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RESUMEN 

 

La presente investigación tiene como objetivo general exponer de qué manera el uso de 

las técnicas teatrales facilita la enseñanza y aprendizaje del idioma Inglés, particularmente 

en la producción oral. Es un estudio cualitativo, el método empleado es una revisión 

bibliográfica de documentos de carácter académico y científico para lo cual se usó la 

técnica de fichaje. Entre los principales resultados obtenidos fueron a través de las 

técnicas teatrales, se proporcionó espacios para el desarrollo individual de los estudiantes, 

sin la exigencia de los métodos tradicionales, inclusive toma en consideración las 

particularidades que pueden presentar los estudiantes. Se centra en la implementación de 

la dramatización como recurso específico para desarrollar las habilidades orales de los 

estudiantes, a través del intercambio con sus pares en espacios que les permita desarrollar 

su confianza y seguridad, además de la interacción con un público. Los espacios de 

interpretación teatral que se pueden gestar dentro de la enseñanza de Inglés, exhortan a 

los profesores a innovar dentro de su metodología desde diferentes enfoques más 

contemporáneos. 
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present. It focuses on the use of dramatization as a specific resource to develop the oral 

skills of students, through exchange with their peers in spaces that allow them to develop 

their confidence and security and also the interaction with an audience. The spaces of 

theatrical interpretation that can be created within the teaching of English, inspires 

teachers to innovate within their methodology from different more contemporary 

approaches. 

Keywords: THEATRICAL TECHNIQUES, ORAL PRODUCTION, INDIVIDUAL 

DEVELOPMENT, ORAL SKILLS, INNOVATE. 

     I, Piedad Mejía Gavilánez, MSc. CERTIFY that the above/attached and foregoing is a true and correct translation of the original 

document in Spanish to English executed by me, it is done from the best of my professional knowledge and belief, a true and 

faithful document attached entitled. 

ID: 171937186-4     

SENESCYT:    

1005-2016-1753003  

1005-13-86033974 



1 
 

1. INTRODUCTION  

Many students find it difficult to learn a second language, and because of the 

educational requirements of both universities and secondary schools, learning at least one 

foreign language is necessary, and therefore students experience anxiety and frustration. 

Although, the vision of language teaching has been improving, even today, in many 

educational institutions it is not a priority, despite including in its curriculum the study of 

foreign languages. 

To worsen this learning problem, the current academic context emphasizes the 

importance of communicative competence, therefore, when students enter a language 

class, they are forced to spend a great amount of time developing oral skills, which are 

becoming more and more significant as the level is higher. Of course, students often feel 

fear and insecurity, which becomes a barrier for them to achieve their language goals 

Because of these difficulties, it becomes imperative for educational institutions 

and teachers to adopt novel strategies and techniques that increase the motivation of 

students in class and their commitment to the class and their peers. Without a doubt, the 

performing and plastic arts are excellent for nurturing these skills and for learning other 

kinds of knowledge about other subjects, such as a foreign language, through the use of 

music, film, or theatre. 

In this article the role of theater techniques in the oral development of English will 

be described, considering they have an important role in learning the English language. 

The theatrical term or dramatization is used to designate some type of representation in 

which a performance of certain situations is carried out. The importance of this study is 

based on the interest of finding the oral production techniques used in English language 

learning and the ways in which they affect its development, so that when finding the 
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deficiencies, it is possible to deepen the investigation to understand what are the linguistic 

difficulties when communicating in English happens. 

Then, through theatrical dramatization, it is intended to represent literary works 

or in turn, situations or events through oral dialogues, since its use is fundamental in the 

process of teaching the English language to obtain better results in oral practice. The work 

of the oral language through the dramatization of concrete situations or the performance 

of a play offers numerous possibilities for addressing aspects of linguistic, discursive, 

sociolinguistic, or strategic competence. In effect, the systematization and integration of 

grammar, the lexicon, or work on pronunciation and intonation always in harmony with 

the body are some of the most visible advantages. 

But also, the motivation that this practice can awaken in the students is that it can 

help them to overcome inhibition, or improvisation exercises can help them to bring down 

emotional obstacles that also appear in the learning of a language of foreign countries. 

Finally, in the rehearsals, the insistence and repetition of the dialogues ensure a path to 

naturalness and spontaneity in the production of oral language, a spontaneity that learners 

of a foreign language cannot otherwise reach in the classroom.  

The first forms of theatrical dramatization took place in ancient Greece, a society 

in which the theater had great importance not only as an art form but also as a space for 

debate and representation of the different phenomena that occurred in everyday life. This 

was a way of educating the public in various plots such as philosophical, moral, cultural, 

among others. In general, when speaking of theatrical dramatization, it refers to 

representation acts in media. In these spaces, the actors create characters from a script 

that tells them what to say, how to move, how to act, and how to show to the audience 

certain ideas, thoughts, and general situations. Meanwhile, the teacher or director will be 

in charge of directing the entire staging and performance. Through theatrical 
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dramatization, people have free will to put into practice their ability to express 

themselves, their ability to organize a proposed activity generating a mutual learning 

environment, where communication is of utmost importance. 

This study has a socio-educational modality for its development, in addition, the 

type of research used is documentary because it collects information to accomplish the 

objectives, since the information that is collected is developed directly from the observed 

population, as its main objective. The work consists of achieving the application of new 

theater technologies in order to resolve these English problems.  

Also, it is important to mention that this study is framed in the Ecuadorian English 

Language curriculum. This curriculum is based on certain fundamental principles which 

are: that English is better learned when used in interaction and communication; the 

Content and Language Integrated Learning (CLIL) that integrates the learning of this 

language with cognitive and cultural elements; its foundation in international standards 

of teaching and learning; its role as a promoter of thought; and the student-centered 

approach as a protagonist of the learning process. This is important as the application of 

theatrical tools to the learning of English can positively contribute to the scope of each of 

these principles (Ministerio de Educación, 2016). 

2. RESEARCH QUESTION 

¿How do theatrical techniques support the development of oral production in the 

English language? 

2.1. Subquestions 

 Which are the characteristics of theater in the context of learning English as a 

second language?  
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 What are the advantages and limitations of theatrical techniques in the 

development of oral production in the English language? 

 What is the usefulness of applying theatrical techniques in the improvement of 

English oral skills?  

 

 

 

3. DATA COLLECTION METHODOLOGY  

In this documentary review research, a compilation of the most relevant information 

concerning the study topic was made. A bibliography search was conducted in the 

following databases: Google Scholar, EBSCO, Scielo, Redalyc, ProQuest, Springer. 

These databases were selected because they contain abundant and novel material about 

the usefulness of applying art-related strategies in foreign language learning. In these 

databases the following combination of keywords was used in the search: "theatrical 

techniques" "theatrical pedagogy" "oral production" "second language learning" "English 

oral production" and "English learning".  

Among the search criteria, academic papers (academic articles) and theses (for the 

most formalized review processes) written and thought in English and Spanish language 

about the Theatrical Techniques in the development of the oral production of the English 

language were accepted as results, in a conceptual theoretical way and also through case 

studies; the articles considered were thought in the areas of education and pedagogy in 

general, communication and ICTs, published over the past 10 years. 

In this search, a variety of academic documents that adequately related to the 

research topic were found. After the careful selection of texts, since not all the texts found 

were linked or were very old, it was proceeded to the reading and selection of ideas to 

support the research topic. 
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That is why it is exploratory. An exploratory study is a small version of a larger 

investigation, it is a smaller-scale study that makes it possible to highlight methodological 

issues, to discover possible technical, ethical, logistical problems, and in addition, 

demonstrate the feasibility and consistency of the instruments and techniques to be used 

before initiating the collection of information for research. In this sense, the exploratory 

study is important as it warns "where" the main lines of research may fail, whether 

research protocols may continue or whether appropriate or too complex methods, 

instruments, and interviews are proposed. 

 

4. LITERATURE REVIEW 

For the literature review, information was collected about different concepts and 

variables that will allow the reader to delve into the topic and understand it in the most 

contextualized and complete way possible. First, the notion of oral production in English 

will be explored to understand its importance in language learning. Then there will be a 

discussion of theatrical pedagogy, its characteristics and benefits, and the development of 

oral skills in relation to the Readers Theater (RT) methodology. 

Then, the reader will be introduced to the dramatic art and the pragmatic use of language 

in relation to it will be detailed. Afterwards, the context and atmosphere of the classroom 

will be discussed as extremely important components for achieving dynamic learning. In 

this sense we will also talk about significant linguistic practices and the role that fluency, 

comprehensibility and accent play. Finally, elements and skills that are important for 

staging and integrative exercises for teachers and students will be mentioned in more 

depth. 
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Oral production in English 
 

Speaking is one of the most common and important communication channels that 

human beings have. The key to effective communication is to speak clearly (Ula, 2008), 

and an effective tool to improve fluency, especially for students, is to have the opportunity 

to speak and read a text in front of an audience. Likewise, one of the great help for this 

development is the essay of the theatrical text of the readers. Due to the influence that this 

method has on the development of fluency, it should be considered and incorporated into 

classrooms by teachers (Moghadam & Haghverdi, 2016). 

Cheng (2008) and Elsadig (2020), identify that speaking is one of the skills that 

causes more anxiety with respect to learn another language, compared to reading or 

writing. One of the strategies that has been most effective in reducing this anxiety or fear 

is the RT technique. "It can be structured to accommodate students' diverse skills and 

abilities while providing an authentic reason for repeatedly reading the same material (El-

Bassuony, 2010).  

 Forero & García (2019) point out the difficulty that oral production represents in 

learning a foreign language, due to the complementary elements that are required for this 

skill to develop. This is mainly evident in the English language, which requires "the use 

of gestural expressions, fluidity, and the immediacy of the socio-cultural context and the 

negotiation of meanings with the interlocutor during the act of speaking" (p. 21). 

Oral production makes it possible to assess the level of the student in the 

development and learning of a language. This means that it gives the possibility to 

measure the condition and capacity of the student to carry out a dialogue with other 

people, which would make it possible to show the degree of mastery that one has around 

the "grammar as in vocabulary".  
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Dialogue is one of the skills derived from oral production. In general, it seeks to 

ensure that there is dynamism between those involved (sender and receiver), so that there 

is enough fluidity for the exchange to be possible. Therefore, as part of the skills that are 

developed in the learning of another language, it becomes essential to complement this 

with activities such as listening and speaking (Forero & García, 2019, p. 21). 

According to Pauliková (2018) in the classroom is  important to develop activities 

and exercises that use dialogues to promote students' oral production. The author 

mentions that these activities should not only allow individuals to put into practice what 

they have learned, but also to strengthen orality enough so that they can function outside 

the classroom, in everyday life. In conjunction with the dialogues, role-playing becomes 

a valuable tool for learning English as it allows to imitate scenarios and situations of real 

life and develop intercultural communication between students, as this language is a 

bridge between different cultures. 

This practices place the ability to listen as the primary axis for developing oral 

ability, due to several reasons: "the growth in the understanding and interpretation of 

messages, [...] the facilitation and promotion of communication, [...], the recipient’s 

ability to respond verbally through simple or non-verbal sentences to what has been said", 

etc.(Forero & García, 2019, p. 22). 

Therefore, the development of all these skills together facilitates a better oral 

development between individuals. For this purpose, it is necessary to encourage learning 

spaces in which strategies can be implemented in order to allow the interaction and the 

development of oral production (Forero & García, 2019, p. 22).  
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Theatrical pedagogy 

A study carried out in Chile from 8th to 12th grade students revealed that the 

techniques used by teachers to teach the English language are not effective, so a change 

in the methodology of teaching a foreign language is urgent. In a typical classroom, 

teachers are generally not very open to creative techniques and only rely on books. 

However, many teachers agree that experimenting with more creative techniques, such as 

theater techniques, shows remarkable results in terms of learning another language 

(Lizasoain & Ortiz de Zárate, 2009). 

According to Calderón (2020), at present, there are different educational proposals 

based on new pedagogical approaches that point out the  commitment to integrate 

expression and art in mediation, as triggering elements to achieve more inclusive, 

experiential, comprehensive and conceived learning. In this way, a pedagogy based on 

theatrical experiences was born, which acquires a consciousness-raising function, since, 

according to Vieites (2017), this notion allows to conceive the theatrical event as a trigger 

for creativity and the analysis of reality. 

Also, Maldonado (2015) approaches to the application of theater as a pedagogical 

resource for teaching, defining theatrical pedagogy as an "educational methodology that 

uses theatrical play for the development of multiple learning. Its inclusion in education 

was like an opening to new fields of practical studies that were not behavioral" (p.80). 

This form of teaching emerged in the context of the Second World War, a sad and 

gloomy time for people of all ages, which caused not only material devastation, but also 

psychological damage that affected even children. For this reason, theatre was used as a 

form of accompaniment, a type of resource that was included in child psychology 

(Sandoval, 2010 as cited in Maldonado, 2015). 
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Theatrical pedagogy has as a benefit "unblocking inherent aspects of the human 

being that were blocked as we enter the social dynamics" (Maldonado, 2015, p. 85), this 

means that these structures have configured individuality according to the needs of the 

environment, dictating how the person should behave or what he or she  should do. 

This capacity of self-discovery is one of the benefits that theater provides, since it 

allows to relate in a broader way to the environment because it lets to have a "point of 

self-consciousness, begin to discover one’s own abilities, strengthen them and increase 

them as a starting point towards personal as well as collective empowerment" 

(Maldonado, 2015, p. 86). 

In addition, through body expression the individual can gain self-security, 

reflecting an improvement in his self-esteem, which also translates into the possibility of 

being more spontaneous with those around him (Maldonado, 2015, p. 87). These 

advantages contribute to teaching capacity and become an important training resource. 

Gualdron & Castillo (2018) mention in this sense, in the study entitled "Theater 

for Language Teaching and Learning: The E Theater, a Holistic Methodology", that there 

are various meeting points between theatre and theatrical techniques and language 

learning. The authors point out that theatre is an art with a marked experimental 

component which makes it an ideal mechanism for the simulation of meaningful and 

genuine linguistic exchanges, an aspect that is extremely relevant in the learning of 

second languages. In addition, they argue that both theatre and the learning of a second 

language, share communicative elements and one of their objectives is to achieve 

effective and fluid communication between the parties. 

In addition, both activities involve bringing into play different types of 

intelligence (emotional, cognitive, linguistic, corporal, etc.) and provide individuals with 
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tools to learn collectively and cooperatively. Similarly, the authors indicate that the 

theater carries benefits for empowering people and allowing them to gain security, and 

for developing the four components of motivation: challenges, curiosity, control and 

context. In this sense, learning another language through theatre becomes a significant 

and motivational activity for people (Gualdron & Castillo, 2018). 

Ability to speak and oral skills 

Students who use the "Readers Theater" (RT) methodology mentioned by Hill 

(1990), through the creation of scripts with RT, students could increase their 

understanding and development of language structure, metalinguistics and use of 

language (p. 380). In addition, there are two important reasons why scripts are so 

valuable: 1) they provide information that is understandable, so language is natural; and 

2) they offer psychological security to the student (Mraz et al., 2010 as cited in Dougill, 

1987).  

Peña and Onatra (2009) put in debate the ability to speak and oral skills. They 

emphasize that oral skills require the integral development of other skills since it is a 

comprehensive work that implies "speaking and listening as a two-way process where 

responding is expected" (p. 12). This translates into the need to illustrate to the students 

both what they must learn to listen, as well as to speak, because although it is true, they 

can be daily activities, they must be given the necessary attention. 

In order for this oral skill to be properly developed, it is suggested to be in constant 

practice, this means overcoming the limited time that one has in the teaching space, since 

the “students who are only capable of producing guided utterances may experience a lot 

of frustration when they try to communicate”(Peña & Onatra, 2009, pp. 13–14). 
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It is common for mistakes to be frequent in the learning process, however, in many 

cases this causes negative effects that in the long run allow changes to be made in favor 

of correcting those errors. That’s why “in other words, making mistakes represent a good 

opportunity to learn, recreate and complement individuals’ previous knowledge” (Peña 

& Onatra, 2009, p. 21).  

In the particular case that Peña and Onatra (2009) point out, they consider 

important that in the learning process, teachers are aware of the level in which each 

student is, since not all students will achieve a homogeneous degree of experience. 

This is why according to Lin, (2015), performance through RT is an effective tool 

for students to practice their expressive and oral skills since it is not merely a memory 

exercise. One of the benefits of RT is that it allows students to become much more 

involved in reading thanks to its broad narration and expression; In addition, it helps 

children who are afraid of speaking in front of someone else, because through theater 

children gain confidence in themselves, which allows them to speak naturally in front of 

an audience, not only in the present, but also in the future. 

Bearing in mind that speaking is one of the most important skills in English, it is 

to be expected that fluency and understanding are optimal in order to establish good 

communication. For this reason, the implementation of RT as a new teaching 

methodology is so important, because through it several advantages can be acquired. With 

this strategy, the four aspects of English can be comprehensively implemented (speaking, 

reading, writing, and listening)(Martha & Ardi, 2013).  

Dramatic Art 

For Salas (2017), dramatic art can be of great help in various spaces, not only for 

entertainment as a literary expression, but also generates the possibility for people to 
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illustrate themselves in other aspects. Therefore, the central argument of this article states 

that “the main goal of using drama activities and techniques in the English class is to 

benefit the teaching-learning process, especially the development of students’ linguistic 

skills” (p. 308).  

The use of theatrical resources and dramatic art is beneficial because it provides 

a space of trust in which the tension and stress caused by the idea of expressing oneself 

in front of others in a different language can be reduced. This “can place students into 

fictional scenarios in which they can use the target language in a realistic and spontaneous 

way” (p.308). 

In addition, it is ensured that dramatic art allows the student to explore other areas 

through self-knowledge, that is, to develop other skills that would not be developed in 

other circumstances. This would allow a better learning, superior to that expected by 

teachers (Salas, 2017, p. 309). 

The advantage of making use of this resource in learning a foreign language is 

that it can allow students to practice dialogues in a more real way, because building 

dialogues that allow them to express themselves with relevant information further 

develops their confidence and vocabulary use. This “would help students to understand 

pragmatic aspects of the language” (Salas, 2017, p. 310). 

Finally, it is important to consider that not everyone is comfortable with 

dramatizing in front of an audience which can complicate and hinder the success of this 

method. This is the responsibility of the teacher, who must encourage participation, so 

that everyone has the same possibilities to learn. (Salas, 2017, p. 316). 



13 
 

Pragmatic use of language 

In general, students show a positive reception to new teaching methodologies 

within the classroom with reference to a foreign language such as English. Not only do 

they accept it, but they are motivated to use it. "Drama is useful for teaching and learning 

of English because it brings to the learner’s knowledge about language and the 

development of language skills (Sirisrimangkorn, 2018 as cited in Stewig & Buege, 1994, 

p. 118).  

Torrico (2015) said that one of the main aspirations of someone who is learning a 

foreign language, is to have the ability to speak in order to communicate with others. This 

means that even before writing, the most urgent desire is to speak. However, this may be 

difficult because of a number of factors such as “shyness, lack of self-confidence, fear of 

other people’s judgement, laziness, and so forth” (p. 6). In this sense drama can be useful 

since students act out and interact with each other using their personal language to 

communicate effectively with others.  

In the same vein, Guliyeva (2011)argues that theatre is a form of creative learning 

of languages, since it brings together several aspects that are necessary for the psycho-

social development of the individual, among these are the cooperative character of 

theatre, work with processes, and the existence of a peaceful and trustworthy environment 

in which to develop theatrical activities. The author mentions that because of the benefits 

of this method, schools should support the training of educators in this field. 

Also, Guliyeva (2011) points out that some of these benefits are that the learning 

process becomes accelerated, but that it also improves the relationships that individuals 

have with each other and the work and cooperation environment within the classroom. 

By way of advice, the author recommends that the student is provided with the specific 

tools, so that in addition to playing the role that corresponds to him, he can understand 
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the actions of his character more broadly: understanding his motivations, its insertion in 

a certain socio-historical context, etc., since it will allow a closer and more fluid 

relationship of the student with the theatrical resources, and in this sense with the learning 

of the language at stake.  

Within theatrical and dramatic artistic expression, Dougill (1987) as cited in 

Torrico, (2015) makes a distinction between “traditional type of drama, specifically the 

performance of a play, and a series of other activities such as role plays, simulations, 

games, songs, and so forth” (p. 5). That is, he makes a distinction between theatre and 

informal drama. 

Raquel (2011) in the article "Theatre production as a language learning 

environment for Chinese students" addresses this issue and points out that all the 

processes involved in the production of a play are useful and valuable for the development 

of the necessary skills within English language learning. These activities, ranging from 

the memorization and study of the script by the actors, to the learning of characterization 

and staging, allow the individual to learn the language implicitly. All this thanks to the 

benefits not only of the script, but also of the production environment.  

In addition, the author mentions that the production of plays, within the learning 

of another language, in this case English, is not only beneficial to develop and strengthen 

these language skills, but also to develop the personal and social skills of the subject. This 

occurs because the student does not have to be only in relation to his role or his specific 

function within the play, but above all, because in the production he or she must dialogue, 

negotiate, propose and share with other people (Raquel, 2011). 

This use of theater in order to learn English, is also pointed out by Diniarty et al. 

(2018) who found in "Improving students' speaking by using drama technique", from a 
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study conducted with students of Mandiri Pontianak Vocational High School in the class 

eleventh  Multimedia, that individuals were motivated to speak in English in cases where 

they were encouraged to do so. Many of the students studied had problems with 

pronunciation or trust, but they showed that they felt safer during the activities that 

involved theatre, since they worked together with other colleagues who motivated and 

helped them. In this sense, this research also found that students can become more active 

when they faced with a group dynamic in learning of this type. 

Now, among other factors, it is important to understand that within the classroom, 

language is handled considering the context and specifically students, according to the 

topic being developed. This reflects that handling proper communication “has a purpose 

and is meaningful, as it is “sociolinguistically appropriate” (Larsen-Freeman, 1990, p.6 

as cited in Torrico, 2015). 

 

The contributions that the development of dramatic skills provide are based on the 

“natural ability of every person to imitate, mimic and express himself or herself through 

gesture” (Maley and Duff, 1982 as cited in Torrico, 2015, p. 6). It is necessary to foster 

an atmosphere of trust, to carry out the theatrical exercise, which contributes to the 

development of imagination and memory" (Torrico, 2015, p. 7).  

Despite having studied for several years, many students limit themselves for 

making use of a foreign language, which is why theatrical expression allows generating 

real communication situations since it allows interaction with others, in a pleasant and 

comfortable environment, innovating teaching strategies (Torrico, 2015, pp. 10-11). 
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Students’ context and class atmosphere 

Catterall et al., (2000) conducted a study where they found that students who 

actively participate in theater arts showed significant advances in reading competence, 

motivation and self-concept, as well as being more empathetic towards other people. 

Likewise, the results showed that the participation of middle and high school students in 

the arts was significantly associated with high levels of university performance and 

achievement, as well as with prosocial behavior and political participation (Brouillette et 

al., 2014 as cited in Catterall et al, 2000).  

Galante & Thomson (2016) in their investigation “The Effectiveness of Drama as 

an Instructional Approach for the Development of Second Language Oral Fluency, 

Comprehensibility, and Accentedness” affirm that in many cases pronunciation and 

fluency are aspects that are neglected in teaching, attributing this obstacle to teachers not 

getting an adequate strategy that develops these skills in the best way.   

That’s why they promote: “One promising classroom strategy for promoting the 

development of L2 fluency and pronunciation is to use techniques borrowed from drama 

and theater, which can provide learners with extensive speaking practice” (p. 2.) This 

study in particular evidences the factors of oral ability that develop thanks to theater, such 

as: “fluency, comprehensibility, and accent” that are important in oral skills (p.2). 

It should be pointed out that in dramatic art or drama, there is an infinity of 

currents and disciplines that complement each other, but theater in particular “is typically 

conceived of as product-oriented” (p. 5).  

This means that it has a clear objective since, in addition, theater techniques focus 

on "scripted language and a final staged product performed" (Galante & Thomson, 2016, 

p. 5). It is intended to include this in teaching with the purpose of students performing it. 
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Some of the studies cited in this research state that the positive effects of the use 

of theatre in oral production allow its use more frequently and improve the self-esteem of 

the student (Stern, 1980, as cited in Galante & Thomson, 2016). That is to say that the 

use of the techniques provided by the theater, achieve favorable results in the learning of 

a second language. 

Fluency, comprehensibility, and accent 

Tzu-Ching & Ying-Chih (2013) argue that dramatic art can be supportive for other 

areas, and point out that "the use of theater performance for English oral training was 

primarily inspired by Heathcote's (1991) drama in education theory” (p. 193). 

That is to say that this proposal is not so contemporary, but has already been 

several decades and has supported other areas of knowledge for better learning its content. 

That is why it is added that, the “drama activities are effective for both language teachers 

and students because they involve self-expression and risk to psychological well-being 

when trying communicate” (Tzu-Ching & Ying-Chih, 2013, p. 194). It generates mutual 

benefits for both teachers and students, but especially for the latter, who often for fear of 

being wrong interact very little in the classroom. 

 Additionally, according to Philips (1999) as cited in Tzu-Ching Chen & Ying-

Chih Liao (2013) there are nine important reasons why the use of theatre in language 

learning is important. These are: “motivation, familiar activities, confidence, group 

dynamics, different learning styles, language personalization, language-in-context, cross-

curricular content and what she calls the "place of a lesson" (p. 94).  

That is to say, the use of theatrical tools enhances individual capacities, in favor 

of promoting better interactions, and consequently the student feels confident enough to 

make use of the foreign language.  
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Enhancement of the students’ confidence 

It’s important to consider that according to Sis Nanda (2016) “drama provides a 

context to practice listening and speaking for learners and it makes language practice 

more meaningful than mechanical drills. It also gives great opportunities for them to 

communicate with others even when they have limited vocabulary” which generates the 

opportunity of developing the oral production of the individual.  

In this sense, he remarks that since language is a means to communicate, one must 

“provide learners activities to develop their communicative competence in English and 

establish the atmosphere which is conducive to the application of the resources” (p. 7). 

Once again, the importance of creating a comfortable and pleasant space for proper 

learning is reiterated. 

Several points are also made here, such as that “people think that drama is related 

to a play. Actually, a play is a part of drama and is “an art form” which consists of 

multicultural” elements (Boyles, 2012 as cited in Sis Nanda, 2016). Its use can be made 

by any individual, as it allows transferring individual experiences to plays.  

Therefore, the use of theatre allows the development of several areas: 

Drama is not simply about establishing communication 

and interactions among learners, but it is about introducing a new 

perspective on how to look at the world. Drama which is full of 

human actions describes social reality. Consequently, by 

establishing social reality, learners who do drama activities are 

able to tie interesting meanings into a task from their own lives 

(Sis Nanda, 2016, p. 8). 

Thus, the theatrical practice allows a personal knowledge and growth, allowing 

the person to transfer their experiences to a practice in which they will exercise their 

vocabulary and facilitate their communicative exchange with others. It will give the 

student confidence about the knowledge acquired in the foreign language. 
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The possibility that there is an attraction for dramatic art or theatre encourages 

students to exercise oral development in a foreign language, in this case in the English 

language. 

Meaningful language practice  

Some of the benefits of the implementation of acting skills for students are that 

acting helps to build trust because it is collaborative and mutually supportive, only scripts 

are needed to learn, the process of constructing and interpreting a character makes 

individuals more aware of the needs and characteristics of the people with whom they are 

in daily contact, also makes the people who apply these techniques can be more 

empathetic. These benefits, among others, make the implementation of theater in 

classrooms not only effective, but also motivational (Almond, 2005).  

For the authors Rodríguez & Jacobo (2015), certain conditions must be created 

for dramatizations or plays to be performed. They mention that "it is necessary for the 

performers of the work to have certain characteristics that allow them to project their 

meaning and to establish channels of communication with the spectators and between the 

actors" (p. 34). 

This means that, the students most likely to participate in these activities are those 

who meet the aforementioned characteristics. However, this does not rule out the 

possibility that others may become involved in these practices. 

Another of these characteristics is "the oral expression understood as the ability 

to communicate with another effectively using words and expressions appropriate in the 

given context and publicly interpreting a role". This is relevant in the staging, since those 

who possess this facility of expression will have a better attention of the public. For this 

reason, a space in which all students participate must be fostered, so that there is no 

exclusion (Rodríguez & Jacobo, 2015, p. 34).  
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Corporality is also involved as a factor that will benefit in theatrical development. 

That is why whoever is "the interpreter of a sketch must have some basic skills in their 

body expression, which will allow to give shape to the dialogue of a work" (Rodríguez & 

Jacobo, 2015, p. 34). 

Here the importance of the elements that make up the staging is noted, and the 

skills that students must acquire in order to be able to function on stage in the best 

way. That is to say, the work of the body expression is developed in a complementary 

way, in parallel with the oral practice in the foreign language. 

On the other hand, the development of oral production in the foreign language has 

no age limit, but in some occasions, it is linked to this for professional development. It 

must be constantly practiced for its improvement.  

Elements and skills that are important for staging 

Thus, Motos (2006) as cited in Viteri (2019) define the theater as "the creative 

experience of different roles associated with the identity of the subject". In this exercise 

of expression, she achieves the development of a series of individual aspects such as 

"originality, fluidity, flexibility, tolerance, sensitivity to problems and, above all, 

communication (p. 49).  

The theater is also defined as "the oral expression that properly integrates contents 

and experiences and, when inserted in the classrooms, it is important to consider essential 

aspects such as: consolidating the competencies to be achieved, the training and 

commitment of the teacher" (Viteri, 2019, p. 49). In other words, this oral development 

is not limited to the mother tongue alone but allows for better oral expression in a foreign 

language. Therefore, it is used as a teaching resource.   
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Integrative exercise for teachers and students 

In addition, the theatrical exercise becomes a "socializing activity, which involves 

communication from body expression and especially oral expression. The protagonist 

learns to live in a group, controls his emotions and forgets his self-esteem, learns to 

participate and collaborate with others" (Viteri, 2019, p. 50). In other words, it becomes 

an integrative exercise that generates an atmosphere of trust in which individual skills can 

be enhanced. 

Therefore, those who will perform better in the staging in any play, are those who 

individually are more outgoing. This is not a limitation for other students who are in a 

learning process to benefit positively from this strategy, as it gives them security and 

better self-esteem in all circumstances, especially in the oral expression of the English 

language. 
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5. SUMMARY OF SELECTED PAPERS 

In “Increasing Engagement and Oral Language Skills of ELLs through the Arts in 

the Primary Grades” Brouillette et al. (2014) the authors analyze the impact of an art-

based and applied for integration program in five primary schools, based on the 

assessment of children’s attendance at classes and the development of their verbal 

language skills. The program lasted a total of 28 weeks. As a result of the research, it was 

found that the level of attendance of the children was significantly higher on the days 

when the artistic sessions of the program were given. Listening and oral skills were 

evaluated based on tests. At the end of the research, the authors were able to conclude 

that dance and theatre classes were valuable for the promotion of speaking and listening 

of the students. 

On the other hand, Calderón (2020) in “Theatrical pedagogy and exploration of 

reality: An expressive approach that causes awareness in teacher training” proposes 

theater as a creative, and interdisciplinary teaching and learning approach. As a 

pedagogical proposal, it evolves various disciplines such as pedagogy, psychology, as 

well as different forms of scenic expression that include theatre itself, pantomime, masks, 

etc. The author mentions that these practices allow the achievement of integrative learning 

and the development of the artistic and creative skills of each individual. It is part of a 

series of processes that involve observation, analysis, and social interaction in different 

contexts; This is why the author creates a proposal for teachers to get close to these 

benefits of the theatrical practice and to apply them in their work with their students.  

Similarly, in "Involvement in the Arts and Human Development: General 

Involvement and Intensive Involvement in Music and Theatre Arts" (Catterall et al., 

2000), the authors present the results of a report that was the product of two years of work 

in the research of the arts as a strategy for the development of individuals. The study 
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analyzed children and adolescents between the eighth and twelfth grades. From this 

research, the authors highlight three observations that in some way summarize the results 

found at the end of the study. First, it was found that there is a positive relationship 

between the involvement in artistic activities and the level of academic development of 

students; students who had consistent involvement in music were found to have better 

levels of sufficiency in mathematics; and finally, the authors showed that students who 

were actively and consistently involved in theatrical practices, gained benefits in terms of 

reading proficiency, self-esteem, and how they relate to others, demonstrating higher 

levels of tolerance and empathy with these. 

Along the same lines, Diniarty et al. (2018) in "Improving students' speaking by 

using drama technique" conducted research to evaluate the effect that creative drama has 

on the development of the oral skills of students who are learning a second language. The 

research was conducted on 20 students and their oral representations and skills were 

analyzed before and after the application of workshops with a duration of 120 minutes. 

In summary, what was demonstrated from the study, is that the application of activities 

based on creative drama caused positive and significant results in the communicative 

capacity of the foreign language students.  

Also, it can be found in “The role of Readers Theatre in Developing Speaking 

Skills and Reducing Speaking Anxiety of EFL Secondary School Students (An 

experimental study)” where El-Bassuony (2010) has the purpose “to investigate the 

effectiveness of readers theater in developing speaking skills of EFL secondary school 

students and reducing their speaking anxiety” (p. 2). The study was carried out with a 

total of 55 students belonging to the first year of secondary school. The study showed that 

the methodology of the Readers Theatre was effective in developing the oral skills of the 

students analyzed and in reducing their anxiety when speaking. 
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Then there is one of the articles that was most used in this investigation. It is 

"Development of the oral production in English in the students of cycle 3B of the night 

day of the I.E.D Republic of Colombia". In it, Forero & García (2019) mention that oral 

production is one of the most difficult skills, it has aspects such as the use of gestural 

expressions, fluidity, immediacy, and the negotiation of meanings with the interlocutor 

that makes communicative competence develop during the act of speaking truthfully and 

assertively. The author concludes from this review that, as a contribution to the training 

process in English, the use of short video is proposed since this strategy has characteristics 

of form, design, sound, image, and short message emission, understandable and animated 

as part of a strategy for learning English that allows oral interaction in English within the 

classroom to be more meaningful and dynamic. 

Similarly, Galante & Thomson (2016) point out in “The Effectiveness of Drama 

as an Instructional Approach for the Development of Second Language Oral Fluency, 

Comprehensibility, and Accentedness" that although there are several studies that revolve 

around the analysis of oral fluidity, there are few who are going to examine strategies and 

techniques to improve this skill. For this reason, the authors propose in this article to 

investigate how certain dramatic techniques can improve the fluency and understanding 

of students of a second language. The results of this research showed that this type of 

education or training provides greater benefits for the development of oral fluency in 

English compared to traditional instruction that dispenses with this type of resource. 

Concerning the topic, Gualdron & Castillo (2018) prepare in "Theater for 

Language Teaching and Learning: The E Theater, a Holistic Methodology" a report of 

the results of long-term research. What is evaluated in this article are the results of the 

application of a methodology based on theatrical techniques provided by E Theater, an 

interdisciplinary theater group. Among the main results, it is found that the affective filter 
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was reduced in the participants, in addition, improvements were evidenced in the 

comprehension and production skills of a second language, thanks to the implementation 

of educational theatrical strategies. 

Guliyeva’s study (2011) "The Role of Drama in Language Teaching" is another 

article that was useful for this literature review. In this research, the author wants to know 

and analyze the role of theatrical activities in language education at Qafqaz University. 

This is a case study that specifically analyzed the use of drama in the classroom, so you 

can find in it the detail of the structure of the course and the procedures used. The study 

was conducted during the Pride and Prejudice essays of the aforementioned University. 

At the end of the study, the author concludes that these techniques were very beneficial 

for the learning of a second language by the students studied. It was also verified that 

theater can be translated into transformative and critical learning. 

In "Using Readers Theater as a Facilitator in Elementary School English 

Training", Lin (2015) aims to analyze what effect the Readers Theater (RT) methodology 

has on primary school students. Specifically, what the author analyzes are the changes 

that occur before and after this intervention concerning the development of reading 

comprehension. A total of 32 students were evaluated who had to perform educational 

activities related to theater and script reading. The results obtained from the study were 

favorable and showed that RT can promote cooperative learning and the interest and 

motivation of students. 

Another article that was selected for this research was "Efficiency and 

effectiveness of drama techniques in the English classroom" (Lizasoain & Ortiz de Zárate, 

2009). In this article, the authors explain that the methodology currently used in Chile in 

the teaching of English is not effective and that is why they carry out a pilot study for the 

systematization of information of a larger study that measures the efficiency of the 
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techniques. The European Commission has also adopted several measures to improve the 

quality of English language teaching, based on the premise that better learning is achieved 

when the process is carried out in a meaningful way. The authors found that this type of 

theatre-based learning is not only relevant to developing English learning skills but also 

develops cooperativism and empathy among students. 

"The theatrical techniques of oral, corporal expression, theater image and theater 

forum, for the strengthening of the critical discourse of the women workers of the private 

house of the union SINTRACAP of the metropolitan region" constitutes another relevant 

study. In this, Maldonado (2015) describes that this work deals with the strengthening 

and re-appropriation of the critical discourses of the women of the union of domestic 

workers SINTRACAP of Santiago, where they delved into various meanings such as 

women, domestic work and trade unionism through her collective memory, using various 

theater techniques as a promotion and contribution to its discourse, working specifically 

with dynamics of oral expression, body and theater forum and image that are techniques 

of the theater of the oppressed, which were essential in the collective resignation of their 

popular and gender identity. 

Likewise, in “Teaching speaking fluency by using readers’ theatre strategy to 

students at senior high school", Martha & Ardi (2013) mention that the purpose of this 

article is to explain the implementation of Readers' Theatre as a strategy that can improve 

the fluency of students when speaking English in high school units. In this strategy, there 

are 4 supporting aspects that integrate each other into the learning process, namely: 

listening, writing, reading, and speaking. In the first step, students listen to a short story 

in the form of narration.  

The students then answer some questions from the story shown. In the second 

step, students in groups write theater scripts according to the stories they hear or students 
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choose between existing scripts. Step three, students read the dialogue. The most 

important point is the ability of students to speak by paying attention to speed, pause, 

volume, and speaking limitations. This activity is done repeatedly. The result of the 

reader’s theater is that students can present a drama in front of the class. According to the 

authors, with this strategy, students will be able to speak fluent English. 

In "The Impact of Readers Theatre on the Development of Pre-intermediate 

Iranian EFL Learners' Oral Proficiency" on the other hand, Moghadam & Haghverdi 

(2016) investigate the effect of the Readers Theater (RT) on the oral sufficiency of Iranian 

English students. The sample that was studied was a total of 90 women who were asked 

to participate in the study and 60 were finally chosen. A group was used to which the RT 

was applied while there was a control group that attended its regular classes. From this 

experiment, it was demonstrated that there were improvements in the fluidity and 

cognitive complexity of the students who were part of the RT methodology. 

Mraz et al. (2010) in "Improving Oral Reading Fluency through Readers Theatre" 

mentions the importance of teachers implementing strategies and methodologies that 

allow students to identify words fluently. That is why in this article the author intends to 

investigate which are the main recommendations that serve to promote the oral fluency 

of individuals in the context of the Readers Theatre technique. The author concludes that 

this tool has the potential to help students in the fluency and understanding of the language 

they are learning. 

Pauliková (2018) in "Teaching speaking through dialogues, discussions, and role-

plays" aims to discuss the topic of speaking teaching from a historical and contemporary 

perspective. For this, the author relies on three teaching techniques (discussions, 

dialogues, and role-plays) and analyzes each in detail. Finally, it concludes that the 
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execution of these activities in the classroom can be useful to solve the different speaking 

problems that students can present. 

Likewise, Peña & Onatra (2009) in "Promoting Oral Production through the Task-

Based Learning Approach: A Study in a Public Secondary School in Colombia" describe 

and analyze the experience carried out in a public school of Francisco de Paula Santander 

in 2004. The study was carried out for a total of 9 months. The results of this study allowed 

us to “analyze the different demands of transactional and interactional activities among 

novice ELF speakers. They can also be considered an attempt to understand the 

implications of such activities within the framework of the Task-Based Learning 

approach" (p. 1).  

In "Theatre production as a language learning environment for Chinese students" 

(Raquel, 2011), the author mentions that theatre can be used as a valuable tool to learn 

English as a second language. However, the author hypothesizes that socio-cultural 

elements also have a relevant impact on this learning, and that is why he evaluates this 

during the rehearsal process of a play performed by Chinese students. From this, the 

author concluded that within the plays, adequate and timely spaces are opened for 

learning a foreign language, despite the socio-cultural context that in this case was quite 

similar for all involved. 

On the other hand, in “Desarrollo de la expresión oral en Inglés a través de 

situaciones teatrales-sketches en el ciclo II de un Colegio Público de Bogotá", Rodríguez 

& Jacobo (2015) try to know how it is possible to get a group of adult students to improve 

oral expression in English through the use of theatrical-sketches situations in the 

classroom. This is because the dramatization of short dialogues within situational 

conversations is one of the characteristics of sketches that allow to relate the vocabulary 
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learned with real situations in which students make use of the foreign language to 

communicate with each other.  

It was finally evident that the sketches allowed students to identify the use of 

vocabulary they learned in class, in different everyday contexts, thus relating each topic 

to situations close to them such as talking about their relatives with words seen in class, 

greeting, and using classroom commands inside and outside the classroom, etc. This made 

the level of vocabulary acquisition better, their pronunciation more appropriate and their 

fluency improved, as they recognized composite phrases that were practiced during 

sketches and words that allowed them to account for observable reality. 

Salas-Alvarado (2017) also presents his work entitled "The Use of Theater and 

Drama Techniques to Foster Speaking Skills in the English Class". In this article, the 

author points out that theatrical techniques are a resource that can be used and can be 

useful outside the stage. Based on this premise, the author exposes eight theater-based 

activities that were adapted to Costa Rica’s curriculum and learning objectives. These 

activities also include useful information on their implementation. Finally, the author 

concludes that theatrical techniques can be useful in the learning processes of other 

languages and that they also bring dynamism and creativity to the classes. 

Sirisrimangkorn (2018) presents a similar article titled "The Use of Project-Based 

Learning Focusing on Drama to Promote Speaking Skills of EFL Learners". Here, the 

author intends to study the impact that the use of theatrical strategies has on the 

development of English students' speaking skills. Students who were part of a course in 

which they would learn English through theatre were evaluated. Once the relevant 

analyses were carried out with the data obtained, the author determined that the oral skills 

of the students improved from the implementation of this course and that is why he 
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strongly recommends implementing this technique or similar in the context of language 

learning. 

There is also "Fostering the Use of Drama for English Language Learners in The 

EFL Classroom" (Sis Nanda, 2016) where the author points out that theatre is a very 

valuable tool for students to learn English since it provides them with significant space 

for both speech and listening. The author concludes that theatre helps students explore 

social and moral situations within a supportive context. In this sense, it can help them 

gain confidence to make their decisions, find solutions, and to collaborate with others. 

The theatrical activities that can be used in the classroom are role-played mime and 

simulation. 

Another article that was especially useful for this research is "Drama techniques 

to enhance speaking skills and motivation in the EFL secondary classroom" where 

Torrico (2015), taking into consideration that the motivation and active participation of 

students constitute the most relevant aspects of the teaching and learning process, 

investigates how students' oral skills can be improved through the use of theatrical 

strategies. To carry out the study the author worked with a research group and a control 

group, both composed of high school students. The results of this study showed that the 

motivation and speech level of the students in the motivation group improved about the 

control group. 

Stiwig & Buege (1994) in "Dramatizing Literature in Whole Language 

Classrooms" carry out a revision and expansion of the book edition "Informal Drama in 

the Elementary Language Arts Program". In this book, the authors show how the use of 

improvised theatre can help children achieve their social, emotional, and intellectual 

goals. In the first chapter, the basic concepts are mentioned, in chapters 2 and 3 they 

describe the organization of a theater program. The fourth and fifth chapters discuss the 
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relationship between theatre and the development of communication skills. This book 

also offers several resources for teachers to apply this kind of educational program. 

In "English Oral Skills Training through Theater Performance in an EFL Setting" 

Tzu-Ching & Ying-Chih (2013) analyze the use of drama and theatre for the development 

and improvement of oral skills of 37 Taiwanese students. The information was collected 

through evaluations, observations, interviews, etc. The results of this article show that 

there is a significant improvement in the motivation and oral skills of the students 

involved. In addition, it was observed that students actively and dynamically participated 

in the activities even though some showed episodes of stress. 

Also, Ula (2008) in "Effects of Creative, Educational Drama Activities on 

Developing Oral Skills in Primary School Children" conduct a study to determine whether 

native language study programs using the theatre are more effective for learning than 

regular learning programs native language. The elements that were specifically evaluated 

were pronunciation and interpretation skills. After a total of fourteen weeks, both the 

research group and the control group had to perform a post-test that showed that there 

were significant differences between the two groups, as those who were exposed to 

theatre-related activities showed improvement in the above-mentioned skills. 

Vieites (2017) in “La Pedagogía Teatral como Ciencia de la Educación Teatral" 

point that this work aimed to present an overview of the different educational practices 

that shape the field of theatrical education and to propose, as a consequence, the need to 

develop, in its scientific and academic dimension, that discipline called to offer a 

systematic, rigorous, and normative description of what theatre education is as a specific 

area of education, and of its relevant characteristics and differentials in relation to other 

nearby areas. This article also indicates basic processes to be developed in the 
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construction of Theatrical Pedagogy as a science and discipline, in the training of trainers, 

and specific research. 

Finally, it can be found “El teatro en el desarrollo de la expresión oral en 

estudiantes de Inglés de 17 a 20 años del nivel básico (A1- A2) de un instituto de Inglés 

de Lima Metropolitana, 2017" where Viteri (2019) mentions that communicating 

properly in a language is an important role in a person’s life, as well as in his or her 

professional practice. This communicative practice should be subjected to a process of 

continuous improvement until the subject effectively communicates his ideas.  

The author decided to experiment with the use of theatre as a didactic strategy and 

aimed to determine the influence of theatre on the development of oral expression in 

English students from 17 to 20 years of age at the basic level (A1-A2) of the English 

Institute of a private university. The population consisted of 900 students and a sample of 

53participants divided into two groups: experimental (27) and control (26). It is 

quantitative research, with the explanatory scope and quasi-experimental design, with 

pre-programming and control group. The results indicate that there is a difference in the 

performance of oral expression between experimental and control groups. 

6. DISCUSSIONS AND RECOMMENDATIONS  

 

From the literature review made above, it can be observed that oral production 

competence within language learning, and more specifically within English language 

learning, is an aspect of teaching that has often been downplayed but should nevertheless 

be a primary concern for teachers. It is important to put the proper emphasis on this area 

since communication and understanding of the language will be composed of good 

handling of the reading, written, and oral aspects. For these reasons, teachers must take 

into consideration that, in a globalized world individuals are pushed to interact and 
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generate agreements with people and institutions from abroad, almost always through the 

English language as a universal language, and thus need to receive a proper educational 

environment in this particular language.  

Similarly, teachers need to take into consideration that the ability to speak fluently 

begins with a predisposition towards and work on the area of listening. For this reason, it 

will be essential that they promote activities in which students can exercise this ability 

and approach aspects such as the correct pronunciation of words, intonation, the 

differentiation between various accents, the colloquial and specific terms of each region, 

etc. 

However, as has been pointed out by several authors who were collected for this 

research, theatre is a tool that has proven to be compatible and to have many benefits in 

the learning of languages such as English. Because this method increases the motivation 

that students can feel, it is valuable that teachers use it wisely, as an alternative to the 

traditional methods, ensuring a conducive environment for students to feel the freedom 

not only to speak in public, but also to make mistakes, to learn from their other peers, and 

to introduce their innovations and ideas to character configuration, to dialogues and to the 

play itself. 

The teacher should also be careful and pay enough attention to the characteristics 

that distinguish each student since there will always be some students who empathize 

better with this tool, and there will also be another group of students who might not be so 

comfortable with public dialogue, have trouble memorizing the dialogues, etc. The 

teacher needs to be able to listen and observe the specific needs and abilities of each 

student, so that everyone participates in the play or theatrical activity, but according to 

their possibilities and limitations. In this sense, the theater may also be used by teachers 

as a tool to make students who demonstrate trust problems or insecurities challenge 
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themselves and prove that they can perform in areas where they usually would not have 

been involved.  

In addition, since the primary goal of using theatrical techniques for learning the 

English language is to enable students to communicate fluently with each other and 

outside the classroom, teachers will need to bear in mind that the launching of a play or 

theatrical exercise will relate to important aspects such as the memorization of the script 

and the different scenes, however, it is recommended that they give enough space to 

improvisation and the creative management of the dialogues and other resources on the 

part of the students since, worth the redundancy, the main thing is to bring the play closer 

to real-life situations so that what students have learned about English through theatre can 

be applied by them spontaneously in other possible contexts. 

On the other hand, and as already mentioned above, theatrical techniques must be 

carefully coupled by teachers to handle with caution since teachers should be sufficiently 

informed of all the components required for the production of activity or play. Teachers 

should be aware that part of the oral expression and production is also body language, 

gesticulation, the naturalness of actions, etc. In this sense, teachers are encouraged to 

incorporate feedback mechanisms among all students in the classroom so that they can 

assess in a positive, neutral, or negative way (always in a context of respect and with a 

constructive intention) to the rest of their colleagues and express their opinions and 

propose recommendations to improve the final product. In this regard, it would also be 

recommended that teachers try not only to carry out isolated theatrical exercises but also 

to compose a play throughout the school period in parallel with teaching the specific 

contents of the curriculum. 

One of the activities that are proposed to teachers for the improvement of the 

speaking of students, is to propose to them to take from the internet a simple play and 
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interpret it. The teacher should make room for students to rehearse during classes and 

improvise along the lines of what is mentioned in the script. 

Once relevant recommendations have been made to teachers, in particular, 

students who are involved in the study through theatrical techniques, are encouraged to 

be open and proactive, and to participate and propose ideas for the achievement of this 

type of project. In addition, it is recommended that they be honest in manifesting their 

potentialities as well as their limitations, but without forgetting that, like any new activity 

and method of learning, it requires courage to undertake it as a new challenge to 

themselves. 

Educational institutions are encouraged to analyze, discuss and adopt this kind of 

relatively new learning methodologies to take advantage of their benefits and to look at 

what elements of traditional education methods are worth maintaining, and what aspects 

of alternative methodologies would be beneficial to incorporate. These schools are also 

invited to develop workshops and training programs for their teachers in these types of 

tools and to respond to their concerns and demands in this regard. 

Finally, the present research generates questions that are valid and necessary to be 

asked about the subject of education and other complementary aspects to it, such as arts 

education. The theatrical method for learning English is just one example of how art tools, 

while often undervalued, can be extremely useful and motivating for students in their 

learning processes. In addition, the implementation of activities of this kind allows the 

school, teachers, and guardians or parents, to notice the gifts and limitations of students, 

in other words, to understand them better as individuals. 
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7. CONCLUSIONS 

As conclusions, it was first observed that, although much more importance has 

been given to aspects such as reading or writing in the learning of the English language, 

to the detriment of others such as listening and oral production, the latter is of paramount 

importance for language learning. However, it is important to mention that it is a complex 

competence due to the diversity of elements that compose it: pronunciation, intonation, 

fluidity, etc. 

For the development and strengthening of this ability, there is a wide scientific 

literature that corroborates the usefulness and benefits that can produce the incorporation 

of theatrical techniques in this area. This is because, in the first place, in the play or 

theatrical exercise just what is intended most of the time is to represent scenes that are 

quite close to the interactions that occur in everyday life. In this sense, theatrical 

techniques are valuable oral production exercises. In addition, when talking about the 

production of plays, the learning experience becomes more comprehensive since 

rehearsals, performance, planning, the discussion of costumes, etc. become opportunities 

to strengthen the oral language.  

As a plus, the use of these theatrical tools also favors the reinforcement of the self-

esteem and confidence of students, by enabling them to work on a collaborative project 

where more or less everyone involved is faced with the same challenges and 

responsibilities. In this sense, it allows students to develop their individual and social 

skills, in addition to linguistic ones. 

As the last point, it is necessary that the school institutions and the teachers in 

charge of this task, work carefully with this type of tool, in order to link them to the 
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corresponding context, make the most of their benefits, and to correct its shortcomings 

promptly. 
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8. ANEXXES 

 

OUTLINE 

o Literature Review  

 Oral production in English 

Forero & García (2019) 

 Dialogue 

o Ability to listen 

 Theatrical pedagogy 

Maldonado (2015) 

 Benefits 

 Ability to speak and oral skills 

Peña and Onarta (2009) 

 Listening and speaking 

 Dramatic Art 

Salas Alvarado (2017) 

 Pragmatic use of language 

Torrico (2015) 

 Students’ context and class atmosphere 

Galante & Thomson (2016) 

 Fluency, comprehensibility, and accent 

Tzu-Ching & Ying-Chih (2013) 
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 Enhancement of the students’ confidence 

Sis Nanda (2016) 

 Meaningful language practice  

Rodríguez & Jacobo (2015) 

 Elements and skills that are important for staging 

Viteri (2019)  

 Integrative exercise for teachers and students 

Table 1 OUTLINE 

 

SYNTHESIS MATRIX 

Salas 

Alvarado, 

Jonnathan 

(2017)  (Salas 

(2017) ) 

Forero, Sonia 

& García 

Diana (2019) 

(Forero & 

García (2019) ) 

Torrico, Fabio 

(2015) (Torrico 

(2015) ) 

Maldonado, 

Romina 

(2015) 

(Maldonado 

(2015) ) 

Peña, Mireya 

& Onatra, 

Amparo 

(2009) (Peña 

& Onatra 

(2009) ) 

“Drama is an 

artistic 

activity 

whose 

general 

purpose 

cannot only 

be limited to 

mere 

entertainment

, as a literary 

form, it is 

also called to 

instruct 

people on 

different 

aspects”(2017

, p. 308) (p. 

308). 

“Oral 

production is 

one of the 

difficulties to 

develop in a 

foreign 

language, in 

this case 

English since a 

number of 

factors are 

taken into 

consideration 

"the use of 

gestural 

expressions, 

the fluidity, the 

immediacy of 

the 

sociocultural 

context and the 

negotiation of 

meanings with 

the interlocutor 

during the 

speech act” 

(Forero & 

“We can easily 

say that people 

speak more than 

they write, so 

speaking is also 

probably the main 

goal for anyone 

studying a foreign 

language. Despite 

so, it can be often 

obstructed by a 

series of factors, 

such as shyness, 

lack of self-

confidence, fear 

of other people’s 

judgement, 

laziness, and so 

forth” (2015, p. 

6). (p. 6) 

"Theatrical 

pedagogy: It 

is an 

educational 

methodology 

that uses the 

theatrical 

game for the 

development 

of multiple 

learning. Its 

inclusion in 

education was 

as an opening 

to new fields 

of practical 

studies that 

were not 

behavioral" 

(Maldonado, 

2015, p. 80) 

(p.80) 

 

“Speaking is 

something 

students do 

when they 

drill 

particular 

language 

patterns, but 

the oral skill 

is much more 

than this. It 

involves 

speaking and 

listening as a 

two-way 

process where 

responding is 

expected” 

(Peña & 

Onatra, 2009, 

p. 12). (p. 

12). 
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García, 2019, 

p. 21) (p. 21). 

“Therefore, 

the main goal 

of using 

drama 

activities and 

techniques in 

the English 

class is to 

benefit the 

teaching-

learning 

process, 

especially the 

development 

of students’ 

linguistic 

skills”. (2017, 

p. 308) (p. 

308). 

This oral 

production 

tests the degree 

of knowledge 

of the language 

since it is 

measured 

when making a 

communicative 

process with 

another 

interlocutor, 

against which 

the degree of 

mastery in 

"grammar as in 

vocabulary" is 

reflected 

(Forero & 

García, 2019, 

p. 21). (p. 21). 

“Dougill (1987) 

(“Dougill (1987) 

as cited in Torrico 

(2015) 

distinguishes 

between the 

traditional type of 

drama, 

specifically the 

performance of a 

play, and a series 

of other activities 

such as role plays, 

simulations, 

games, songs, and 

so forth. He calls 

the former 

“theatre” and the 

latter “informal 

drama”  

"It was born 

after the end 

of the Second 

World War, 

in the context 

of the civil 

disaster that 

meant, 

especially for 

Europe, the 

development 

of the war, 

since once it 

ended, the 

debacle that 

the war left, 

was not only 

in material 

terms, but 

also 

expressed in 

child 

psychology, 

of the 

children who 

lived the 

tragedy" 

(Sandoval, 

2010: 2-3) 

cited in 

(Maldonado, 

2015, p. 81). 

(Sandoval, 

2010, as cited 

in 

Maldonado, 

2015) 

“According to 

Byrne (1991), 

“According to 

Byrne (1991) 

as cited in 

Peña & 

Onatra 

(2009), oral 

tasks involve 

the 

productive 

skill of 

speaking and 

the receptive 

skill of 

understanding

. It means that 

learners have 

to be taught 

to speak as 

well as to 

listen. Both 

listening and 

speaking are 

such common 

activities in 

the daily 

routine that 

we seem to 

confuse 

ourselves as 

being experts 

when we are 

only users”  

“In the case 

of language 

teaching, the 

use of drama 

education 

seems to be 

more 

beneficial 

The 

communication 

process is 

always 

dynamic and 

constant, 

therefore the 

exchange of 

“The language 

produced in the 

classroom is 

employed within a 

social context and 

it is appropriate to 

the specific 

participants, 

"Theatrical 

Pedagogy has 

the power to 

unlock 

aspects 

inherent to 

the human 

being that 

Relation 

teacher and 

student. 

“Brown & 

Yule (2001) 

state that 

teachers 

should realize 



44 
 

since it can 

eventually 

lower anxiety 

and stress, at 

the same 

time, it can 

place students 

into fictional 

scenarios in 

which they 

can use the 

target 

language in a 

realistic and 

spontaneous 

way”.(2017, 

p. 308) (p. 

308). 

roles between 

the receiver 

and the sender 

are 

fundamental 

when receiving 

and 

transmitting a 

message in a 

clear way, 

therefore it is 

essential to 

develop 

receptive and 

productive 

skills such as 

listening and 

speaking" 

(Forero & 

García, 2019, 

p. 21) (p. 21). 

setting and topic. 

As a consequence, 

the 

communication 

has a purpose and 

is meaningful, as 

it is 

“sociolinguisticall

y appropriate” 

(Larsen-Freeman, 

1990) cited in 

(Torrico, 2015, p. 

6). (Larsen-

Freeman, 1990, as 

cited in Torrico, 

2015). 

were blocked 

as we enter 

the social 

dynamics, 

either school 

or norms, 

since they do 

not give 

space for the 

search of 

knowledge, 

but the 

already 

defined 

structures are 

dominating us 

and telling all 

the guidelines 

to follow to 

be or to act" 

(Maldonado, 

2015, p. 85) 

(p. 85). 

that simply 

training the 

student to 

produce short 

turns will not 

automatically 

yield him or 

her to 

produce long 

turns” (Peña 

& Onatra, 

2009, pp. 13–

14). (pp. 13-

14). 

The use of 

drama 

activities in 

the classroom 

goes beyond 

mere 

entertainment

. It gives 

students the 

chance to 

explore 

different 

areas and 

improve a 

group of 

skills that 

would not be 

stimulated in 

other cases. 

Drama 

activities can 

get students 

close to the 

meaningful 

"The receptive 

ability of 

listening is 

essential 

because it 

provides a 

variety of 

advantages for 

students such 

as: growth in 

the 

understanding 

and 

interpretation 

of messages, in 

addition to 

facilitating and 

promoting 

communication

, since by 

listening to and 

understanding 

the message, 

the recipient 

“Maley and Duff 

(1982) cited in 

(Torrico, 2015 p. 

7) (“Maley & 

Duff (1982), as 

cited in Torrico 

(2015)) think that 

“these activities 

draw on the 

natural ability of 

every person to 

imitate, mimic 

and express 

himself or herself 

through gesture” 

They also 

stimulate 

imagination and 

memory, by 

letting the pupil 

express his or her 

past experiences, 

contributing to 

creating an 

"Theater 

allows us a 

self-

knowledge in 

relation to our 

surroundings, 

to deeply 

raise 

awareness of 

our ways of 

being and of 

facing the 

world so that 

from this 

point of self-

consciousness

, we begin to 

discover our 

own abilities, 

strengthen 

and increase 

them as a 

starting point 

for personal, 

About time of 

study 

“Although it 

may seem 

fashionable in 

language 

teaching to 

pay particular 

attention to 

the forms and 

functions of 

short turns, 

we have to be 

aware that 

students who 

are only 

capable of 

producing 

guided 

utterances 

may 

experience a 

lot of 

frustration 
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learning that 

many 

teachers long 

for”(2017, p. 

309). (p. 

309). 

may respond 

orally by 

simple or non-

verbal 

sentences to 

what has been 

said." (Forero 

& García, 

2019, p. 22). 

(p. 22). 

interesting and 

meaningful 

environment 

within the class. 

as well as 

collective 

empowermen

t (Maldonado, 

2015, p. 86). 

(p. 86).  

 

when they try 

to 

communicate

” (Peña & 

Onatra, 2009, 

pp. 13–14) 

(pp. 13-14). 

“As it was 

stated before, 

the students 

would be 

using 

language in a 

more realistic 

way, that is: 

dialogues that 

will 

eventually 

communicate 

relevant 

information 

in a real-life 

context. This 

would help 

students to 

understand 

pragmatic 

aspects of the 

language” 

(2017, p. 

310). (p. 

310). 

As for the 

productive 

ability of 

speech, it 

develops more 

efficiently 

when in its 

learning 

process the 

student is 

exposed much 

of the time to 

oral input 

(Forero & 

García, 2019, 

p. 22). 

(Escribir la cita 

al final del 

párrafo) 

Oral input, 

understood as 

oral/spoken 

support. Poner 

aquí (p.22). 

“Language 

(“Language) is 

only one 

component of 

drama, the rest is 

determined by 

imagination, 

spontaneous 

creation and 

collaborative 

work. This is an 

essential aspect of 

drama activities, 

because students 

learn to trust each 

other and to lose 

their initial 

inhibitions 

towards certain 

kinds of activities 

where they have 

to expose 

themselves too 

much”(Torrico, 

2015, p. 10). (p. 

10). 

"Dramatic 

expression 

contributes to 

positive self-

esteem for a 

necessary 

security that 

allows 

expressing 

the inner 

being in a 

fluid, 

determined 

and open 

way" 

(Maldonado, 

2015, p. 87). 

 

“The fact of 

being wrong, 

in some 

cases, causes 

humans to 

take actions 

and modify 

behaviors in 

order to 

establish 

changes and 

needed 

corrections. 

In other 

words, 

making 

mistakes 

represent a 

good 

opportunity to 

learn, recreate 

and 

complement 

individuals’ 

previous 

knowledge” 

(Peña & 

Onatra, 2009, 

p. 21). (p. 

21). 

Is necessary 

to consider 

the fact that 

not everyone 

is always 

willing to be 

acting in front 

“According to 

Harmer (2001) 

cited in (Forero 

& García, 

2019, p. 22), 

states that 

“students need 

“However, even 

after years of 

studying the 

English language, 

students do not 

feel secure enough 

of using it outside 

"It also 

provides us 

with the 

necessary 

versatility for 

the adoption 

of 

Case study  

“We 

understood 

that although 

learners must 

be exposed to 

ideal or 



46 
 

of others, 

which would 

be the most 

important 

limitation to 

consider. In 

that case, it is 

the 

instructor’s 

responsibility 

to try to 

motivate and 

encourage the 

students to 

take part of 

the activities 

to be 

developed, so 

that they can 

discover the 

benefits that 

they can 

provide them 

with” (2017, 

p. 316). (p. 

316). 

chances to 

achieve their 

language 

knowledge 

through 

comprehensibl

e input”. 

Therefore, it is 

important to 

generate 

contact space 

with the 

foreign 

language 

through the use 

of different 

strategies that 

help enhance 

interaction and 

communication 

between 

students" 

(Forero & 

García, 2019, 

p. 22). (p.22). 

the classroom, in a 

real 

communicative 

situation. This is 

due to the 

traditional lesson 

system, in which 

pupils have little 

chance to practice 

the language and 

gain fluency, and 

also because they 

are not exposed to 

spoken English 

beyond the class, 

nor to native 

speakers” 

(Torrico, 2015, p. 

11). (p. 11) 

circumstances 

where we can 

work 

constructively

, where 

valuing our 

own 

difference 

and that of 

the other/as, 

we can 

participate in 

an integrated 

education" 

(Maldonado, 

2015, p. 87). 

(p. 87). 

 

accurate 

pieces of the 

target 

language, 

they are not 

obliged to 

reach the 

same level of 

expertise. In 

this case it is 

important for 

teachers to 

get to know 

their learners 

in advance” 

(Peña & 

Onatra, 2009, 

p. 21). (p. 

21). 

 

TABLE 2 SYNTHESIS MATRIX 

 


