 Benefits of Blended Learning. 

Based on Giarla (2016), there are some advantages of blended learning that students are 

interested in: 

 Increase student interest: When technology is incorporated into school curriculums, 

students are more probable to be interested, concentrated, as well as enthusiastic about 

the topics they are learning. Subjects that may be repetitive for some, such as 

mathematics and science, whereas also developing knowledge retention. 
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 Keeping students focused for longer: The application of computers to search for 

information and data is a giant lifesaver, blended with access to tools, for example, the 

Internet, to perform research. This arrangement and collaboration with resources 

establish students from concentrating for extended periods of time than they would be 

with books or paper resources, this commitment also facilitates the creation of learning 

via exploration and research. 

 Provides learner autonomy: The use of e-learning tools enhances the student’s skill 

to set suitable learning objectives and take responsibility for their own learning, 

improving an ability that will be interchangeable in all areas. 

 Instill a self-advocacy disposition: Students develop in a self-directed and responsible 

way, following their individual accomplishments, which facilitates building the 

capacity to find the resources or get the support they need, self-advocating so they can 

achieve their objectives. 

 Promotes student ownership: Blended learning fosters the student’s perception of 

ownership over learning, which can be a strong influence that drives learning, it is this 

sense of responsibility that enhances the emotion of ownership. 

 Permitting instantaneous analytical evidence and feedback from the student: The 

capacity to quickly examine, evaluate and provide feedback on student work offers the 

teacher the competence to adapt his teaching methods and feedback for each student 

though increasing time productivity. 

 Allows students to learn at their own pace: Thanks to the flexibility of blended 

learning and the capacity to access Internet resources, students can learn at their own 

time, which means that the teacher can support accelerate the learning process or 

provide more complex resources if needed. 
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 Prepares students for the future: Blended learning suggests a variety of real-world 

skills, which immediately transform interest in life abilities, from: 

 Investigation abilities. 

 Personal education. 

 Personal meeting. 

 Supports to create a “self-driving force”.   

 Better decision-making. 

 Recommends a bigger feeling of responsibility. 

 Computer knowledge.  

1.2.3 Disadvantages of Blended Learning. 

Even with the advantages of blended learning, there are some disadvantages, according 

to Movchan (2018): 

 High maintenance cost: Integrating innovative technology into your blended learning 

plans, e.g., infrastructure system and devices, are sometimes expensive. In a corporate 

setting, this is particularly true for larger corporations that have different departments 

or a considerable staff. However, if the price is contrasted with all the other advantages 

that blended learning brings, it is not just a short-term price, although it will ultimately 

be extremely helpful in the long run. 

 Technological dependence: To realize the learning goals of your blended learning 

program, content designers apply technological instruments and resources that are 

simple to use, reliable, and up to date. All this is achieved if contributors have strong 

Internet connectivity, as this has a significant effect in terms of the entire learning 

environment and experience. Therefore, the integration of this learning plan depends on 

technological viability, as well as in case of technical problems or poor technical 

accessibility, the goal of this innovative learning tactic is unfeasible. Furthermore, since 
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blended learning is about technological dependency, there is a weakness with respect to 

the technical abilities of both the trainers and the learners. Students and instructors who 

are not tech-savvy can handle a huge obstacle in terms of the effectiveness of the 

connections. Contributors will face difficulty in accessing course information; 

consequently, this learning strategy should be accompanied by satisfactory technical 

assistance. 

 Waste of resources offered: This is related to the limitation examined in the previous 

point. That is, if the students are not aware of the technology employed in the e-

learning course, there is an opportunity that the required results will not be obtained. 

Likewise, if the required technological instruments are ineffective and no significance 

to the course data, then this will also be a waste of supplies. 

1.2.4 The Models of Blended Learning. 

As mentioned by Bryan & Volchenkova (2016) the concepts of blended learning 

established by Graham and Friesen, resolve around bimodal delivery, including a traditional 

classroom or co-present element, and a computer-mediated element. Nevertheless, the styles in 

which these components are applied for a range of learning purposes, the actual significance of 

the balance between the constituents, mean that more than one model consistent with these 

descriptions can be structured. How can these different models be characterized and classified? 

One of the first typologies, suitable for the world of work-associated training, was that of 

Valiathan. He classified blended learning models into three categories: skill-based, expected at 

the achievement of specific awareness and abilities, in which the trainer provides feedback and 

support; attitude-based, designed for the development of new approaches and behaviors, in 

which peer-to-peer communication and group activities are important; and competency-based, 

aimed at the acquisition of implicit knowledge, in which trainees must detect experts on the job. 
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This typology has been criticized for its diverse nature, as it is established in both learning 

purposes and pedagogical methods. 

Alternatively, a more influential approach is demonstrated by Staker and Horn. They 

work with a typology of four models, scaled down from an original of six. Conforming to Bryan 

& Volchenkova (2016): 

1. The face-to-face driven model, in which face-to-face education is complemented by 

online learning.   

2. The rotation model, in which learners switch between online and other face-to-face 

modalities. 

3. The flex model, in which learners study mostly online according to a personalized 

schedule independently, with the tutor providing face-to-face assistance when needed. 

4. The online lab model, in which learners enhance their conventional lessons by accepting 

an extra on-campus online program. 

5. The self-blend model, in which learners complement their conventional lessons by 

doing an additional off-campus online program. 

6. The enriched virtual model, in which education is delivered mostly online with sporadic 

visits to a physical environment for face-to-face instruction. (pp. 25-26) 

Bryan & Volchenkova (2016) opted to remove model 1 because it was not sufficiently 

diverse from 2 and 3 and to blend 4 and 5. Consequently, they left with the cycle, flexion, self-

diffusion, as well as reinforced virtual models. They take note of several variations of the 

rotation model, corresponding to whether the student switches within the classroom, to another 

room, or off-campus. The most fascinating modification of the rotation model is the ‘flipped 

classroom’. Here the learner studies online, in whatever place that they decided, for core content 

and training. The classroom is applied for higher-order assignments, such as debate and 

assessment. Hence, the order in which the classroom is employed for information 
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dissemination, and the homework for higher-order evaluation of what has been studied, is 

changed. Staker and Horn’s typology is obviously grounded in their “bimodal” description of 

blended learning. 

Along with Graham (2006) categorizing blended learning styles corresponding to four 

components, four stages and three styles. Their four components were space (face-to-

face/virtual), time (synchronous/ asynchronous), sensory productivity (high, all sensations/low, 

text-only) and humanity (high human, no machine/low human, high machine). 

At the same time, Graham (2006) recommended that these are related to the blended 

learning hypothesis as defined in bimodal provision. A second, completely different aspect of 

categorization is presented by his conception of the level: activity, course, program and 

institution. The use of blended methods for individual learning activities is very different from 

blended learning as an extensive method for the institution. Finally, Graham announced three 

different types of blended, linked to determination: allowing mixtures, which emphasize intake 

and flexibility; improving combinations, which investigate to complement traditional 

pedagogy; and transformative blends, intended to change pedagogy, which for Graham meant, 

for instance, that students could play a more active role in constructing their own knowledge. 

There is a clear inherent hierarchy here, in which the transformation is the most significant goal. 

Graham went beyond modalities in his typology to consider both pedagogical scope and 

purpose. 

In accordance with Chew et al. (2018), cited by Bryan & Volchenkova (2016) they not 

only analyzed four different models of blended learning although created a hypothetical origin 

to evaluate them, by applying Vygotsky’s and Maslow’s conceptions of learning. The first style 

they contemplate is e-moderation defined by Gill Salmon, in which the administrator follows a 

sequence of steps to make the student feel comfortable in an online environment. Chew et al. 

(2018), recommend this model as being consistent with Maslow’s hierarchy of needs. 
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Nevertheless, it cannot really be contemplated as a blended learning model in the sense Friesen’ 

term, as well as this is almost certainly a consequence of the reality that the writers started with 

their own relatively weaker description of blended learning. The next model is Sun Microsoft 

Systems’ learning ecology, recognized by Wenger and Ferguson. This style is in the shape of a 

square, with axes of self-directed/guided and content/practice education. Personal-directed 

analysis of the subject could suggest an interpretation of a book or asynchronous online content. 

Self-directed practice can contain peer-to-peer student discussion (computer networking 

system). 

Guided study of content can include a class for the student to construct their own 

knowledge. As per Chew et al. (2018), cited by Bryan & Volchenkova (2016) guided practice 

may include tutoring or the use of a practice lab. This model has the advantage of ensuring that 

various learning goals can be produced by applying different delivery styles, a point mentioned 

elsewhere by Singh. Chew et al. recognize the paradigm for its opportunity to be coherent with 

Vygotsky’s perceptions around the Zone of Proximal Development. The learner can build their 

own understanding beneath professional management.  

Its weakness does not communicate a clear implementation model. In line with Chew 

et al. (2018), cited by Bryan & Volchenkova (2016) the third model is Jones’ Blended Learning 

Continuum. While the University of Glamorgan adopted a blended learning approach across 

the institution, it did not realize it in a standardized way, somewhat granting responsibilities for 

placing different modules in an e-intensiveness field from the minimal (PowerPoint slides to 

the fully delivered online. The intermediate times on the scale correspond to have access to 

learning resources, followed by discussion boards, online assessment and interactive 

information. This model is particularly flexible and recognizes that different settings may 

implement blended learning in different ways. 
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Additionally, based on Chew et al. (2018), cited by Bryan & Volchenkova (2016) the 

impression that just a program that is 30–80% online is blended learning is a generalization, 

even if one might decide on what to evaluate. Nevertheless, the model refers only to delivery 

methods, as well as being hypothetically ineffective. The fourth model is Garrison and 

Vaughan’s Inquiry-Based Framework, which foresees students and teachers contributing to a 

Community of Inquiry. This term is based on Wenger’s work on ‘communities of practice’. 

Just as a learning society is made up of a group of specialists who share an interest and figure 

out how to do it better as they cooperate, a Community of Inquiry is made up by students who 

collaborative and build their own knowledge as they interact. This style changes the importance 

of delivery methods to learning. The role of technology is to facilitate the three main 

components of cognitive presence (information sharing, concepts of creation and assessment), 

teaching presence (providing structure and guidance) and social presence (enabling group 

collaboration). Chew et al. (2018), consider the model to be constant with Vygotsky’s and 

Maslow’s perceptions.  

In agreement with Ochoa & Roberto (2011) when preparing Blended Courses, it is 

important to consider all the characteristics implicated in them. The institutional aspect is the 

first part in which instructors must contemplate since it hangs on the institutional procedures 

about the curriculum, the provision of the material and the management and business area. On 

the one hand, educators and scholars do not have or have very limited access to technological 

resources, and the number of computers is very incomplete, or the bandwidth does not work 

appropriately; these EFL trainers and scholars have to familiarize themselves with the 

uncommon materials with which they practice and design courses that incomplete program 

requirements. In other conditions, some EFL educators are given useful technological devices, 

although they are not given enough preparation to use these implements and thus devices are 
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often misused. Consequently, the previous issues emphasize the importance of considering 

institutional characteristics in the application of a Blended Learning model.  

In line with Ochoa & Roberto (2011) the second element, the technological one, is the 

principal attention when educators plan both offline and online activities. Teachers must have 

a broad variety of technological tools in order to catch their students’ interest: If face-to-face 

education and virtual ones are not difficult, students may feel uninterested or discouraged. It is 

essential to demonstrate topics and tasks which are interesting to them. The third element to 

consider is the pedagogical component, which is undoubtedly the most essential in these 

blended programs. If instructors have an organizational strategy to manage both their face-to-

face instruction and the online standpoint, it will lead the students’ language to achieve in their 

learning process and get better outcomes while appropriately organizing both factors. 

There are some factors related to pedagogical application, such as mode of delivery, 

task design, materials, learners’ and educators’ roles, tutors, evaluation and assessment. 

According to Dudeney & Hockly (2007), cited by Ochoa & Roberto (2011): 

 Mode of delivery: Educators and curriculum developers should contemplate what 

percentage of the program will be face-to-face or online modules, and how and which 

tools will be distributed by applying a VLE (Virtual Learning Environment), Internet 

groups, email, etc. 

 Assignment plan and Materials: Blended Learning educators should identify the kind 

of tools, whether they are custom-made or current Internet instruments. Moreover, it is 

essential for English educators preparing blended courses to offer their students a wide 

variety of online and face-to-face activities that appeal to their learners and are based 

on a need’s analysis conducted at the starting of the course.  
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 Teachers-Students: Both are the primary members of the EFL teaching and learning 

processes. When preparing blended learning courses, it is required to consider students’ 

and teachers’ understanding of technology and their roles in online and traditional 

classes. It is crucial to contemplate how much supervision students need from teachers, 

and students’ previous information.  Anyway, as per Núñez & Téllez (2009), “The 

teaching process is essential in the search to create tools that gratify students’ learning 

purposes and styles, preferences and expectations” (p. 172). When scholars discover the 

suitable resources and teachers deliver them in correspondence with students’ needs, 

learners can unravel their doubts and respond to their own questions. These 

characteristics can encourage independence due to students can supervise their learning 

process, determining their learning plans and taking responsibility for their own path to 

expertise. In short, students require significant resources based on their needs to 

complete their tasks. 

 Assessment and evaluation: Teachers and curriculum managers should determine 

whether the course is designed to employ formative and summative assessment. 

As per Dudeney & Hockly (2007), cited by Ochoa & Roberto (2011) the fourth 

component is the interface design which involves different ways in which teachers can display 

online and offline material by selecting the model and activity for every unit. To further improve 

the virtual and face-to-face characteristics of a class, it is required to constantly evaluate them 

to check which ones are not suitable and which ones are, considering the requirements and 

inclinations of the learners, the established programs, as well as the curricular recommendations 

for EFL teaching. In this sense, instructors should generate coherency among the institutional 

curriculum, the EFL curriculum and the way Blended learning is created. Blended learning can 

be applied to different types of courses presented by the institution through curricular platforms. 
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Based on Dudeney & Hockly (2007), cited by Ochoa & Roberto (2011) the fifth 

component is management. Here it is crucial to have a complete LMS (Learning Management 

System) prepared to work and teach students how to deal with this procedure: How to access, 

how to perform on the diverse tasks as well as, apply learning strategies appropriate to virtual 

environments. In addition, resource support is suggested for a Blended Lesson, therefore 

learners will be able to surf the net and get links to distinct web resources from all over the 

world. After all, the ethical aspect must be taken into account in any educational environment, 

giving learners similarly and assisting those who require more support from educators 

throughout the learning process. This feature also addresses an especially popular problem: 

Some learners build unreal identities on the Internet or have others practice in their real lives. 

Instead of this cause, EFL educators must encourage autonomy by guiding students’ learning 

process, introducing technology into the classroom, and producing a true balance between the 

face-to-face and virtual environment.  

1.2.5 Components of Blended Learning. 

As reported by Holden & Westfall (2010) developed from the conceptual map of hybrid 

education is a blended learning module illustrated in (Figure 3), three most important 

components: Learning Environment, Instruction and Media. A model might be a type of a 

method or phenomenon that accounts for its known or assumed estates and is used for further 

study of its qualities. Thus, a blended learning model can be employed as a guide to evaluate 

and integrate the various components that would give rise to an instructional learning situation. 
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Figure 3 

Blended Learning Model Components 

 

Source: Taken from An Instructional Media Selection Guide for Distance Learning (2010). 

1.2.5.1 Learning Environment Component. 

Along with Holden & Westfall (2010) a learning environment can be synchronous or 

asynchronous. Every learning environment has an established diversity of benefits and 

weaknesses. The goal of blended learning is to control the accurate positive characteristics of 

each environment to ensure the best utilization of reserves to accomplish the instructional 

objective and learning purposes. Variables to contemplate:  

 Period and space. 

 Communication. 

 Cooperation. 

 Pace. 

 Elasticity in the distribution of subjects. 

 Adequacy of achievement. 

 Strengthening of concepts (instant vs. postponed). 

 The expression on concepts. 
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1.2.5.2 Instructional Component. 

As stated by Holden & Westfall (2010) instructional element is applied to choose the 

most suitable instructional tactics that assist the learning purposes (instructional tactics are the 

results of the learning goals and deliver to obtain the purposes of understanding and simplify 

the transmission of knowledge). In developing blended learning, it is paramount to maintain the 

value of instruction. Therefore, learning purposes should not be negotiated when creating a 

description of blended learning. Variables to take into account:  

 Degree of interaction. 

 Naturalness. 

 Cooperation. 

 Peer-to-peer. 

 Tutor-learner (didactic). 

 Tutor-learner-tutor (dialectic). 

 Intellectual weight. 

 Strengthening of opinions/feelings (instant/postponed). 

 Speed of subject shift. 

 The difficulty of the subject. 

 Degree of intellectual goals. 

1.2.5.3 Media Component. 

According to Holden & Westfall (2010) media is a path that basically provides 

information. Nevertheless, various instructional media can be more suitable than others for 

establishing a synchronous or asynchronous educational environment, although no one medium 

is fundamentally better or inferior to another. It can be appreciated in (Table 2). While an 

offered delivery medium might not modify the required content, the choice of a specific 

medium might influence how content is created to take benefit of the exclusive characteristics 
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of that particular medium. However, when the most suitable media are chosen, learning results 

will not be influenced, but rather the instructional strategies employed will. Variables to 

contemplate: 

 Value of the medium (request management, visual transparency/pixel resolution). 

 Distribution of personnel/content delivery. 

 Capacity to update subject matter immediately. 

 Technological structure. 

 Frequent investment and costs. 

 Bandwidth. 

 Hardware endpoints. 

 Portability. 

 Simplex (one-way) versus duplex (two-way data). 

Table 2 

Bloom’s Taxonomy in Relation to Instructional Media 

Learning 

Environment 
Instructional Media 

Bloom’s Revised 

Taxonomy23 

Level of 

Interactivity 

Synchronous 

Web conferencing 

Audio graphics 

Satellite e-Learning 

Audio/video teleconferencing 

Virtual Worlds 

Creating 

Evaluation 

Evaluating 

Synthesis 

Analyzing 

Analysis 

Dialectic 
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Learning 

Environment 
Instructional Media 

Bloom’s Revised 

Taxonomy23 

Level of 

Interactivity 

Asynchronous 

Computer/Web-based 

Training (CBT/WBT) 

Instructional TV (ITV) 

Pre-recorded audio/video 

(CDs/DVDs, video/audio 

tapes/iPods) 

Correspondence 

Applying 

Application 

Understanding 

Comprehension 

Remembering 

Knowledge  

Didactic 

Source: Taken from An Instructional Media Selection Guide for Distance Learning (2010). 

1.2.5.3.1 Concept of Synchronicity. 

In accordance with Holden & Westfall (2010) although synchronicity is dichotomous 

in the sense that it can be either synchronous or asynchronous, it does not mean that its two 

characteristics are equally restricted when contemplating a blended learning result. If they are 

at other tops of a range, the degree of incorporation of these two environments would result in 

a combination of synchronicity.  Consequently, to achieve the best possible combination, one 

should need to take into account the content delivery pathway(s), the education environment in 

which the learning appears, as well as the instructional goals leading to the content enhancement 

and instructional strategies. Figure 4 symbolizes the incorporation of synchronous and 

asynchronous media and learning environments that can be caused in a blended learning course. 

There are no specified explanations of media integration, as well as in several cases, there may 

be many blended learning styles. 

Furthermore, Holden & Westfall (2010) suggested that various plans could be more 

suitable than others to realize the best possible understanding. Consequently, in the perspective 

of media choice, when assessing the most suitable media, the subsequent information should 

be contemplated: 
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 Asynchronous media might be further suitable for smaller intellectual stages someplace 

understanding and knowledge, repetition or training and preparation are the principal 

motivation. 

 Synchronous media might be more suitable for greater intellectual grades (synthesis, 

analysis, evaluation) where a synchronous learning context is essential to aid an elevated 

degree of communication (discussion).  

 Symmetry prevents ineffective (and possibly expensive) consumption of technology, 

the symmetry of instructional plan and technology must be complemented. The 

importance of effective utilization of media is to apply a careful combination of 

balanced and unbalanced techniques. The distribution of large quantities of content 

(high-level pictures, a huge number of files, etc.) to a distributed audience, e.g., must be 

done (in the majority instances) in the asymmetrical systems shown in (Figure 5). 

Figure 4 

Blended Learning - Integrating Multiple Components 

 

Source: Taken from An Instructional Media Selection Guide for Distance Learning (2010). 
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Figure 5 

Symmetry of Interactivity & Instructional Strategies 

 

Source: Taken from An Instructional Media Selection Guide for Distance Learning (2010). 

1.2.6 Roles and Responsibilities in Face-to-Face Blended Learning. 

1.2.6.1 From Learner’s Side. 

As specified by Yen Vu (2019) in a blended course, students can appreciate both the 

freedom of e-learning and the ability to immediately cooperate with their facilitator and 

classmates. Accurately, learners will self-study the online tools provided by their instructor. For 

instance, they will watch videos, read books, become a member of an online studying 

community as well as complete tasks in a virtual learning environment. In addition, they also 

come to class to participate in face-to-face activities. 

1.3.2.2 From Facilitator’s Side. 

In agreement with Yen Vu (2019) temporarily, instructors are in charge of providing 

online tools such as videos, files, tasks, online lessons for students to research in their houses. 

Later, they will assist in face-to-face activities that students can discuss, share their feelings, 

ask questions, and cooperate directly with their teacher and classmates. Mentors will also 
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handle different methods and let learners perform those procedures directly as well as provide 

them positive feedback. 

1.3.2.3 How Does Blended Learning Redefine Teacher’s Roles? 

Corresponding to Yen Vu (2019) facilitator is a word applied to explain those who have 

the responsibility of the transmission of students’ knowledge. Someone can think about why 

common words like “teacher” or “lecturer” are not applied in this method. The explanation is 

that teachers or lecturers are no longer appropriate in the context of blended learning. In a 

traditional classroom, educators perform a main position in the classroom. They are in a 

knowledge provider mode. Nevertheless, in blended learning, teachers are no longer the main 

source of information. In this context, teachers should be called “facilitators”, “coaches”, or 

“mentors”. They now take on mode different and more challenging missions than ever before.  

1.3.2.4 Preparing Online and In-class Materials. 

The planning of online and face-to-face materials is very important because it creates 

the best way to improve students’ skills. As claimed by Yen Vu (2019) if one seeks assignments 

from the students’ and instructor’s point of view (as said before), one is able to understand that 

online and face-to-face resources perform an important part in achieving a blended program. 

The preparation of education tools, both online and offline, is one of the three most important 

assignments of a facilitator. In particular, to produce the best online studying resources, mentors 

can require improving their technological abilities. Discovering how to apply an authoring 

learning material to produce online courses in one of these necessary digital services. 

1.3.2.5 Ensuring the Tight Connection Between Online and In-class Instruction. 

There is an important connection between the classroom and online education to 

enhance learning experiences. As reported by Yen Vu (2019) when the resources are extremely 

associated there is an effective hybrid learning with the classroom from instructors and implicit 

support from online education. When e-learning, individualized education, and traditional 
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classroom activities complement each other, it benefits to improve learning skills and enhance 

the whole efficiency of student outcomes. Careful lesson planning can be essential to support 

facilitators figure out how they can increase online learning materials to successfully utilize 

classroom activities. 

1.3.2.6 Following up Learning Process. 

Finally, checking the learning procedure is an additional valuable component in blended 

learning due to the fact that the instructor is able to provide learners with responses to a clearer 

insight. As per Yen Vu (2019) monitoring the learning process will become essential 

relationships between facilitators and students. It helps mentors to assess the learner’s complete 

understanding, clarify mistakes as well as provide constructive feedback. Furthermore, it also 

supports to evaluating the efficiency of the course, thereof, facilitators can make suitable and 

necessary changes for the next time to improve students’ skills. 

1.2.7 Challenges and Difficulties Faced by Blended Learning. 

In spite of the plentiful benefits of blended learning, there are likewise several 

restrictions, as with some other methods. In accordance with Garrison & Vaughan (2007), cited 

by Sheerah & Goodwyn (2016). Three difficulties are fronting higher education: student 

disappointment, the condition of teaching and learning, and student enrollment development. 

First, student discontent has been considered a problematic concern due to obstacles associated 

with some students' low technology skills. To address this problem, researchers suggested that 

teachers need to communicate with their students to discuss their needs and support 

collaboration among students. In general, the lack of effectiveness of some teachers in using 

blended learning in teaching courses as well as training weaknesses has been understood to be 

another serious problem.  
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In recent years, some universities and institutions have implemented an enterprise 

learning management system (LMS), such as Blackboard, an electronic framework that 

encourages self-directed learning. Astonishingly, the results of some studies have suggested 

that many instructors were unconscious of how to develop this characteristic in their 

institutions. A study conducted in Saudi according to Al-Khalifa et al. (2008) determined that 

the cause for this is the lack of enough support from management. They also suggested that 

Saudi Arabia should seriously invest in technology, infrastructure, and competent human 

resources. Additionally, another set of difficulties reported included a slow connection, which 

resulted in distracting the educational progression and producing difficulties in contributing to 

online activities. Al-Jarf (2009), “Inadequate computer capacity, unavailability of Internet 

connectivity in some institutes, absence of trained and competent teachers in computer skills, 

as well as deficiency of structural fortification are the main reasons for the trials of blended 

learning in several developing countries”. 

A second challenge is to enable the conditioning of learning experiences. Much of the 

recent literature on blended learning provides a specific interest in improving teaching methods 

and professional development. According to Garrison & Vaughan (2007) it is stated that, 

“Without investment in the assessment and remodeling of instruction and learning that 

incorporates the best of face-to-face and online education, it places higher education institutions 

at a reasonable difficulty” (p. 153). 

This point of view is similarly supported by Alshahrani & Ward (2014), cited by 

Sheerah & Goodwyn (2016) who said that the lack of a comprehensible plan for changing from 

traditional methods to a blended learning approach is considered major a barrier. Due to this 

hypothesis, it is significant to apply a set of methodical techniques that make technology part 

of the Saudi educational system.  
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1.3 Face-to-Face Learning. 

1.3.1 Characteristics. 

Traditional learning is delivered inside the classroom, where the teacher is the center of 

learning. According to Svinicki & McKeachie (2011), cited by Ananga & Biney (2017) face-

to-face teaching is also known as traditional instruction, deals with the teacher being the 

administrator of the learning environment and playing the role of instructor. In this type of 

education, students are considered as having “knowledge holes” that need to be filled with 

information. The master class is a key, time-tested and revered teaching method that remains 

the most widely used method of instruction in higher education worldwide. 

It involves students engaging in activities and consider what is employed, in line with 

Bonwell & Eison (1991), cited by Ananga & Biney (2017) this diverges from the traditional 

classroom in which learners are static beneficiaries of instructors’ knowledge. From the 

overhead, it follows that for students to be active contributors in face-to-face education, it is 

necessary for instructors to energetically include students in the teaching and learning process, 

consequently that they can build their own awareness without the tutor's meddling. 

In addition, in conformity with Ananga & Biney (2017) relate online education and 

traditional learning. The traditional “sage on the stage” theory of learning highlights the 

educator as the focal point of the learning process. This method places the unique duty of 

learning in the transfer of information from the instructor to the learner, it is often called the 

lecture method. Therefore, the teacher explains the class while the students sit and take notes. 

Taking into account the basic design of online learning, where the teacher and students are not 

physically present, there must be a change in this learning paradigm for every student to be 

successful in this learning environment. A learner-centered approach to learning, often referred 

to as the teacher being "the guide on the side” in online learning, teachers cannot hover around 

the classroom, watching students as they learn, waiting to guide them when they make mistakes. 
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In fact, online learning could be stimulating because of its potential to get in touch with students 

on a one-to-one basis.  

1.3.2 Face-to-Face Teaching and Learning Activities. 

As per Vaughan (2007) there are several forms of teaching and learning activities: First 

and importantly, face-to-face blended learning is clearly associated with active education, “As 

the classroom changes from a structure of presentation (i.e., lecture and distribution of material) 

to one of active education (i.e., conversation and discussion)” (p. 2).  

Pursuant to Asef-Vaziri (2015), cited by Kjærgaard (2017) show us how events inside 

a classroom in virtual education look like. When fundamental ideas and demonstrations of 

theories are presented before class in the virtual space, time in the classroom can be used to 

focus on more important activities such as problem-solving, systems thinking and active 

learning. Frequently the belief of “active learning” is used without an additional description of 

what it includes nonetheless, some tasks that encourage student activity, problem-based or 

problem-solving activities are highlighted. 

Role-playing could be combined into any curriculum and gives learners the opportunity 

to employ what they are studying. As reported by Davis (2009) in role-playing behaviors, 

learners are presented with a believable or theoretical condition and a cast of personalities. 

Learners subsequently manage the discussion and behaviors to match their opinions of the 

condition and the role they are performing. For instance, in a literature conference, students can 

be requested to perform different characters reacting to circumstances following the end of a 

story. In language classes, students can perform the role of people in daily conditions, such as 

someone working in a restaurant. In an urban planning class, students can play the role of 

managers and designers seeking to explain a construction problem on the waterfront. 
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After All, as per Hashemi et al. (2012) clarify concerning three main stages in task-

based courses, it can be identified in Table 3. Explaining an essentially task-based class requires 

understanding the phases or elements of a class that has as the main factor a task. They all have 

in common three main phrases that indicate the sequence of events of a task-based activity:  

a) Pre-task: Worries the different activities that the instructor and learners can assume 

before beginning the assignment.  

b) During-task: It is located around the assignment itself and the different instructional 

alternatives.  

c) Post-task: Includes the techniques for monitoring up the presentation of the task. 

Table 3 

Structure for Lessons Delivery Matching to Task-based Practice. 

Phrase  

A: pre-task 

Examples of options 

Framing the activity 

Planning time 

Doing a similar task 

B; during -task 
Time pressure 

Number of participants 

C: post-task 

Learner report 

Consciousness raising 

Repeat task 

Source: Taken from Using task- based language teaching, learning practically in English classes 

(2012). 
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1.3.3 Limitations of Traditional Teaching Mode. 

In conformity with Wang (2019), give us restrictions of traditional education, the first 

one is around the spread of understanding: 

1) Teaching objective: The transmission of knowledge is not equal to the cultivation 

of ability: Educating great quality skills with innovative aptitude is the condition of 

training in the period of the knowledge economy, which is reproduced in teaching to 

motivate students’ independence, promote students’ critical thinking ability, innovative 

awareness and pioneering ability. Taking knowledge transfer as the main goal and 

passive recognition as the main type of learning, the traditional teaching model holds 

that the quantitative variation of knowledge can be transformed into a qualitative 

transformation of ability. Nevertheless, the currently teaching procedure indicates that 

students’ passive recognition of knowledge and mechanical memorization over time 

will lead them to be attached to the teachers and textbooks. 

There is a second restriction of traditional education which describes the disagreements 

between the foundation of understanding and texts. Likewise, according to Wang (2019):  

2) Teaching content: The source of understanding is not similar to textbooks: In the 

traditional teaching process, teachers work on students throughout textbooks inside the 

classroom, which is the most common path for learners to build their learning. The 

integrated textbook was analyzed by the group of specialists in the introduction of the 

collection and has a comparatively obvious and acceptable structure and objective. 

Nevertheless, the content of didactic information is restricted; nevertheless, the 

renovation of teaching tools is frequently delayed after the times. Obsolete textbooks, 

the only supply of students' understanding, will undoubtedly lead to persistent disease 

in the understanding that students are learning. Poor and obsolete understanding cannot 
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foster students’ attention to learning and desire to investigate well, as well as at the same 

time will be inadequate in practical application after their graduation. 

3) Teaching object: facing all students is not the same as considering individual 

needs: Traditional teaching style develops the mass creation method of the assembly 

line, with permanent time, place, course and schedule, declining to meet the 

differentiated needs of students. In the traditional teaching method, the level and 

recognition skill of students is different, however, what teachers can take into account 

is just the difference in the intermediate level, and the development of the description is 

frequently set conferring to the average level and the average ability of acceptance. The 

important benefit of this method is that it is universal and easy to handle, although the 

challenge is that it cannot meet the student needs at the higher level, despite the fact that 

students at the lower level cannot understand the knowledge well. Teachers cannot give 

interest to each student and teach students in accordance with their ability. 

Consequently, the individualization and differentiation of learning and the variation and 

concentration of talent cultivation cannot be realized. 

1.3.4 The Positioning of Teachers' Role in Traditional Teaching Mode. 

As said by Wang (2019), the characteristics of the traditional teaching mode establish 

teachers' position of “leading role”, i.e., the teacher is the main authority in the classroom. This 

is exemplified in the subsequent characteristics:  

1) The teachers are the initiators of knowledge: In traditional teaching mode, classroom 

teaching is teacher-directed, and teaching activities are centered on educators 

"teaching". As the sole knowledge resource, teachers represent authority and perform 

the traditional roles of preaching, instructing knowledge and resolving doubts. 

Educators control the teaching tools, teaching content, learning space, and the right to 
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speak about the quality of students’ learning and are the absolute authority in the center 

of learning, whereas learners are inactive beneficiaries of information.  

2) The teacher is the follower of the textbook: In the traditional teaching mode, the main 

content of education comes from the teaching materials. Limited by the immature 

information technology and the circumscribed Internet, teachers could only depend on 

the limited textbooks assembled by leading specialists in the past. The only way for 

students to learn is to try to understand the teacher's explanation, and the only source of 

information is the textbook. (p. 1019) 

In a traditional classroom, learners are not able to contribute, think by themselves as 

well as the activities are not completely accurate for developing their skills. As reported by 

Wang (2019): 

3) The teacher is the bystander of classroom activities: In the traditional teaching 

model, the teacher is the manager of classroom teaching and has to complete the 

integrated teaching assignment corresponding to the unified teaching framework. 

Consequently, the teaching of knowledge is generally controlled by the teaching of the 

trainer, and there is little chance for students to think, practice, apply and evaluate. Even 

in limited classroom activities, the teacher, as a spectator, is frequently not involved in 

a real conversation or learning tasks of the students, although merely summarizes and 

assesses the classroom activity.  

4) The teachers are the evaluators of learning: In the traditional teaching model, 

teachers are the object of evaluation, although peer assessment and student self-

evaluation are not frequently contemplated as the final evaluation. Furthermore, the 

assessment involved in the traditional teaching mode is commonly unified and general 

summative assessment based mainly on assignments and tests, and just some will be 

supplemented by some process evaluation of learning tasks. Nevertheless, without real-
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time management, inspection and evaluation resources for the complete learning 

process and students’ outcome, students’ interest in learning, motivation of learning, 

willingness to learn, autonomy, metacognitive and other non-intelligence aspects cannot 

be properly grasped, as well as the final student learning outcomes will have to receive 

a unified and single assessment. 

1.4 Online Education. 

Distance education has changed over the years. On the authority of Holden & Westfall 

(2010) distance education has existed in the United States for further than 120 years. Although, 

not unexpectedly, a lot of people in the profession believed it to be a new trend due to the 

emergence of the Internet. The causal rise of online learning was promptly adopted throughout 

the course of the education and teaching communities, including K-12, higher education, and 

the corporate and government areas. In the years leading up to the Los Alamos seminar, the 

distance learning landscape was significantly transformed by the development of the browser 

and the subsequent application of the Internet to online learning. From this emerged a new set of 

terms born of the Internet: Web-based instruction, Web-based learning, Web-based training, 

online learning, distributed learning, and the most notorious new term, e-learning. 

Nevertheless, in contrast with distance learning or distance education, the phrase e-

learning involves the utilization of instructional media technologies in its meaning, 

consequently the “e” in electronic. The word e-learning developed not from an application but 

the development of the business terms e-commerce and e-mail. Although the term e-learning 

was created in 1998, it appears to have been in use as early as 1997. The American Society for 

Training and Development (ASTD) defined the term e-learning as a broad set of applications 

and procedures, for instance, Web-based learning, computer-based learning, virtual classrooms, 

and digital cooperation. Including content delivery via the Internet, intranet/extranet 

(LAN/WAN), audio and videotape, satellite broadcast, interactive TV, CD-ROM, and more, 
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the market has usually accepted that it is applied only for the Internet. So, even this term has 

acquired different meanings, depending on the organization defining it, and has been variously 

defined as:  

 The assistance of learning via electronic media or through the Internet or an intranet  

 Internet-enabled learning  

 Instructional content or learning experiences produced or assisted by electronic 

technology.  

In the opinion of Simonson & Berg (2016) distance learning, also named distance 

education, e-learning, and online learning, is a form of instruction in which the main 

components contain the physical departure of educators and scholars throughout training and 

the practice of several technologies to enable student-teacher and student-student 

communication. Distance learning has usually centered on non-traditional learners, for instance, 

permanent employees, army personnel, and tourists or people from isolated areas who are 

incapable to listen to classroom speeches. Though, distance learning has become a recognized 

component of the educational world, with tendencies indicating continued development. In 

U.S. higher education alone, more than 5.6 million university students were registered in at 

least one online program in the autumn of 2009, up from 1.6 million in 2002. 

More and more universities are offering distance learning opportunities. One of the 

innovators in the field is the University of Phoenix, which was established in Arizona in 1976 

and by the initial decade of the 21st period had developed the world’s leading private school, 

with more than 400,000 students registered. It was an early adopter of distance learning 

technology, even though lots of its students use some time in classrooms of one of its lots of 

sites in the United States, Canada, and Puerto Rico. A detailed character for the worldwide 

admission in distance learning is not available; nevertheless, the enrollment of two of the largest 

public universities that thoroughly apply distance learning methods provides some suggestions: 
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at the beginning of the 21st century, the Indira Gandhi National Open University, based in New 

Delhi, had an intake of more than 1.5 million students, and the Beijing-based China Central 

Radio and Television University had more than 500,000 students. 

Students and institutions accept distance learning with great justification. Universities 

benefit from the enhancement of students without having to build classrooms and housing, and 

learners gain the benefits of being able to practice anywhere and anytime they choose. Public 

institute systems give specialty programs, for instance, tuition-reduced language courses and 

Advanced Placement courses, without having to establish various classrooms. 

Additionally, home-schooled students have access to incorporated education. 

1.4.1 ICT Definition. 

ICTs, as well as the way they were created and their evolution over the years. As 

reported by Tinio (2003) ICT stands for Information and Communication Technologies and is 

described, for the objectives of this introduction, as a varied group of technological instruments 

and facilities employed to communicate, generate, distribute, store, and handle data. These 

technologies include PCs, the Internet, broadcasting technologies (radio and television), as well 

as telephony. In current years, considerable consideration has been provided to how PCs and 

the Internet can best be employed to develop productivity and teaching success at all levels and 

in formal and informal situations. However, ICTs are more than just these technologies; adult 

technologies for instance the phone, radio, and television, even though now given fewer 

attention, have a longer and deeper history as instructional implements. For example, radio and 

television have been used for more than forty years for open and distance learning, although 

broadcast remains the cheapest, most available, and consequently most dominant distribution 

system in established and growing cooperative territories. The utilization of computers and the 

Internet is even in its early stages in developing countries, if they are implemented at all, 

because of infrastructure restricted as well as the associated high admission costs.  
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Likewise, different technologies are usually used in a mixed fashion rather than as a 

single method of distribution. For example, Kothmale Community Radio Internet applies both 

radio broadcasting, computer and Internet technologies to simplify information sharing as well 

as offers educational opportunities in the countryside Sri Lanka community. The United 

Kingdom Open University (UKOU), founded in 1969 as the world's first educational institution 

devoted entirely to open and distance learning, still relies strongly on print tools, bolstered by 

radio, television and, in recent years, online programming. Also, the Indira Gandhi National 

Open University in India mixes the use of print, recorded audio and video, broadcast radio and 

television, and audio-conferencing technologies. 

1.4.1.1 The Promise of ICTs in Education. 

For emerging territories, ICTs have the capacity to enhance the entrance to education 

and improve its relevance and quality. In accordance with Tinio (2003) it symbolizes a 

hypothetical balancing approach for developing countries. ICTs significantly enable the 

acquisition and assimilation of information, providing developing countries with exceptional 

chances to improve education systems, enhance policy formulation and implementation, as well 

as extend the reach of opportunities for industry and the poor. One of the biggest difficulties 

faced by the poor, and many others living in humblest countries, is their perception of 

loneliness. New communication technologies guarantee to decrease that perception of 

loneliness and open up access to knowledge in a way that was unbelievable until recently. 

Nevertheless, the reality of the Digital Divide, the change between those who have admission 

to and management of technology and those who do not, means that the outline and 

incorporation of ICTs at different levels and in a variety of types of education will be an 

extremely difficult responsibility. Failure to meet the challenge will extend the understanding 

of inequality and increase existing economic and social differences.  



 

 

43 

 

1.4.2 Background of E-Learning. 

In agreement with Hameed et al. (2007) human-computer interfaces are, of course, a 

major problem in the planning of E-Learning packages. Some studies have uncovered the model 

of advanced collaborative systems to deliver a high-quality user understanding. For E-Learning 

it is significant to create innovative cooperative venues that allow users to advance their own 

conceptualizations of learning material and follow individualized paths on constructivist-

constructionist interactive learning with maximum learning autonomy unhindered by rigid 

learning styles and paths. The improvements in electronic communications, the Web and the 

Internet and related technologies have encouraged the extensive implementation of e-Learning 

to increase student access to higher education and employee training in the workplace. Today, 

computers are usually used for data collection and monitoring to assess students’ performance. 

The same software and hardware can be used as a vehicle for teaching most computer-based 

courses. The teaching material in an E-Learning system has to be carefully designed so that the 

student can follow a logical path through the lesson. E-Learning systems have become complex 

systems; so, it can often be difficult for a teacher/developer to know the best method to follow 

when starting to create an E-Learning system.  

1.4.3 Websites. 

As per Brügger (2009) it has what could be described as hypotheses of ideas, which are 

produced towards how the object of analysis can be defined in a methodical and coherent 

manner: for instance, the theories of what can be identified by media, communication and the 

social. Additionally, it has explanatory concepts, which seek to clarify and comprehend the 

element: for example, the use of semiotics, rhetorical theories, discourse theories, concepts of 

social interaction and the like, which are used with a view to describe the function and use of 

media, communication or the social. It can be argued that the previous type of theory precedes 

the latter: it has to be understood what someone studies before it can explain it. Consequently, 
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since this article aims to reproduce the way of recognizing the website as an object of analysis, 

it can be a review of a theory of the object website, which should be followed by other types of 

theoretical approaches to describe in more detail the innumerable aspects of websites. 

1.4.3.1 Media Environment of the Website. 

In line with Brügger (2009) the media atmosphere in which the website is implanted is 

the Internet, and it should be incorporated into the chronological examination of the website in 

that it represents the range of opportunities and limitations that support the other two 

components, such as the textual environment and the textual foundations that establish the 

current website. Even Though the Internet could not look like to have any specific curiosity for 

website research, its way of reality becomes instantly evident when historical findings of 

websites from five to ten years ago are incorporated. In 1995, graphics were not in widespread 

utilization, only as sound streaming and moving pictures were not feasible, as well as to be able 

to clarify this, the Internet should be involved. All types of the Internet have the next three 

qualities. First, computers must be an element; second, they are immediately attached, and third, 

when linked, they are able to identify each other and communicate using a shared system of 

statements and a shared language called a protocol. 

1.4.3.2 Textual Environment of the Website. 

In conformity with Brügger (2009) the website is not only incorporated in a media 

environment, although in a feature demonstration environment, or rather two textual conditions. 

The first of these is associated with the computer application as such, specifically the graphical 

user interface, with its two key components that are of an innumerable category to consider the 

website: the desktop with clickable and movable icons, folders and the like that help as the 

website background, and scalable, movable as well as overlapping windows. In addition to the 

desktop and window which are there no matter what the computer is used for (at least in the 

case of most individual computers for some years now), the website is implanted in a textual 
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atmosphere that is an essential and definite state for the practice of the web, specifically, the 

web browser and supplementary software (though, both can be applied to browsing and opening 

files on the computer). The web browser makes it feasible the connection to web servers, 

employing transmission and location protocols (e.g., HTTP, URL) and the interpretation of 

what is written in a shared language (e.g., HTML) to words, pictures, sounds and windows 

captioning. The web browser often has textual elements that might be important for analyzing 

a website: such as the ‘Back’ button, the ‘Go to/History’ in the menu bar and the address bar 

with the URL that all can be de facto navigation components, even if as such they are not a 

piece of a specific website. The multiplicity of complementary software permits the 

management of various components (e.g., QuickTime player, Windows Media players, Adobe 

Acrobat Reader), as well as all of them, represent own textual environments (words, graphics) 

which are not component of a particular website. 

1.4.4 Multimedia Resources. 

As said by Thamarana (2015) multimedia is a mixture of various forms of content. It 

contains a mixture of text, audio, even pictures, cartoon, video, or interactivity forms of content. 

It is frequently filmed and performed, presented, or opened by information content management 

devices, for instance, automated and electronic machines, although it can also be a component 

of a live performance. Multimedia offers a composite multisensory experience for discovering 

our world by demonstrating information through text, graphics, images, audio and video, and 

there is a signal recommendation that combining words and images rises the possibility that 

people will be able to integrate a huge amount of information. Students learn better if they see 

the benefit and significance of the information displayed in the classroom.  

 

 



 

 

 

 

1.4.4.1 Multimedia Learning Procedure. 

In keeping with Thamarana (2015) researchers have offered a cognitive theory of 

multimedia education that is based on three beliefs recommended by cognitive science research 

on the nature of human learning: the dual-channel hypothesis, the reduced capacity hypothesis, 

and the active learning hypothesis. The dual-channel theory is that people possess separate 

information processing systems for visual and spoken interpretations. For instance, cartoons are 

managed in the visual/pictorial channel and spoken words (narratives) are administered in the 

auditory/verbal channel. In each information processing channel is especially constrained by 

the hypothesis of limited capacity, the number of processing operations that can take place is 

limited to the number of information processing channels.  

Furthermore, the student can transform some of the spoken words into verbal 

interpretations for additional managing in the verbal channel although some of the simulations 

can be transformed into visual images for further management in the visual channel. The student 

must choose appropriate characteristics from the incoming illustrations for further management. 

The second set of procedures consist of a comprehensible mental image of the verbal material 

(form a verbal model) and of a comprehensible mental description of the visual information 

(form a pictorial model). These procedures are named organization. A third process is to create 

in the developing of relationships between the verbal and pictorial styles and with prior 

understanding. These procedures are called integration. The methods of choice, coordination, 

and incorporation do not frequently take place in a strict linear order, however rather in an 

iterative fashion. Once a learning outcome has been created, it is collected in long-term memory 

for future application. Corresponding to the cognitive theory of multimedia learning, significant 

learning depends on these three procedures occurring for the visual and verbal representations. 

According to this theory, students can engage in active learning (such as the processes of 
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selecting, organizing, and integrating) including when the presentation media do not permit 

hands-on activity (for example, imprinted text and drawings, or cartoon and recitation).  

1.5 Models of Teaching and Learning. 

As claimed by Joyce & Weil (2003) teaching models are learning models. As it supports 

students in the development of knowledge, concepts, abilities, principles, thinking styles as well 

as a means of communicating, it is also training them to understand. As a matter of fact, the 

most essential long-term outcome of teaching may be to increase students’ competencies to 

learn more easily and successfully in the future, both because of the understanding and skill 

they have developed and since they have understood the processes of learning. The way 

teaching is delivered has a huge effect on students' skills to teach themselves. Successful 

teachers are not simply charismatic and convincing presenters. Instead, they connect their 

students in strong cognitive and social assignments and educate students to use them 

productively. For instance, while learning to lecture clarity and knowledge is very appropriate, 

it is the learner who does the learning; successful teachers educate students to drill into the 

information in the discussion and make it their own. Active learners get information, ideas, as 

well as understanding from their teachers and successfully use learning resources. 

Consequently, one of the main functions of teaching is to create remarkable learners. 

1.5.1 Theory of Development: Intellectual Stages. 

As specified by Joyce & Weil (2003) Piaget considers that people create increasingly 

complicated levels of thinking at specific stages. The schemas of each stage are characterized 

by the possession of certain concepts and intellectual structures. Diagrams organize the world 

in some way; they are systems or strategies that people apply when they cooperate with the 

environment. (Early schemas, for example, are very egocentric and place the student at the 

center of the universe.) Throughout life, students obtain experience. They integrate this 

experience into their current models of behavior. Over time, nevertheless, their current 
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arrangements become inadequate to describe their new experiences, and then they create new 

schemas by adapting to the new information. The process of assimilation is the integration of 

new experiences. Accommodation is the transformation of one’s composition to fit the new 

events that occur. Schemas negotiate between the infant and his or her environment. Furth uses 

the model of a baby who has obtained the ability to grasp things. The baby moves through the 

environment by interacting with many things by grasping them, i.e., extending the hand and 

closing it around them. As a result, much of the experience the baby obtains over a given period 

is in terms of comprehending performance, which is its schema, or strategy, for relating to its 

environments. The child's intellectual competencies are expanded through the enhancement of 

more complicated diagrams for integrating the environment. The major mechanism by which 

this happens is accommodation. 

1.5.2 Models Used in Blended Learning. 

1.5.2.1 Flipped Classroom. 

The flipped classroom is a successful model of blended learning that involves, searching 

for information on the Internet and the other day applying it in the classroom. In keeping with 

Smith & Mcdonald (2013), cited by Li et al (2018) flipped classroom is also known as the 

inverted classroom, whose main idea is to allow students to learn and absorb knowledge 

individually, and then improve their comprehension in the classroom, which can be summarized 

as learning and assimilating before teaching. Its principle is to blend the traditional teaching 

attitude which makes full use of the extensive information and online teaching resources and 

the accessibility of the network. In this model, as per (Mortensen & Nicholson, 2015) students 

can use electronic devices such as cellphones to watch online micro-classes for self-study as 

well as to expand their comprehension of information in the classroom. The flipped classroom 

has an exceptional benefit in contemporary teaching. It uses videos to produce advanced and 
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abundant teaching content, which offers innovative concepts for improvement in learning 

methods and breaks the restriction of teaching space. 

1.5.2.2 Role Playing. 

In role-playing, students explore human relations issues by acting out problem situations 

and then discussing the role-plays. Simultaneously, learners are able to discover emotions, 

opinions, beliefs, and problem-solving approaches. As claimed by Joyce & Weil (2003) role-

play as a teaching model is rooted in personal and social dimensions of education. It seeks to 

assist people to find personal implications within their social worlds and to respond to personal 

problems with the support of the social group. In the social dimension, it enables individuals to 

work collectively in evaluating social circumstances, especially interpersonal problems, and in 

improving reasonable and democratic ways of deal with these conditions. Due to the unique 

possibility suggested by role-playing to solve interpersonal and social dilemmas, it has been 

placed in the group of social styles due to the fact that this group is so essentially involved in 

human progress. 

Furthermore, Joyce & Weil (2003) suggested that role-playing concerns difficulties 

away from the action, a challenge is specified, acted out, and contemplated. Some students are 

role players, other spectators. A person puts him or herself in another person’s situation and 

then seeks to cooperate with others who are also role-playing. Since empathy, sympathy, anger, 

and affection are produced during communication, role-playing, if done well, becomes a part 

of life. This emotional content, and the words and the actions, become part of the subsequent 

analysis. When the performance is over, even the spectators are engaged enough to want to 

understand why each person achieved their determination, what the sources of resistance were, 

as well as whether there were more methods to manage this condition. 



 

 

 

 

As mentioned by Joyce & Weil (2003) the principle of role-playing is the participation 

of students and spectators in a real problem state and the wish for solution and understanding 

that this participation generates. The role-playing provides a living model of human 

performance that benefits as a vehicle for students to: (1) discover their feelings; (2) increased 

awareness into their attitudes, values, and perceptions; (3) develop their problem-solving skills 

and attitudes; and (4) discover the subject matter in diverse ways. These objectives indicate 

some expectations about the learning process in role-playing. First, role-playing indirectly 

promotes an experiential learning situation in which the "here and now" unfolds the content of 

teaching. The model committed to the fact that accurate comparisons with real-life problem 

circumstances and likely to be generated and that through these re-enactments learners can taste 

life. Consequently, the performance produces real and typical emotional replies and behaviors 

from the students. 

1.5.2.3 Moodle Platform. 

Moodle platform is software where the instructor can create and manage his own 

platform with any information. As mentioned by Zhang & Zhong (2018) Moodle is a course 

management system developed by Australian Martin Dougiamas established on the educational 

principle of social constructivism, which is a freely accessible software resource, and a network 

course development platform and information learning management system. This system can 

support educators generate and operate online courses in huge numbers and is one of the most 

widespread networked course management systems in the world. Since 2008, China has started 

to encourage Moodle course management system, and more and more schools and districts are 

using it for course restructuring and teaching activities of primary and secondary schools. 



 

 

 

 

In the Moodle platform, the instructor creates a virtual learning environment to help 

students in an independent study. On the authority of Zhang & Zhong (2018) the manager builds 

a virtual learning platform for students by doing Moodle practice and generates a virtual 

learning environment in line with demands, to support students with diverse levels to carry out 

independent education or research-based cooperative learning by using resources on the 

platform and in accordance with their real conditions. Through the Moodle learning platform, 

educators can carry out teaching in several locations in a particular area. In teaching activities 

of inquiry-based learning on it, professors can engage in real-time or non-real-time conversation 

among students, guide students to learn, as well as assist students to resolve problems in 

learning. The Moodle learning platform can also be applied as a tool for online group 

collaborative learning. Blogs or forums might determine the learning area for each group to 

assist them to perform a group conversation in chat rooms or forums, which is considered 

appropriate for students to collaborate and share information. In addition, students can 

recognize the learning progress of other groups in each forum, discovering other people’s 

research content and benefits. Through contrast and learning, students can summarize and show 

their difficulties, to adapt their problem-solving techniques and strategies. Consequently, it can 

stimulate students’ learning interest in inter-group competition. Moodle can give applications 

for blended learning for university students.  

Interactive assessment on the Moodle platform can be applied to differentiated teaching 

assessment. For instance, this platform registers the learning process of each student, for process 

and portfolio assessment: manages summary and collective evaluation for the final result; peer 

and teacher's assessment for each member. Arranging several evaluation techniques in the 

process can facilitate students to explain the problems of education and evaluate students in a 

more comprehensible way. The Moodle-based blended learning model combines the general 

blended learning model and the teaching functions of Moodle. 
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Figure 6 

Blended Learning Model Based on Moodle 

 

Source: Taken from Construction of Blended Learning Based on Moodle (2018). 

1.6 English Language Grammar. 

Grammar is a set of rules to produce language. On the testimony of Christison el al. 

(2015) grammar has long been a crucial part of language teaching. It has jointly been the 

coordinating standard and central element in several approaches and has been a minimal or 

insignificant element in more methods. The main issues in grammar teaching have been related 

to whether grammar should be taught explicitly (i.e., through rules) or implicitly (i.e., through 

meaningful input without recourse to rules), or if it must be tutored deductively (i.e., through 

rules that could be applied to build language) or inductively (i.e., through illustrations of how 

language works from which rules can be widespread). 



 

 

 

 

Moreover, grammar is the central element of language. On the authority of Greenbaum 

& Nelson (2002) linguistic relationships are controlled primarily around our sensations of 

sound and vision. Grammar is the central component of language. It facilitates between the 

system of sounds or written codes instead of, the system of connotation, on the other. Phonology 

is the typical term for the structure of sounds in language, the sound units that distinguish them 

and the methods by which they can be blended. Orthography is like phonology in that it studies 

the writing procedure in the language, the distinctive written symbols, and their probable 

mixtures. Semantics is worried about the system of connotations in language, the meanings of 

words and the combinatory denotations of larger units. 

Grammar is a construction of expressions in language to produce a massive number of 

sentences. According to Newson (2006) the grammar of a language defines how one builds 

language representations. Nevertheless, grammar does not describe particular words in the 

lexicon for instance, that the word cat moves in position X in sentence Y. Such a scheme would 

not be able to generate an unspecified number of sentences since there would have to be such a 

rule for each representation of the language. As an alternative, grammar describes the set of 

probable locations for categories of a word, which makes it possible to create several utterances 

from a small number of grammatical notions.  

Grammar is created by words, which produce proper written and spoken 

communication. As reported by Herring (2016) grammar describes the path words are 

collectively applied, categorized, and arranged to form comprehensible written or spoken 

communication. This model brings a traditional approach to teaching English grammar by 

dividing the subject into three essential components: Parts of speech, inflection, and syntax. All 

of these is an isolated and specific part, although all are fundamentally associated collectively 

in meaning. 
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In accordance with Collins & Hollo (2017) what is grammar and where does it fit into 

the description of a language? Consequent to most contemporary linguists, one can divide the 

description of any language into three central areas: grammar (which relates to two subfields, 

morphology and syntax, phonology, and lexicon): Morphology studies the form of words. 

Syntax studies the arrangement of words to form sentences. Phonology studies the sound 

system (involving sounds, stress, and intonation). Lexicon gives information about the specific 

elements of the language (words, and idioms such as kick the bucket). 

1.6.1 Subject, Predicate, Verb. 

In agreement with Greenbaum & Nelson (2002), “It is conventional to separate the 

sentence into two central elements: the subject and the predicate. The predicate includes the 

verb and other components of the sentence separately from the subject” (p. 21). 

Besides, Greenbaum & Nelson (2002), explain the predicate and the function of the 

verb: 

Subject   Predicate  

You    practice a sport every day. 

The manager   is doing a new project in his company. 

The most essential component of the predicate is the verb. Undeniably, it is the most 

essential element in the sentence, while normal sentences might contain just a verb: imperatives, 

for instance, Help! and Look! The verb of the sentence might contain more than one word: it 

might have been thinking. The principal verb in this verb phrase comes finally: thinking. The 

verbs that go before the central verb are auxiliary verbs (‘helping verbs’), or only auxiliaries: 

could have been. 



 

 

 

 

1.6.1.1 The Basic Sentence Structures. 

As stated by Greenbaum & Nelson (2002), the following elements (major sentence 

constituents) function in the basic sentence structures: 

subject  S 

verb   V 

object   O – direct object dO 

O – indirect object iO 

complement  C – subject complement sC 

C – object complement oC 

A – adverbial complement aC 

These elements enter the seven basic sentence structures: 

1. SV: subject + intransitive verb 

Someone (S) is talking (V). 

2. SVA: subject + verb + adverbial complement  

My relatives (S) are staying (V) in the US (aC). 

3. SVC: subject + linking verb + subject complement 

I (S) feel (V) tired (sC). 

4. SVO: subject + transitive verb + direct object  

They (S) have completed (V) our job (dO). 

5. SVOO: subject + transitive verb + indirect object + direct object 

He (S) has presented (V) me (iO) the document (dO). 

6. SVOA: subject + transitive verb + direct object + adverbial complement 

They (S) could wear (V) their jeans (dO) in their dormitory (aC). 

7. SVOC: subject + transitive verb + direct object + object complement. 

He (S) has made (V) me (dO) extremely pleased (oC). (pp. 32-33) 
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As per Greenbaum & Nelson (2002), “The structures depend on the choice of the main 

verbs, regardless of any auxiliaries that may be present. The same verb (sometimes in somewhat 

different senses) may enter into different structures” (pp. 33-34). Here are some examples: 

SV: I have eaten. 

SVO: I have eaten lunch. 

SV: It smells. 

SVC: It smells sweet. 

SVC: He felt a fool. 

SVO: He felt the material. 

SVO: I made some sandwiches. 

SVOO: I made them some sandwiches. 

SVO: I have named my representative. 

SVOC: I have named her my representative. 

SV: The children are growing. 

SVO: The children are growing carrots. 

SVC: The children are growing hungry. 

SVO: She caught me. 

SVOO: She caught me a fish. 

SVOA: She caught me off my guard. (Greenbaum & Nelson, 2002, pp. 33-34) 

1.6.2 Descriptive Rules and Prescriptive Rules. 

In line with Greenbaum & Nelson (2002) grammatical rules establish which phrase 

mixtures are viable in the language and which are not. In the following example: Home 

computers now much are cheaper. The rule that rejects that sentence is a descriptive rule, a rule 

that defines how people use their language. The authenticity of this descriptive rule depends on 

whether it is true that Home computers are now much cheaper is a likely English sentence and 
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Home computers now much are cheaper is an impossible English sentence. Support for testing 

this rule is drawn from English speakers’ understanding of their language, as well as from 

sections of their authentic language use. Of course, the descriptive rule must be perfectly 

prepared to make valid distinctions.  

Pursuant to Greenbaum & Nelson (2002) give us some examples of language use and 

how they use it: People occasionally talk similar language differently in their assessment of 

specific sentences. For instance, various speakers of standard British English get appropriate I 

insist that she offers her explanations; others choose or need a distinct style of the verb in the 

that-clause, both that she offers her explanations or that she must offer her explanations. 

Several variations in the utilization of standard British English have developed social 

significance. Various speakers of the standard language think that some conventions point to 

their users as illiterate. Rules that identify which practices must be implemented or prevented 

are described as prescriptive rules. Examples of prescriptive rules are: 

• Do not apply like as a conjunction, as in He tells like his dad does. 

• Do not apply between you and me. 

• Do not divide an infinitive, such as in to truly feel. 

• Do not finish a sentence with a preposition. 

As a result, it may be seen that “Speakers of the standard dialect tend to pay greater 

attention to prescriptive rules when they are on their best behavior, particularly when they are 

writing in a formal style” (Greenbaum & Nelson, 2002, p. 5). 

1.6.2.1 Written Language. 

Written language is more durable than oral language because it is scripted, in conformity 

with Aaron & Joshi (2006) the development, propagation, and extinction of written languages 

also illustrate styles related to those observed in spoken languages. Nevertheless, written 

language is more indestructible than oral language for two reasons. The first one is that, while 
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oral language is temporary and transitory, writing language is comparatively perpetual. The 

other explanation is that a script can be modified to a new language as well as, consequently, 

can symbolize more than one language. However, there are abundant examples of written 

languages that have fallen into unemployment. Examples are the cuneiform script applied to 

write Sumerian, Old Akkadian, and Babylonian, and Egyptian hieroglyphics. 

1.6.2.2 Spoken Language. 

Spoken language began in infancy where they learn it by repetition. As said by Aaron 

& Joshi (2006) children’s spoken language suggests that they improve fatly in the attainment 

of each characteristic of language in the early years of their lives. It is frequently argued that 

this is achieved without formal instruction. However, mothers have been described as 

employing narrow vocabulary and simple sentences when talking to very young children and 

applying repetition and questioning to encourage language comprehension and use Trainor et 

al. (2000). In mastery research, this form of language is described as “maternal.” Consequently, 

children’s achievement of spoken language abilities may not be completely devoid of parental 

efforts.  

Moreover, corresponding with traditional Darwinian evolutionary theory, phylogenetic 

modifications must have various adaptive benefits to survive the process of natural choice. 

Evolutionary linguists have recognized three characteristics that may have conferred an 

adaptive benefit after exploring language development and thus guaranteed natural range. 

1.7 Morphology. 

Morphology is the analysis of the internal composition of the words. As specified by 

Haspelmath & Sims (2010) morphology deals with the internal arrangement of words. Rather 

surprisingly, morphology is mutually the eldest and one of the earliest subfields of grammar. It 

is the eldest due to the fact that, as concerns one understands, the first linguists were mainly 
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morphologists. The youngest present grammatical books are good-prepared lists of 

morphological shapes of Sumerian words. 

By the second millennium BC, Sumerian was no longer expressed as a means of daily 

communication (having been replaced by the Semitic language Akkadian) therefore it required 

recording in grammatical books although, it was the traditional literary language of 

Mesopotamia. Morphology was also important in the writings of the biggest grammarian of 

Antiquity, the Indian Pāņini (fifth century BC), as well as in the Greek and Roman grammatical 

habit. Till the 19th century, Western linguists tended to regard grammar as consisting mainly 

of word structure, perhaps due to the fact that the conventional languages, Greek and Latin, had 

relatively rich morphological designs that posed a challenge to speakers of contemporary 

European languages. This is also the explanation why it was just in the second part of the 19th 

century that the term morphology was developed and became modern. Previously there was no 

necessity for a special term because the word grammar suggested above all the structure of a 

word, i.e., morphology. The terms phonology (for the structure of sounds) and syntax (for the 

structure of sentences) had lived for centuries when the word morphology was established. 

Consequently, in this sense morphology is a new discipline. 

1.7.1 Lexemes and Word-Forms. 

Lexeme is a basic component of language and word-form is a combination of lexemes. 

In consonance with Haspelmath & Sims (2010) a lexeme is a word in a hypothetical sense. Live 

is a verbal lexeme. It exemplifies the basic meaning combined by forms as live, lives, lived and 

living.  Even though names should be allocated to lexemes to talk about them, lexemes are 

conceptual units that have not their own phonological arrangement. live is consequently only a 

suitable label for discussing a specific lexeme; the sequence of sounds [lɪv] is not the lexeme 

itself. Occasionally the principle of writing lexemes in lower case is applied. In most languages, 
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dictionaries are arranged corresponding to lexemes, hence it is generally acceptable to consider 

a lexeme as a “dictionary word”. 

Instead, as claimed by Haspelmath & Sims (2010) a word-form is a phrase with a 

specific idea. It is a sequence of sounds that communicates the mixture of a lexeme (e.g., live) 

and a set of grammatical connotations (or grammatical purposes) suitable to that lexeme (e.g., 

third-person singular present tense). Lifetimes is a word-form. Therefore, word-forms are 

specific in that they can be stated. Lexemes can be believed of assets of word-forms, as well as 

each word-form corresponds to one lexeme. The word-forms survive, survives, survived, and 

surviving the whole belongs to the lexeme survive. Word-forms be appropriate for the similar 

lexeme to communicate various grammatical roles, although the fundamental idea is similar. 

When a wordform is application in a specific script or in speech, this example of apply is a 

word symbol. Consequently, the first sentence of this section has sixteen-word symbols, fifteen 

word-forms (of is repetitive), and thirteen lexemes (e.g., lexemes and lexeme both belong to 

the lexeme). In most exciting situations, lexemes involve a reasonable amount of wordforms. 

The set of word-forms belonging to a lexeme has frequently been named a paradigm. 

The paradigm is a set of words that have a common root in some grammatical 

environments. As mentioned by Haspelmath & Sims (2010) in the most fascinating situation, 

lexemes involve a reasonable amount of wordforms. The set of word-forms that form a lexeme 

has frequently been named a paradigm. The paradigm of the Modern Greek lexeme filos 

“friend” is provided in the next case: 

 The paradigm of filos. 

Singular   Plural 

nominative  fílos    fíli 

accusative  fílo    fílus 

genitive  fílu    fílon 
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This paradigm includes six distinct word-forms and communicates concepts of number 

(singular, plural) and case (nominative, accusative, genitive). In contrast, English nouns have 

no more than four word-forms (e.g., island: island, islands and possibly islands, islands), 

although the hypothetical difference between lexemes and word-forms is no less essential when 

the paradigm is insignificant. For the sake of constancy, one must achieve the difference still 

when a lexeme has only one particular word-form, as in the situation of various English 

adjectives (e.g., the adjective solid, which has just the word-form solid).  

 Two English word families. 

a) read, readable, unreadable, reader, readability, reread. 

b) logic, logician, logical, illogical, illogicality. 

Figure 7 

Subdivisions of Morphology 

 

Source: Taken from Understanding Morphology (2010). 



 

 

 

 

1.7.2 Affixes, Bases and Roots. 

Bases and roots are some words added in a lexeme. In the opinion of Haspelmath & 

Sims (2010) in both inflection and derivation, morphemes have different kinds of connotations. 

Some of them are very specific as well as they can be clearly explained (e.g., the connotations 

of the morphemes wash, logic, chameleon, un-), however, other implications are hypothetical 

and more complicated to define. For example, the morpheme -al in logic-al can be understood 

as associated to (logical, mathematic-al, physic-al, natur-al), -able in understand-able can be 

said as ‘capable of undergoing a process’, and the implication of -ity is ‘quality’ (e.g., 

readability is ‘the condition of being readable’). Some connotations are so abstract that they can 

difficult be meant by name. Word-forms of an inflectional model usually share (at least) one 

extended morpheme with a specific connotation as well as they are recognized from each other 

since they additionally include several shorter morphemes, described as affixes. An affix is 

connected to a word or a central piece of it. It normally has an abstract connotation, and an affix 

cannot appear by itself.  

In Addition, on the authority of Haspelmath & Sims (2010) morphologists frequently 

apply specific terms for various types of affixes, depending on their situation inside the word. 

Affixes that abide by the central component of the word are known as suffixes and affixes that 

lead it are named prefixes. Affixes and bases can be recognized both in transformed word-

forms and in derived lexemes. For example, in read-er, read-able and re-read, read is the basis, 

-er and -able are suffixes, and re- is a prefix. A base is likewise occasionally labeled a stem, 

particularly if an inflectional (as contradicted to derivational) affix connects to it. There are 

other types of affixes besides prefixes and suffixes, which can be appreciated in Table 4. 
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Table 4 

Types of Affixes 

Types of affixes Examples 

Suffix: go after the base 
Russian -a in ruk-a ‘hand’ 

English -ful in event-ful 

Prefix: go before the base 
Classical Nahuatl no- in no-cal ‘my house’     

English un- in unhappy 

Infix: happens within the base 

Arabic -t- in (i)š-t-aġala ‘be occupied’ 

(base: šaġala) 

Tagalog -um- in s-um-ulat ‘write’ (base: 

sulat) 

Circumfix: 
happens on both parts of 

the base 

German ge-…-en, e.g., ge-fahr-en ‘driven’ 

(base: fahr) 

Source: Taken from Understanding Morphology (2010). 

The root is a base word or a component of a word to which affixes are added, as reported 

by Haspelmath & Sims (2010) bases or stems may be complicated in themselves. For example, 

in activity, -ity is a suffix that is blended with the base active, which itself contains the suffix -

ive and the base act. A base that may not be examined beyond the constituent morphemes is 

described as a root. In readability, read is the root (and the base of readable), and readable is 

the base of readability, although it is not a root. Consequently, the base is a relative idea that is 

specified with respect to the percept “affix”. Affixes are like roots in the sense that they cannot 

be further examined into element morphemes; they are ancient elements. 

1.7.3 Morphemes and Allomorphs. 

In accordance with Haspelmath & Sims (2010) one of the most popular problems is that 

morphemes can have various phonological forms beneath various conditions. For example, the 

plural morpheme in English is occasionally pronounced [s] (as in cats [kæts]), occasionally [z] 

(as in dogs [dɒgz]), and occasionally [-əz] (as in faces [feisəz]). When a particular affix has 

more than one structure, linguists apply the word allomorph. Not only affixes, but also roots 
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and stems could have various allomorphs (or, as linguists frequently tell, “exhibit allomorphy”). 

For example, English verbs like sleep, keep, deal, feel, mean, whose root has the extended 

vowel [i:] in present-tense styles, reveal an allomorph of the root with short [ε] in past tense 

styles (slept, kept, dealt, felt, meant). 

Table 5 

Types of Allomorphy: Summary 

Type of allomorphy Description Example 

Phonological 

allomorphy 

Alternation could be defined by a 

rule of pronunciation 

English plural [-z], [-s],[-əz]; 

Russian zamok/zamk 

Weak suppletive 

allomorphy 

Allomorphs show some 

relationship, although this cannot 

be explained by phonological 

rules 

English buy/bough-, catch/ 

caugh-, etc. 

Strong suppletive 

allomorphy 

Allomorphs show no connection 

at all 
English good/bett 

Source: Taken from Understanding Morphology (2010). 

In agreement with Haspelmath & Sims (2010) they show three conditions of allomorphy 

which are phonological, morphological, and lexical conditions. When explaining the 

allomorphy forms of a language, another essential element is the conditioning of the 

allomorphy, i.e., the circumstances beneath which various allomorphs are chosen. Phonological 

allomorphs usually have phonological conditioning. This implies that the phonological 

environment defines the selection of allomorphs. For example, the English plural allomorphs [-

z], [-s] and [-əz] are rigorously phonologically conditioned: [-əz] emerges when a sibilant (i.e. 

[s], [z], [ʃ], [Z], [tS] or [dZ], such as face-s, maze-s, bush-es, garage-s, church-es, badge-s), [-

s] emerges when a voiceless non-sibilant obstruent (e.g. cat-s, book-s, lip-s, cliff-s) and [-z] 

exists somewhere else (e.g. bag-s, bell-s, key-s). 
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In contrast, stem suppletion frequently has morphological conditioning, which 

connotates that the morphological environment (frequently, grammatical function) defines the 

selection of allomorph (such as, Spanish ir “go” in the infinitive and future tense, va- in the 

present and imperfect past tense and fu- in perfect past tense) 

After All, one gets lexical conditioning, where the option of an allomorphic suppletive 

affix depends on other properties of the base. Lexical conditioning is likewise implicated when 

the choice of allomorph may not originate from any usual rule and should be studied 

independently for each word. This is the case for the English past participle suffix -en: speakers 

should only understand which verbs carry this suffix and not the more familiar suffix -ed. 

Table 6 

Types of Conditioning: Summary 

Type of conditioning Description Example 

Phonological 

conditioning 

Selection of allomorphs 

depends on the phonological 

environment 

English plural depends on 

the last sound in stem 

Morphological 

conditioning 

The selection of allomorphs 

depends on the morphological 

context 

Spanish ir, va- or fu-, 

depending on tense 

Lexical conditioning 

The selection of allomorphs 

depends on the individual 

lexical element 

English past participle -en/-

ed is unpredictable and 

depends on individual verbs 

Source: Taken from Understanding Morphology (2010). 



 

 

 

 

1.7.4 Lexicon. 

As stated by Haspelmath & Sims (2010) lexicon is the linguist’s phrase for the language 

manager's mental dictionary. When a linguist declares that somewhat is registered in the 

lexicon, this implies that it must be deposited in speakers’ memories (although linguists usually 

choose the more abstract and less psychological vocabulary). The content of the lexicon is an 

essential topic for any hypothesis of morphology due to lexical elements are the important 

structure sections of the morphological form. They are the bases that morphological rules 

employ. As such, the lexical point of view involves the analysis of morphological structure in 

a broad sense. If the evidence points to the lexicon being composed mainly of morphemes, the 

rules to be written will be managed by morpheme-based structures. 

Some attributes of the lexicon will be explained in the next paragraphs. As per 

Haspelmath & Sims (2010) there are three main situations. One of them is that common 

complex words (such as helpful) are collected in the lexicon. From this point of view, the 

lexicon includes, as far as possible, only simple, monomorphemic components, i.e., roots and 

affixes. Distinct complex words are additional lexical entries, although virtually all complex 

words are produced by rule, rather than being registered. This is a morpheme lexicon. It is 

related to the morpheme-based model. Another position precisely requires the contrary opinion: 

not only some, although each of the complex word-forms is involved in the lexicon if they are 

predictable or distinctive. This is a rigorous lexicon of word-form. The third posture is 

intermediate: it suggests that word-forms, morphemes, and derived stems can be registered in 

the lexicon. Whether any word-form is registered depends on a range of considerations. Since 

wordforms perform even the main role in this approach, it is referred to as a moderated lexicon 

of word-form.  
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Based on the noticeable correspondence between sentences, morphemes and phonemes 

demonstrated in Figure 8, one could believe that the essential units of the lexicon are 

morphemes. It is only that language users do not remember all the phrases they apply. 

Figure 8 

Parallelism Between Sentences, Morphemes, and Phonemes 

 

Source: Taken from Understanding Morphology (2010). 

1.7.5 Inflectional Values. 

In line with Haspelmath & Sims (2010). Morphologists typically argue very diverse 

positions on inflection and derivation. For example, different inflectional formations are 

described as inflectional principles (or inflectional feature values), e.g., English verbs articulate 

the inflectional standards present (such as (he/she) walks) and past (such as (he/she) walked). 

Although in the case of derived lexemes, such as walker, one would not normally say that it 

symbolizes a ‘derivational value’ (agent noun) - as an alternative to derivational connotations. 

One explanation for this characteristic is that inflectional values do not usually have an 

obviously recognizable connotation, but not only a syntactic purpose. For instance, walks 

contrasts with walk in that walks is applied when the subject is the third person singular (she, 

he, it) as well as walk is employed with other subjects (I, you, we, they), but various linguists 

are uncomfortable describing this connotational discrepancy due to it is rather abstract. 
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Table 7 

Common Inflectional Features and Values 

On nouns, pronouns On verbs 

On adjectives, 

demonstratives, relative 

pronouns, adpositions 

Number 

(singular, plural,…) 

Number 

(singular, plural,…) 

Number 

(singular, plural,…) 

Case 

(nominative, accusative,…) 

Person 

(1st, 2nd, 3rd) 

Case 

(nominative, accusative,…) 

Gender 

(masculine, feminine,…) 

Tense 

(present, future, past, …) 

Gender 

(masculine, feminine,…) 

Person 

(1st, 2nd, 3rd) 

Aspect 

(perfective, imperfective, 

habitual, …) 

Person 

(1st, 2nd, 3rd) 

 

Mood 

(indicative, subjunctive, 

imperative,…) 

 

Source: Taken from Understanding Morphology (2010). 

1.7.6 Derivational Meanings. 

In conformity with Haspelmath & Sims (2010) derivational meanings are much more 

different than inflectional values. Likewise, linguistically common connotations, for instance, 

agent noun (like, drink V - drink-er N), quality noun (like, kind A - kind-ness N) and facilitating 

adjective (e.g., read V - read-able A), one additionally finds extremely particular connotations 

that are restricted to some languages. There are several kinds of derivational meaning to 

perform here, although it is worth considering one common feature of derivation. Derivational 

patterns frequently shift the word-class of the base lexeme i.e., nouns, may be obtained from 

verbs, adjectives from nouns, and so on. For those cases, the words denominal (derived from a 

noun), deverbal (derived from a verb) and deadjectival (derived from an adjective) are of 

general use. 
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1.8 Phonology. 

Phonology studies the speech sounds of a language, as specified by Gut (2009) 

Phonology focused on how these speech sounds produce relationships in a specific language. 

Phonologists examine, for instance, what function a sound has in a language and which sounds 

can be linked - follow each other - and which cannot. Phonology can be separated into two 

areas: segmental and suprasegmental phonology. While segmental phonology studies speech 

sounds, suprasegmental phonology is focused on larger units, such as syllables, words, and 

intoned phrases. In the extensive practice of phonology, lots of diverse theories of language 

have affected the techniques of phonological analysis. In the late 19th century, for example, it 

was common to consider language as an “organism” that grows and dies, developed from 

Charles Darwin’s progressive ideas about living organisms. The first descriptions of sound 

changes in Indo-European languages were made by many German linguists working at that 

time who investigated the "evolution" of languages and proposed language family trees. 

Nevertheless, Phonology studies sound patterns of a language. In keeping with Hayes 

(2009) Phonetics analyzes speech sounds in styles near to the flow of speech, concentrating on 

production, acoustics, and perception. Phonology is inclined to be more abstract, dealing not 

immediately with the physical nature of speech sounds (although that is extremely significant), 

however, somewhat with the most intuitive rules for sound patterning that originate in the 

mind/brain of people expressing a specific language. One might assume that a phonologist is a 

type of grammarian, as well as that the area of grammar she investigates is the arrangement of 

the sound of a language. Phonologists study some rules and how they change in the context, 

distribution of sounds and the relationship to other fields such as syntax and morphology.  The 

rules that phonologists analyzed are of different types. First, phonetic analysis demonstrates 

that sounds change with their context, frequently in complex styles; and phonologists postulate 

rules to illustrate this variation. Second, the sequencing and delivery of speech sounds are not 
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random although, follow arrangements likewise describable with rules. Third, phonology is 

interfaced with other elements of grammar, especially morphology and syntax, and there are 

rules that describe how the patterns of sound indicate the information that occurs within these 

elements. 

1.8.1 Phoneme 

The phoneme is the minimal unit of speech. As claimed by Hayes (2009) to initiate the 

analysis of the phonology of a language, one consequently requests to establish everything of 

its essential sounds, the minimum units that provide to differentiate words from each other. 

These basic speech sounds of the language are the phonemes. The phonemes of a frequently 

spoken dialect of American English are assembled phonetically in Tables 8 and 9; that is, more 

or less in the style of the IPA diagram, even though certainly not the same arguments, columns, 

or order that the IPA operates. Below each phoneme, an example word is given to illustrate it. 

Other English dialects diverge from the above, having supplementary phonemes such /ʍ/, /ʌɪ/, 

/ɛə/, /ɒ/, or fewer phonemes. 

There is a variety of phonemes that changes in each country as one can appreciate below 

some of these examples. As per Hayes (2009): 

Languages vary in their number of phonemes. The record low is believed to be held by 

Rotokas (East Papuan, New Guinea), with 11, and the record high by! Xóõ (Khoisan, 

Botswana/Namibia), with 160. English has roughly 37–41, depending on the dialect and 

the analysis. The average across languages is about 30. (p. 20) 



 

 

 

 

Table 8 

English Phonemes: Consonants 

  Bilabial Labiodental Dental Alveolar Palatoalveolar Palatal Velar Glottal 

Stops voiceless /p/   /t/   /k/  

  pin   tin   kin  

 voiced /b/   /d/   /g/  

  bin   din   gill  

Affricates voiceless     /ʧ/    

      chin    

 voiced     /ʤ/    

      gin    

Fricatives voiceless  /f / /θ/ /s/ /ʃ/   /h/ 

   fin thin sin shin   hymn 

 voiced  /v/ /ð/ /z/ /ʒ/    

   vim this zip vision    

Nasals  /m/   /n/   /ŋ/  
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  Bilabial Labiodental Dental Alveolar Palatoalveolar Palatal Velar Glottal 

Approximants lateral mitt   nip   sing  

     /l/     

     lynn     

 central /w/   / ɹ /  /j /   

  win   rim  ying   

Source: Taken from Introductory Phonology (2009). 



 

 

 

 

Table 9 

English Phonemes: Vowels and Diphthongs 

 
Front 

Unrounded 

Central 

Unrounded 

Back 
Diphthongs 

Unrounded Rounded 

Upper high 
/i/ 

beat 
  

/u/ 

boot 
 

/aɪ /, /aʊ /, /ɔɪ / 

bite, bout, Coit Lower high 
/ɪ/ 

bit 
  

/ʊ/ 

foot 

Upper mid 
/eɪ/ 

bait 

/ə/ 

abbot 
  

Rhotacized upper 

mid central 

unrounded 

 

 

/ɚ/ 

Bert 

Lower mid 
/ɛ/ 

bet 
 

/ʌ/ 

but 

/ɔ/ 

bought 

Low 
/æ/ 

bat 
 

/ɑ/ 

father 
 

Source: Taken from Introductory Phonology (2009). 

1.8.2 Syllables. 

Syllables are units that assume stress and the bases for intonation, corresponding to 

Hayes (2009) among phonological entities, syllables are uncommon in terms of the intensity 

with which they stand out to the native speaker at the given stage. For people, it is comparatively 

simpler to calculate the syllables of a word considerably easier than counting sections. 

Furthermore, people understand it as spontaneous to exclude syllables and organize them in 

time when they apply them in verses, chants and songs. Looking inside phonology itself, it is 

discovered that syllables are commonly found in conditions of phonological rules, both to get 

allophones and in morphophonemic alternation. Likewise, syllables are the components that 

carry stress and provide “anchor points” for tones in tonal systems and intonation. 

1.8.3 Speech Production 

Speech production occurs by means of muscles that are used especially for speaking, as 

mentioned by Gut (2009) people do not have organs or muscles that are utilized completely for 

speaking; the body parts engaged in speech production have other essential purposes, which are 
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more important and normally vital for maintaining the person alive. A “superimposed function” 

of the speech organs, which was established subsequently in evolution as well as the generation 

of speech is just a minimal thing. Usually, three speech organ systems are distinguished that 

have different roles in the speech production process. The respiratory system generates the 

airflow necessary for speaking; the phonatory system generates voice, and the articulatory 

system is in charge of the development of the different speech sounds.  

Figure 9 

The Three Systems of Speech Production. 

 

Source: Taken from Introduction to English Phonetics and Phonology (2009). 

1.8.4 Tone and Intonation. 

1.8.4.1 Tone Languages. 

The tone is a pitch used to recognize words in a language, conforming to Hayes (2009) 

in a tonal language, the pitch is used to recognize phrases as well as it should be found in the 

lexical applications of morphemes, exactly as segmental phonemic information. As with 

segmental phonemes, minimal pairs and other sets can usually be obtained for tone. A minimal 

quartet of Igbo (Benue-Congo, Nigeria) can be seen below in Figure 10. The four words 

according to the four options that can arise in disyllabic words in a procedure that has low and 

high phonemic tones. In the next picture, the accents (´, `) are the IPA diacritics for high and 

low tone. The tones are likewise demonstrated below, with the high and low components 
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connected to them with lines. Overhead each shape is a pitch path, which indicates the 

alterations in the pitch over time.  

Figure 10 

Phonemic Tone in Igbo 

 

Source: Taken from Introductory Phonology (2009). 

1.8.4.2 Intonation Languages. 

In intonation, the tone does not differentiate phrases, English and other European 

languages are phonetic. In the opinion of Hayes (2009) in an intonation language, the pitch does 

not differentiate words. As an alternative, there are sentence-level forms of tone that 

communicate non-representational connotations of their own, generally associated with the 

informational structure of the utterance. English and most other European languages are 

intonation languages. It is normal for an intonation language to have an accent. 

The pitch tracks are illustrated in Figure 11 where the English word animal [ˈænəməl] 

as pronounced by the author applying statement, then question intonation. The first and last 

syllables are displayed connected to phonological tones. 
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Figure 11 

English Intonation 

 

Source: Introductory Phonology (2009). 

1.9 Syntax. 

Syntax describes rules and the structure of a language, on the authority of Mariani et al. 

(2019) Syntax mentions the complete system and composition of a language or of languages in 

common, usually demonstrated as including syntax and morphology (containing inflections) 

and rarely also phonology and semantics. It incorporates the syntax, although it is not regulated 

to that. The syntax of a language is additionally described as, “the structure of words and 

phrases to produce well-formed sentences in a language.” “The grammatical composition of 

words and phrases to generate comprehensible sentences.”  

Moreover, Syntax is also known as English grammar. As believed by Mariani et al. 

(2019) Syntax is roughly about word order. Grammar has two overlapping meanings: 1. All 

that has to do with how language performs, as well as syntax as a subcategory. 2. How words 

are modulated, conjugated, declined according to aspect, degree, gender, mood, number, 

person, tense, etc. One part of grammar is called Morphology. It deals with the internal 

arrangement of words. Therefore, a word such as bookkeepers contains four morphemes (book, 

keep, -er, -s) and is assembled with morphology. The other part is called Syntax. It has to do 

with the external structure of words, which involves word order, an agreement such as the 
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sentence for me to call her sister could be a bad notion and its syntactic change. It can be a bad 

idea for me to call her sister. That is syntax. English grammar is mostly syntax.  

From the other standpoint, syntax is characterized as the study of compositions of words 

into phrases, clauses, and sentences or syntactic structures. The smallest units of syntax are 

words. When two or more words are organized in a specific way, the outcome refers to 

syntactical construction. In other words, it can be believed that a syntactical construction is a 

construction in which its direct constituents (IC-a) are words (or free morphemes). An 

immediate constituent (IC) belongs to a constituent (or component) that immediately creates 

the construction. 

1.9.1 Noun. 

A noun is something or someone is present in a sentence, conforming with Mariani et 

al. (2019):  

A noun is a word for a person, place, thing, or idea. Nouns are often used with an article 

(the, a, an), but not always. Proper nouns always start with a capital letter; common 

nouns do not. Nouns can be singular or plural, concrete or abstract. Nouns show 

possession by adding's. Nouns can function in different roles within a sentence; for 

example, a noun can be a subject, direct object, indirect object, subject complement, or 

object of a preposition. For instance: The young girl brought me a very long letter from 

the teacher, and then she quickly disappeared. Oh my! (p. 48) 

1.9.2 Pronoun. 

A noun is supplanted by the pronoun. Depending on Mariani et al. (2019) a pronoun is 

a word that is used in place of a noun. A pronoun is commonly exchanged for a particular noun, 

which is described as its antecedent. In the previous sentence, the antecedent of the pronoun 

she is the girl. Pronouns are additionally delineated by categories: personal pronouns mention 

detailed people or things; possessive pronouns specify ownership; reflexive pronouns are 
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applied to highlight another noun or pronoun; relative pronouns lead a subordinate clause; and 

demonstrative pronouns recognize, point to, or denote to nouns. 

1.9.3 Verb. 

In assent with Mariani et al. (2019) give us information about the verb which express 

an action or being: 

The verb in a sentence expresses action or being. There is a main verb and sometimes 

one or more helping verbs. ("She can sing." Sing is the main verb; can is the helping 

verb.) A verb must agree with its subject in number (both are singular, or both are 

plural). Verbs also take different forms to express tense. (p. 48) 

Notwithstanding, Greenbaum & Nelson (2002) show the different forms of verbs, 

regular main verbs have four forms that are constructed in this way: 

1. Base form: 

The base form is what we find in dictionary entries: laugh, mention, play. 

2. -s form: 

The -s form adds to the base form an ending in -s: laughs, mentions, plays. 

3. -ing participle: 

The -ing participle adds to the base form an ending in -ing: laughing, mentioning, 

playing. 

4. -ed form (past or -ed participle): 

The -ed form adds to the base form an ending in -ed: laughed, mentioned, played. 

The addition of the endings includes some rules of pronunciation and spelling 

that depend on how the base form ends. For instance, the -ed ending is pronounced as 

an isolated syllable infilled although, not in laughed; the last consonant of the base form 

is doubled in the spelling of plotted although not in the spelling of revolted. Equally, the 

-s ending is pronounced as an isolated syllable and spelled -es in passes. (p. 54) 
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1.9.4 Adjective. 

According to Mariani et al. (2019), “An adjective is a word applied to change or explain 

a noun or a pronoun. It frequently answers the question of which one, what type, or how many. 

(Articles [a, an, the] are typically categorized as adjectives)” (p. 48). 

As reported by Greenbaum & Nelson (2002) these are the main possible functions of 

adjective phrases: 

1. Pre-modifier in a noun phrase 

She was a tall woman, dressed in a black suit. 

2. Subject complement 

The pictures were very specialized. 

3. Object complement 

My relatives made me informed of my familial obligations. 

4. Post-modifier in a noun phrase 

The OS/2 makes good use of the memory accessible. (p. 68) 

1.9.5 Adverb. 

In accordance with Mariani et al. (2019), “An adverb defines or modifies a verb, an 

adjective, or another adverb, although never a noun. It commonly answers the questions of 

when, where, how, why, under what conditions, or to what degree. Adverbs often end in -ly” 

(p. 48). 

Adverbials have a broad variety of connotations, some of which use to adverbial 

complements. Based on Greenbaum & Nelson (2002) here are some usual examples: 

1. Space 

Roberts’ school is here. (position in space) 

He has gone to the ground. (direction) 
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2. Time 

You are living with us for six months. (duration) 

They come here very regularly. (frequency) 

My following meeting is on March 24th. (position in time) 

3. Manner 

The people praised enthusiastically. 

They analyzed the report meticulously. 

4. Degree 

You like them so much. 

They understand her very well. 

5. Cause 

He is ill with the flu. 

You chose for her out of a sense of devotion. 

6. Comment on truth-value (degree of certainty or doubt) 

You undoubtedly will not end on time. 

Maybe he is out. 

7. Evaluation of what the sentence refers to. 

Fortunately, no one was injured. 

Unluckily, both copies were destroyed. 

8. Providing a connection between units 

I was not friendly with them; nevertheless, I did not want them to be treated unfairly. 

We arrived too late, and consequently, we missed her. (pp. 36-37) 
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In agreement with Greenbaum & Nelson (2002) show some examples of adverbs as 

modifiers: 

1. Modifier of an adjective 

The description was extraordinarily accurate. 

2. Modifier of an adverb 

The new drug was hailed, somewhat prematurely, as the penicillin of the 1990s. (p. 70) 

1.9.6 Preposition. 

As per Mariani et al. (2019) give us some information about preposition that is a word 

located before a noun phrase: 

A preposition is a word employed before a noun or pronoun to create a phrase modifying 

another word in the sentence. Therefore, a preposition is always part of a prepositional 

phrase. The prepositional phrase almost always functions as an adjective or as an 

adverb. (p. 48) 

1.9.6.1 Functions of Prepositional Phrases. 

In line with Greenbaum & Nelson (2002) prepositional phrases have three main 

functions: 

1. Post-modifier of a noun 

I took several courses in history. 

The local council is subsidizing the installation of energy-saving devices. 

2. Post-modifier of an adjective 

We were not aware of his drinking problem. 

I was happy with my marks last term. 

3. Adverbial 

After the storm, the sky brightened. 

In my opinion, people behave differently in crowds. (p. 71) 
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1.9.6.1 Conjunction. 

As said by Mariani et al. (2019) explain a little about conjunction which joins words, 

phrases, or sentences with connectors: 

A conjunction connects words, phrases, or clauses, and shows the connection between 

the elements merged. Coordinating conjunctions link grammatically equal components: 

and, but, or, nor, for, so, yet. Subordinating conjunctions relate clauses that are not 

equal: because, although, while, since, etc. There are other kinds of conjunctions as well. 

(p. 48) 

1.9.7 Analysis of Syntactical Construction. 

As specified by Mariani et al. (2019) therefore, a sentence has more internal structure 

than has been accepted so far. Sentences may not only include additional words and sentences 

but may also include phrases. To make the illustration of the structures clearer in what follows, 

the symbol S will be used to represent sentences and the symbol P will be used to represent 

phrases. 

Figure 12 

Syntactical Construction 

 

Source: Taken from An Introduction to Linguistics (2019). 
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Figure 13 

A More Accurate Description of the Sentence 

 

Source: Taken from An Introduction to Linguistics (2019). 

1.10 Summary of Selected Papers. 

The methodology used for teaching and learning a second language, in this case, 

English, is of utmost importance for students and teachers. For a method to be adequate, it must 

be adapted to the students’ needs, so the teacher must prepare the appropriate material for it. 

Above all both students and teachers must know the method that is being applied for teaching 

and learning, if one of them does not realize the methodology; in this case, the use of 

technology, the students are not going to learn properly. Therefore, the B-Learning for English 

Language Grammar Development is the best method for English grammar development. 

The following information summarizes some results of the latest research conducted 

from 2001 to 2021 on the B-learning method and its effects in English language grammar 

development extracted from some journals and scientific articles from various papers. Some 

researchers conducted studies on the B-learning method in teaching English, other studies 

focused on determining whether this method has a positive and significant influence on 

students’ English language grammar and learning activities through face-to-face instruction and 

online learning. Furthermore, the following studies seek to determine whether students’ English 

language grammar performance improved after using the B-learning method with various 

strategies. 
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1.10.1 Discussion of Selected Papers. 

Several studies were performed to examine the positive effects of blended learning on 

students’ achievement and their attitudes towards Blended Learning to develop English 

Language Grammar. 

According to Ngo (2018), there were positive effects on student interaction and success 

in a blended learning environment using Edmodo among 68 English grammar students at 

Surabaya College of Engineering who participated in the Edmodo learning network. In this 

study, students were found to be much more engaged in the learning process, and their post-test 

performance was significantly improved, on the other hand, in accordance with QINDAH 

(2018), the study included 45 Palestinian female students from a public secondary girls’ school 

in a village near Ramallah trough Free Grammar worksheet website. This study found that using 

blended learning to teach grammar was beneficial and successful in promoting the creation of 

grammatical knowledge. Also, blended learning materials outperformed traditional face-to-face 

instruction in improving learners’ grammar skills. Students were more engaged in the learning 

process and could take ownership of their own learning while improving their grades.  

Notwithstanding, corresponding to Bataineh & Mayyas (2017) this study looked at the 

effect of Moodle-enhanced instruction on the reading comprehension and grammatical 

performance of 32 Jordanian EFL students. The majority of the participants voluntarily signed 

up for the forums. It was especially useful for the students who were able to see any discussion 

and their peers’ responses, which encouraged them not only to post responses but also to learn 

from their peers’ mistakes, which were corrected by the research team. Furthermore, Aslani and 

Tabrizi (2015) conducted research on 87 Iranian ELF learners, evaluating them on an 

educational game website, the findings of this study affirmed that there was a connection 

between student grammar learning and their use of technology. These findings similarly implied 

that utilizing technology will increase student satisfaction. Likewise, integrating technology 
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into the classroom and learning through it will increase activity participation. This study’s 

findings also revealed that incorporating technology into EFL classes would result in student-

centered classes and interactive education. 

Additionally, Haryati (2018) analyzed 40 fourth-grade students from Pamulang 

University's Grammar 4 classes in the morning and afternoon to investigate the effect of 

blended e-learning on EFL learners’ grammar performance, where the results of this study 

revealed a significant difference between the control and experimental groups. In other words, 

the e-learning software improved the grammar of the students. However, Ahmad (2018) 

conducted a study on 38 first-semester students in the English Department of FKIP – UIR, 

focusing on the students’ need to learn Basic English Grammar. This study demonstrated that 

Grammar was crucial to EFL students in the language learning process. They were convinced 

about incorporating technology into the educational system; additionally, students were 

motivated to learn English. Students agreed that educational social networking enhanced 

student-teacher interaction and that technology enabled them to learn in a less stressful 

environment.  

Besides, Al-Essa (2018) conducted research with 44 11th grade female students at AL-

Oula Girls High School in Riyadh, Saudi Arabia, where the findings revealed statistically 

significant differences in grammar post-test performance between the experimental and control 

groups, demonstrating the efficacy of using Edmodo to teach grammar to EFL learners.  By 

contrast, as per Isti’anah (2017) who conducted a study on 26 students from Sanata Dharma 

University’s English Letters Department, blended learning was found successful in assisting 

students in learning English grammar. It also included a pre- and post-questionnaire for a better 

understanding of students’ reactions to blended learning. By the end of the semester, most of 

them reported that online exercises had helped them understand and practice the material. 
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According to their reflective journals, blended learning increased students’ comprehension and 

interest in learning English grammar. 

Likewise, Manurung et al. (2020) examined the expectations and challenges that EFL 

students face when implementing blended learning in an irregular learning system. The study 

included 48 undergraduate EFL students who had completed a Grammar Class; some students 

benefited from technological tools, while others were unfamiliar with online learning. In 

accordance with the document’s study, 52 percent of learners in the grammar class were in the 

high category and, 29 percent were in the moderate category, indicating that many of them were 

familiar with ICT in an online learning mode gain. And 19 percent did not think that it was 

useful. It means that most of them believed that blended learning was a suitable method for 

learning English grammar. Contrastingly, Al Bataineh et al. (2019) studied 28 Jordanian 

graduate students enrolled in INU's English language department. This study found that blended 

learning improved students’ grammar skills. The findings also demonstrated that incorporating 

technology as a key component of the learning and teaching process can be effective; as well 

as, in this study, the researcher used Moodle platform. By incorporating technology, students 

could learn in a motivating and empowering manner based on their unique strengths. 

Similarly, Yeon Kang and Hyun Lee (2020) investigated the effects of FonF (Focus on 

Form) instruction in blended learning through listening exercises on the development of 

grammatical knowledge and listening comprehension on 118 college students in Korea. This 

study found that not only did it help with grammar development, but it also helped with listening 

comprehension. In addition, teaching in a blended learning system had a greater impact on both 

areas of development. It was possible to conclude that FonF instruction alone was insufficient 

for the grammar and listening development skills. That instruction in a blended learning 

environment had a far greater impact on development than FonF and conventional instruction 

combined. Nevertheless, Moguel et al. (2015) conducted a study on 76 high school students 
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that compared the effects of a B-learning modality with a face-to-face modality of English 

grammar learning. Positive findings were found in the grammatical performance of the students 

participating in this study in the learning environment where the B-learning modality was used, 

which could be corroborated by evaluation using Google forms. 

Furthermore, by having more discussions in traditional or face-to-face classes and doing 

exercises in Edmodo with a timer, Qomariyah et al. (2018) were able to determine how well 

language learners understood TOEFL grammar. In this study, blended learning could help to 

make the teaching and learning process more fun and exciting for students, as well as increased 

their passion, spirit, and concentration. It was demonstrated by the results of the regular 

Edmodo activities, which students explored in the following face-to-face activity because they 

had read the material and completed the lessons on it, students who regularly participated in the 

exercise will have a good understanding of the lesson. Nevertheless, Hassan Al-Qassas (2019) 

studied 41 Egyptian students at Al-Waha official school in East Nasr district, Cairo governorate, 

two sessions per week were held over nine weeks. After completing speaking tasks and sub-

skills such as grammar and vocabulary with a positive result, students were re-tested on 

speaking previously tested activities and creating conversations, monologues, explanations for 

pictures or recordings, and dialogues with a free choice of topics. In Collaborative and BL, 

language learning was viewed as integrative, implying that learning in one field aids learning 

in other.  

Similarly, Halira Vonti and Rahmah (2019) conducted a study on students in the second 

semester of the English Language Education Study Program at FKIP, Pakuan University. The 

research focused on providing treatment to the sample using blended learning, Understanding 

English Structure/English Phrase Structure, as well as this research generated positive results, 

even when students believed that by taking blended learning courses, they would eventually 

overcome their fear of using technology in their learning process. According to the findings, 
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using blended learning aided lecturers and students in different ways, one of which was the 

students improved their grammar achievement and digital literacy. Then again, Tahririan (2020) 

studied the effects of flipped and blended traditional teaching (T-learning) on Iranian EFL 

learners’ grammar learning at Mobarakeh Payam-e-Noor University. The purpose of this 

research was to see how blended and flipped teaching techniques affected language learners’ 

grammar when they read authentic materials like newspapers. The findings showed that 

technology-enhanced learning environments like flipped and blended classes were effective to 

increase students’ active participation in grammar learning. The findings backed up the claim 

that various educational technology tools, such as those used in flipped and blended classes, 

could help with language teaching and learning. 



 

 

 

 

1.11 Studies of B-Learning for English Language Grammar Development. 

In consonance with Ngo (2018) made a research on 68 students of English grammar in 

Surabaya, Surabaya College of Engineering students participated in the Edmodo learning 

network as distributed learners in a mandatory course for all first-year engineering students. 

Edmodo included the curriculum, tools, and learning materials, as well as tasks, quizzes, and 

assessments. Students who took part in the learning procedure had to register for an online 

virtual classroom at http://edmodo.com/. From August 28, 2017, to December 22, 2017, study 

participants used Edmodo as a supplementary learning tool for 14 weeks. During the 14 weeks 

of the course, 84% of students accessed and used Edmodo frequently (12 times), while only 2% 

of students accessed and used Edmodo infrequently (9 times). According to Edmodo learning 

activities, more than 90% of students used Edmodo to download class materials and complete 

quizzes, 53% sent direct messages, and more than 47% liked the teacher’s messages. (Table 11, 

Appendix C). 

In keeping with QINDAH (2018), was made up of 45 Palestinian female students from 

a public secondary girls’ school in a village near Ramallah. During the first semester of 2015-

2016, it lasted six weeks. Before the experiment, both groups were given a pre-test to see if 

they were on the same level in English, especially in the topics that they would be taught during 

the experiment. The students were divided into two groups by the school administration: 23 

students in section A (control group) and 22 students in section B (experimental group) (Table 

12, Appendix C), based on their previous year’s results. As a result, it is presumed that they 

were evenly split and that the students in both sections are on the same academic level. 

As claimed by Aslani & Tabrizi (2015) made a research on 87 Iranian ELF learners 

where the evaluation was made on a website. Three students out of fifty did not take the exam 

in the first study. The students were from Shokouh Keyhan Language Institute’s male 

elementary EFL students, who live in the northwestern part of Isfahan, Iran. In the summer of 
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2014, they used Jack C. Richards’ Four Corners 1, Part 2 as their textbook. They were students 

between the ages of 16 and 30, and Persian was their first language. In total, 87 Iranian EFL 

learners at the elementary level of language proficiency were randomly allocated to one of three 

groups: experimental, control, or constant. As can be seen in (Table 13, Appendix C), students 

in the blended learning community (BL) performed better on the post-test. The overall mean 

score of the BL group (16.12) was higher than that of the control group (13.00). In other words, 

the experimental group outperformed the control group in terms of developing students’ 

grammatical skills in the areas of adverbs and adjectives, past basic and continuous, 

comparative and superlative adjectives and adverbs, and past perfect. These results suggest that 

Edmodo promotes a positive learning climate that encourages student participation. 

Corresponding to Bataineh & Mayyas (2017), the impact of Moodle-enhanced 

instruction on 32 Jordanian EFL students’ reading comprehension and grammar performance 

is investigated in this report. The research employs a pre- and post-test quasi-experimental 

design. An experimental group (n=17) and a control group (n=15) of students were assigned at 

random. On the grammar post-test, the experimental and control groups graded differently, 

which may be due to Moodle supplementation. The pre-/post-test mean scores and standard 

deviations, as well as adjusted mean scores and standard deviations of the post-test scores based 

on the differences between the two treatments, are shown in (Table 14, Appendix C). Moodle 

was used to supplement in-class instruction, while the latter relied solely on in-class instruction. 

Most students looked at the slides more than once. These recurring viewpoints indicate that the 

slides not only gave students autonomy over their own learning by allowing them to choose 

what, where, and where they studied, but also actively involved them in their studies. Scanning, 

with 62 views for the slides and 81 for the self-assessment, received the most student attention 

of the four targeted abilities, followed by skimming, with 34 views for the slides and 52 for the 

self-assessment. 
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Haryati (2018) used quantitative analysis to pick 40 fourth-grade students from one 

morning and one evening class at Pamulang University who were studying Grammar 4 to 

investigate the effect of blended e-learning on EFL students’ grammar achievement. Students 

in morning classes were unable to engage in blended e-learning, while students in evening 

classes were more likely to do so. The 30 females and 10 males who took part in the study 

ranged in age from 19 to 21 years old. The experimental groups scored higher than the control 

groups, or the mean scores of the two groups varied (Table 15, Appendix C). 

Al-Essa (2018) conducted a study on 44 female 11th grade students at AL-Oula Girls’ 

Secondary School in Riyadh, Saudi Arabia. The participants were randomly assigned to one of 

two groups: experimental or control. There were the same number of people in each party. The 

experiment was carried out by the researcher herself. Before the experiment, the 16-year-old 

participants had studied English for at least five years. For six weeks, 22 students in the 

experimental community were taught using the traditional teaching method as well as various 

Edmodo grammar exercises and assignments (links and online grammar activities). The control 

group consisted of 22 students who did not receive any special treatment and were taught in the 

traditional manner. Furthermore, both groups followed the same teacher’s instructions and 

received the same materials and communication hours at school. The means of the experimental 

and control groups are significantly different (Table 17, Appendix C), with the experimental 

group’s mean being (17.64) and the control group’s mean being (17.65). (17.64). (17.72%). As 

a consequence, the two groups must have been identical prior to the review. If students did not 

understand anything, they were encouraged to discuss it with lectures and other students in a 

discussion forum (Table 16, Appendix C). Since he had to engage in e-learning on weekends, 

one student was worried. To summarize, students have a wide range of reactions to blended 

learning. The general consensus was that it worked because students didn't have to go to class, 

saving them money and time. 



 

 

 

 

Ahmad (2018) conducted a study on 38 first-semester students in the English 

Department of FKIP – UIR, which was focused on the student’ need to learn Basic English 

Grammar. This study is part of an R&D (research and development) design that focuses solely 

on the needs of students. 1B is a participant in this study (first semester students). The students 

are given a questionnaire to complete in order to determine the target needs, which include the 

students’ lack, need, and desire. According to the findings, 76,3 percent of students’ target 

needs (lacks), 76,3 percent of students' target needs (necessity), and 78,9 percent of students' 

target needs (wants) are met (Table 18, Appendix C). The current textbooks were unappealing; 

the subject outlines were too long, resulting in saturation; and when the lecturer asked the 

students to open their books, they did so slowly. Based on an analysis of the characteristics of 

students reading above, the researcher developed a grammar module focusing on Cooperative 

Learning. Furthermore, the materials increased students’ understanding by illustrating the 

module meaning with appealing images and directing them to the concepts. This module 

includes many activities that enable students to become more engaged in their quest for 

answers. Finally, students were able to build their own expertise at the end of the learning 

process by actively engaging in the learning process and using this module. 

Blended learning was used in an English grammar class, according to Isti’anah (2017). 

The participants in this study were 26 students from Sanata Dharma University’s English 

Letters Department who were in their second semester. The means of the participants’ scores 

in both the pre-test and post-test were compared in a pre-experimental study. The study 

discovered a substantial change, which was confirmed by the paired t-test analysis. As shown 

in (Table 19, Appendix C), the total number of students observed in the study (N) was 26. The 

average score before the test was 52.35, and the average score after the test was 70. The test 

yielded a 17.5% mean difference. The two-tailed significance test yields a t = -7.43 with 25 

degrees of freedom, resulting in a two-tailed p-value of 8.8 E-08. All the p-values were smaller 
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than or equal to alpha = 0.05. The result was statistically significant, meaning that the null 

hypothesis was dismissed, since the p-value was less than alpha = 0.05. Finally, the students’ 

pre-test and post-test grades differed significantly.  

The aim of Manurung et al. (2020) is to look at the expectations and challenges that 

EFL students face while implementing blended learning in an irregular learning system. The 

research enlisted the participation of 48 undergraduate EFL students who had completed a 

Grammar Class. The 48 students were divided into three categories: high, moderate, and low. 

Low-category students believe that learning grammar through blended learning is worthwhile, 

but they need more familiarity with online learning modes and the lack of supporting resources. 

After the implementation of integrated learning in teaching and learning grammar, it is believed 

that not all learners become comfortable with online learning. According to the descriptive 

analysis of the documentation about the learners’ achievement grade after the implementation 

of blended learning (Table 20, Appendix C), 25 out of 48, or 52 percent, of the learners are 

classified as high level, with a grade between 81 and 100, 14 out of 48, or 29 percent, are 

moderate level, with a grade between 71 and 80, and 9 out of 48, or 9 percent, are low level, 

with a grade between 71 and 80, and 9 out of 48, or 9 percent. 

During the first semester of the 2018–2019 academic year, Al Bataineh et al. (2019) 

conducted research on 28 Jordanian graduate students enrolled in the English language 

department at INU. All the participants were enrolled in one of two three-hour weekly grammar 

classes. Both classes were taught by the same teacher, who used the same textbook: Raymond 

Murphy’s English Grammar in Use. One class (13 students) was randomly allocated to the 

experimental group, while the other (15 students) was placed in the control group. Face-to-face 

lectures only were used to teach the control group, while face-to-face lectures with Moodle 

supplementation were used to teach the experimental group. Prezi presentations, animations, 

homework assignments, and quizzes were among the Moodle supplements. During a one-day 
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session, the entire experimental group was given a brief introduction to Moodle. Prezi 

presentations about grammar (for example, question tags), grammar games, and quizzes were 

among the items released. The effect of blended learning on Jordanian EFL learners’ grammar 

results is discussed in this paper (Table 26, Appendix C). The means and standard deviations 

of the pre and posttest scores were compared to illustrate the grammar performance of both the 

experimental and control groups. 

The aim of a study conducted by Yeon Kang and Hyun Lee (2020) on 118 university 

students in Korea is to investigate the effects of FonF (Focus on Form) instruction in blended 

learning through listening exercises on the development of grammar knowledge and listening 

comprehension. They enrolled in “College English” after majoring in Early Childhood 

Education, Social Welfare, Police Administration, Nursing Science, and Movies and Film. 

They were beginners based on their school placement test results of 300–500 in the Test of 

English for International Communication (Level 1). (The TOEIC). All three classes in the study 

followed the same procedure over the course of a semester at a university. Listening 

comprehension tasks were assigned to CG, while communicative listening activities with 

textual enhancement were assigned to FG and FBG (Figure 14, Appendix D). The descriptive 

figures for the total scores from the pre-tests are shown in (Table 21, Appendix C). The mean 

scores for CG, FG, and FBG on the pre-tests were 9.18, 9.06, and 9.24 points, respectively. The 

minimum scores for the three classes are 4 points in CG, 5 points in FG, and 5 points in FBG, 

for a total of 15 points in CG, 16 points in FG, and 19 points in FBG. On the mid-tests, the 

mean scores for the three groups were 11.33 for CG, 10.73 for FG, and 12.37 for FBG, with the 

latter having the highest mean scores. 



 

 

 

 

At Mobarakeh Payam-e-Noor University, Tahririan (2020) conducted a study to 

compare the effects of flipped and blended traditional teaching (T-learning) on Iranian EFL 

learners' grammar learning. They had to take a four-credit Grammar class during the first 

semester of the 2019-2020 academic year. To ensure that the population was homogeneous, 

students were given an Oxford Placement Test (OPT). The final participants were 60 students 

with intermediate English language levels who were split into three groups of 20 students each: 

power, flipped, and blended. This research used a convenience sampling process. Grammar 

skills of EFL learners were the dependent variable, and teaching grammar through interesting 

newspaper articles in flipped, blended, and T-learning contexts was the independent variable. 

The descriptive statistics of the pre and post-tests of the three groups (Table 25, Appendix C), 

the observed Skewness, and kurtosis values were all within the range of (+2), indicating that 

the distributions were regular. 

Qomariyah et al. (2018) used Edmodo online exercises to see how well language 

learners understand TOEFL grammar by having more discussions in conventional or face-to-

face classes and doing exercises in Edmodo with a timer, so that students can finish the final 

test on time, just as in the official TOEFL test. In this qualitative study with a One-Group 

pretest-posttest setup, the t-test was used to assess the difference in mean between the pretest 

and posttest. The students in this study were from a single class of 25 students in Global English 

Pare, one of the largest English courses in Indonesia, Kampung Inggris Pare Kediri, who ranged 

in age from 19 to 23 years old and came from a variety of ethnic backgrounds, towns, 

educational backgrounds, and cultures. The frequency distribution calculation (Figure 16, 

Appendix D) indicates that 8% of the students, or two students, are in the very good category, 

64%, or sixteen students, are in the good category, 28%, or seven students, are in the enough 

category, and 0%, or no one, are in the less category. Based on the overall TOEFL ranking, the 
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highest posttest score was 560, and the lowest was 400. As can be seen from the information 

above, the students’ final score improved when compared to their pretest score. 

Hassan Al-Qassas (2019) conducted research on 41 Egyptian students. Over the course 

of nine weeks, two sessions per week were held at Al-Waha official school in East Nasr district, 

Cairo governorate, Egypt. This program was created to help first-year preparatory students at 

Al-Waha College, one of the official schools in the Cairo governorate's East Nasr City 

educational region, develop their speaking skills. It included content in the form of BL that 

combined group and pair work, as well as content about the speaking skills needed to 

understand English native speakers. The five key categories included in the program were 

Pronunciation, Grammatical Competence (Vocabulary& Grammar), Discourse Competence, 

Fluency, and Non-Verbal Sub-skills. In these classes, there are fifteen communicating subskills. 

The following are the mean scores of the experimental community students’ achievements on 

the pretest-posttest (Figure 17, Appendix D): Pronunciation (4.1951:9.2195), Grammatical 

Competence (Vocabulary & Grammar) (8.3171:18.9756), Discourse Competence 

(4.1220:9.1951), Fluency (7.0976:13.4146), and Non-Verbal Sub (8.6829:19.2683). 

Halira Vonti and Rahmah (2019) conducted a study on second semester English 

Language Education Study Program students at FKIP, Pakuan University. The research focused 

on providing treatment to the sample using blended learning. Understanding English 

Structure/English Phrase Structure is the only blended learning course available. The 

subject/course was taught in the second semester. In this study, two research instruments were 

used: a grammar test and an interactive literacy questionnaire. Both instruments were given to 

the participants, and they were analyzed using statistical analysis. The students’ ability to 

respond to computers and the internet improved by 12% after treatment, according to the results 

of the questionnaire (Table 27, Appendix C). Their typing skills and web browsing abilities, as 

well as their internet and computer literacy, were said to have improved after taking a hybrid 
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learning course. There was a 15% increase in the components and applications of digital tools 

as the students’ understanding of the terms and components important to digital literacy was 

increased. There was also an improvement in their understanding of technical jargon. The most 

restricting factor in their digital literacy was cited by 86 percent of respondents as concerns 

about using digital tools and technologies.  

Moguel et al. (2015) conducted a study comparing the effects of a B-learning modality 

with a face-to-face modality of English grammar learning on 76 high school students. The 

research used a quantitative approach, with two treatment groups: experimental and control, in 

a quasi-experimental configuration. Only high school students from Mexico City’s Tecnológico 

de Monterrey campus participated in the report. The control group scored 18.8 on the closed 

questions of the grammar pretest, while the experimental group scored 19.2. The experimental 

group had 4.2 students with a passing score of 28 points or more, compared to 11.5% in the 

control group. These results of the experimental group had a lower basic mastery of 

grammatical topics prior to using a b-learning modality than the control group did prior to using 

a face-to-face modality. These results show that after using their modalities, both groups 

increased their grammatical production in about the same proportion. The percentage of 

students passing the closed questions in the posttest increased significantly in both groups from 

the pretest (from 11.5 to 77.8 in the control group and from 4.2 to 70.8 in the experimental 

group); in the experimental group, the percentage of students scoring 36 or more correct closed 

questions in the posttest was 33.3, compared to 18.5 in the control group (Figure 18, Appendix 

D). The proportion of students in the control group who got a seven-point or higher pass on the 

open questions (Figure 19, Appendix D). 



 

 

 

 

1.12 Studies Related to Using Blended Learning in EFL. 

Akbarov et al. (2018) conducted research on 162 students who studied English at 

National Kazakh University, with 100 (61.7%) females and 62 (38.3%) males. Their standard 

deviation was 1.16, and their mean age was M = 18.80. The ages of the participants ranged 

from 17 to 24 years old. National Kazakh University was attended by all students. Sixty-three 

students (38.9% of the total sample) were in their first year of study, 77 students (47.5 percent 

of the total sample) were in their second year, and the remainder of the sample (N = 22, or 13.6 

percent) were in their third or higher year of study. M = 6 (SD = 3.46), with a period of one to 

16 years, was the average number of years students spent studying English. EFL students prefer 

blended learning (M = 3.74) to traditional classroom learning (M = 3.29), as per (Table 22, 

Appendix C). The difference in arithmetic means (Mdiff = -0.45) was statistically important (t 

(161) = -4.352, p.001). In addition, the data obtained ranged from 1 to 5. (In both variables). 

Participants’ tastes varied more in the traditional EFL classroom (SD = 1.06 vs. SD = 0.95).  

For the academic year 2018/2019, AlKhaleel (2019) conducted a study on 60 female 

students at the English Language Center at the University of Tabuk in Saudi Arabia to explore 

the advantages of using blended learning in the teaching of EFL to female students. The survey 

was broken down into four parts. The questionnaires included six Likert Scale items about 

female EFL students' views of the advantages of using blended learning in teaching EFL to 

students in the University of Tabuk’s 1st Preparatory Year Program (PYP). At the English 

Language Center (ELC), a collection of questionnaires was distributed to EFL female students, 

with an 84 percent response rate. 42.9 percent (56 respondents) said they are neutral; 14.3 

percent (1 participant) said they strongly disagree; 14.3 percent (1 participant) disagreed; and 

28.6 percent (2 participants) agreed that second-year students have a better working vocabulary 

of medical terms that aid in their understanding of the subject matter, as shown in (Figure 15, 

Appendix D). 



 

 

 

 

Tosun (2015) conducted a study on 40 intermediate-level students in Turkey to examine 

the effect of blended learning in EFL teaching on students’ achievement. The study included 

two intact classes who study intensive English at METU in Turkey. The students were between 

the ages of 18 and 20. A pre-test and a post-test were the instruments used to obtain quantitative 

data. The pre-test consisted of 20 multiple choice questions and was administered as a 

vocabulary quiz, but the post-test was not. The post-test was focused on the vocabulary portion 

of the mid-term exam. The qualitative data for the study came from semi-structured interviews 

with 8 students from the experimental community, which included a few free-flowing questions 

to learn about their perspectives on blended learning. Interviews with students were 

documented and transcribed in Turkish. Despite the fact that students’ proficiency levels were 

determined by a standardized proficiency test at the beginning of the academic year and students 

were placed in classes based on their test results, all students were forced to take the vocabulary 

exam to ensure that they were on the same vocabulary level (Table 23, Appendix C). 

Ghazizadeh & Fatemipour (2017) conducted a study on 90 students in Tehran to assess 

the impact of blended learning on reading proficiency. They chose Safir language school, which 

is in the west of Tehran. They had all studied English in this Language School for at least one 

and a half years. After administering the Preliminary English Test (PET) to homogenize the 

students, 60 out of 90 students with scores were randomly allocated to two groups of 30 

students, called experimentally and control groups. Although the participants were randomly 

assigned to two classes, there was no random sampling used to select the subjects for this 

analysis. Independent samples and paired-samples t-tests were used to interpret the data, 

implying that the data was normal, which was met in this case. As seen in the graph, the 

skewness and kurtosis ratios over their respective standard errors were within the ranges of +/-

1.96 (Table 24, Appendix C). 
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Ngo (2018) conducted research on 68 English grammar students in Surabaya College 

of Engineering students who participated in the Edmodo. In this study, the participants preferred 

blended learning to the traditional school setting in which English is normally taught. Students 

are millennials, and educational scientists cannot ignore their use of digital devices 

(smartphones, computers, tablets, and so on). As a result, students preferred to use their devices 

in class; however, teachers could help students learn English by assisting them in using these 

devices. This result was encouraging because positive attitudes toward a teaching strategy may 

represent high levels of motivation in students. Likewise, AlKhaleel (2019) conducted a study 

on 60 female students at the English Language Center at the University of Tabuk in Saudi 

Arabia to investigate the benefits of using blended learning in the teaching of EFL. The study’s 

findings revealed that using blended learning to study English language skills is extremely 

beneficial. According to the report, 84 percent of respondents said their language proficiency 

skills improved significantly as compared to traditional teaching methods. 

Ghazizadeh and Fatemipour (2017) studied the impact of blended learning on reading 

proficiency with 90 students in Tehran. This study’s findings could be used in and out of the 

EFL classroom. As demonstrated in this report, EFL students could improve their reading 

proficiency through blended learning, and they could also benefit from English language 

instruction at their leisure, without sacrificing the assistance of their teacher, and while studying 

in a classroom environment at the same time. However, Tosun (2015) studied the effect of 

blended learning in EFL teaching on student achievement with 40 intermediate-level students 

in Turkey. According to the findings, the proposed blended learning approach did not improve 

students’ vocabulary achievement. Students were impressed with the proposed blended learning 

approach for teaching vocabulary and preferred it to traditional classroom-based learning, 

however due to a lack of motivation, they were unable to spend time outside of the classroom 

researching new vocabulary items. 



 

 

 

 

Discussion and Recommendations  

The implications of the Blended learning model in teaching and learning are significant, 

according to various authors such as Giarla (2016), who suggested some benefits of this method 

in the learning process where students perform their own knowledge in whatever subject that 

they are learning with the use of technology and online education. By contrast, the instructor 

gives students the material necessary to develop their skills, one of the most important models 

in blended learning is flipped classroom, where students search for information in their own 

places then they go to presential classes where the instructor gives them a brief explanation 

about it, while there is another model of teaching called Moodle platform, which is course 

management that includes a virtual learning environment where the instructors can create his 

own online course with whatever information that they consider relevant and the student can 

join this virtual website as well as they can perform their own learning process.  

Besides, there are some advantages to using this method, such as increasing students' 

interest in a topic, learning in their own environments, receiving instant feedback, and learning 

easily due to the vast amount of information available on the Internet. Despite these benefits, 

as per Movchan (2018), there are some disadvantages. For example, the cost of developing a 

blended course, particularly for a large workforce; another disadvantage is technological 

dependence because this method requires the acquisition of technological materials and an 

Internet connection; and finally, resource waste, which occurs when students lack knowledge 

of technology. Furthermore, there are some implications of Blended learning in the EFL context 

there are some studies realized on it, next one can appreciate some of them: Akbarov et al. 

(2018) students choose blended learning to the traditional classroom. In other research made by 

AlKhaleel (2019) learners had significant results applying blended learning in teaching EFL. 

However, Tosun (2015) made a research on 40 students in Turkey to investigate the impact of 

blended learning in EFL with negative results but, the students feel comfortable with this 
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method. It refers to the efficacy of using blended learning in EFL, with most of them producing 

positive results based on previous results. 

Dudeney & Hockly (2007) suggested, teacher, prepares the material in a virtual 

environment where they specify the resources, tools that they are going to use through the 

Internet and how the students are going to use it inside and outside of the classroom, also they 

must provide students online and presential activities to improve their skills. In blended learning 

teachers and students are the participants in the EFL teaching and learning process however, 

teachers and students should be familiarized with technology and traditional classroom. 

Besides, teachers decide if the evaluation is going to be formative and summative with the 

accurate material corresponding to students’ needs as well as the course created in a platform 

must have a suitable virtual environment for teachers and students. Although Núñez & Téllez 

(2009) refer that is important to keep in mind a lot of benefits of this method. For instance, the 

virtual environment can provide students and teachers with a better learning process like huge 

information that one can get on the Internet and what is suitable information to improve 

students’ skills with different styles, preferences, and expectations. 

Based on the results obtained in some empirical studies in blended learning in English 

grammar one can appreciate next. Ngo (2018) research the effect of blended learning on English 

Grammar courses.  Likewise, another study made by QINDAH (2018) studies the effect of 

blended learning on ELF students applying grammar in context. Another study realized by 

Aslani & Tabrizi (2015) researched the impacts of blended learning and multimedia software 

on Iranian EFL students’ grammar studying. Moreover, Bataineh & Mayyas (2017) explores 

the impact of Moodle on Jordanian EFL students’ reading comprehension and grammar 

performance. Haryati (2018) found higher grammar performance in students who used blended 

e-learning. Al-Essa (2018) studies the effect of using Edmodo as blended learning on Saudi 

female EFL students’ grammar. Ahmad (2018) concentrates on students’ need analysis using 
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cooperative learning. Isti’anah (2017) made a study where blended learning was employed in 

an English grammar class to improve students’ achievement. Manurung et al. (2020) study the 

perceptions and obstacles faced by EFL students in the application of blended learning in an 

unusual learning system. Al Bataineh et al. (2019) studied the impacts of blended learning on 

Jordanian EFL students’ grammar performance. Yeon Kang & Hyun Lee (2020) made a study 

on 118 university students in Korea, the aim of this study is to investigate the effects of FonF 

(Focus on Form) instruction in blended learning through listening exercises on the development 

of grammar awareness. Tahririan (2020) compares the impact of flipped and blended traditional 

teaching (T-learning) on the grammar learning of 80 Iranian EFL students. Hassan Al-Qassas 

(2019) made a study on 41 students in Egypt using investigating the impact of a suggested 

curriculum focused on Collaborative Learning in a Blended Learning environment on students’ 

overall speaking skills and sub-skills (pronunciation), Grammatical Competence (Vocabulary 

& Grammar), Discourse Competence, Fluency, and Non-verbal skills). A study made by Halira 

Vonti & Rahmah (2019) on second-semester students of the English Language Education Study 

Program of FKIP, Pakuan University using blended learning. Qomariyah et al. (2018) 

Qomariyah et al. (2018) used Edmodo online exercises to investigate language learners’ 

comprehension of grammar for the TOEFL. Moguel et al. (2015) compared the effects of a B-

learning modality to a face-to-face modality of English grammar learning on 76 high school 

students. In conclusion, as one can appreciate there are some studies that demonstrate the 

effectiveness of Blended learning in the development of English grammar. 



 

 

 

 

It is recommended to use blended learning to develop English grammar because 

students learn better than other students in traditional classrooms, even if this method combines 

traditional classroom with online education, and students feel motivated when using this 

method which are accessible to most students via internet, virtual platforms to learn English 

grammar.  

Furthermore, it is recommended for teachers to use Blended Learning in education 

because they can use Moodle platform with accurate material for virtual education. As well as 

the teacher provides information while students can develop their own knowledge with 

technology and face-to-face learning; however, both must know how to use electronic devices, 

Internet resources, and how to apply them properly.  

It is advised to employ one of the teaching models, the flipped classroom, which 

corresponds to blended learning and has demonstrated positive results in EFL teaching and 

learning. Furthermore, because this method offers significant benefits to students, such as 

constructive feedback, it is critical to use it when learning English. This method provides 

students with a positive way to perform grammatical competencies in English, despite some 

disadvantages, such as the need for students and teachers to manage technological tools. 

It is also recommended to use virtual platforms with appropriate material for a better 

understanding, such as the Moodle platform, which is free and easy to use for students and 

teachers. In Ecuador, this method is a little unknown, however, if professors starting to use it, 

it is going to be useful for students and teachers due to the positive results that this method has 

in teaching and learning as one can be appreciated previously. 



 

 

 

 

Conclusions 

In conclusion, Blended learning is a combination of online education and face-to-face 

instruction or traditional learning when student combines them has a successful method called 

B-learning in teaching and learning with the help of electronic devices, the Internet, and 

presential activities inside a classroom. Blended learning or hybrid learning is an excellent 

method of teaching and learning because it has many benefits for both students and teachers in 

any subject or field where students build their knowledge, and the teacher or instructor provides 

the necessary materials for the development of the student’s skills. Also, B-learning for English 

language grammar development improves the effectiveness of the teaching and learning 

process in students while also allowing them to activate their knowledge using technological 

materials in conjunction with online education and face-to-face instruction. 

Teachers use some virtual platforms such as Moodle to create a virtual environment in 

which they can use a variety of materials to improve teaching and learning effectiveness for 

students without having to stay inside the classroom; also, teachers can assess students’ 

grammar progression for constructive feedback. They should also be familiar with 

technological tools for conducting appropriate evaluations for students based on their needs. 

There are some advantages of blended learning such as the ability to be integrated into 

any classroom, its curriculum, where students will be more interested in the topic. There is a 

vast amount of information available on the Internet where students can receive constructive 

feedback; students can create their knowledge and a sense of responsibility, and they can study 

wherever they are. Even with the benefits, there are some disadvantages, such as high 

maintenance costs due to the infrastructure and devices required to implement this model, 

technical dependence, and resource waste when students and instructors do not manage 

technology tools. 



 

 

 

 

Blended learning is a method useful for teachers and students for English language 

grammar development due to the positive results obtained in some studies by the different 

authors on different places such as Ngo (2018) in Indonesia, QINDAH (2018) in Palestinian 

Ramallah, Aslani & Tabrizi (2015) in Iran, Bataineh & Mayyas (2017) Jordanian University, 

Haryati (2018) in Pamulang University, Al-Essa (2018) in Saudi, Ahmad (2018) in FKIP - 

UIR, Isti’anah (2017) in Sanata Dharma University, Manurung et al. (2020) in Indonesia, Al 

Bataineh et al. (2019) in Jordanian INU, Yeon Kang & Hyun Lee (2020) in Korea, Tahririan 

(2020) in Mobarakeh Payam-e-Noor University, Hassan Al-Qassas (2019) in Egypt, Halira 

Vonti & Rahmah (2019) in Pakuan University, Qomariyah et al. (2018) in Kampung Inggris 

Pare Kediri and Moguel et al. (2015) in Mexico. 
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Appendix A  

Variables Operationalization Matrix 

Variable Dimensions Indicators 

Independent: B-learning 

 

Blended learning or hybrid 

learning is a method that 

combines different models 

of teaching and learning 

which are face to face 

learning and online 

education with multimedia 

resources 

Face-to-face learning 

Characteristics 

Teaching and learning activities. 

Limitations 

Roles  

Online education 

ICT  

E-learning 

Websites 

Multimedia resources 

Models of teaching 

and learning 

Development 

Flipped classroom teaching model.  

Role playing 

Moodle platform 

Dependent: English 

language grammar 

 

Grammar is the central 

component of language 

created by rules, where 

people construct expressions 

to make meaning in written 

or spoken communication, 

as well as there are 

fundamental elements like: 

morphology and syntax 

Rules 
Written language 

Spoken language 

Morphology 

Lexeme and word-forms 

Affixes, bases and roots 

Morphemes and allomorphs  

Lexicon 

Inflection 

Derivation 

Phonology 

Phonemes 

Syllable 

Speech production  

Tone and Intonation 

Syntax 

Noun 

Pronoun 

Verb  

Adjective 

Adverb 

Preposition 
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Appendix B 

Table 10 

 Summary of Selected Paper for the B-Learning for English Language Grammar Development 

No. Author Date Place Method 

Learning 

outcome 

1 Ngo  2018 Surabaya, Indonesia 

Controlled 

experiment 

Positive 

2 QINDAH 2018 Palestinian Ramallah 

Controlled 

experiment 

Positive 

3 Aslani & Tabrizi 2015 

Isfahan 

Iran. 

Controlled 

experiment 

Positive 

4 Bataineh & Mayyas 2017 Jordanian University 

Controlled 

experiment 

Positive 

5 Haryati 2018 Pamulang University 

Controlled 

experiment 

Positive 

6 Al-Essa 2018 

Riyadh. 

Saudi 

Controlled 

experiment 

Positive 

7 Ahmad 2018 FKIP - UIR Questionnaire Positive 

8 Isti’anah 2017 

Sanata Dharma 

University 

Controlled 

experiment 

Positive 

9 Manurung et al. 2020 

Tadulako University 

Palu, Indonesia 

Controlled 

experiment 

Positive 

10 Al Bataineh et al. 2019 Jordanian INU 

Controlled 

experiment 

Positive 
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No. Author Date Place Method 

Learning 

outcome 

11 

Yeon Kang & Hyun 

Lee 

2020 Korea 

Controlled 

experiment 

Positive 

12 Hassan Al-Qassas 2019 Egypt 

Controlled 

experiment 

Positive 

13 Tahririan 2020 

Mobarakeh Payam-e-

Noor University 

Controlled 

experiment 

Positive 

14 

Halira Vonti & 

Rahmah 

2019 Pakuan University 

Digital 

Literacy 

Questionnaire 

Positive 

15 Qomariyah et al. 2018 

Kampung Inggris 

Pare Kediri 

Controlled 

experiment 

Positive 

16 Moguel et al. 2015 Mexico Comparison Positive 

This matrix was created by the author of this research: Pillajo Washington (2021).



 

 

 

 

Appendix C 

Table 11 

T-test Analysis of Pretest and Posttest Mean Scores (N=68) 

Scores Mean Std. Deviation t 

Pretest 63.15 10.28 10.61** 

Posttest 75.04 9.31  

** p<0.001  

Source: Taken from the impact of blended learning on students’ performance in English 

grammar courses (2018). 

Table 12 

Results of the Independent t-test (pre-test) for Control and Experimental Group 

Test  Group  Mean Std. Deviation t sig 

Pretest  Control  10.2 3.3 1.67 0.102 

 Experimental 8.8 2.3   

Posttest  Control  15.6 2.7 -17 0.00 

 Experimental 31.2 3.1   

Source: Taken from the Effects of Blended Learning on EFL Students’ Usage of Grammar in 

Context (2018). 

Table 13 

Group Statistics on Post-test Score 

Grammar Learning N Mean Std. Deviation Std. Error Mean 

Traditional method 23 13.0000 4.62945 .96531 

Blended method 24 16.1250 2.89771 .59149 

Source: Taken from Teaching Grammar to Iranian EFL Learners through Blended Learning 

Using Multimedia Software (2015). 
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Table 14 

Students’ Scores on the Grammar Pre-/Post-test. 

Group 
Pre- Post- Adjusted 

Mean 

Standard 

Error Mean SD Mean SD 

Control 5.86 4.65 7.93 4.81 8.62 0.81 

Experimental 7.23 4.64 11.52 5.83 10.92 0.76 

Source: Taken from the utility of blended learning in EFL reading and grammar: A case for 

Moodle (2017). 

Table 15 

Descriptive Statistics 

Class  N  Mean  Std. Deviation  Std. Error Mean  

Score  Control group  
 

20  65.85  12.249  2.739  

Experimental group  20  75.05  13.446  3.007  

Source: Taken from investigating the effect of blended learning on students’ grammar 

achievement (2018). 

Table 16 

The Students’ Perceptions of Blended Learning 

Description N % 

Blended learning promotes independent learners 3 15 

It enhances reading comprehension 3 15 

It wastes students’ money 4 20 

It is efficient 5 25 

I need to meet lecturers to comprehend more 4 20 

It disturbs my weekends 1 5 

Total 20 100% 

Source: Taken from investigating the effect of blended learning on students’ grammar 

achievement (2018). 
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Table 17 

Independent Sample T-test Comparing the Means between the Experimental Group and the 

Control Group on the Pre-Test 

Group N M SD DF T Sig. 

Experimental 22 17.64 5.11 

42 -0.062 0.951* 

Control 22 17.72 4.53 

*Significant at α ≤ 0.05 

Source: Taken from the Impact of Using Edmodo as a Blended Learning Medium on Promoting 

Saudi EFL Female Secondary School Students’ English Grammar (2018). 

Table 18 

Target Needs: Wants 

N° 

Indicator 

Target needs: Wants (Subjective 

Knowledge) 

Number of Percentage 

4 3 2 1 

1 

The processes and procedure in learning 

grammar through reading done by each 

group. 

52,6 (20) 21,1 (8) 15,8 (6) 10,5(4) 

2 

The processes and procedure in learning 

grammar through reading used think pair 

shares strategy. 

76,3 (29) 18,4 (7) 5,3 (2) - 

3 
The processes and procedure in reading by 

group in turn. 
78,9 (30) 21,1 (8) - - 

4 
The processes and procedure used should 

be recorded by each group. 
55,2 (21) 18,4 (7) 13,2(5) 13,2(5) 

Source: Developing the English Grammar Module Based-Cooperative Learning to Teach Basic 

English Grammar: Focus on Students’ Needs (2018). 
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Table 19 

The t-test Result 

Group N Mean t-observe  t-table  df p  

Pre-test  26 52.35  2.059  -7.43  25 

8,8  

08 

E- 

Post-test  26 70      

Source: Taken from the effect of blended learning to the students’ achievement in grammar 

class (2017). 

Table 20 

The Description of the Students’ Achievement 

Score No of 

Students 

Classification Total Percentage 

Figure Letter 

86-100 A 20 

High 25 52 

81-85 A- 5 

76-80 B+ 8 

Moderate 14 19 

71-75 B 6 

66-70 B- 6 Low 9 19 

61-69 C 3    

Total 48  48 100 

Source: Taken from Perceptions of EFL Learners in the Implementation of Blended Learning 

Post-Natural Disaster at a University in Indonesia (2020) 



 

 

 

 

Table 21 

Descriptive Statistics of the Three Groups’ Pre-, Mid-, and Post-tests 

 N  Min  Max  M  SD  

Pre-test  

CG  39  4  15  9.18  2.553  

FG  39  5  16  9.06  2.409  

FBG  40  5  19  9.24  2.579  

Mid-test  

CG  39  5  17  11.33  3.200  

FG  39  6  20  10.73  3.324  

FBG  40  4  19  12.37  3.926  

Post-test  

CG  39  4  20.5  14.17  4.774  

FG  39  4  22  13.20  4.737  

FBG  40  7.5  23  16.82  4.402  

Source: Taken from Effects of Focus on Form Instruction through Listening in Blended 

Learning on the Development of Grammar and Listening Skills (2020). 

Table 22 

Traditional Classroom vs. Blended Learning with Regard to EFL 

Variables  Min  Max  M SD Mdiff  t df p 

Traditional classroom  1 5 3.29 1.06 

-0.45 -4.352 161 .000 

Blended learning 1 5 3.74 0.95 

Source: Taken from Students’ Attitudes Toward Blended Learning in EFL Context (2018). 
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Table 23 

Means and Standard Deviations of Pre-test Scores for Two Groups 

Group N Mean Std. Deviation 

Experimental Group 20 52.5 15.686 

Control Group 20 49.75 17.112 

Source: Taken from the effects of blended learning on EFL students’ vocabulary enhancement 

(2015). 

Table 24 

Testing Normality Assumption; Pretest and Posttest of Reading Proficiency by Groups 

Group 

N Skewness Kurtosis 

Statistic Statistic 

Std. 

Error 

Ratio Statistic 

Std. 

Error 

Ratio 

Experimental Pretest 30 .135 .427 .316 -1.142 .833 -1.37 

 Posttest 30 -.233 .427 -.545 -.843 .833 -1.01 

Control Pretest 30 .279 .427 .653 -.445 .833 -.534 

 Posttest 30 -.095 .427 -.222 -.339 .833 -.406 

Source: Taken from the Effect of Blended Learning on EFL Learners’ Reading Proficiency 

(2017). 
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Table 25 

Results of Data Normality: Descriptive Statistics 
 N
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Control-pre 20 10.0 20.0 15.65 2.7 -.169 .512 -.430 .992 

Control-post 20 11.0 20.0 15.80 2.8 .238 .512 -.942 .992 

Flipped-Pre 20 10.0 20.0 14.67 2.8 .059 .512 -.581 .992 

Flipped-Post 20 13.0 20.0 16.55 2.2 .261 .512 -.932 .992 

Blended-Pre 20 11.0 20.0 13.87 2.5 1.181 .512 .983 .992 

Blended-Post 20 12.5 20.0 15.30 2.2 .811 .512 -.006 .992 

Valid N (listwise) 20   

Source: Taken from Exploring the Impact of Blended, Flipped, and Traditional Teaching 

Strategies for Teaching Grammar on Iranian EFL Learners through English Newspaper Articles 

(2020). 



 

 

 

 

Table 26 

Descriptive Statistics of Pre and Posttest 

Group 

Pre-Test Post Test 

Adjusted Mean Std. Error 

M SD M SD 

Control 7.33 3.519 11.47 3.720 11.46 0.685 

Experimental  7.31 2.626 15.54 3.178 15.55 0.736 

Source: The Effect of Blended Learning on EFL Students’ Grammar Performance and 

Attitudes: An Investigation of Moodle (2019). 

Table 27 

Result of Digital Literacy Questionnaire 

Points 

Before treatment After treatment  

P  A  G  VG  P  A  G  VG  

Typing skill   19%  66,7%  14,3%   76,2%  23,8%  

Web search   33,3%  47,7%  19%   23,8%  42,9%  33,3%  

Computer literacy   47,7%  38%  14,3%   28,6%  42,9%  28,5%  

Internet literacy   38%  42,9%  19,1%   23,8%  47,7%  28,5%  

Digital Literacy  9%  38%  53%    14,3%  61,9%  23,8%  

Source: The use of hybrid/blended learning in understanding of English structure subject to 

improve students' achievement and their digital literacy (2019). 

 

 



 

 

 

 

Appendix D 

Figure 14 

The Task Differences Between in and Outside the Classroom Between Groups 

 

Note: The figure shows tasks inside and outside the classroom are defined. Source: Taken from 

Effects of Focus on Form Instruction through Listening in Blended Learning on the 

Development of Grammar and Listening Skills (2020). 

Figure 15 

The Use of Blended Learning to Provide a Better Working Vocabulary of EFL Skills 

 

Note: In this figure, we can appreciate the use of blended learning on vocabulary of EFL skill.  

Source: Taken from the Advantages of Using Blended Learning in Studying English as a 

Foreign Language at the University of Tabuk (2019). 
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Figure 16 

The Comparison Score Pretest and Posttest 

 

Note: Here, we can see the positive result of blended learning in English grammar taken on 

pretest and posttest.  Source: Taken from Edmodo in Blended Learning to Increase Language 

Learners’ Understanding in Learning Grammar for Toefl (2018). 

Figure 17 

The Mean Scores of the Experimental Group the Pre-posttests in the Speaking Sub-skills. 

 

Note: In this figure, we can see the positive result in all the English skills applying blended 

learning in the pre-posttest. Source: Taken from a Suggested Program for Developing English 

Speaking Skills of Preparatory Pupils in the Light of Collaborative Learning in a Blended 

Learning Environment (2019). 
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Figure 18 

Percentage of Correct Answers in Closed Questions of the Posttest. 

 

Note: This figure shows the correct answer scores in closed questions in the posttest. Source: 

B-learning modality vs. face-to-face modality learning (2015). 

Figure 19 

Percentage of Correct Answers in Open Questions of the Posttest. 

 

Note: This figure shows the correct answer scores in open questions of the posttest. Source: B-

learning modality vs. face-to-face modality learning (2015). 

 


