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RESUMEN 

 

Existe controversia en el sistema educativo sobre la utilización y aplicación de las 

plataformas LMS, especialmente en el campo de la enseñanza de la gramática del idioma 

Inglés. Por ello, el objetivo del presente proyecto de investigación es analizar el impacto 

efectivo que generan las plataformas educativas en los estudiantes dentro del proceso de 

enseñanza de la gramática del Inglés. Para poder ejecutar la investigación se realizó una 

revisión sistemática a diversos artículos científicos, ensayos, y estudios empíricos 

consultando bases de datos como ERIC, Microsoft Academic, Google Scholar, Refseek, 

entre otras, tomando en cuenta publicaciones de los últimos 20 años. Se priorizó el análisis 

de resultados de las investigaciones que fueron revisadas para demostrar la efectividad de los 

estudios empíricos con el fin de incluirlas en la revisión de la literatura. La mayoría de los 

resultados han revelado que los estudiantes perciben de manera positiva el uso de las 

tecnologías como apoyo en el proceso de aprendizaje del inglés; son conscientes de cómo 

estas herramientas pueden ayudarlos a adquirir habilidades para dominar una lengua 

extranjera, además que, las plataformas LMS pueden no solo ser usadas de manera eficaz en 

el aprendizaje del componente gramatical, sino también en el desarrollo de las destrezas del 

idioma Inglés. Por este motivo se concluyó que las plataformas LMS facilitan la creación de 

entornos virtuales, su sistema de aprendizaje hibrido ayuda a mejorar la interacción y la 

colaboración entre alumnos y docentes y finalmente permite la personalización del programa 

de aprendizaje según las características únicas de cada alumno. 

 

Palabras clave: INGLÉS, GRAMÁTICA, PLATAFORMAS LMS, ENSEÑANZA-
APRENDIZAJE, TECNOLOGÍA (TICs).  

  



ix 
 

TITLE: Learning Management System Platform in the Development of the 

English Language Grammar 

 

Author: Edison Francisco Iguamba Punina 

Tutor: MSc. William Eduardo Yugsan Gómez 

 

 

ABSTRACT 

There is controversy in the educational system about the use and application of LMS 

platforms, especially in the field of teaching English grammar. Therefore, the objective of 

this research project is to analyze the effective impact that educational platforms have on 

students within the teaching process of English grammar. In order to carry out the research, 

a systematic review of various scientific articles, essays, and empirical studies was 

performed, consulting databases such as ERIC, Microsoft Academic, Google Scholar, 

Refseek, among others, considering publications from the last 20 years. The analysis of the 

findings of the studies that were reviewed was prioritized to demonstrate the effectiveness of 

the empirical explorations in order to include them in the literature review. Most of the results 

have revealed that students positively perceive the use of technologies as support in the 

English learning process; are aware of how these tools can help them acquire skills to master 

a foreign language, in addition, LMS platforms can not only be used effectively in learning 

the grammatical component, but also in the development of English language skills.  

Consequently, it was concluded that LMS platforms facilitate the creation of virtual 

environments, their hybrid learning system helps to improve interaction and collaboration 

between students and teachers and finally it allows the customization of the learning program 

according to the unique characteristics of each student. 

 

Keywords: ENGLISH, GRAMMAR, LMS PLATFORMS, TEACHING-LEARNING, 

TECHNOLOGY (ICT). 
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INTRODUCTION 

 

Notably, English is hegemonic as it has been imposed in academia as the most widely 

used language in academic articles leaving behind traditional languages such as French, 

Italian and German because recent discoveries on science and technology issues are where 

English takes precedence as the language of the scientific discourse. Most science 

publications are written in the English language especially in the areas of basic natural 

sciences (Gordin, 2015).  

According to the previous statement, Education is important in the Education field, 

for this reason, there have been some changes in English Education in Ecuador, for example, 

reformers in the Ministry of Education, the effort to make education available to more 

children, transform school structures to raise the quality of education, experiences for other 

countries seeking to improve education by raising the quality of teachers. Since 2006, the 

government has modified its approach to education through several reforms and plans. 

(British Council, 2015)    

From 2011-2015 educators from across the country have come together as unlikely 

collaborators to create a new international standards-based curriculum. (Serrano, M. E., 

Vizcaíno, C. G., Cazco, D., & Kuhlman, N. A., 2015), for instance, the regulations enclosed 

in the Ministerial Agreement number 0224-13 issued on July 16, 2013, dictated the 

implementation and operation of international high school programs in public and private 

institutions. Similarly, Ministerial Agreement number 0041-14 issued on March 11, 2014, by 

MinEduc established the new curriculum mesh for the level of Basic General Education, 
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which established the requirement of a regime to implement the English subject in the 

curriculum 

Hence, the Project Strengthening English education promoted by MinEduc in 2016 

came into force with the aim of a new curriculum that responds to the guidelines established 

in the Common European Framework of Reference for Teaching, Learning, and Evaluation 

of Foreign Languages (CEFR), to improve the language skills of English teachers as well as 

their teaching practice. Besides, from the free distribution of English texts aligned to the new 

curriculum, the creation and implementation of a new standardized test-based evaluation 

system for English teachers in teaching exercise. 

In this regard, the National Curriculum Guidelines for English and communicative 

English instruction are evident in both curriculum initiatives. For the first time, the National 

Curriculum Guidelines for English established that students who finished secondary school 

must reach a B1 level according to the CEFR. The main characteristics of the National 

Curriculum Guidelines are closely related to the Communicative Language Teaching (CLT) 

and CEFR approach. It is important to mention that the English curriculum guidelines were 

forged based on the CEFR and that the CLT is the fundamental philosophy on which the 

guidelines are based on. (MinEduc, 2012) 

Additionally, the English as Foreign Language (EFL) Education in Ecuador in the 

public and private schools contemplated as one of the core principles of the Content and 

Language Integrated Learning (CLIL) approach.  Among the most important benefits that 

CLIL has, the following ones stand out. First, learners are more successful and more 

motivated than those in traditional content classrooms. Also, learners look at content from a 
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different and broader perspective when it is taught in another language (Multi-perspectivity). 

(Wolff, 2014) 

Besides, a permanent professional development system was developed, including 

out-of-country training such as the Go Teacher program (MinEduc, 2016). This program 

benefited 791 teachers were benefited by using this program. In November 2019, a letter of 

cooperation was signed between Monserrat Creamer, Minister of Education, and Michael J. 

Fitzpatrick, Ambassador of the United States, to provide teachers with the appropriate 

pedagogical tools for the teaching of the English language to support the strengthening of the 

English language. "With a better teacher of English Ecuador's future generation will have 

greater professional, economic, and academic opportunities." (Fitzpatrick, M. J., 2019) 

Ambassador Michael J. Fitzpatrick is currently sponsoring three projects for English 

teachers in the country: SIT TESOL BEST PRACTICES, implemented by EIL Ecuador 

(Ecuador's International Cohabitation Experiment); Education for Sustainability in the 

Galapagos (Education for Sustainability in the Galapagos), conducted by the Galapagos 

Conservancy organization; and the Network of Leaders for English Education, implemented 

by the Ecuadorian American Center and the National University of Education of Ecuador 

(UNAE). The objectives of these projects are to support English teachers and strengthen the 

network of English educators in the country. 

Despite all these changes in the education system and interest in English language 

learning, there are still problems in developing language skills, because Ecuador has a very 

low English proficiency level. According to the results of the "English Proficiency Index 

2019" exam conducted by the Education First Institution (EF), which is one of the most 
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widely used global indices to qualify English performance, in which Ecuador scored 46.57 

points out of 100, ranking the 81st place. 

One of the problems that students evidence is related to learning the grammatical 

component of the foreign language, is because in the English language there are special 

constructions that do not exist in Spanish, such as the use of the Saxon genitive, the correct 

order of words and the correct conjugation of verbs in their different verbal times. The student 

finds the domain of grammatical structures no longer from the point of view of correct 

sentences but rather from the point of view of their functional use or communicative purpose. 

This factor is related to the Ecuadorian social context because what students learn in 

educational institutions is not replicable in social contact with both family and other friends 

or family. After all, the language in which they communicate daily is not English. 

 

Ecuador has positive changes in its educational system, nevertheless, its national 

curriculum may need some modifications to better address and respond to the diversity, 

inclusion, limit access to technology, limit use of language management system (LMS) 

platforms, and others aspects that teachers in this country face in their classroom. Some 

theoretical and empirical studies have been carried out to confirm that the use of digital 

platforms in the teaching and learning process is crucial. 

EFL teacher do not the use of technological resources accurately, which motivate the 

student to connect with the class. It has been demonstrated that the use of technology 

motivates students’ interest in the contents to be studied (Mayora, 2006).  The limited access 

to electronic devices, virtual platforms, web page management for academic reinforcements 
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is not used at all, in this way the student continues to find archaic the teaching of a new 

language because 21st-century students are more related to the rapid progress of Learning 

and Knowledge Technologies (TAC's) whose purpose is to make the current educational 

model as learning becomes more meaningful to the student. Therefore, we can conclude the 

importance of Information and communications technology (ICT) and Learning and 

knowledge technology (LKT).  

Technological advances condition how postmodern societies interact and 

communicate. The technology stands out as a platform for innovation in communicative 

processes, where interaction in the digital environment is carried out by the population with 

access to it. A very interesting example of how technology allows learning to happen 

anywhere, but especially outside of traditional contexts like school, is the case of 

homeschooling in Ecuador. Today there are nearly two million students, equivalent to about 

four percent of the student population, who learn at home. In recent years, this population 

has increased thanks to the opportunities that technology has opened” (Samper, M., 2019).  

 

Unquestionably Technological advances have contributed to the development of 

several tools that facilitate the storage of information. In the field of learning English, the 

LMS platform is one of those tools that has not only facilitated learning processes but has 

transformed the way students learn today. Integrating these technologies into the curriculum 

of language teaching education programs is more appropriate than simply sharing 

information with pre-service teachers via short computer courses. Over the past decade, 

various Learning Management Systems (LMSs) have been gradually integrated into language 
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teacher education programs to provide 24/7-connected teaching and learning environments. 

(Basal. A., 2015) 

It is essential to mention the situation that the world is currently experiencing. For 

most of the year 2020, humanity has faced the effects of the pandemic caused by the spread 

of the Coronavirus (Covid-19), which has infected millions on all continents. Social 

distancing is one of the measures that has been adopted globally to prevent the spread of the 

virus, and therefore educational institutions have closed their doors for an indefinite period 

of time. Hence, education has changed dramatically, and has relied on technological tools to 

implement virtual instructional processes.  

There has been a meteoric increase in the use of videoconferencing platforms, as well 

as the application of learning management systems through which teaching is carried out 

virtually and remotely. For this reason, schools, colleges, universities have been able to 

restructure their study programs thanks to several technological options, and they have been 

able, in many ways, to adapt the processes to the current needs of students. Thanks to novel 

tools, pedagogical methodologies can now be successfully implemented, among other 

changes, one is proposed in the role of the student and the teacher (Bautista, 2006, p.37). 

Information and communications technology and learning and knowledge technology 

have become the main allies of the 21st-century teacher because today we need a teaching 

and learning process that connects with the reality we live in, an education that is based on 

the needs and interests of the student. With the move from ICT to LKT in the educational 

process, we can approach the different learning styles, streamline class activities, and 

optimize teaching and learning time. Also, boost the student's creativity and increase their 

multitasking skills.  
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Without a doubt, with the incorporation of virtual spaces as educational tools, the 

teaching process it would also involve costs, however, the changes would be essential, since 

we are in a new era in which learning and knowledge technologies are constituted in a 

powerful instrument that allows developing new skills and at the same time forms of 

knowledge building. "Rapid progress in information and communication technologies 

changes the way knowledge is developed, acquired and transmitted" (UNESCO, 1998). In 

this way, by integrating ICTs into the classroom, the direct beneficiary is the student, who 

becomes an architect of their knowledge. In this regard, Bricall (2000) and Márques (2002), 

point out that the functions of ICT from the perspective of students have advantages: to foster 

and maintain interest in learning, supported by new communication tools. Besides, this will 

help the student strengthen self-learning, responsibility, initiative, and motivation.  

The research topic is practical and direct, it is vitally important as it overcomes 

barriers of time and space, that is, it would help the teacher and the student to have a faster 

level of access to information. This research presents an opportunity for all, as it will motivate 

new research lines in the English language teaching process. Today the teacher must lead to 

new strategies leaving behind traditionalism: and follow new educational models that 

contribute to the updating of the Education System that a society strongly influenced by new 

technologies. 
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RESEARCH QUESTION: 

 

How does the use of LMS platforms contribute to the development of English 

grammar? 

SUB QUESTIONS:  

 

What steps can be followed to teach English grammar? 

What characteristics do LMS platforms have for the development of English language 

grammar? 
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DATA COLLECTION METHODOLOGY 

 

It is necessary to explain the data collection methodology, therefore, for this specific 

research study, bibliographic databases which are named as repositories of bibliographic 

records, considering this, Microsoft academic services (MAS), Google Scholar, Refseek, 

Education Resources Information Center (ERIC) were used in this project development. 

First, Microsoft academic services were utilized to search for specific academic 

publishing and we can find not only scholarly literature but also it helps students to discover 

the relationship between authors and organizations. Moreover, more authors are sharing their 

data which we can use in our present and future research studies. The interface also provides 

access to the full text of articles through an author index, a subject index, or an item search 

form by their elements, such as author names, title words, subjects, full-text words, and year 

of publication. 

Second, Google Scholar, whose main advantage is giving full access to the documents 

that the project’s author is interested in, therefore search engine saves a lot of library visits 

and allows accessing content accurately, contending that it would hardly find otherwise. 

Third, ERIC is an information system developed by the U.S. Department of 

Education, in collaboration with a decentralized network of 16 institutions (Clearinghouses) 

which specializes in diverse topics in the field of education. ERIC is responsible for the 

collection and processing of relevant literature in their field and then enter the ERIC database. 

Being the largest bibliographic database and a full-text digital library in the field of education, 

it is one of the most important bibliographic databases which concentrates on the educational 

field. 
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Finally, Refseek, (currently in public beta) is a web search engine for students and 

researchers who research for academic information (document research) easily accessible. It 

has the option “Browse the Reference Site Directory” which allowed using the directory of 

the Web's best directories and academic catalogs for the project development.  

In addition to the options mentioned above, it was extremely useful that the search 

interface allowed adding other filters, among which the most common are the following: 

Date, Language, Document type (pdf, doc). In the research development, the methodology 

aimed to gather as much bibliographic production as possible on an area of grammar and 

virtual platforms, therefore, articles were traced by terms including words in the title, 

abstract, authors' names, or institution,  by a restricted of grouped educational terms, for ICT, 

teachers, grammar, learning, Moodle, or by using phrases, such as learning management 

system, information and communication technologies, grammatical structures, English as a 

foreign language, grammar as a foreign language. 

In the project development, an accumulation of "references" was carried out, 

documentation that provided information to elaborate and support the research. Current 

"references" were searched, investigations, documents, and essays from the last 10 years 

judging them only by the title and description that they provide. The process of piling up 

references by title was done taking into account the main topic. 

The next step was to select those, for which it was worked from the present to the 

past, beginning by reviewing the last one, and then the penultimate, the penultimate, in that 

sequence. This allowed finding recent essays and documents based on the main topic. It was 

important to use recent information; otherwise, the bibliographic review would have been 

obsolete information. 
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Besides, the gathered references were reviewed one by one and it was decided by 

analyzing the titles, sentences, and summaries if the reference was useful for the information 

required on the topic. Here a good part of references was eliminated, leaving only those that 

would be used on the topic.  

Furthermore, once the available information was obtained, the next step consisted of 

making a quick reading (Scanning) of the collected information to carry out the first selection 

of important information on the topic and that was later outlined in the research project.  

Another parameter was that the project development focused on the information from 

the most relevant sources, therefore, the documentation was classified according to 

relevance. For the information to be relevant, it was taken into account that fits perfectly with 

the topic or research question. To determine the relevance of the information, the process 

started by reading the introduction and conclusion of the papers, due to the introduction and 

conclusion provide enough information to judge whether the publication is relevant or not. 

Besides, for the project development, it was considered the parameterized search, 

in which we identify, in addition to a keyword(s), a parameter or filter that must meet the 

result to be considered valid. For example, if we enter a keyword as a search argument, but 

require this word to appear in the article title. 

The Keyword search was the main characteristic of the data collection methodology. 

It involves using one or more keywords to express its meaning more accurately. Keywords: 

Grammar; teachers; ICTs (information and communication technologies); LKTs (learning 

and knowledge technologies); TPACK (technological pedagogical content knowledge); 
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virtual platforms; English tools; Learning and Knowledge Technologies (TAC's); educator, 

Information and Communication, Technologies, History review, learning environments. 

 

LITERATURE REVIEW. 

 

In this section, the literature review starts with an organization of the outstanding 

concepts from the bibliographic research, those concepts will be taken into consideration 

from previous studies and they will be developed by their relevance. 

LEARNING MANAGEMENT SYSTEM  

 

According to the findings of (Borboa, Joseph, Spake, & Yazdanparast, 2017) in their 

study “Perceptions and use of learning management system tools and other technologies in 

higher education: a preliminary analysis. Journal of learning in higher education” distributed 

to undergraduate and graduate students at a private university in Texas, it can be argued that 

the Learning Management System is an online program that serves as a learning and 

communication platform for students” (p. 19).   

The results of the mentioned study revealed that students hold positive views toward 

technology tools, use them frequently, and believe that they enhance learning,  it can be 

argued that using technology inside and outside the classroom has created a great model for 

lowering classroom walls and opening new and unique learning opportunities and the use of 

LMS makes professors’ and students’ lives easier by shortening the time of communication 

at the moment of creating activities for the class, of the best quality of this system is its ease 

of use. In addition to the management of the students’ learning status, such as learning 
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date/time, log-in places, and quiz scores, the LMS generates word/phrase lists for individual 

learners.  (Okada, Sakamoto, & Sugiura, 2014, pág. 264)  

 

 

Agreeing to the mentioned study, LMS are enterprise-wide and internet-based 

systems, which means that they are software applications or web-based technology used 

to plan, implement and assess a specific learning process such as WebCT and Blackboard, 

that integrate a wide range of pedagogical and course administration tools. These systems 

can create virtual learning environments for campus-based students and are even being 

used to develop fully online virtual universities. They are becoming ubiquitous at 

universities around the world, adding a virtual dimension to even the most traditional 

campus-based institutions. (Coates, James, & Baldwin, 2014, pág. 19) 

According to (Coates, James, & Baldwin, 2014) study “A critical examination of 

the effects of learning management systems on university teaching and learning", the 

implementation of LMS across the world is rapid, one precedent is that in Australian 

Universities, there has been a remarkable level of adoption of LMS, the rapid deployment 

of the campus-wide learning management system is changing the philosophy of the on-

campus learning experience. The trend towards LMS beyond traditional learning modes 

has been the subject of little research beyond technical analysis of alternative software 

systems “A briefing in the Observatory on Borderless Higher Education (OBHE 2002) 

provides an overview of the spread of the WebCT and Blackboard LMS” (Coates, et al, 

2005, p. 23). Furthermore, the above study shows the attraction of universities to online 
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teaching. In around five years, these two products, WebCT or Blackboard, have grown 

from short to large developments in North American universities to dominate international 

markets. “In Australia, the United Kingdom and Canada, over 70% of institutions hold 

licenses for at least one of these products. In South Africa, Finland, the Netherlands and 

the USA, between 55% and 62% of institutions use WebCT or Blackboard” 

In the same way, (Green & Gilbert, 1995) in their study “Great Expectations: Content, 

Communications, Productivity, and the Role of Information Technology in Higher 

Education” claimed that “The old competitive reference points describing information 

resources that used to distinguish between institutions – the numbers of science labs and 

library books -are being replaced by a new one: information resources and tools available to 

students (p.15). English Language Teaching (ELT) has also supported a change, for example 

with LMS on students' achievement in English exams a tool to develop different learning 

skills has received great attention. A lot of changes have been brought into materials and 

technology devices used in the language learning English process. Among all these tools and 

interfaces, Language Management Systems platforms have rapidly emerged and have been 

widely used in the second language learning turn of the century and they have become 

ubiquitous in higher education all around the world.   

Learning environments (educational software) 

 

Educational platforms 

 

The learning management systems have a lot of information with learning software, 

for instance, “educational platforms'' and its definition will be explained in the next passage. 
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A pedagogical platform is a kind of the main pattern of lessons created in 

organizational development and describes the connection between teachers' work and 

achievement for the school. There is a link between the mission and everyday events and it 

is the basis for learning processes. How the school's concrete work is performed concerning 

the school's educational platform seem to have repercussion on organizational development, 

effectiveness, individualization, systematic process development and student performance 

(Dale, 1998; Nordahl et al., 2005)    

A recent study from (KORAL & AKAY, 2020) “The impact of learning management 

systems on students’ achievement in language exams” claimed that the use of LMS in the 

learning process in helping students achieve their learning outcomes; higher education 

institutions may have the opportunities to reduce course management expenses and physical 

space demands, because of educational platforms carry out new efficiencies to learning and 

teaching, for example, interactivity, and face to face experiences.  

E-learning involves asynchronous as well as synchronous modes of communication 

(Hrastinski, 2008; Anderson, 2008; Kirkwood & Price, 2012). Hiltz and Turoff (2005) 

believed that learning conducted online (e.g., e-learning) can be seen as a substitute for 

traditional teaching. When a substitution process such as that occurs, there will always be 

some form of disruption. Thus, a challenge for institutions that are using old forms of 

technology is to conform and take up newly developed technologies that are to be introduced 

in the educational practices. 

(Ginns & Piggott, 2009) in their study “E-Learning in higher education: Some key 

aspects and their relationship to approaches to study” defined that e‐learning is a fundamental 

part of the student learning experience in higher education. Notably, high schools are 



16 
 

investing a lot of resources in educational platforms to support learning processes and 

classroom teaching. "Implementing a virtual educational platform as an innovation tool" (…) 

Integration of new tools and activities in the learning process and the teaching task that 

produces educational innovations." (Cadena-Vela, Ortiz, & Torres, 2017, pág. 2) 

E‐learning is associated with the students’ face‐to‐face experience of learning that is 

relatively sparse, with the use of e‐learning to support face‐to‐face experiences presupposes 

there is an understanding of what the key aspects of e‐learning are. According to Ginns & 

Piggott (2007), their study examines how educational platforms are defined as information 

and communication technologies, they are used to support students to improve their learning 

and also used to support the face‐to‐face experience. 

Educational activities and games. 

 

These days there are a lot of discussions about teaching while playing and enjoying, 

as it turns out, games help reinforce the teaching process. Therefore, it is important to know 

about educational activities and games. 

The last decade has seen the rise of digital games as part of the academic field of 

study. The achievement of digital games in the learning process is because it is at its best 

when it is active, goal-oriented, contextualized, and interesting, this has been supported by 

authors such as Bransford, Brown, & Cocking, 2000; Quinn, 2005). The development of 

interactive online activities in LMS Platforms extends a huge number of opportunities to 

students in assisting language learning at all levels of education, which means that its 

effective use, shared with professional learning, can promote and enhance collaboration in 

foreign language teaching.  
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Gamification is a developing approach for encouraging user motivation, engagement 

and enjoyment in non-gaming, computer-mediated environments. In education, the term 

“gamification” has been used to refer to digital game-based learning (DGBL) and serious 

games generally. Young learners tend to favor edutainment applications- and academics-

oriented games. Furthermore, Wood (2001) explained that the use of learning games as a 

learning tool increases learners' motivation and engagement by incorporating game design 

elements in educational environments and concluded that game-like formats could be more 

effective at capturing learners’ attention than conventional media such as textbooks. 

Currently, computer gaming is the preferred pastime of many students.  

 (Seaborn & Fels, 2015) in their article “Gamification in Theory and Action: A 

Survey” found that gamification is the intentional use of game elements for a gameful 

experience of non-game tasks and contexts. Gamification in the educational field is used as 

an instructional system that supports non-game activities to increase student engagement and 

learning motivation in a fun atmosphere. The orthodox learning process can be boring and 

monotonous for some learners, therefore, as part of a learning strategy the employing of 

educational games, game-based learning, makes the learner more likely to remember what 

they have learned. 

(Shute & Van, 2011)” Claimed that game design has a lot to teach us about learning, 

and contemporary learning theory has something to teach us about designing better games. 

Concerning the goal of the case study of Shute, Rieber, & Van Eck, it is described how well-

designed games provide an environment in which people are more interested in learning, 

especially as compared to traditional environments like the classroom. “We noted the 

importance of explicitly connecting games’ processes and outcomes to educationally-
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valuable competencies to maximize the odds of games being used in educational contexts” 

(Shute, Rieber, & Van Eck, 2011, p. 23).  In the final section of the abovementioned study, 

the authors focused on stealth assessment and the importance to be intended to highlight the 

need for accurate, dynamic assessment and diagnosis of educationally valuable skills during 

gameplay, they demonstrated how stealth assessment can support instructional decisions 

while operating beneath the radar in terms of monitoring and measuring these competencies. 

Figure 1. 

Relationships among factors relating to games and learning  

 

Note: Taken by (Shute et al., 2011) “Games … and … Learning” 

Virtual spaces-tools 

 

Virtual class. 

In the same context of learning management systems and in learning environments, 

the virtual spaces play an important role, in consequence, the information below focuses on 

it. 

(Tanvir & Yasmin, 2020) in their recent study “Foreign Language Virtual Classroom: 

Anxiety Creator or Healer?” defined that a virtual classroom using technology is a novel 
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dimension in distance learning and teaching pedagogy during the pandemic situation across 

the globe. Researchers regard e-learning as an opportunity for future teaching and learning 

approaches. By definition, the virtual class equates to the process that occurs when teacher, 

learner, problem and knowledge interact through information and communication 

technologies (ICT) for learning (Tiffin and Rajasingham, 1995). The manifestation of the 

virtual class used in this study occurs through the interaction of the teacher, learner, problem 

and knowledge using the Internet- and intranet-based technologies called networked 

education. An intranet is a private network where documents can be read via a browser. These 

two terms, virtual class and networked education are used interchangeably throughout this 

study. 

Virtual Classroom opens up the control of virtual collaboration in real-time. LMS 

platform as a powerful tool gives learners and instructors the ability to communicate, 

collaborate and learn from wherever they are, and with whatever device they like. In many 

cases, the application of serious games and simulations for learning purposes provides an 

opportunity for learners to apply acquired knowledge and to experiment and get feedback in 

form of consequences, thus getting experiences in a “safe virtual world”. (Pivec & Kearney, 

2007, pág. 271), virtual classes can offer the inspiration to learn, increasing the likelihood 

that the desired learning outcomes will be achieved. 

(Nurhayati, 2019) in the study “Students ‘Perspective on Innovative Teaching Model 

Using Edmodo in Teaching English Phonology: A Virtual Class Development” with the data 

which were collected for 6 months starting from compiling proposal in March 2018 to August 

2018 in the Institut Agama Islam Negeri (IAIN) Tulungagung campus displayed the students’ 

perspective on innovative teaching models by using a virtual class. According to this, in 
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applying E-learning based on learning, the virtual classrooms offer a secure virtual space for 

students and teachers to share and discuss texts, images, audio files, and videos. An online 

tool that can advocate and encourage the individual to join and interact with each other, 

especially in the learning process. In the mentioned study, it is said that by using virtual 

classrooms as virtual spaces, teachers can compose some quizzes and assignments, give 

feedback, receive complete assignments, assign grades, store and share content, maintain a 

class calendar, conduct polls and send alters to individual students or the entire class. The 

experienced students of e-learning are very helpful for them in participating and learning 

English. This is indicated by the opinion of all informants that more benefits are obtained by 

developing intensive technology-based language learning and online interaction intensively, 

while those inexperienced of using e-learning. 

For instance, the student's perspective on using Edmodo in learning English in a 

virtual classroom could be categorized into three types, namely agreeing and it was assumed 

and could be conducted effectively because there are few constraints or with a ratio of 80% 

(online/virtual: 20% (face to face), agreeing with a virtual class 60%: 40% (face to face); and 

perspective agrees with a comparison of 50% virtual: 50% face to face or classroom meeting). 

Online Assessment 

 

Virtual Classroom opens up the control of virtual collaboration in real-time or 

instance, to illustrate the main definition of online assessment and before defining Online 

Assessment, we first discuss online quizzes: 

Online quizzes are an effective learning and assessment activity. However, if 

scenario-based online construction safety quizzes do not include time pressure similar to real-
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world situations, they reflect situations too ideally. (Jaeger & Adair, 2016). In LMS 

platforms, online quizzes have been executed to accomplish different aims, by illustrating 

summative assignments, formative assessments, and instructional design methods. Carefully 

designed online quizzes can be one of many solutions to pre-empt student plagiarism by 

randomizing questions, shuffling responses, providing timestamps and logs of multiple quiz 

attempts with systematic evaluation processes (Sullivan, 2016).  

Furthermore, online quizzes can address student failure to correctly solve word 

problems. Word problems target to connect mathematical problem-solving activities to real-

world examples. Students, nevertheless, can have difficulties in constructing a mental model 

of such situations  

One benefit from a recent study in a civil engineering course at an Australian 

university, (Gamage, Ayres, Behrend, & Smith, 2019), Optimizing Moodle quizzes for 

online assessments, is that feedback can be automatic and timely, providing students with 

immediate feedback on their learning with opportunities to improve their understanding. The 

mentioned study indicates as a result that students were engaged in the formative assessment 

because they viewed the interactive videos between 2 and 6 times and 65% of students 

attempted all the formative questions. “The multimodal quizzes in the online assessment were 

effective in teaching and assessing a theoretical engineering course and provided efficient 

methods to replace conventional assessments”. (Gamage, Ayres, Behrend, & Smith, 2019, 

pág. 1), 

Online quizzes have numerous practical benefits for educators. The first benefit is 

that the quiz questions were effective in teaching and learning (…) Another benefit of the 

online quizzes was the customized and automated feedback. The relevant immediate 
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automated feedback for each question explained that students’ common mistakes and 

significant time were saved by not providing repetitive feedback for common mistakes. 

(Gamage, et al., p. 11) 

Communication between users 

 

Synchronous and asynchronous communication  

 

(Hrastinski, 2009) in her article, Asynchronous and Synchronous E-Learning, defined 

that Asynchronous e-learning is commonly facilitated by media such as e-mail and discussion 

boards, supports work relations among learners and with teachers, even when participants 

cannot be online at the same time. It is thus a key component of flexible e-learning. 

Synchronous communication supports spontaneous and instant verbal and non-verbal 

communication between instructors and students, but then there is a lack of time flexibility. 

Consequently, in blending learning (BL) merging the two learning situations, asynchronous 

and synchronous communication, preserve the possibility for the instant response learners 

value while enabling better involvement on the part of students who need more flexible 

timetables (McDonald, 2012). 

In asynchronous communication, learners log onto the class any time wherever they 

may be, and it supports increased flexibility, nonetheless, there is not enough face-to-face 

interaction, which can impede motivation for the students. More specifically, online learning 

is asynchronous and based on a learner-centred strategy that stresses the significance of peer 

collaborations (Wu, Bieber & Hiltz, 2008).  

On the other hand,  (Malik, Fatima, Hussain, & Sarwar, 2017) shows that 

asynchronous and synchronous are the two modes of communication in distance education. 
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The synchronous method requires face to face interaction with the student. The interaction is 

held in “real-time” whereas asynchronous does not need concurrent participation. According 

to this study, the findings revealed attainments and challenges of the implementation of 

Blended Learning in asynchronous and synchronous communication experienced by students 

and faculty members of the Directorate of Distance Education, International Islamic 

University Islamabad. Both groups of respondents have reflected their satisfactory 

experience with BL technology which can be considered a success.  

Figure 2.  

Cognitive and Personal Dimensions of E-Learning 

 

Note: Taken by (Hrastinski, 2008) “Asynchronous and Synchronous E-Learning” 

This overall finding is in line with the results of Young and Lewis (2008) and 

Motteram (2006) who surveyed the opinion of teachers in blended teacher education 

programs and concluded that they had optimistic ideas about the blended learning approach 

in terms of overall satisfaction. It can be concluded based on their findings that the success 

of Blended Learning included a student-centred environment, independent learning, peer 

learning, collaborative learning and reflective thinking. (…) Similarly, assessments and 
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feedback via LMS also improved students’ understanding of the content. Students’ 

satisfaction with BL technology, BL activities, provision of sufficient resources on LMS. 

(Bux , Malik, & Akram, 2018, pág. 153) 

A language is a natural form of communication, students acquire knowledge to 

communicate in their native language and quickly learn key speech rules without being 

taught. Learning a native language allows students to intuitively understand grammar, 

usually unnoticed. This intuitive grammatical knowledge fits perfectly with the 

communication needs of young children, but quickly reaches its limits. 

 

GRAMMAR 

 

Grammar means knowing more about how to manipulate the parts of a sentence to 

provide a meaningful expression. Teaching grammar has been subjected to a tremendous 

change, particularly throughout the twentieth century Althaqafi (2018). 

According to (Lindsay & Knight, 2007) in the coursebook Learning and Teaching 

English: A Course for Teachers. published in Oxford, UK: Oxford University Press 

“Grammar is the most important element of learning a language is an example of a learning 

theory that directly affects learners”, it can be argued that for young children, teaching 

grammar may be less helpful than giving them real-world experience and helping them 

develop their vocabulary, but for older students, knowing how the language works in terms 

of sentence structure, word endings, and word relationships are essential to be expressed.  
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Grammar has undergone many eras of methodological trends, some teaching 

methodologies have been born and others are disappearing, but they are back again this 

cyclical process is happening. 

 Table 1. 

 Salient teaching methodologies 
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Note: Taken by (Althaqafi, 2018) “A critical review of grammar teaching 

methodologies in the Saudi context”. 

Based on the findings of (Althaqafi, 2018) “A critical review of grammar teaching 

methodologies in the Saudi context” almost all the teachers in most Saudi schools and 

educational institutions are still obliged to teach a coursebook chosen by the Higher or 

General Ministries of Education. These textbooks are the core of the curriculum in most of 

the classes. Consequently, most Saudi teachers do not have the absolute freedom to choose 

the coursebook needed to be taught or even the syllabuses. It can be argued that many 

linguists, such as Swan (1995), Yule (1998), and Thornbury (1999), have found that the 

criteria for selecting items to display in the program are based on usefulness and frequency, 

but it depends on the specific needs of the learners.  However, it is believed that the needs of 

the students could not be better understood than the teachers. For instance, from the Saudi 

context, there was overt grammar teaching applied inside most Saudi classrooms in the past, 

while the situation has reversed to be an interesting way of teaching, based mainly on the use 

of LMS, activities through interesting games, collaborative work uses a mix of explicit and 

implicit feedback. 

Research on language learning strategies (LLS) has come a long way, but some areas 

have been surprisingly overlooked by experts. This certainly applies not only to students who 

understand and learn grammar rules better but also to the strategies they use to apply 

grammatical structures during the real-time processing required for spontaneous 

communication. 
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A prescriptive view and a descriptive view of grammar. 

In general, grammar has two points of view. A prescriptive view and a descriptive 

view of grammar, the difference between these two grammar concepts underlie the debate 

over whether grammar and writing should be taught separately or in an integrated way. These 

differences of concepts are important to the role of grammar in sentences in the teaching 

process. 

A recent study from (Xavier, y otros, 2020)   “Grammar in Writing: Teachers' 

Reflections” manifests that the prescriptive view of grammar focuses on the rules of 

grammar, and on how language should be used, according to the authors, in the prescriptive 

view the attention is on the correctness, and accuracy of grammar use in the learning process 

and it emphasizes the targeting of errors – whether in avoidance or remediation.  

On the other hand, the descriptive view of grammar focuses on how the language is 

used in different contexts and contexts. The descriptive view of grammar emphasizes 

grammatical choice – the linguistic possibilities, in contrast to the prescriptive view of 

grammar, where the emphasis is on the accuracy of grammatical structures. The descriptive 

view of grammar is a rhetorical view of grammar that focuses on how grammatical choices 

construct meaning in text, where text is ―a process of making meaning in context. 

With the results of the mentioned research, it has been shown that the teachers 

reflected that the grammatical coding process enhanced their subject (grammar) content 

knowledge, which is needed as part of their ongoing professional development as practicing 

teachers. The project also created an increased awareness of the importance of teachers ‘own 

grammar content knowledge that was needed for the effective teaching of grammar within 

the teaching of writing (Myhill, 2018).  
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Inductive approach. 

Inspired by many foreign researchers, it is more important what learners do rather 

than what a teacher does. Thus, they state that “Inductive teaching methods come in many 

forms, such as discovery learning, inquiry-based learning, problem-based learning, project-

based learning, case-based teaching, and just-in-time teaching” (Biggs, J., 2003) (Light, G., 

& Cox, R., 2001) (Joyce, B., & Calhoun, E., & Hopkins, D., 2009). As indicated by the 

mentioned researchers, they offer inductive education with a student-centred approach, 

where a strategy called "attention" makes students aware of the learning process, for instance, 

in the classroom, teachers should strive to create a supportive environment that encourages 

positive motivation in students, provides opportunities for them to gain their attention, and 

further improves their observational skills. The inductive approach of teaching is one of the 

ways where the teacher guides students to learn on their own through motivation. (Bezuglova, 

Ilyasova, & Beisembayeva, 2019, pág. 45) 

 Based on the findings of Bezuglova, et al. (2019) “Teaching Grammar to Bilingual 

Learners'' in action research performed according to the Russian Government Program of 

Competitive Growth of Kazan Federal University, shows that the moment that two lesson 

plans were designed for two groups, the traditional method (Forming, Noticing, Using and 

Understanding) was used for introducing the new material “Causatives'' to the students of 

group A. In contrast, group B followed the model NUFU (Noticing, Understanding, Forming 

and Using). By taking into consideration the previous statement, the action research indicated 

that the NUFU model is more successful than the FNUU model. The students comprehend 

the material easier when the stages go in the following order – NUFU. Consequently, noticing 

as the process of students becoming aware of something, in particular, is an essential part of 

the learning and teaching process. At this point, students become more motivated in this 
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process, and the role of the teacher is not only that of “informant” but also that of facilitator. 

Documenting students' perceptions of something specific is an important part of the learning 

and teaching process 

 

THE INFLUENCE OF LEARNING MANAGEMENT SYSTEMS ON ENGLISH 

LANGUAGE GRAMMAR  

 

LMS platforms are essential for teaching grammar so students should learn to work 

with them at different educational institutions. Alongside the rise of foreign language 

teaching with technology, many teachers have been taking gradual but innovative steps to 

redesign their teaching methods. Listening, speaking, reading, and writing skills, as well as 

all competencies (grammatical, sociolinguistic, discourse, and strategic), are all impacted by 

technology in language education. Grammar teaching with technology presents challenges 

and unique opportunities because of its role in all of these domains. 

Educators who apply technology to teach grammar have a growing variety of options. 

Regardless of the alternative they choose, the most successful way to teach grammar with 

the application of technology is to integrate it into the curriculum, course design, and lesson 

plan. Therefore, many teachers are turning to task-based instruction (TBI), which includes 

teachers and students in “real-world task analysis, problem-solving, and assessment.” 

For instance, in flipped learning or a flipped classroom, students watch instructional 

videos outside the classroom and do assignments or engage in activities inside the classroom. 

Flipped learning is a sort of blended learning in which students study the topic at home and 

then practice working through it at school. This is in contrast to the more frequent practice 
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of teaching the new subjects at school and then assigning homework and projects for pupils 

to finish at home on their own. 

 

LMS-related projects. 

 

Aside from the standard grammatical and lexical exercises that advanced-level 

students usually accomplish using paper textbooks, they can use an LMS to complete a 

variety of creative assignments. They might, for example, participate in a variety of projects 

that make use of the multimedia possibilities of the internet. 

(Tumskiy, 2019) in his research “The use of learning management systems in the 

teaching of English to high-level learners at tertiary level” based on the author’s observations 

and extensive experience teaching high-level learners of English at MGIMO-University 

(Russia) and using various LMSs for creation of language courses, claimed that Video-based 

learning is presently one of the most popular ways to learn for the reason that young learners 

are constantly exposed to video content online through social networks and are used to 

absorbing a lot of visual information rather than reading long-winded texts. It can be argued 

that Advanced English learners may benefit from listening to modules or audio representing 

a variety of discourses in their LMS. They may pick up a lot of new terminologies, 

vocabulary, via videos or television shows. 

A wide amount of research has been carried out to study the impact of multimedia on 

many areas of language acquisition, finding that learners benefit from authentic multimedia 

exposure. Washang (2004) investigated the impact of English films on the formation of 

idiomatic phrases among Iranian students. The findings indicated that the group performed 

better. Yuksel (2009) reported that watching movie clips had a positive impact on learners’ 
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vocabulary knowledge. This enhancement was linked to the contextual hints that movies 

might give for learners, and he concluded that movies could facilitate incidental vocabulary 

learning. 

 

 

Video-Based Learning 

 

In the study conducted by (Mohamed & Schroeder, 2014) “The State of Video-Based 

Learning: A Review and Future Perspectives” performed in the RWTH Aachen University 

or Rheinisch-Westfälische Technische Hochschule Aachen, a public research university 

located in Aachen, North Rhine-Westphalia, Germany, authors looked at how successful 

subtitled videos are for learning grammar, they investigated the effect of applying enhanced 

subtitles and input flooding of a specific grammatical structure, the Past Perfect form, on 

learning using the noticing hypothesis. Students had a favorable attitude regarding this 

approach to teaching grammar, according to the findings of this study.  

As indicated by the mentioned study, researchers wanted to see how films affected 

grammar teaching in grammar lessons. The findings demonstrated that videos have a good 

impact on grammar instruction. It was also discovered that using films in the classroom 

encouraged pupils to participate in the lessons. Adding a communicative sense to the 

classroom by using actual films in grammar teaching and learning is a fun and engaging 

method to do it. The passive command of grammatical knowledge of foreign and second 

language learners can be greatly reduced by doing so. 
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Blended E-learning 

 

According to researches on English as a Foreign Language (EFL) education, E-

Learning and blended eLearning using a Course Management System (CMS) or a Learning 

Management System (LMS) with communication tools can help students to increase 

motivation to learn, improve attitude toward learning, develop learner autonomy, and 

improve academic performance. In addition, research has found that blended E-Learning 

could help students improve their English knowledge and skills i.e., grammar (Chansamrong, 

Tubsree & Kiratibodee, 2014), listening and vocabulary (Dennis, 2012), and English 

academic writing (Ferriman, 2013).  

(Pumjarean, Muangnakin, & Tuntinakhongul, 2017) EFL grammatical and writing 

instruction for first-year students in the English major” implemented for a semester at an 

academic institution of Higher Education in Thailand,  found that the students significantly 

increased their knowledge of English grammar as the group's posttest mean score was 

significantly higher than the pretest mean score, and the t-value was 4.87 at the significant 

level 0.05 (p<0.05). Also, the study provided empirical findings to help ensure that Moodle's 

LMS is a feasible and cost-effective educational technology for developing EFL students' 

grammar and writing skills in a blended-eLearning environment. 

According to the findings of the mentioned study, using Moodle's LMS to deliver 

blended e-Learning can help students engage in an active and beneficial learning process. 

Moodle's LMS has been demonstrated to be a free, user-friendly, practicable, and effective 

e-Learning platform that might support blended e-Learning in developing nations with 

limited financial assistance and eLearning facilities, according to the empirical findings of 

our study. Because of the features and functions of Moodle's LMS, blended e-Learning 



33 
 

assisted first-year English major students to improve their English grammar knowledge and 

paragraph writing skills, as indicated by the research findings. On English grammar 

examinations, there were substantial variations between the group's multiple-choice pretest 

and posttest mean scores. 

 

 

Flipped Classroom 

 

Grammar instruction is an essential component of English language instruction. As a 

result of the curriculum reform environment, English instruction has placed a greater 

emphasis on the use of grammar skills. The current English grammar teaching model, on the 

other hand, is still very traditional. As a result, the flipped classroom teaching paradigm opens 

up new possibilities in the field of grammar instruction. In a flipped classroom, students are 

encouraged to develop the ability to "self-regulate their learning." Students are the major 

body of learning in self-regulated learning theory, and they are not supervised by others and 

are left alone. The three basic qualities of autonomous learning are learning independence, 

self-behavior, and self-discipline. In the meantime, self-regulated learning is founded on 

independence, self-behavior is the heart of self-access learning, and self-discipline is the 

guarantee of self-regulated learning. 

In the research of  (LI, WANG, & JIA, 2017) “Application of Flipped Classroom in 

Grammar Teaching” in which the study chose two classes as study objects in Middle School 

in China. This indicated that flipped classrooms in grammar teaching are beneficial for 

students to master and apply grammar effectively. The research mainly included three 

aspects: the development and characteristics of flipped classrooms; the implementation of 

flipped classrooms in grammar teaching and exploring flipped classrooms in grammar 
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English teaching. Through the tracking of the investigation and data analysis. As a result, the 

student can change their learning schedule and time allocation for grammar study to fit their 

current circumstances. 

It can be said that the researcher conducted a study on grammar instruction and 

discovered some positive benefits of grammar instruction in a flipped classroom while 

conducting research. The traditional teaching technique was modified by the flipped 

classroom. More importantly, it increased the efficiency of the classroom. Furthermore, the 

flipped classroom format has the potential to boost students' enthusiasm for grammar 

acquisition. It maximizes the use of classroom time and resources while also increasing the 

efficiency of classroom instruction. The flipped classroom improves students' interest in 

learning by enriching the content and technique of grammar instruction. 

      

Figure 3. 

Flipped Classroom Process 
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Note: Taken by (Li, et al., 2017) “Application of Flipped Classroom in Grammar 

Teaching”  

Another important study, (Pudin, 2017) “Exploring a Flipped Learning Approach in 

Teaching Grammar for ESL Students'' that took place with higher Malaysian University 

Entrance Test (MUET) in which a total of 120 students were asked to complete a 

questionnaire which is then analysed through SPSS version 24, SPSS Statistics is the world's 

leading statistical software used to solve business and research problems utilizing ad-hoc 

analysis, hypothesis testing, and predictive analytics. The data of the study revealed that the 

majority of students preferred to learn grammar in flipped classrooms rather than traditional 

grammar classrooms and the outcomes provided ESL teachers with a better understanding of 

how students prefer to learn grammar and how to improve teaching through blended learning. 

Flipped learning in this study focused on students self-paced learning in a student-

centred environment. Students were being briefed at the beginning of the course on the tasks 

they needed to complete. The instructor gave students ample time to prepare themselves and 

made sure they met the deadline of the assignments. Most importantly, they were given a 

significant opportunity to reflect on their learning. (Pudin, 2017, p. 62) 

 

Through flipped classrooms, teachers can use the Internet, educational technology 

and mobile equipment to carefully prepare rich online materials to broaden grammar learning 

methods and channels. Therefore, the student can adjust their learning pattern and allocate 

their time for studying grammar in line with the realities of the situation.   

The world of academia has been buzzing about adopting flipped learning as part of 

blended learning in the classroom with the recent deployment of Massive Online Open 
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Courses (MOOCs). Educators have been experimenting and researching it using various 

methods and approaches. The typical teaching style is monotonous and uninteresting, with 

minimal contact between professors and students, which fails to pique pupils' enthusiasm in 

learning English. Teachers can use the Internet, educational technology, and mobile devices 

to carefully design rich online content to widen grammar learning methods and channels 

through flipped classrooms.  
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DISCUSSION AND RECOMMENDATIONS 

 

In the following section, the main aim is to interpret and convey the relevance of the 

findings in light of what was previously examined about the research problem, as well as to 

explain any new understanding or insights gained as a result of the research project. 

The findings of the studies show that the learning management systems have a 

positive effect on students' grammatical skills. The findings also showed that incorporating 

LMS as a key component of the learning and teaching process can be successful. Students 

can study in a motivating and exciting way based on their specific talents by incorporating 

technology. The findings of the studies are consistent with those of many previous studies, 

including those by Aslani & Tabrizi (2015), Bataineh & Mayyas (2017), Isti'anah (2017), 

Fakhir (2015), and Pumjarean et al. (2017), all of which support the assertion that the 

application a learning management system, a software application for the administration, 

improve learners' English grammar performance. 

Another result of this study shows that new educational tools could generate a shift 

in the teacher-student (T-S) interaction. By using these technological tools learners become 

more autonomous as a result of e-learning, and the role of the teacher is altered. As a result, 

the teacher is crucial in terms of planning, implementing, and assisting, as well as correcting, 

adjusting, and changing knowledge delivery to meet educational demands. As this is based 

on the “different time-different place” pattern, a different teacher-student interaction and 

communication has emerged. A teacher's position grows more complicated as he or she is 

responsible for creating, developing, incorporating, coordinating, consulting, and sharing 

expertise with the students. 
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The studies also consider the important point of the impact of Learning Styles on 

Grammar Improvement through LMS, because many studies have demonstrated that specific 

cognitive learning styles play an essential part in learning a language. Hence, it is critical for 

teachers to distinguish between students' learning styles and organize their lectures 

accordingly. 

The results of the studies are important because they give light to how instruction is 

delivered in 21st-century schooling. LMS provides ubiquitous access to information thanks 

to technological advancements. English teachers are no longer required to be the sole source 

of resources and information. Student-centred learning is strengthened by technology, and 

teachers become the facilitators or guides to help students work in an asynchronous student-

centred learning environment.  

Because of the dramatic changes in teaching methods that all schools underwent as a 

result of the pandemic, online education in Ecuador has gained widespread favor. In 

particular, in language teaching and learning, this transformation has brought about benefits 

while minimizing drawbacks. The advantages include schedule flexibility, access to foreign 

or ancestral language courses regardless of where students live, and the ability to learn at 

their own speed. Most teachers use a variety of educational platforms in this diversified 

education, encouraging pupils to learn independently and cooperatively. 

This research is only one example of how English teachers might adapt their teaching 

methods in online platforms. That is the reason why various online learning platforms have 

become excellent options as COVID-19 forced teachers, students, and administrators to 

incorporate digital learning as an alternative to face-to-face classes.  With the use of LMS on 

English language grammar, the teachers can choose which of these tools to utilize based on 
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their personal preferences. It is important to note, however, that selecting the appropriate 

software is key to delivering a high-quality e-learning experience in the teaching process.  

It is outstanding to mention that during the development of this research project there 

was not enough information about some practical platforms on English language grammar 

because some of the mentioned studies just focused on certain platforms, such as Moodle, 

Edmodo, and Canvas. Previous studies and articles which were taken into consideration for 

this study put aside some important platforms.  For instance, Noredink which is a useful 

supplement for English language arts (ELA) and it has expanded beyond grammar to writing. 

Moreover, this online platform is incredibly comprehensive, provides for real-world writing 

exercises (rather than just grammatical drills) with a lot of feedback. Grammar is undeniably 

vital in learning English and achieving a high level of proficiency, for this reason Noredink 

emphasizes on using descriptions to change the meaning of words based on their forms and 

to put them together into sentences. It has an impact on both the form and meaning of the 

words. Knowing grammar and its functions can have an impact on writing, and not just in 

little units like word creation.  

On the other hand, the topic of Participatory Approach emerged as an important 

matter to analyze and discuss, but there were not enough details available, just in the study 

of Lyashenkoa & Malinina (2014)  “The Use of Learning Management System projects for 

teaching a foreign language in the university” in which the author suggests that a 

participatory approach might be used to facilitate not only teacher professional 

development in the implementation of LMS in learning English but also educational 

communication. Consequently, teachers are expected to work more and pay greater attention 

to their pupils' needs. The educational system entails resolving issues through the 
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engagement and involvement of students regularly. It will be so relevant that future articles 

will explain more data about this approach. 

Additionally, it could not be found enough information about how learning styles play 

an important role in the influence of learning management systems on English language 

grammar. Teachers need to make a distinction among the students’ learning styles and 

prepare their classes according to these styles. In the recent study of Hendriyani, Sukardi, 

Ambiyar, & Effendi (2020) “Learning Style as a Variable to Develop a Smart Learning 

Management System” the purpose was to look at the students' learning styles to use them as 

a factor in the development of the Smart Learning Management System in the acquisition of 

a new language. A visual learning approach was used by 41.82 percent of students and 

according to the results, the obtained results summarized and confronted the findings of 

previous studies about LMS personalization and about the role played by learning styles to 

assess how LMS in the teaching process could be enhanced in the future. 

In accordance with the research findings explained previously, the traditional 

teaching method is single and uninteresting, and the interaction between teachers and 

students is little, and with this, it cannot increase the interest of students in English language 

grammar. Through the application of learning management systems, teachers can use the 

Internet, educational technology and great equipment to carefully prepare rich online 

materials for asynchronous as well as synchronous classes to broaden grammar learning 

methods. Therefore, students can adjust their learning pattern and allocate their time for 

studying grammar in line with the realities of the situation.  
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Nearpod for grammar. 

 

For that reason, it is suggested the use of the Nearpod platform on English language 

grammar, by streaming content and interactive learning activities/exercises to student devices 

in real-time, English teachers can reduce distraction and multitasking during a grammar class. 

Nearpod's method of controlling learning activities assisted in engaging all students in the 

class and allowing them to control the learning materials that were provided to them. 

According to McClean and Crowe (2017), Nearpod can help instructors engage students in 

active learning by delivering a variety of learning exercises and resources, even in a big class. 

Therefore, Nearod contributes positively to grammar class. However, creating an 

interactive activity could be a challenge for the lecturer in using Nearpod as a medium in 

teaching grammar, letting teachers create slide-based learning resources that are interactive 

for students to engage with and learn from. Such as Real-Time Assessment of Every Student's 

Progress in the Flipped Higher Education Classroom, also offers EL Education's stance on 

differentiation, including the critical role of assessment in distinction.  

Figure 4. 

Approaches to EL differentiation  
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Note: Taken by Nearpod EL library. 

Therefore, Nearpod can also employ gamification to make content more interesting 

and entertaining to learn. It is also designed to operate with a variety of other online 

platforms, like Google Slides, Microsoft PowerPoint, and YouTube. Teachers can quickly 

and easily import material to create a course utilizing pre-existing resources. It is 

recommended that the Nearpod application be used in guided reading lessons because of its 

user-friendliness, ability to engage students, and monitor their progress. 

Quill and grammar. 

According to Gault (2011) many young people struggle to express their ideas in 

writing with precision and clarity. According to the 2011 National Assessment of Educational 

Progress, 76 percent of students lack basic writing skills. For this reason, another 

recommendation in this project research is the implementation of Quill on English language 

grammar. Quill is an open-source digital platform based on research-based writing training. 

This platform contains activities which are designed as extra writing tasks that students 

complete in short, 10-to-15-minute sessions at the beginning or at the end of a class period 
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to help them improve their sentence construction and grammatical knowledge. Also, this 

online platform provides suggestions and activities, as well as immediate feedback, to assist 

students in writing, revising, and revising again until they can develop succinct, strong 

sentences. 

 

 

 

 

Figure 5. 

Tools to give everyone access to great instruction and feedback. 

 

Note: Taken by Quill.org library. 



44 
 

The use of LMS is intended to teach grammar since it has engaging qualities that help 

students improve their grammatical knowledge and skill. Through and, this project research 

analyzes how online platforms are used in grammar class. Identifying problems and planning, 

performing the action, observing, and reflecting were among the procedures. The findings 

demonstrate that maximizing the LMS on English language grammar can improve students' 

grammatical mastery. In addition to improving the learning process, it also encourages 

students to be more active, autonomous, and critical when learning grammar. As a result, 

LMS is beneficial in grammar class. 

 

CONCLUSIONS. 

 

Despite the fact that the learning management system has become an essential and 

indispensable aspect of teaching English to students, further research is needed. It's important 

to comprehend the relationship between in-class activities and online practice – which 

assignments should be examined with an English teacher or completed independently. 

Finding strategies to improve the efficiency of the distance learning process and bring them 

up to a level with face-to-face classes is fundamental. 

 The influence of LMS platforms on English language grammar is a shift away from 

traditional teacher-led instruction and toward an active, student-centered approach to 

learning. The implementation of an online platform in teaching grammar can produce rich 

and engaging learning experiences in which the lessons with teachers and resources are no 

longer required for students. It is clear from this research project that students love learning 

at their own pace and participating in numerous activities that are incorporated within the 
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courses. Currently, LMS allows for the more complicated implementation of the instructional 

process, both in the present and in the future. It is beneficial for students to be aware of their 

learning styles, strengths, and limitations, as well as for teachers to be equipped with a choice 

of methods and approaches from which to choose the most appropriate. 

According to the study's findings, students agree that LMS platforms on English 

language grammar are advantageous to them because they can quickly download resources 

and files that the educators upload to assist them in their studies. They can also use the 

resources uploaded to the LMS to assist them in completing grammar exercises from the 

English teachers. 

Furthermore, grammar quizzes and lessons feature in LMS can directly inform 

students of the proper answer to a question, increasing their motivation to study harder in 

order to select the correct response. It also enhances students' confidence when taking the 

test because they can see right away whether or not their response is correct and this feedback 

is so necessary in English grammar. 

LMS platforms characteristics aid in increasing education's openness, availability, 

and flexibility, as well as finding an acceptable method of teaching and learning through 

instant feedback, learner autonomy, and collaboration, and efficiently processing, storing, 

and presenting data. English teachers have a generally positive attitude toward them because 

they believe that establishing a customized approach to each participant in the educational 

process as the foundation of interaction in the educational environment has a powerful 

motivating influence on students in teaching grammar. 
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In conclusion, the findings demonstrate that optimizing the usage of LMS in grammar 

lessons can significantly improve students' grammatical mastery. A balanced combination of 

e-learning components and technologies with a participative approach to T-S interaction is 

one of the possible ways to overcome problems while incorporating web-related technologies 

into the traditional system of education in general and teaching a foreign language in 

particular. Web-based technologies can be classified as motivational tool technologies that 

appeal to students' cognitive, emotional, and behavioral engagement (Pino James, 2014), and 

they are characterized by characteristics such as innovation, ease of use and sharing, content 

control, and motivational appeal, among others. 

 

Finally, including LMS platforms in grammar lesson classroom strategies in the 

Ecuadorian EFL curriculum will help to take the control that had previously been held 

exclusively by Ecuadorian teachers and put it in the hands of the learners, helping them be 

autonomous, develop communicative skills not just grammar, and achieve higher proficiency 

levels.  
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