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TEMA: La Narrativa Reflexiva en el desarrollo de la Escritura en el Idioma Inglés 

Autora: García Naranjo Jocelyne Dayana 

Tutor: MSc. René Ramos Quintana 

RESUMEN 

El objetivo de esta investigación fue presentar un estado actualizado de la literatura 

científica existente sobre conocer la contribución de la narrativa reflexiva para el 

desarrollo de la Escritura en el idioma inglés. Ésta es una investigación bibliográfica 

documental que incluye aspectos teóricos relacionados con las variables; además se optó 

por incorporar tablas de resultados tomados de los estudios empíricos con el fin de 

reforzar dicha temática. La información fue recopilada a través de la búsqueda exhaustiva 

en artículos científicos, repositorios, libros, revistas internacionales con la ayuda de 

buscadores tales como Google Scholar, Scielo, Microsoft Academic, y Dialnet; con el fin 

de exponer las contribuciones y efectos que tiene la implementación del método narrativo 

reflexivo en el desarrollo de la escritura del idioma Inglés. De esta manera, luego del 

análisis e interpretación de los resultados de los estudios seleccionados, se concluyó que 

este método genera lazos emocionales y psicológicos con el lenguaje a través de las 

producciones escritas permitiendo aprender una segunda lengua de una manera más 

amigable. 

PALABRAS CLAVE: NARRATIVA REFLEXIVA, ESCRITURA EN INGLÉS, 

METODOLOGÍA, DESARROLLO LINGÜÍSTICO, HABILIDADES DE 

ESCRITURA, CAPACIDAD PEDAGÓGICA 
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ABSTRACT 

This research aimed at presenting an updating the state of the existing scientific literature on 

the contribution of Reflective Narrative in English Writing Language Development. It is 

documentary-bibliographic research that focused on theoretical aspects related to each 

variable. In addition, some result tables were incorporated and taken from empirical studies 

to reinforce the study topic. The information was compiled through an exhaustive 

exploration in scientific articles, repositories, books, international journals with the help of 

search engines such as Google Scholar, Scielo, Microsoft Academic, and Dialnet to expose 

the contributions and effects that the implementation of the reflective narrative has on the 

English Writing Language Development. Thus, after the analysis and interpretation of the 

findings of the selected studies, it was concluded that this method generates emotional and 

psychological ties with the language through the written productions allowing students to 

learn a second language in a more friendly way. 
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Introduction 

 

The English language is one of the most relevant and influential languages in the 

world, since it is considered that, as an official language, it can deal with issues of great 

importance in the fields: social, cultural, political, economic and work. This has made it 

easier to open doors to various opportunities, whether they are national or international. 

Therefore, many people acquire this language to have a good professional and social future. 

In this sense, many countries around the world have opted to introduce the English language 

into the education system. Education has evolved over time; this fact has been of relevance 

for the development of new currents that question traditional ways of teaching in order to 

improve the learning of a second language and the increasing generation of different methods 

and strategies that the teacher implements to facilitate the learning of the English language.  

This gives us a varied view of the results, since it is understood that those who have 

studied a foreign language show a variation of their development depending on the adaptation 

of the methodology implemented by the teacher, where they have found success, as well as 

cases of complications when communicating in another language. Therefore, learning is 

somewhat complex for certain people, and Ecuador is not an exception as there are also 

problems in the written production of the English language. This means that the problem 

arises from poor implementation or lack of interest in the application of new strategies. 

Knowledge and mastery of a foreign language is a fundamental tool that is required as 

part of an individual’s professional skills. In addition, the incursion of new information 

technologies, the wide field of study and the resources that offer infinite possibilities of 

consultation in academic and communicative areas, have revolutionized the ways of teaching 

as of learning in the lifestyle of the human being. These technological tools allow us to 

establish contact with people from anywhere in the world, to expand knowledge in various 
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educational areas, which in turn change and expand every second. In this context, mastering a 

foreign language, in particular English, as a communication tool in the international 

community, represents a key to gaining access to better development between cultures, access 

to educational programs and to the labor sector. Among the diverse needs that demand 

knowledge of the English language for social, cultural and cognitive development, we can 

highlight the following: to carry out a job in any company, knowledge of English is required; 

the majority of the devices bring the instructions for use in English; to communicate with a 

person anywhere in the world, English is used as the common language, even if it is not the 

mother tongue of the interlocutors. 

The need for a concrete, cultural, political, and social operations is exposed with 

extreme situations in the process of humanization. In the mentioned process there is evidence 

of the requirement to work with the student as a whole, that is, to consider their affectivity, 

needs and to be able to link the text and the context, discarding the use of isolated words. 

This method would come to represent that the teaching-learning of writing in English is a 

means of expression for the individual, in which writing is an act of freedom and in which the 

voice of the student is heard. That is, to be able to write and reflect on topics that are sensitive 

to them in their immediate reality, where the teacher incorporates written activities useful for 

their performance in real communication situations, such as writing: an email, a shopping list, 

a resume, a letter to a friend, among others. 

Effective writing is much more than that. Writing is a complex skill for native and 

non-native speakers because writing requires balancing several factors such as: content, 

organization, purpose, audience, vocabulary, punctuation, and spelling. Experience has 

shown teachers, researchers and educational directors that, like the language itself, evaluative 

practices in English language teaching are not static, but dynamic and changing. A 
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controversial area is the assessment of writing in which the development and evaluation 

criteria must be based on curriculum objectives and teaching methodologies. In English 

classes, especially in higher education, teachers will always face the challenge of reliably and 

validly assessing their students' writing skills so that they are better prepared to face exams 

that demonstrate their achievements. 

Therefore, the current research expands on the different alternative teaching strategies 

to students that allow them to improve their writing skills, since, as also explained in the 

research, Mastery of the four English language skills is of great importance as each of them 

provides cognitive reinforcement when learning a second language. Although each of these 

skills is subdivided into active or productive skills, and passive or receptive, all of them 

reinforce each other and in the English classes the use of them is projected in a creative and 

meaningful way considering the acceptance of real communication. 

In this sense, through this research work, it is sought to provide parameters for the 

development and improvement of the approach in the production of the English language; the 

main objective of this research is to forge significant and essential writing bases with 

variations in the teaching-learning process considering the current socio-educational process. 

Obviously, written production is essential in the linguistic development of a new 

language, being one of the most relevant productive skills. However, many of the students 

consider the activities related to this purpose difficult; that is where the implementation of 

this teaching methodology, focused on a reflective production of their own experiences, will 

provide greater hospitality and productivity for the students. On a practical level, taking as a 

solution to Narrative-Reflective in the development of writing in the English language, the 

research seeks to project the diversity that an educational process of written production offers 

in a suggestive way for all the students. It is considered that the greater the interest of 
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students in a particular topic, the greater the interest in certain vocabulary, the grammatical 

structure and other aspects that strengthen the written performance and the reflection of the 

content embodied in various tasks. 

As relevant data, it can be seen that the reflective narrative plays a role in different 

areas such as medicine or psychology, so it also seems feasible to implement it in education, 

since it allows a greater connection of the relationships between students and teachers or 

between writers. and reader providing in an organized way a greater understanding through 

an empathic message, where students are knowledge-producing elements, and it should be 

emphasized that it is feasible due to the support provided by the educational process.  Taking 

into account the above, it is considered that the present research will benefit to project an 

environment of education that allows to strengthen the knowledge and the written production 

of learning a foreign language and its development based on the methodology to deal with 

students showing remarkable improvements. 

Reflective narrative investigates people’s thoughts and intentions through 

personalized introspection, where a way of characterizing the phenomena of the educational 

human experience is established and which establishes universal questions about personal 

identity and that is where we can establish the new projection of the project (Craig, 2009). 

Interest in general investigates the ability of students to reflect on their own written practice, 

while enriching it, taking as a fundamental tool their thoughts and their daily development, 

having a positive impact on educational aspects such as: notes, acquisition of knowledge and 

skills; as well as the development that will show a significant change and where the vision of 

conservative English is sidelined in the face of progress driven by personal production itself 

and the need to communicate with other individuals. 
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Research Question 

 

Main Research Question 

 

1. What is the contribution of reflective narrative to the development of English 

language writing? 

 

Sub questions 

 

2. What are the advantages of implementing reflective narrative in the development of 

English language writing? 

3. How does the development of English language writing vary when implementing reflective 

narrative? 

4. What kind of activities can be developed in class from the implementation of reflective 

narrative in the development of writing in the English language? 
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Data Collection Methodology 

 

In this part of the project details the methodology used in this bibliographic-

documentary work since Hernández Sampieri & Mendoza Torres (2018) maintain that 

documentary research studies a phenomenon that involves a broad systematic process, critical 

and empirical; according to the above, the methodological process used is considered as the 

scientific path whose purpose is to provide the researcher with the answers to solve a 

problem. In every consideration, the study topics are broad with respect to man and his 

context, where education does not precede remaining static, allowing the methodology of 

research to give validity to the study and analysis of this research. 

In the first place, to obtain the bibliographic sources, these search keywords were 

used: "reflexive narrative", "reflexive writing", "English reflexive narrative" and "reflexive 

narrative languages". From this initial search in repositories such as Google Scholar, Redalyc 

and ResearchGate mainly, a total of 595 related studies were found, of which a total of 15 

were selected as the most relevant and relevant to the present investigation. Mainly academic 

exploratory articles were included but the possibility of integrating research such as theses, 

manuals and so on was not ruled out. 

 

Research design  

Research design is the key to effective research work, according to Espinoza Freire & 

Toscano Ruíz (2015) "The Research Design constitutes the general plan of the researcher to 

obtain answers to his questions or to verify the hypothesis of investigation" (p.54), as 

mentioned in this part of the research constitutes the plan or guide of the researcher, which 

covers a set of procedures for seeking answers to your research questions in order to validate 

the entire investigative process. 
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Modality of the investigation  

Learning a second language is not only an advantageous tool for the individual, but it 

also promotes an extension of communicative development. Therefore, the modality of this 

research work is socio-educational since it focuses on the search for solutions to certain 

educational conflicts. 

As can be seen, the work and content provided by this type of research is fundamental 

and constitutes a great contribution to it, since it focuses on the exhaustive search for 

pedagogical solutions for the well-being of students as central entities of the learning process. 

providing motivation to move up (Atay & Kurt, 2010). 

Descriptive research 

This research is descriptive because the research focuses on describing the facts that 

occur when establishing the two variables within the educational process. On the other hand, 

it analyzes, compares, classifies, interprets and evaluates the reality of the phenomenon under 

investigation through the analysis of the information collected. According to Danhke and 

Hernandez, (2012) mention: "Descriptive Research seeks to specify the properties, 

characteristics and important profiles of people, groups, communities or any other 

phenomenon that is subjected to analysis." (p. 34), likewise Shuttleworth (2008), defined 

descriptive research as a "Scientific method that involves observing and describing the 

behavior of a subject without influencing it in any way". 

This research used a qualitative approach because it was taken into consideration 

previous studies such as empirical and academic papers. Qualitative research is based on 

preliminary studies and it offers content analysis to provide a deeper understanding of social 

phenomena (Sivelman, 2016). 

 



8 
 

All descriptive research aims to describe in detail the characteristics of the study 

variables according to their dimensions and indicators. Descriptive research is a form of study 

to find out who, where, how, when, and why the subject of the study (Namakforoosh, 2017).  

The relevance of responding to the questions provides a wide field of work, the 

reflective narrative is the basis of the impulse to give a new vision to the problem posed and 

through research at a descriptive level it seeks to provide relevant content of the topic for 

greater understanding of the reader.  

 

 

Literature Review 

 

The reflective narrative  

The reflective narrative has emerged as a focus of attention in the field of education; 

particularly in the last decade, the linguistic development of a second language tries to project 

itself in a more naturalized way, Writing is part of the linguistic development of the human 

being and it serves as an argument for the attunement of our mind’s work for life and our 

need for palpable communication. Each individual with the knowledge in the symbolic 

records of his language, can become a potential writer since it does not require exceptional 

qualities to emit a message; the simple fact of wanting to transmit personal aspects as 

motivations, opinions, ideas, criteria, among others, make it possible to establish connections 

and that for the benefit of the student and the teacher exercise the role of axes or bases of 

social correlation so that an effective learning relationship is established, that is to say, one 

party would not register without the other. According to Johnson (2006), quoted in 

Barkhuizen & Benson (2008a), in the field of the "narrative" of TESOL has emerged as:  
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A predominant means to understand and document the forms of knowledge of 

teachers because pedagogical knowledge tends to be linked to the practical experience 

of everyday life, narration seems to be a key especially suited to the knowledge of 

teachers. (p.383).   

Barkhuizen & Benson (2008a) argues that "The assumption is that teachers are natural 

storytellers and that they will easily engage in professional development activities involving 

narrative" (p.384). Considering a generalized view, it is proposed that part of the teacher’s 

performance is projected to change thanks to the experience he exercises in each pedagogical 

lesson offered to the student, allowing a feedback that concludes with a better mastery of 

knowledge for later uses, each author considers the teacher as the palpable unit that exerts 

this methodology by imparting its teacher nature without detracting from the objectivity of 

the learning point. 

Bolton (2007) mentions that "all professional and personal experience is told 

naturally" (p. 203) and that telling and writing stories are "the main human ways of 

understanding, communicating and remembering”, in the same way Richards (1989), states 

that the narrative is "the primary form by which human experience becomes meaningful" (p. 

1). Although the purposes of storytelling and the types of storytelling vary by culture to 

culture, storytelling activity appears to be universal. The researchers show a relationship 

between the communication and the externalization of experiences obtained depending on 

how to cope with the personal life of each individual, it should be emphasized that age is not 

an impediment to this process, communication is born as a need for a natural social 

relationship. Also, is important to know that the human being carries the faculty of reasoning 

and recapitulation of events from an early age, but at various levels of complexity. However, 

culture is a variable factor to be seen. 
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In considering the methodology of reflective narrative for the development of writing 

in the English language Lyle (2013) refers to reflective narrative as follows: "I embrace 

narrative as a methodology that encourages the creation of meaning in a personal way. Not 

simply a method, narrative is often seen as a collection of approaches that have in common a 

historiated form." (p.18).  

From the research point of Lyle (2013) our feedback of data recorded in our mind 

encourages not only the creation of content but also, provides a projection of the relationship 

between this methodology and qualitative research with its exploratory nature and important 

characteristics, when verifying that a narrative is written correctly in this type of research. 

Eisner (1998) cited in Lyle, (2013) identifies six important elements that are: the context 

without any manipulation, the subject as the main element to study, the interpretation focused 

on the condition and understanding of the lifestyle of the subject of study, expressive and 

clear language, special attention to detail and instrumental utility with consistency. 

However, it is clearly recognized with the aforementioned, that the work that this 

methodology offers to enter into educational areas; it is considered that the application of the 

same can expand written works of more naturalized quality, but it is necessary to reflect on 

the term "narrative". According to Ryan (2007) the narrative turn gives rise to the narrative in 

all areas of human life that have been created during the last 15 years, being the words with 

more variation and use. In other words, several study magnates project the word narrative 

according to their educational branch as in politics, psychology, philosophy, among others. It 

also highlights the conception of Gerald Prince who considers the contemporary use of the 

term narrative as a cover device, a way to avoid strong positions: "It says 'narrative' instead of 

"explanation" or "argumentation"(because it is more tentative); "narrative" is preferred to 

"theory", "hypothesis" or "evidence" (because it is less scientific); a "narrative" is spoken of 
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rather than an "ideology" (because it is less critical); "narrative" is replaced by "message" 

(because it is more indeterminate) (p. 22). 

Narrative is a word that shows the extent in contexts that information can provide 

when applying narrative. Ryan (2007) argues that the fields have made the same a viable and 

habitual option, but more accessible when providing information. As far as this research is 

concerned, it examines the spontaneity it provides in areas of all kinds of human social 

relationship. Returning to the methodological aspect in question, Campbell (2013) states that 

a methodological approach based on reflective research theories and critical pedagogy make 

of the narrative the process of arriving at the central core of knowledge or the diffusion of 

this entering into the epistemological, broadening the narrative from method to methodology. 

In addition, by presenting it as a methodology that combines theory with practice to inform 

one’s own educational experiences, it contributes to the understanding of educational 

perspectives through the narratives of teaching and learning. 

In literature, narrative is considered as a common practice, which involves the ability 

to tell stories or relate events, as a means of communicative expression in which the existence 

of a sender and someone who will receive this narrative is assumed. This means that these 

narratives seek to have an intention and a purpose. Not always these narratives involve 

subjects or unreal situations. These are called non-literary narratives, among which are 

highlighted anecdotes, reports, interviews, among others; mainly what characterizes them is 

that these non-literary narratives are developed in real environments, contrary to literary 

narratives, which can be developed with a purely artistic purpose, which gives the possibility 

of a construction of stories around fictional situations, as well as: legends, stories, fables, 

novels, etc. (Enciclopedia de conocimientos fundamentales, 2010). 
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Specifically, the reflective narrative is part of advanced literature, in which it seeks to 

involve the subject who writes, with the eagerness to have reflection on what is written. 

Mainly students reflect on some personal aspect and manage to capture it in the narration 

they develop. This methodology can be an exercise of rationalization and assimilation of their 

daily activities, which is optimal for learning a language, as will be evident later (Martínez-

Arbelaiz, 2017).  

Finally, the narrative and the exercise that this activity entails, allows it to be 

transferred as a research methodology to other areas of study, mainly in social sciences and 

humanities, since the construction of these stories allow involving subjects directly so there 

can be obtained qualitative data, which will be used for various purposes, depending on the 

area in which it is applied (Martínez Arbelaiz, 2017). 

Reflective narrative in the development of English language writing 

 

The development of writing as a fundamental part of learning a foreign language is 

very important, because it allows developing more comprehensive communication skills and 

helps those who learn a second language for the purpose of broadening their academic 

horizons. The development of writing will become a necessary pillar which must be 

developed, so that the formation is integral (Habibi et al., 2018). 

Writing and its progressive learning, brings with it a series of long-term benefits; as 

already mentioned above, it allows a better development in the academic field, which allows 

students who are acquiring knowledge of a foreign language, better communicate their ideas 

and reflections in an appropriate way to others, as well as develop their critical thinking, 

which is necessary since the improvement of writing denotes how much they have 

assimilated of the knowledge imparted.  
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In the foreign language teaching modules, mainly English language, it can be said that 

secondary education seeks to develop better the skills that students have acquired throughout 

the educational system. For this reason, narrative appears as an element of support, which 

contributes to a better development of these skills, especially writing (Habibi et al., 2018). 

According to Habibi et al. (2018), the role of narrative in learning makes it possible to 

capture the attention of students, either to narrate past events or events of a fantastic nature. 

The important thing is that this area of literature, is a support in the learning process of a 

language (Encyclopedia of Fundamental Knowledge, 2010). This understanding of the 

narrative structure will allow in the long term, to understand the logic of writing, which 

facilitates the understanding of a second language. 

But it is worth giving credit to the pedagogical facilities that the understanding of 

narrative texts provides, since according to Nathanson (2006) in Habibi et al. (2018) 

“narrative text is being the most powerful tool to grab the students attention in the teaching 

and learning process” (p. 17). That is to say that this resource of literature allows in the long 

term a greater understanding of the structure of the language and consequently of its writing. 

But the teaching of a foreign language supported by narrative is not limited only to 

reading and understanding the composition of texts, but by introducing the notion of 

reflective narrative. It complements learning and skills development because understanding is 

reflected in writing stories or texts about individuals’ experiences. This shows how much 

students have learned and also measures the level of writing in which they are (Balduzzi, 

2017). 

This narrative resource generates a propitious scenario for individual 

development. This means that through the writing or narration of personal events it is allowed 

to "formalize and share an experience of meaning with other people" (Balduzzi, 2017, p. 
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147). This derives in a sense of empathy with the other classmates and consequently the 

individual construction in front of the others, but this topic can be developed in a later 

research. 

Writing and its consequent development has become a rather relevant learning 

strategy, as it requires students to capture what they have learned, synthesize between 

sentences and build sentences that resume what they understand about a specific topic. 

Therefore, what writing or writing seeks is that students have the reflective ability to write 

what they understand (Habibi et al., 2018; Henter & Indreica, 2014). 

The important thing to point out is that in this learning process there are two main 

actors. There are students, who have been discussed, affirming the relevance of writing and 

narrative construction in their training as a tool for the proper understanding of a second 

language. And teachers, who also have a fundamental role in this process, since their guiding 

role requires them to play a supportive role, since not all students are in the same learning 

conditions. Perhaps some find it easier to write, to others it will be a little difficult and 

therefore, it is necessary for the teacher to assume the responsibility of accompaniment 

(Habibi et al., 2018). 

A study carried out at the University of New Zealand made up of language teachers, 

revealed that it is necessary in its formation to be able to make reflective narratives, because 

it allows to construct in an orderly way, stories from individual experience, with the purpose 

of developing reflective thinking as a pedagogical capacity (Barkhuizen & Benson, 2008). 

This accounts for the fact that in order to properly convey the way in which daily 

experiences and daily events can be synthesized, teachers must also be able to properly sort 

through reflective narrative their ideas, their personal experiences within their profession, 
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since in this way they will be able to guide the reflective thinking of their students 

(Barkhuizen & Benson, 2008). 

The study of a foreign language always generates resistance in the students making 

them feel incapable and shy, due to the fear of being wrong, which translates into 

environments of tension that place the student in a situation of blockage and resistance to an 

adequate learning. That is why the teacher has to have the ability to handle these scenarios, 

transforming them into environments that generate confidence (Granados & Páez, 2016). 

That is why as part of the increase of resources so that the student can correctly 

receive the knowledge taught in a second language, in this case the English language, the 

narrative becomes an important resource, which as has been justified, allows them to reflect 

on everyday situations through the writing of texts of various kinds. This can provide greater 

security for those who do not feel confident enough to demonstrate skills in the other areas 

that complement teaching such as oral expression and correct pronunciation. 

Finally, this possibility of translating individual experiences into a story or life story is 

part of a reflexive narrative logic, as it manages to place its learning in sentences, in which its 

daily events are narrated. That also motivates students, teaching them how to write about 

themselves, realizing that the learning process can be more complete and even motivating due 

to this construction of narratives around themselves (Mercer, 2013). 

Skills acquired through narrative 

For Habibi et al. (2018), in the process of education of a foreign language, what is 

fundamentally sought is that students acquire four essential language skills: listening, oral 

expression, reading and writing. These translate into an integral formation, when there is a 

complete domain in these four areas. 



16 
 

While it is true that this part seeks to highlight which skills are obtained thanks to the 

use of narrative as a learning tool, it should be noted that from its use, they are able to 

develop skills in students, in various areas. 

It was already mentioned that within the narrative, there is a diversity of uses and 

approaches, but that mainly all are characterized by the narration of fictional or real events 

(Enciclopedia de conocimientos fundamentales, 2010). Therefore, as part of the tools that the 

narrative offers, one has autobiographies and life stories as resources that fit within this area. 

For Mercer (2013), the elaboration of these stories in which the individual is the main 

character, provides a series of benefits both for learning a foreign language and for individual 

recognition. This means that through the writings, the students, through their descriptions, 

elaborate a panorama about their actions and about who they are (Balduzzi, 2017; Barkhuizen 

& Benson, 2008; Mercer, 2013).  

To this the author adds a definition around the construction of own stories, 

mentioning that “self-report-based, introspective research narratives written by students about 

their own language learning. In language learning histories as a form of research, students 

thoughtfully take a second look at their own past learning experiences” (Oxford, 1995 citado 

en Mercer, 2013, p. 162).  

This gives an account of how the learning aspects of the native language are related, 

that is, its grammatical comprehension and consequently how this is also reflected in the 

logical understanding of the grammatical construction of the foreign language in learning. 

That is to say, this capacity of individual construction is one of the advantages that the 

narrative exercise can provide to those who develop and practice it, but specifically at the 

level of learning a foreign language, as is in this case the English language. This action 

allows synthesizing in stories their level of learning. 
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To this, it should be added that this exercise of constructing stories allows to exercise 

the condition of the student around the amount of vocabulary he possesses, to the logic in the 

use of grammatical connectors, as well as the use of grammatical times. That is, it allows 

them to understand the structural complexity of language, without dimensioning what it 

means, but it is reflected in the ability to write (Habibi et al., 2018; Parupalli, 2019). 

But this act of writing does not become an empty practice. As already mentioned, it is 

a process of individual formation, which translates into the proper writing of ideas into a set 

of sentences that are transformed into a text. But this practice of writing also requires a 

coherence that allows the understanding of what is being narrated. Therefore, as a part of the 

skills, the student can give meaning to what he or she writes so that it has a purpose or a 

suitable thread, which allows him or her to transmit a clear idea (Habibi et al., 2018). 

This dynamization of teaching through the use of narrative, fosters a more dynamic 

environment, in which individual experiences gain weight in the rationalization of what is 

learned (Martínez Arbelaiz, 2017; Mercer, 2013) and in which students feel more 

comfortable seeing themselves as a part of this process. 

Writing in a foreign language brings with it a number of benefits, not only of an 

individual nature such as providing adequate oral expression and easing the introduction into 

academia, but it also offers the possibility of developing critical thinking in which reflections 

or observations are required (Habibi et al., 2018). 

Likewise, a collective scenario allows students to have a better relationship with 

people who speak another language, with their own classmates, and also a better 

communication with their teacher (Habibi et al., 2018). That is, it provides the skills for better 

integration with other individuals. Even as the learning process improves, the student can feel 

safer in this process. 



18 
 

Reflective narrative experiences in the English language 

There are several studies carried out on the development of writing in the teaching of 

a second language, however, few are linked to the introduction of narrative as a learning 

mechanism, not to say that there are specifically few experiences that relate the effectiveness 

of this method in teaching and particularly in the development of writing in the English 

language. 

The relevance that the English language has been gaining within the globalized 

society in which we live, has placed it as an experience of great importance in educational 

curricula, since it allows individuals to have a better development within society (Parupalli, 

2019). That is why the fundamental role of teachers in this process is reiterated, since they 

will be the ones who guide their students through the learning process. 

Thus, it is necessary to foster a friendly and trusting environment, in which the use of 

the foreign language they are learning is progressively allowed, in which various linguistic 

strategies are introduced in order to facilitate learning. Especially in the case of writing, much 

of this progress is related to the students' ability to listen (Parupalli, 2019). 

Parupalli (2019) highlights the difficulty of writing in English due to the complexity 

in spelling, pronunciation, vocabulary and grammatical structure; he mentions that the 

development of this skill must be done progressively so that constant practice is a factor that 

improves the ability of each student. He does not openly point out the use of narrative as a 

strategy, but it is important to consider it, because this would be the peak point of 

development of writing in which the student manages to make more elaborate narratives. 

Habibi et al. (2018) research uses reflective storytelling as an English language 

teaching strategy. This was based on the implementation of the writing of a reflective journal 
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in a group of students. This reflective journal sought that from individual experiences and 

daily activities, students can transmit their ideas and their degree of knowledge. 

Therefore, what is pointed out within this study is that the “written documents that 

students create as they think about various concepts, events, or interactions over the period to 

gain insights into self-awareness and learning”, are necessary to understand and mediate how 

much knowledge they have acquired (Mansor, 2011 citado en Habibi et al. 2018, p. 18). This 

also places the individual condition again as an important factor that is developed through 

reflective narrative. 

For Martínez Arbelaiz (2017), this strategy of reflexive analysis through narrative is 

not limited only to writing, despite the fact that this is the topic of our interest. This study 

proposes the ability to narrate orally as a measurement strategy of learning a second 

language. The individual condition is also introduced, since the narrative exercise has a lot to 

do with one’s own experiences, which are sought to give meaning through this narrative 

exercise. In other words, it becomes a tool not only for teaching but also for evaluating the 

learning process. 

Focusing a little more on the individual condition and on how the narrative becomes 

an element of construction and personal discovery, Balduzzi (2017) rescues the oral process 

of the narrative, defining it as the one that seeks "to give a certain order to certain events: the 

one who counts follows a thread of speech, selects the relevant words, uses a certain tone of 

voice, tries to create and recreate a certain atmosphere" (pp. 148-149). Although it is directly 

related to reflective narrative in the development of writing, it does strengthen the arguments 

that this resource allows to give meaning to what we say and think. 

Despite students have been the subjects of analysis around the reflective narrative in 

their learning, the role of teachers is very important in the development of this resource. For 
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this reason, there are some studies such as that of Barkhuizen & Benson (2008), which 

demonstrates an exercise of narrative construction within the framework of reflective 

narrative, as part of a process of individual rationalization of their professions. 

Barkhuizen & Benson (2008) show how thoughtful development in teachers has lately 

become necessary within their teaching practices. That’s why for Johnson (2006), narrative 

“has emerged as a predominant means of understanding and documenting teachers’ ways of 

knowing” (Jonhson, 2006 cited in Barkhuizen & Benson, 2008, p. 384). 

This means that not only do students require their daily experiences to be reflected in 

their writing, but teachers also require these tools to be able to illustrate their students. This 

means that “pedagogical knowledge tends to be bound up with practical day-to-day 

experience, narrative seems to be an especially apt key to teachers’ knowledge” (Barkhuizen 

& Benson, 2008a, p. 384). 

This ability to place real situations in the teaching process makes it possible to attract 

the attention of students and allows them, above all, to identify with the human part of 

teachers. For this reason, what this study achieves is to make an evaluation of how important 

and necessary reflective writing in vocational training is and how this will allow students to 

learn (Barkhuizen & Benson, 2008). 

Farell (2013) points out something similar. He also places teachers as subjects of 

analysis and explains how narrative practice allows them to transmit knowledge to their 

students. It should be noted that also the purpose of the use of narrative allows to consolidate 

the concepts through the narration of own experiences, which on many occasions, because of 

their self-reflective nature, provide important information on how their professional career 

has been and how these experiences are transferred to the exercise of teaching students. 
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This resource allows for easy interaction since "By telling their stories, teachers can 

not only reflect on specific incidents within their teaching world, but also feel a sense of 

cathartic relief and it offers an outlet for tensions, feelings and frustrations about teaching" 

(Farell, 2013, p. 80). In other words, similar to what was said about the students' narrative 

development, the fact that teachers place their experiences as referents or examples to 

illustrate concepts or circumstances in teaching, and make use of these narrative resources, 

provides a better learning environment. 

Finally, it is clear that there is no abundance of specific experiences around the 

processes of teaching writing in the English language thanks to the use of reflective narrative 

as a tool. However, the above studies provide a picture that can be further explored, in which 

teachers and students play an important role in the learning and teaching process and above 

all, in which the narrative in the diversity of their expressions, contributes to a better 

understanding of the area in which it is used. 

Summary of Selected Papers 

 

"Narrative reflective writing: "It got easier as I went along" (Barkhuizen and 

Benson, 2012). 

Barkhuizen and Benson (2012) express that narrative has commonly been said to 

constitute a natural way in which human beings value their experiences. They also note that it 

has been widely noted as being very valuable in promoting reflective thinking in teachers. 

For this reason, what the authors intend to do in this article is to study critically these 

postulates through an analysis of the responses of teachers to narrative writing activities in 

courses. The study focuses on representations that teachers express about enjoyment, 

negative feelings, understanding, etc. regarding this activity. 
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This article analyzes what was mentioned from an original study in which the 

reflexive writing narrations produced by a group of language teachers during their 

participation in a course related to the topic of sociolinguistics and the teaching of languages 

at a university located in New Zealand. Throughout the course, these teachers made a total of 

four reflective stories. 

The methodology used was the application of a questionnaire to 21 teachers. 

According to Barkhuizen and Benson (2012) the methodology focused almost exclusively on 

pre- and post-sample. Ten questions were included in both questionnaires, each referring to 

the time. It focused on the beginning of the narrative writing process, and the post-

questionnaire required teacher responses after completing the writing of the four narratives. 

The authors mention that it was found that teachers received greater benefits once the 

course ended, so that at first, they could be inclined to consider that narrative writing would 

be beneficial for their teaching process. In addition, it was found that teachers liked to write 

narratives more than they had expected, that they were less eager and more confident each 

time they wrote a new story.  

"Critical Thinking in Personal Narrative and Reflective Journal Writings by In-

service EFL Teachers in Iran: Assessment of Reflective Writing" (Sabah and Rashtchi, 

2016) 

The authors stress that there is an overriding need for a critical and reflective aspect to 

be integrated into the training of teachers who teach a second language. That is why the 

authors proposed in this research to analyze the implications of personal narrative (PN) and 

reflective writing (RJ) through the study of narrative and reflective written productions of 

Iranian teachers dedicated to this field of language teaching. 
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A total of 60 teachers were selected, of whom 36 were women and 24 were men. All 

of them were high school teachers who were divided into two groups made up of the same 

number of individuals. In one of the groups the personal narrative was evaluated, while in the 

other the notion of reflective writing was evaluated, the first group was in charge of 

developing texts based on PN and the other, texts based on RJ. To this end, the authors 

generated a framework to obtain this kind of productions. In addition to the writings, five 

short stories were used for analysis. 

The 100 PN papers and 121 RJ papers produced by teachers were analyzed both 

qualitatively and quantitatively. From this analysis, it was evident that the production of PN 

writings motivated teachers to express their critical side more the production of RJ writings. 

A predominance of non-reflective writing was also observed in both PN and RJ writings. For 

this reason, Sabah and Rashtchi (2016) argues that it is important to encourage critical 

thinking in the Iranian education system as this will allow them to improve their teaching 

practice. One of the limitations of this study was that the data collection was not 100% 

reliable as teachers were significantly wary of openly capturing their emotions and thoughts 

in writing. 

“La narrativa reflexiva como forma de evaluación programática” (Martínez-

Arbelaiz, 2017)  

In this article, the author points out that showing the effectiveness of a language 

program to stakeholders while identifying areas or areas for improvement are the objectives 

of program evaluation. In this sense, this article aims to describe the evaluation process of 

three Spanish as a second language programs in an immersion situation, in which the 

boundaries between learning inside and outside the classroom are not clear. In this study, 

narrative research is presented as an option that allows to understand the experience of the 

participants, in a complete and nuanced way. 
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Martínez-Arbelaiz (2017) designed a task for students to reflect and write in class 

about what circumstances, people or incidents have impacted their learning of Spanish as an 

additional language. We asked them to report a critical incident that led them to reflect on 

what has served them most in their learning of Spanish. The assignment was distributed in 

three USAC Spanish programs and in the four levels corresponding to the years of study of 

Spanish in their home universities: in level 1 would be students without previous level of 

Spanish, in level 2 those who had completed a year of Spanish, at level 3 those who had 

successfully completed two years of Spanish and finally students at level 4 would be those 

who had already studied three years of Spanish at their universities. 

The results showed that reflexive narrative can be a more complex and comprehensive 

way of evaluating the results of our classes than by simply taking a multiple-choice test. 

Although the results are more difficult to quantify, these narratives offer the possibility of 

reflecting the experiences of students in a more comprehensive and interesting way for the 

parties involved in teaching.  

“The Effect of Reflective Journal Writing on Students’ Writing Ability of 

Narrative Text” (Habibi et al.,2017)  

The objective here was to obtain evidence and data about the effect that the writing 

practice of a reflective journal has on the writing ability of narrative texts in tenth grade 

students of SMA Triguna Utama South Tangerang. To assess this relationship, all students 

were asked to keep records in the journal on a regular basis and to answer questions about 

them. The teacher then evaluated these entries from a specific rubric to examine narrative 

writing. 

The writer collected the data by giving pre-test, giving different treatments in 

experimental class and controlled class and giving post-test for investigating the effect 
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of reflective journal writing on students‟ writing ability of narrative text. (Habibi et 

al., 2018, p.19) 

During the study, the authors asked students in the experimental class to write the 

reflective writing diary based on the guiding questions. After they did this, they had to enter 

their work into a virtual application. On the other hand, students in the controlled class were 

asked to perform written activities and answer questions based on the narrative text given. At 

the end of the research, the authors gave the students a post-test to evaluate if the 

development of this reflective journal had a significant effect on the ability of the students. 

From the data obtained in the pre-test, it was observed that the maximum score 

reached by the group of students of the experimental class was 75 while the maximum score 

for the controlled class was 80. Similarly, the minimum score that was achieved in both 

classes was 5. Also, it was evident that 90% of the students obtained low grades in the 

experimental class while 53% of the students in the controlled class obtained low grades. In 

general, this showed that there was little development of the ability to write reflexively in 

both groups although the controlled group always scored better than the experimental group. 

“Fairy tales as metaphorical reflective narratives in EFL teacher training” 

(Masoni, 2020) 

Masoni (2020) points out that this article grew out of interest in knowing and 

improving the way primary school English teachers use English for their pedagogical 

purposes. To learn about this aspect of teaching practice, an exercise in English was 

conducted in Italian teachers in fourth year training in the context of a set of workshops 

linked to the application of narrative activities in primary courses. We selected 160 students, 

who were subdivided into four groups and involved in the workshops, which included four 

meetings of four hours each. At the end of the workshops, teachers were asked to fill out a 

questionnaire in Italian on their experience. 
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The task entrusted to the students was to re-write their experience in learning English 

from their childhood to the present time, through the elaboration of a fairy tale. Students were 

taught the narrative structure from which they had to write their short story, based on Propp’s 

theory of functions (1968). This structure can be summarized in such a way that the story 

begins with an episode of relative balance which is suddenly altered by a particular event that 

forces the character to leave his safe zone and undertake a journey or adventure from which 

or within which will find the answers needed to find the balance again and will change as a 

person. 

When the workshops were over, more than 90% of the participants were motivated to 

continue their training as English teachers. It was also evident that activities such as those 

developed in this article (in this case, the elaboration of a fairy tale in a reflective way) allow 

teachers to establish a critical and personal relationship with language and thus help them to 

nurture their teaching practice. "As far as language use is concerned, fairy tale writing, for 

this particular class of students, appears to provide the kind of compelling input that can lead 

students to enhanced and unexpected results" (Masoni, 2020, p.115). 

“Getting “meta”: Reflexivity and literariness in a secondary English literature 

course” (Macken-Horarik & Morgan, 2008)  

In this article, Macken-Horarik and Morgan (2008) set as their objective the analysis 

of how the study of literature in the English language in the senior secondary level can be 

developed in ways that go according to the post-structuralist understandings of the texts, both 

in its field of reading and in its writing. In this sense, the authors analyze a literary course in 

English in which they have the possibility to develop a reflective understanding of reading 

and from which they are in the ability to be critical with the postures that the writer of the text 

reflects in it. 
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In the study two tasks or activities were proposed to the students. The first of these 

tasks was for students to write four short texts with a total of 1600 to 2000 words. This task 

was divided into two stages. In the first, the students generated two different readings of two 

different works. In the second phase on the other hand, the students reviewed these two 

readings and elaborated two argumentations or interpretations of each one. 

On the second task, the authors mention that "This task has three phases. In the first, 

students read a substantial literary text (the "base text"), adopting the reading position the text 

invites them to take" (Macken-Horarik & Morgan, 2008, p.27). In the next phase they 

determine which positions and values of the text they oppose and in the third phase, they 

offer a valid argument to these reasoning. The authors finally concluded that there is a strong 

link between the post-structuralist approach and the performance of these tasks since from 

them the participants were able to generate cognitive and reflective frameworks about the 

texts they read, having drawn up criticisms and criticisms of them. 

“From method to methodology: narrative as a way of knowing for adult 

learners” (Lyle, 2013)  

 

Lyle (2013) proposes in this article to show that narrative is an approach and a 

process that can help in the construction of new ways of understanding and exercising 

learning (and also teaching). The author mentions that in this sense, what is wanted in the 

research is to show the narrative as a methodology that enclose both theory and reflective 

practice, from which readers can examine the reading with critical eyes and thus reflect on 

their own experiences in relation to the text. The "specific questions include: What does a 

critically framed reflexive narrative methodology uniquely contribute to understanding 

teaching and learning? and how does remembering self in teaching and learning moments 

construct educational perspectives through narrative?" (Lyle, 2013, p. 17). 
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From the discussion raised in this article, it was observed that in connection with 

reflective inquiry and also critical pedagogy, narrative can provide a whole conceptual 

framework, methodological and action-oriented narrative in the understanding and discussion 

of teaching and learning. According to Lyle (2013), the narrative framework provides tools to 

exercise writing from reflection, research and criticism, while on the other hand the reflective 

framework helps to develop deep relationships between educational experiences and teaching 

and learning perspectives. 

In this sense, it was observed that narrative can help in the processes of both teaching 

and learning by generating frameworks and guides to generate reflective practices, critical 

and conscious from which both students and teachers can reflect on their educational 

processes and in this sense nurture and improve them. 

Estrategias para la práctica reflexiva” (PUCP-Facultad de Educación, 2020) 

This article refers to and analyzes the importance of reflective practice, specifically 

from a strategy of dialogue and reflective narration. In this sense, reflective dialogue refers to 

a horizontal relationship, that is, the participation of two people starting from different 

experiences to build knowledge. Reflective narration focuses on the who, why and what 

within the social and institutional context, as well as including the why and how to understand 

situations. The application of these two strategies is of utmost importance since the 

development of reflection is the basis for promoting reflective practice. 

The PUCP (2020) developed a series of phases, processes and recommendations for 

the application of these two strategies. In the first place, regarding the reflective dialogue, 

they mention that 3 moments should be followed for its application: opening, process and 

closing. The opening describes what was done from the sharing of an experience; in the 

process (most important phase) questions are formulated to deepen the moment of reflection; 
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and in the closing a recapitulation of everything mentioned above is made. One of the 

recommendations is the optimal formulation of questions in the moment of reflection, and the 

promotion of reflective dialogue.
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As for the reflective narration, it is mentioned that it is a systematic and permanent 

writing process. Within this process is the "reflective spiral" that consists of 4 moments: 

Describe to know, establish relationships, resignification to understand, and rebuild to transform. 

All moments of the reflective spiral process are equally important, and each one brings a 

particularity to the process. One recommendation is to consider the depth to which the student 

reaches in the process narrative according to each moment. 

With the application of these strategies, especially from the first study cycles, it is 

expected that both teachers and students will develop an intellectual and professional habit that 

promotes and develops reflection and reflective practice. 

“Narrativas, Prácticas Reflexivas y Saberes Pedagógicos en Docentes En 

Formación” (Nocetti de la Barra et al., 2019) 

In this article, the authors state that the objective of the study carried out was to describe 

different experiences based on stories, and thus also analyze their relationship with reflective 

practice and the construction of pedagogical knowledge. It is mentioned that learning is 

strengthened from the early reflection of experiences, and that it is these experiences that build 

the path for future professional development. Thus, it is understood that the relationship between 

professional development and reflective practice are the central axis of the practice itself, since it 

is these that build knowledge. 

The methodology used in this study was an interpretive approach. It focused mainly on 

the experiences of teachers in training who used stories as a methodological strategy in order to 

acquire knowledge from experience. The intrinsic case study method was used descriptive and 

interpretive nature of the experience. For data collection, the semi-structured interview and the 
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writing of experience reports were used, and for the analysis it was developed what the authors 

called “thematic analysis» through macro-thematic reflection or holistic and judgmental 

approach. 

The results of the study indicated that the application of experience reports within 

pedagogical strategies stimulate the reflective practice of teachers in training. The construction 

of pedagogical knowledge through own experiences proved to be of the utmost importance, since 

it was possible to show that there is a strong link between the use of stories and the construction 

of professional identity. Basically, it was concluded that the narrative is a stimulant for the 

reflective practice in the teachers in training and the students. 

" El pensamiento reflexivo a través de las metodologías narrativas: Experiencias de 

innovación en educación superior " (Sabariego Puig, 2018) 

This article addresses the application of reflective thinking as a tool for the personal and 

professional development of university-level students. It is based on the study of two university 

research projects of an autobiographical and narrative nature. The study aims to deepen the 

theoretical basis, validation and systematization of experiences for reflective stimulation through 

narrative methodologies. In this sense, it is understood that reflection is one of the most 

significant strategies when constructing and reconstructing meanings in teaching and learning 

methodologies. 

The document is divided into two parts. The first section groups three theoretical sections 

on the conceptual foundation of reflective thinking, and the second section collects the evidence 

of ten experiences that denote the significant development of reflective learning through 

narrative writing. To meet the objectives of the study, different methodologies were developed, 
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but it was mainly focused on the methodology of project-based learning (PBL), which places the 

student as a protagonist of their own learning. Thus, the students carried out different activities, 

from answering questionnaires to creating a blog, but all with special emphasis on narrative 

methodologies within the learning process. 

Similarly, for each application of the narrative methodologies, different results were 

obtained. In the first place, it was possible for the students to position themselves as protagonists 

and active agents of their own learning. Second, a self-regulated learning process was observed, 

and learning was also conceptualized as the creation of knowledge from the transformation of 

their own experiences. Finally, the authors state that it is not possible to fully detail the results of 

each experience, but they mention that one of the most important results is that reflective writing 

and narration favor a relationship thinking about what students do and learn. 

“Lectura: Las narraciones reflexivas” (Ministerio de Educación de Perú, s.f.) 

The Ministry of Education of Peru, in the article "Reading: Reflective narrations" 

addresses the subject of reflective narratives and their importance within the professional field. 

In it, reflective narration is described as writings that detail experiences, as well as it is explained 

that they require confidence in memory since they are usually personal experiences. Likewise, 

other points are analyzed such as the professional reflective narrative, the journal for the 

reflection of the novice and recommendations. 

In relation to the professional reflective narrative, it is mentioned that it is the systematic 

exploration carried out by and for educators based on their own stories and language. Thus, 

educators can organize, articulating and communicating their knowledge, that is, their 

professional identity. The concept of "exploratory practice" is also mentioned; this encourages 
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teachers to reflect and understand different areas of knowledge. For teachers who apply this 

methodology, narrative is a research method and a study phenomenon at the same time. 

The journal for the reflection of the novice is a personal tool where reflective narratives 

about the teaching practice are given. The use of this diary is important because it is possible to 

record the analyzes of the teachers' experiences in different settings to improve their practice. 

Finally, the article concludes by stating that currently teacher professional development needs 

teachers who can record their own practices and, in this way, accumulating knowledge to provide 

feedback on their pedagogical work. 

Exploring Students’ Reflective Narratives on Language as the Subject of their 

Studies (Chodzkiene, 2019) 

The article by Chodzkienė (2019) is a search that is based on autobiographical self-

reflection that aims to develop critical thinking of students' language. Basically, the article is 

based on data collected from semi-structured reflective essays entitled "My autobiography of 

language learning." The research was carried out in a period of 4 years, where it was possible to 

identify a decreasing acceptability to foreign language teachers by students, mainly because 

many of them showed high levels of reflection on the need to learn another language and 

mediation on the language concept. 

The methodology used in this research was based on the reflective narrative 'My 

autobiography of language learning'. Students were asked to reflect on four themes: foreign 

language teaching methods, concept of language itself, role of teachers, and strengths and 

weaknesses of students. These themes became a guide for reflections on his narratives. The texts 

of 250 reflective narratives, written during the period 2015-2018, were selected and a status 
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report was obtained from these. The analysis of the narrative texts was based on qualitative 

content analysis. 

As a result, it was obtained that the application of reflective narratives in the teaching and 

learning methodologies of foreign languages are the mechanisms that have been most successful. 

Reflective narratives as a teaching method were found to be highly effective, and therefore 

recommended for their use in different assignments, especially in foreign languages. In addition, 

it was evidenced that the students showed a positive attitude towards this teaching and learning 

method. 

“Narrative and reflective practice: Recording and understanding experience” 

(Chambers,2003) 

The article aims to examine the techniques through which understanding can be created 

through observation, reflection, and writing. It is based on the use of narrative as a tool to 

construct discourses through a set of constructed sentences, interpretations, and meanings. The 

narrative practice approach motivates the student to develop their thinking and action through 

their own experiences, which provide authentic and reliable data. Merely, the article addresses 

the perspective that students are not only components of narratives, but are modelers, all through 

experience as a tool to generate new knowledge. 

Chambers (2003) uses three application vignettes with different approaches to the 

narrative. As a first point he uses what he calls "The Power of Narrative", this consists of writing 

stories about what work means. The narrative facilitates understanding and generates new 

knowledge, and it is for this reason that the narrative has "power", since through it the writer 

benefits from reflection to be able to write. He also uses "The Three Stories" which in this case is 
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used as a tool to understand the meaning of the experience. In this section, three examples of 

narrative applied to reflective practice were used. 

Finally, it is evidenced that reflective practice allows making a differentiation in terms of 

individuals. In addition, it was concluded that the agents involved in these processes are not only 

"pieces", but are active agents in the process, since they create their own stories through different 

experiences. In these processes, any person. either teachers, researchers, students, or any other 

agent can actively participate in the learning and teaching process. 

“Reflective Writing” (Watton et al., 2001) 

The article addresses reflective writing as an opportunity by which students can gain 

access to complex knowledge through analysis and deep reflection, thoughts and experiences of 

their own. In addition, this process also allows one to observe and consider other perspectives, 

not only of the agents involved in these events but also of the theory itself. The article itself is 

presented as a guide for students to engage in these procedures in a simpler and more dynamic 

way. 

In the text, Watton (2001) highlights the importance of the descriptive phase of the text 

since it must go further and subject the different experiences and thoughts to a deeper analysis. 

In this sense, multidimensionality becomes an indispensable part of the entire reflective process, 

since it is through it that an optimal reflective writing practice is achieved. Similarly, to achieve 

this effectiveness it is necessary to find and apply different perspectives on the subject, since 

they can lead to a better understanding and understanding. 

In conclusion, it is mentioned that it must be considered that it is very important to 

achieve reflective writing processes through the implementation of morality, history, ethics and 
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socio-political contexts that are developed or are immersed in the subject of which it is writing. 

Also, it is important to keep in mind that reflective writing is a process because constant practice 

and exercise are necessary for its effective development.  

“La escritura reflexiva. Aprender a escribir y aprender acerca de lo que se escribe” 

(Miras, 2000) 

Miras (2000), in her article, mentions that the production and composition of any text can 

be done reflectively. The article inspects the aspects that make writing a very important tool for 

self-regulation and intellectual awareness, in addition, it also examines models that complement 

the processes of written productions as tools for the empowerment and construction of one's 

thoughts. It is also argued that reflection plays a very important role in the teaching and learning 

processes of reflective writing. 

The article provides evidence that there are people who write mechanically, but at the 

same time there are also people who are capable of reflective writing. Techniques are listed that 

facilitate this process of reflection, and that help the student to self-regulate their learning and 

dialectical processes, both defining components of reflective writing. These reflective processes 

make sense particularly in educational contexts where the active participation of the student in 

their learning is of vital importance. 

Finally, Miras emphasizes the fact that it is essential to know how to identify the types of 

writing, since they can occur both in the educational context and in a reflective way. Generally, 

the writing that students develop in the context of classes does not have much to do with the 

reflective processes that they seek to implement. For this reason, it is concluded that it is 
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important to consider that the constructive learning process requires understanding teaching as a 

support system for the constructive reflective process.  
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Discussion and Recommendations 

 

From everything that has been presented in this paper, it was possible to find some points 

in common transversal to all the bibliographic sources that were consulted. First of all, when we 

talk about narrative, we are alluding to one of the first methodologies that human beings use to 

approach the world, to know it and to interpret it. In this way, it can also be affirmed that the 

narrative transcends the mere linguistic fact but is positioned as a way through which individuals 

generate understanding and reflection on their environment. 

It is necessary to consider that the learning of any language, and of the English language 

in this case, is a complex process in which many variables and skills that have to be developed 

and worked. The ability to write correctly is one of them, constituting a fundamental pillar of a 

proper learning and handling of the English language. However, writing is often taught in the 

classroom mechanically, for example, it is sometimes limited to translating ideas into native 

English. 

This is why the reviewed authors propose not only narrative, but reflective narrative as a 

valuable tool to develop this skill in students who are in the process of learning a new language. 

Eisner (1998) cited in Lyle (2013) mentions some important elements in order to work properly 

with the reflective narrative: the subject has to be the main element to be studied or narrated, the 

interpretation must in this sense be based on the understanding of the individual narrating his 

reality, formulation of the narrative in a clear and expressive language, consistency in the 

statements, etc. 

So, the valuable and important thing that reflective narrative brings is that it is in the 

ability to engage the individual who learns within their own learning process in an active way, 
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generating an identity, emotional and psychological link of the student with their narration, and 

in this way with the language in which he narrates. reflective narrative is useful because it allows 

the subjects' daily lives to be incorporated into the narrative, that is to say to assimilate as well as 

to rationalize the daily activities, which constitutes an optimal exercise for the acquisition of a 

new language. 

In this way, as a cognitive and reflective practice, it is a tool that is not only useful to 

strengthen writing in English but can also be applied to reinforce skills in other areas of 

knowledge or study, or generally for various specific purposes. It is a useful tool in every sense 

because according to Habibi et al. (2018) it allows to capture the attention of individuals because 

it involves the remembrance and construction of the narration of real or fantastic events around 

the subject. 

Again, it is important to mention this last aspect as one of the central elements in the 

process of reflective narration since being the individual narrating the main protagonist or 

subject, a series of benefits are generated from which the individual can learn but also develop a 

knowledge of himself. This means that through the writings and their descriptions, students have 

the opportunity to generate reflective panoramas about their identity and their relationship with 

their environment (Mercer, 2013). 

However, what is recommended from the above is that first, educational institutions with 

English language learning programs incorporate reflective narratives as valuable methodological 

tools into curricular meshes considering that it has been proved that this methodology helps in 

the development of writing the English language as mentioned above; therefore, authorities are 

invited to carry out pilot schemes using this methodology to verify if it is appropriate to meet the 
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established learning objectives and if it generates better learning outcomes than methodologies 

used conventionally. 

In this sense, foreign language teachers are also recommended and urged to deepen this 

methodology, since its application is indeed very effective. In addition, one of the attractions is 

that it not only represents a benefit for students’ learning how to write appropriately, but also 

broadens the teaching methodologies that teachers from different fields can apply in cognitive 

teaching-learning processes, especially when teaching a foreign language. 

Furthermore, it is recommended that teachers who are responsible for the teaching of 

foreign languages, mainly English, adopt the reflective narrative and learn about it.; with this,  

teachers who put reflective narrative into practice develop their ability using it and in this way 

they can better understand how to work it on students when they produce their own writing tasks, 

additionally, understanding what are their limitations and potentialities, so that teacher can 

develop appropriate reflective narrative exercises adapted to the needs and abilities of their 

students. 

In this way, teachers are encouraged to create safe and trustworthy spaces for students to 

express their opinions, doubts and needs in a free and respectful manner through activities such a 

writing narration of personal experiences, write summaries of specific taught topics, writing a 

short autobiography or writing a reflective journal of daily activities. In this way, when reflective 

writing dynamics are put into practice, students will be able to feel free to express their emotions 

and thoughts freely, thus generating a closer link with writing in the English language. 

Thus, in the same sense, it is recommended that these practices are not limited to 

educational units or teachers only. On the contrary, it is urged that the entire student body accept 
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and incorporate reflective narratives as a tool for the knowledge creation and acquisition, 

especially in the learning of the English language or another foreign language. 

In addition, it is recommended to encourage students to apply this methodology outside 

of the classroom. That is, not limit their use to the preparation of assigned tasks during class 

hours or in the presence of the teacher but should also be used when performing tasks at home or 

in other environments. The main thing is that both the teacher and the student can create safe 

spaces where they can express themselves freely, not only in terms of new knowledge, but also 

in relation to emotions and feelings. 
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Conclusions 

 

The use of reflective narratives is a learning methodology that uses the first activity 

through which individuals bring meaning to their world and existence to learn various skills, 

such as writing in a second language. This is since the students' learning processes are based on 

experiences and not on mechanical processes, which allows building, giving meaning and 

reflecting on their own scenarios lived in a natural and fluid way, giving way again to the 

construction of knowledge in other language. 

This study allowed observing that the reflective narrative contributes not only allows 

individuals who are able to narrate their ideas and experiences in an adequate and clear way, but 

also allows them to have a critical and reflective relationship with their environment, with the 

values they find in their experiences, and consequently their own identities. Reflective writing is 

then a tool for people to recognize themselves through an expressive and creative medium. In 

addition, for these reasons, it allows the individual to approach the understanding of broader and 

more general issues that affect the community. 

In this context, the method of narrative and reflective writing can help enormously to 

develop and strengthen the linguistic skills of individuals, and in general to learn in a friendlier 

way a second language such as English along with other advantages. This is because this 

methodology allows students to generate emotional and psychological links with language 

through their written productions. This means that writing in English develops in a more 

restricted way, allowing the person to identify with the language and with the words, 

expressions, and formulations that they make. 
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Therefore, it is important that teachers receive adequate training to teach this type of tools 

and, above all, that they actively participate in this methodology, developing their own diaries or 

reflective writing exercises, while working on the reflective narratives of their own students. 

Some of the activities that can be carried out are the implementation of narratives or stories that 

encourage students to create scenarios in which they can write spontaneously through reflection, 

as proposed by Chambers; or create scenarios in which students can incorporate their own 

experiences, such as small teacher-student or student-student conversations. In the case of this 

methodology, the teacher must act as a guide that allows students to generate stories in an 

environment of trust and security, since this activity will involve exercising memory, affectivity 

and emotionality, and cognition simultaneously. 

Finally, in this sense, it is recommended that future studies can explore new models from 

which reflective writing can be applied as a methodology to strengthen the skills necessary to 

communicate adequately in English or any other language since it brings great benefits to 

students into improving their writing skill. It would also be valuable for these investigations to be 

focused on comparing the application of this methodology with the application of other more 

rigid and traditional methodologies, to know what contributions each one of them offers along 

with their limitations in order to decide which is the best way to work with students when 

attempting to work out this skill and improve their familiarity with writing in English. 
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Annex 2.  Summary of selected papers. 

 

N° Author Date Site Method Learning 

outcome 

1 
Barkhuizen and 

Benson 
2012 Brazil Controlled Experiment Positive 

2 Sabah and Rashtchi 2016 Iran Controlled Experiment Positive 

3 Martínez-Arbelaiz 2017 Spain Controlled Experiment Positive 

4 Habibi et al. 2017 Indonesia Controlled Experiment Positive 

5 Masoni 2020 Italy Controlled Experiment Positive 

6 
Macken-Horarik & 

Morgan 
2008 

United 

States 
Controlled Experiment Positive 

7 Lyle 2013 Canada 
Qualitative Approach and 

Controlled Experiment 
Positive 

8 
PUCP-Facultad de 

Educación 
2020 Peru Qualitative Approach Positive 

9 
Nocetti de la Barra et 

al. 
2019 Chile Controlled Experiment Positive 

10 Sabariego Puig, 2018 2018 Spain Qualitative Approach Positive 

11 
Ministerio de 

Educación de Perú 
s.f. Perú Qualitative Approach Positive 

12 Chodzkiene 2019 Lithuania Controlled Experiment Positive 

13 Chambers 2003 
United 

Kingdom 
Controlled Experiment Positive 

14 Watton et al. 2001 
United 

Kingdom 
Qualitative Approach Positive 

15 Miras 2000 Spain Qualitative Approach Positive 

 

Made by: García Jocelyne (2021)
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Table 1.  

Synthesis Matrix 

(Barkhuizen & Benson, 

2008b) 

(Sabah & Rashtchi, 

2016) 

(Martínez Arbelaiz, 

2017) 

(Habibi et al., 2017)  (Masoni, 2020)  

Narrative is the primary 

form by which human 

experience is made 

meaningful. 

The order of narrative 

clauses in the texts 

sequentially corresponds 

to the order of past 

events as they occurred. 

The events of a narrative 

of personal experience 

enter into the narrator’s 

biography. Thus, 

sequences of actions in 

narratives are 

emotionally and socially 

evaluated. 

Narrative inquiry is 

our methodological 

option because it 

allows us to 

understand the 

students experience 

in a holistic and 

nuanced manner 

Reflective journal writing is 

effective in improving 

students writing ability of 

narrative text. 

Linguistic preparation is 

factually weak in some 

cases, the students often 

have a fraught 

relationship with the 

English language. 

Narrative is a natural 

way of making sense of 

experience and it has a 

particular value in 

fostering reflective 

thinking. 

L2 teachers had to 

consider 

themselves as the 

protagonist and narrate 

this story from the first 

person 

point of view. Then L2 

teachers to try to write 

autobiographies in 

response to the theme of 

this narrative. 

The narrative has 

been used mainly in 

teacher training, but 

it is increasingly into 

the teaching/ 

learning of second 

languages 

As one of the language skills, 

writing is needed to be 

learned because of some 

considerations. Firstly, 

writing is being the important 

skill for academic purposes. 

Through writing, students 

can share their ideas and their 

knowledge about facts and 

opinions of what they have 

received. Secondly, writing 

Writing a metaphorical 

student-centred narrative 

would promote 

identification teacher 

student, acting on one of 

the strengths that the 

ability to identify with 

their students’ 

difficulties in learning 

this language in a school 

setting. 
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contributes in fostering the 

students‟ critical thinking 

Narrative writing is 

come naturally to most 

of the teachers but that 

their responses become 

more positive as they 

developed experience in 

narrative writing within a 

supportive environment. 

The English language 

teacher education needs a 

thinking renewal to 

foster critical L2 

teaching. 

Students are able to 

overcome intrinsic 

barriers to language 

learning, experience 

diverse emotions and 

changes in their 

identity 

Narrative text is aimed to 

entertain people about the 

events, legends, or 

imaginative stories. It is also 

put the moral value into the 

stories. Then narrative text is 

being the most powerful tool 

to grab the student’s attention 

in the teaching and learning 

process. 

A writing task which 

entailed a pleasant goal 

could grant them a 

satisfying writing 

experience in the FL that 

could boost their 

confidence as EFL users 

in their specific field. 

Through narratives, 

teachers are able to 

impose order and 

coherence on the stream 

of experience and work 

out the meaning of 

incidents and events in 

the real world 

The students can write a 

story about their 

perspective. Their 

narratives could be 

also an account of their 

own understanding of the 

teacher-student 

relationship gained 

through their own 

schooling or teaching. 

Students invest their 

time and effort in 

learning a language 

in an immersive 

situation 

Writing is not a simple task 

to do. It can be identified by 

some problems such as the 

students have difficult to find 

the ideas of their writing. 

This happen because the 

students are not accustomed 

to write regularly. The 

students have limited 

linguistic resources, so it be 

difficult for them to express 

the ideas in a written. 

Moreover, the students have 

difficulty to organize the 

ideas in writing, they need 

extra times to transfer their 

ideas to written form. 

Affect and classroom 

atmosphere deeply 

influence learners’ 

perceptions of their own 

performances 



52 
 

Teachers are natural 

storytellers and they 

readily take to 

professional 

development activities 

involving narrative. 

Through manipulating 

and profiting from this 

potential in language, 

individuals exert 

linguistic creativity to 

exhibit their own voices. 

The programmatic 

evaluation of 

languages through 

reflective narrative is 

a useful tool to 

identify errors, 

successes, relevant 

values, design 

curricula, improve 

learning, 

A reflective journal writing 

can be used as one of the 

techniques to assess the 

students understanding of the 

learning materials given. It 

allows the students to think 

critically through different 

cognitive processes such as 

prediction, brainstorming, 

reflection and questioning 

This method, used in 

various different creative 

writing contexts provides 

a solid constraint that 

enables students to write 

a story in a short space of 

time, while at the same 

time allowing for 

creative freedom. 

 

(Macken-Horarik & 

Morgan, 2008) 

(Lyle, 2013) (PUCP-Facultad de 

Educación, 2020) 

(Nocetti de la Barra et al., 

2019) 

(Sabariego Puig, 2018) 

Literary study can be 

constructed in 

poststructuralist terms 

because it can be of great 

help to students, letting 

them develop their 

reading in a critical way.  

When reflective 

questions and critical 

pedagogy are 

intertwined, narrative as 

a method provides a 

valuable framework for 

theorizing the process of 

reflective narrative 

development while 

revealing a critical 

approach to teaching and 

learning. 

The written 

reflective narrative, 

as a training strategy, 

focuses on what, 

why, how and to 

whom the teaching 

experience happens, 

within the social and 

institutional context. 

The narrative of lived 

experiences captures the 

richness and details of 

meanings in human and 

educational matters that 

cannot be expressed in 

definitions, factual 

statements or abstract 

propositions, since it has a 

certain character of 

ineffability. 

Narrative and 

autobiographical 

methodologies challenge 

conventional ways of 

thinking about teaching, 

curriculum and 

educational research. 

They represent an 

epistemological turn 

aimed at investigating, 

reconstructing, 

documenting and 

communicating the 

constructed pedagogical 

senses. 
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Textuality or textual 

constructions refers to 

the fact that texts are 

immersed in historical, 

cultural and intertextual 

contexts that can be 

redefined or reshaped by 

students. 

Narrative offers the 

opportunity to study and 

grasp the complexity of 

human social and 

cultural structures. 

Through narrative one 

can understand the 

human in all its 

contextual diversity. 

Reflective narrative 

offers a holistic view 

of the pedagogical 

phenomenon which, 

when contrasted with 

the knowledge and 

theories of the 

sciences of 

education, makes 

storytelling reflexive 

and contributes to 

teacher training. 

The fact of thinking about an 

experience in the classroom 

to relate and write it again 

makes us live what 

happened, details that 

perhaps at the time we did 

not give the necessary 

importance, but that in 

remembering it tells us a lot 

more and one gets a 

knowledge of what happened 

to us in the classroom or at 

school. 

Thoughtful writing and 

storytelling foster a 

thinking relationship 

with what students do 

and learn, and requires 

their self-regulation and 

proactive attitude in a 

participatory and guided 

learning process where 

they form themselves 

and form in relation to 

others. 

When the student is 

reading a text, he or she 

might find and recognize 

the ethical values and 

discourses in it. The 

student can make a close 

or distant positioning 

from these values.   

Reflexive inquiry is 

useful for framing 

narrative ways of 

knowing. It requires that 

the students revisit their 

understandings to which 

they have arrived 

narratively and continue 

to negotiate possible 

interpretations of them. 

In this narrative 

process, the teacher 

in training generates 

new understandings 

about his/her 

knowledge and 

assumptions about 

teaching; his/ her 

previous 

experiences, 

certainties, doubts, 

questions, and 

concerns.  

 

Most students tended to link 

re-acquaintance with a self-

assessment of their own 

professional performance. In 

this perspective, they said 

that recounting experiences 

helped them to identify 

weaknesses and also, urged 

them to consider how to 

overcome those deficiencies.  

The generation of 

embodied knowledge is 

made possible by 

generating a space of 

intimate reflection 

through the story. The 

appropriation of cultural, 

collective knowledge, 

affects the growth of 

identity: the personal 

becomes public and 

gives meaning to the 

professional 

environment. 
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Literary texts help 

diversify readers’ 

subjective repertoires by 

offering particular ways 

of perceiving, thinking 

and valuing.  

Critical pedagogy must 

be understood as a power 

tool. That’s why it 

requires that teachers and 

students make use of 

reflexive processes to 

grasp the connections 

between the political and 

personal, the global and 

local.  

All moments of the 

process of the 

reflective spiral are 

equally important. 

Each one brings a 

particularity to the 

process and they 

happen repeatedly, 

although 

not necessarily in a 

linear way, up to the 

level of reflection 

with which 

links every moment. 

The reading of the 

experiences of the others 

stimulates the awareness of 

aspects of the teaching itself 

that had not been previously 

recognized during the 

formation. Then, the 

experience of the other 

resonates in them and makes 

them more aware of their 

own experience as a teacher 

during the development of 

their pedagogical practices in 

educational centers.  

The development of 

narrative methodologies 

in the classroom has 

involved a 

change of focus towards 

new spaces, where the 

support and feedback 

integrated in the 

formative evaluation 

become very relevant 

elements. 

Through developing such 

reflexivity, which we 

refer to here as “getting 

meta”, students are 

enabled to interrogate the 

reading positions texts 

invite readers to take up, 

and to contest dominant 

subject positions that 

support socially 

inequitable ideologies. 

Considering that 

narrative is a reflexive 

process, it allows 

theorists and 

practitioners both to 

move between theory 

and practice. At the same 

time, it allows them to 

permanently work to 

close that gap. 

It’s important to start 

with a diagnosis of 

the level of 

reflection that shows 

a given written 

account produced by 

the student. This is 

due to the different 

experiences and 

levels of 

development of the 

reflective process of 

each student. 

The study of narrative is the 

study of how human beings 

experience the world. From 

this general idea derives the 

thesis that education is a 

personal and social 

construction and re-

construction; both teachers 

and students are storytellers 

and also, characters in the 

stories of others and in their 

own.  

The development of 

thought requires training 

and habits and requires 

the creation of 

appropriate learning 

spaces that bring into 

play reflection and 

influence the self-

regulation of this process 

by students. 
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(Ministerio de Educación 

de Perú, s.f.) 

(Chodzkiene, 2019) (Chambers, 2003) (Watton et al., 2001) (Miras, 2000) 

Reflexive narratives 

require trust in memory, 

as they will almost 

always be experiences 

one lived. Therefore, to 

build reflexive narratives 

we must take into 

account: the memory and 

structure of the text. 

Reflexive narratives have 

been applied in diverse 

activities such as 

nursing, teaching, 

counselling, travelling, 

etc. for many reasons. 

Recently, Language 

Learning Autobiography 

as well as the 

Autobiography of 

Intercultural Encounters 

as reflexive methods of 

critical have emerged in 

the field of language 

learning. 

The creator of a 

specific narrative can 

benefit from the 

writing process, 

while at the same 

time it could be 

useful both for the 

writer and for others 

who could interpret 

the story in a 

different way or 

offer alternative 

readings.  

Reflective writing offers an 

opportunity for students to 

gain complex insights from 

their work through a deeper 

reflection on their 

experiences and thoughts, 

and through a vast 

consideration of other 

perspectives from people and 

from theory.  

The evidence shows that 

while some people only 

manage to write in a 

mechanical way, others 

manage to write in a 

reflective way (obviously 

not at all times, or in any 

situation).  

Exploratory practice 

begins with the 

identification of a topic 

or problem that 

involves questioning, 

thinking and discussion. 

After identifying the area 

of reflective teachers 

have to ask a question as 

a starting point to 

begin the inquiry, 

reflection and production 

of narrative. 

The students’ reflections 

on their personal 

difficulties or negative 

emotions towards 

language learning, 

prevail in several 

narratives of who have 

grown up with new 

technologies.  

 

An important point is 

knowing if the result 

of a reflective process, 

is a dynamic text.  

Dynamism could come 

from the employment 

of an individualistic 

narrative style or 

voice. This might be 

accomplished in a 

great variety of ways 

like through the use of 

metaphors.  

It is important to move 

beyond the descriptive phase 

of a text, and subjecting the 

experience to greater 

Scrutiny and deeper analysis.  

Procedural facilitation 

techniques are presented 

as a set of instruments 

that can help the student 

to learn to manage the 

task and, in particular, to 

self-regulate the 

dialectical process that 

defines reflective 

writing.  
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This process of reflection 

is not simple, and 

although it begins as an 

individual act, due to its 

complexity, it requires 

the support and guidance 

of a teacher who has 

already lived this 

experience, the mentor. 

Every study program 

counts with some 

students who are still 

finding themselves. They 

might show uncertainty 

about the subject of their 

studies which could 

reduce their level of 

motivation and make 

them “contagious” to the 

others.  

The reflective 

student must adopt a 

questioning position 

when moving from 

the descriptive 

identification of an 

incident to its critical 

analysis.  

Multidimensionality is an 

important part of the process 

of accomplishing a true 

writing reflexive practice. To 

this, there is needed to find 

different perspectives of the 

topic, which can help to 

better illuminate an issue.  

 

Reflective writing 

processes make sense in 

an educational context 

where the constructive 

character of the learner’s 

learning is emphasized, 

the learner’s active role 

in the construction of 

knowledge.  

The diary for the 

reflection of the novel is 

an instrument for 

personal use in which we 

find reflexive narratives 

about teaching practice, 

which implies thinking 

and rethinking lived 

experiences, making 

analyses, establishing 

causal relationships, 

making conclusions and 

commitments. 

There is a students’ 

longing for a learner-

friendly environment 

which was shown in 

many narratives 

analyzed. In this sense, 

there is a desire for a 

relaxing atmosphere full 

of interactive 

activities, a friendly 

teacher’s guidance where 

there is no room for 

uncertainty.  

It is suggested that 

the diction and the 

rhythm of the 

narratives are 

significant features 

of the writing so that 

reflection also shows 

up in those elements.  

It is valuable trying to 

develop a reflective writing 

through the inclusion of the 

ethical, moral, historical and 

socio-political contexts that 

were evolved in the incident 

or topic written.  

It is important not to 

confuse or identify 

writing that occurs in the 

school context and 

reflective writing. As is 

repeatedly demonstrated, 

the writing "to learn" that 

the student produces in 

the academic context 

often have little to do 

with the characteristics 

of reflective writing. 

Teachers and researchers 

engaged in professional 

narrative have in 

common the study of 

narrative or description 

The application of 

reflective narratives to 

foreign language 

learning has resulted to 

be one of the most 

The core of a 

reflexive practice is 

that it can make a 

difference to 

individuals because 

It is important to remember 

also, that reflective writing is 

a process, it demands 

constant exercising and 

practice, and also trying to 

To conceive learning as a 

constructive process to 

be carried out by the 

learner, implies 

conceiving teaching in 
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of events: they agree in 

pointing out that history 

is the fundamental unit 

of study through which 

the human experience is 

expressed. Narrative is, 

at the same time, a 

method of research and a 

phenomenon of study. 

successful ways in 

language teaching when 

its manifestation was 

evident in a positive 

approach to language 

from students.  

 

it gives the student 

the opportunity to 

become an active 

agent of his/her own 

learning process. 

stand back from oneself.  terms of contingent 

support and adjusted to 

that constructive process. 

The help that the teacher 

must necessarily provide 

can certainly take various 

forms. 
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Table 2.  

Narrative reflective writing: ‘It got easier as I went along’” (Barkhuizen & Benson, 2012) 
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Table 3.  

"Narrative reflective writing: ‘It got easier as I went along’” (Barkhuizen & Benson, 2012) 
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Table 4.  

"Critical Thinking in Personal Narrative and Reflective Journal Writings by In-service EFL 

Teachers in Iran: Assessment of Reflective Writing" (Sabah and Rashtchi, 2016) 

 

 

 

 

Table 5.  

"Critical Thinking in Personal Narrative and Reflective Journal Writings by In-service EFL 

Teachers in Iran: Assessment of Reflective Writing" (Sabah and Rashtchi, 2016) 
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Table 6.  

Resumen de los temas emergentes por niveles. “La narrativa reflexiva como forma de 

evaluación programática” (Martínez-Arbelaiz, 2017) 

 

 

 

 

 

 

 

Table 7.  

Scheme of the reflective journal. “The Effect of Reflective Journal Writing on Students’ Writing 

Ability of Narrative Text” (Habibi et al.,2017) 
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Table 8.  

Fairy tale writing experience. “Fairy tales as metaphorical reflective narratives in EFL teacher 

training” (Masoni, 2020) 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 9.  

Reflexive dialogue “Estrategias para la práctica reflexiva” (PUCP-Facultad de Educación, 

2020) 
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Table 10.  

Outcome of Principles of Adult learning. “From method to methodology: Narrative as a way of 

knowing for adult learners.” (Lyle, 2013) 

 

Representation 

Principles of adult learning 

1 Autonomous and self-directed Adults have the wealth of life experience.  A 

space was created where they could direct 

their own learning and comment on their 

points of view 

2 Experiences and knowledge 

must be incorporated into 

learning 

The centrality of lived experiences was 

exalted, which compromised the connection 

with work, family, and community with the 

students' studies 

3 Goal-oriented Everyone started class with a goal in mind that 

motivated them to complete assignments 

successfully 

4 Practical An attempt was made to merge theory with 

practice. The merger not only added value to 

learning, but also encouraged students to 

examine theory for relevance and even 

generate new theory from their practical 

experience 

5 Adult learners need to be shown 

respect 

Through respect, we were able to establish a 

learning environment founded on the 

principles of equity and in the spirit of 

reciprocal learning 

6 Relevancy-oriented Theories and concepts were often practiced 

through real life scenarios like banking, 

budgets, meeting minutes, or requests for 

proposals. 
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Table 11.  

Characterization of the cases. “Narrativas, prácticas reflexivas y saberes pedagógicos en 

docentes en formación” (Nocetti de la Barra et al., 2019) 

 

Table 12.  

Hierarchy of thinking process. “Reflective Writing.” (Watton et al., 2001) 
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Table 13.  

The Power of Narrative “Narrative and reflective practice: recording and understanding 

experience (Chambers, 2003)  

 

 

The Power of Narrative  

The Three Stories 

1 Being There 

This narration represents an attempt at what is called 

"walking and looking", it is a method of data 

collection. The writer recreates the scenario of the 

investigation or context through an attempt to write 

spontaneously, and not through thoughtful reflection 

2 Wiggle, Wiggle 

As with the other two narratives, this piece as well 

represents a data gathering exercise. This focus allows 

the writer to capture the ‘child world’ so important to 

understanding the behavior of the child. In recreating 

this ‘child world’ the author uses the technique of 

gradually moving the child centre stage through his 

attempts to win attention, first conventionally (putting 

up his hand), then through increasingly inappropriate 

actions 

3 
The Boy with Two 

Thousand Crayons 

This nation is an interpretation of the scene from an 

objective point of view to recreate it. It is a much less 

creative piece than the other two examples. The story 

serves as a vehicle through which the moment in 

which the teacher interacts with the students can be 

examined. What is crucial in the use of narrative in this 

case is that the story 

reproduce a "realistic" version of events as they 

occurred. 
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Table 14.  

Context & methodology (and data characteristics). “EXPLORING STUDENTS’ REFLECTIVE 

NARRATIVES ON LANGUAGE AS THE SUBJECT OF THEIR STUDIES.” (Chodzkiene, 2019) 

 

Reflection  

To address the objectives of the research the students are asked to reflect upon 

the four issues 

1 Concept of language per se 

2 Favoured foreign language teaching methods 

3 Teachers’ roles 

4 Language learners’ strengths and weaknesses 
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Table 15.  

The Tasks. “Getting “meta”: Reflexivity and literariness in a secondary English literature 

course.” (Macken-Horarik & Morgan, 2008) 

 

THE TASKS 

METHODS AND ACHIEVEMENTS 

1 - Here the students produce four short texts, totalling 1600-2000 words, in 

two stages These readings do not examine the theories associated with 

the reading approach but rather demonstrate or perform a reading in 

alignment with a particular approach 

- These defenses are explicitly theorized readings of a reading 

- The viewing subject’s stanced (author-centred) reading becomes the 

object of theorized examination: the reading is represented as a process 

of engagement and a site where discourses are at play, and both are 

rendered knowable in abstract theoretical terms 

2 - This task has three phases 

- In the first, students read a substantial literary text (the “base text”), 

adopting the reading position the text invites them to take. By so doing 

they identify the meanings and attitudes the text encourages them to take 

towards characters and events and the “world-view” it endorses, with its 

attendant discourses and ideologies 

- The second phase of the task, students determine which discourses and 

ideologies promoted in the text they would challenge or oppose, given 

their own values, attitudes, and beliefs. Given this agenda, they identify 

some aspect of the base text and transform it by rewriting (part of) the 

text (or creating a visual text) 

- In the third phase, students offer a spoken/signed defense of ten to fifteen 

minutes length, in which they justify their transformation 

3 - In this final task towards the end of their year’s study, students undertake 

an independent investigation of a topic of interest 

- In Part A of the task, students present a spoken proposal of ten to fifteen 

minutes duration, in which they outline to their peers the conceptual focus 

of their inquiry and explain and justify why they have selected text(s) and 

theories to carry out their investigations. Part B takes the form of a written 

analytical exposition of 2500 words 

- Here the students undertake a reading of the text(s) by applying their 

theories, and thus attempt to tease out their problematic and arrive at some 

conclusions about it 
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Table 16.  

LOS MODELOS COGNITIVOS DE COMPOSICIÓN ESCRITA Y LA FUNCIÓN EPISTÉMICA. 

“La escritura reflexiva. Aprender a escribir y aprender acerca de lo que se escribe.” (Miras, 

2000) 

 ¿Cómo lleva a cabo el escritor este proceso de resolución de 

problemas? 

Serie de estrategias o procedimientos heurísticos 

1 Planificar 

2 Textualizar 

3 Revisar 
 

 


